
This publication aims to provide guidance on the practice of 

functional assessment using the Global Child Outcomes (GCO) 

Process within early intervention centres in Singapore. It gives 

an outline of the development of the ECHO Framework as well 

as detailed description of the GCO Process. These are aligned 

with the key principles of early intervention and 

contextualised to the early intervention setting in Singapore. A 

case study is then presented to facilitate the application of the 

GCO Process within the early intervention centres. The final 

chapters touches on how the processes can be supported and 

sustained. It is hoped that the ECHO Practice Guide will 

provide the necessary support for early intervention 

practitioners who are new to the ECHO Framework, and be a 

useful reference for the experienced ones in their journey with 

the children they serve.
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Foreword 
 

Early Childhood Holistic Outcomes (ECHO) Framework: A New Paradigm of Early Childhood 

Intervention 

 

Early childhood intervention (ECI) is a nation’s investment for the future. Although it is about doing 

the right thing at the right time in order to have the greatest impact on the child’s future, expectations 

of the outcomes, cost-effectiveness and returns on investment of ECI are set to grow considerably. 

Outcomes evaluation should be a continuous effort and in line with the current shift of emphasis on 

intervention from disability-focused, to functional and developmental performance, participation and 

quality of life. Outcomes should also be interpreted from the perspectives of the summative 

effectiveness and efficiency of the network of medical care, social and community supports, 

education, and parental and family participation in the ecosystem, as it is impossible to proportionate 

the contributions of each individual components.  

 

For many years, providers of Early Intervention Programme for Infants and Children (EIPIC) use 

different assessment practices because of varying client profiles. For example, the Enhanced 

Programme Evaluation Systems (EPES) framework measures the child’s skills and behaviours in 

isolation within developmental domains (e.g., gross motor, fine motor skills) only in the classroom 

and therapy settings. Backed by international evidence-based recommendations for ECI, and based 

on the Early Childhood Outcomes (ECO) Framework adopted by the United States Office of Special 

Education Programs, the Early Childhood Holistic Outcomes (ECHO) Service Framework is a pioneering 

push for a paradigm shift in Singapore’s ECI practices, ushering in a new era of programme evaluation.  

 

The ECHO Framework is an enhancement to the EPES model. It emphasises that outcome 

measurement processes are an integral part of daily ECI services. ECHO brings together trans-

disciplinary collaboration between ECI professionals: social workers, teachers, allied health 

professionals, psychologists, and significant others in the child’s life, including family and primary 

caregivers. This strong emphasis on equal partnership between professionals and caregivers is the 

hallmark of best-evidenced form of family-centred practice. It extends the measurement framework 

to monitor child outcomes across a variety of typical daily routines and activities, beyond that of a 

classroom setting: having positive socio-emotional relationships; acquiring and using knowledge; and 

using appropriate behaviour to meet needs. In addition, ECHO measures family functional outcomes: 

understanding their child’s strengths, abilities and special needs; helping their child develop and learn; 

knowing how to communicate their child’s needs to others; and accessing relevant services and 

support. With its uniform set of child and family outcome measures, ECHO offers a framework for 

enhanced service quality and outcome service delivery in ECI. This also sets the foundation for a future 

continuum of services for children with special needs and their families.  

 

ECHO’s holistic functional child outcomes are aligned with the key stages’ outcomes for pre-school 

education in Nurturing Early Learners Framework and the 21st Century Competencies, as well as the 

World Health Organization’s International Classification of Functioning Disability and Health. With 

ECHO, the stage is now set for ECI in Singapore to progress with new standards.  

 
This Foreword contains information that can be found in the ECHO Framework’s media release by KK Women’s and Children’s Hospital, 
Thye Hwa Kuan Moral Charities and Lien Foundation (2016) https://www.echoframework.sg/echoframework_mediarelease.pdf  

https://www.echoframework.sg/echoframework_mediarelease.pdf
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Funded by the Lien Foundation, and jointly spearheaded by KK Women’s and Children’s Hospital and 

Thye Hua Kwan (THK) Moral Charities, ECHO started as a pilot project and rolled out in phases in four 

THK EIPIC centres since February 2014. The ECHO project in Singapore received assistance and advice 

from the Early Childhood Technical Assistance (ECTA) Center. By November 2016, ECHO has benefited 

more than 500 children with special needs and their families, and 100 professionals at the THK EIPIC 

centres.  

 

Since 2019, the ECHO Framework has progressively been rolling out to the EI centres. A set of manuals 

has been produced to guide its implementation. The national ECHO Framework is in now in its final 

year of implementation, and has arrived at a steady state targeting to end by March 2024. Hence, the 

manuals would be refreshed as the ECHO Practice Guide for EI practitioners to refer to in their daily 

work. 

 

I would like to congratulate the ECHO team for completing a monumental task. 

 

 

Professor Ho Lai Yun 

Director, Child Development Programme 

Ministry of Health, Singapore 
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Purpose 

The Early Childhood Holistic Outcomes (ECHO) Framework is a service framework and outcome 

measurement system. The framework aims to align practices with recommended early intervention 

(EI) best practices and track the longitudinal functional outcomes of children under three Global Child 

Outcomes (GCOs) across EI centres in Singapore.   

 

The ECHO Practice Guide is developed to guide EI staff in implementing the ECHO Framework, more 

specifically the GCO Process. It aims to support users in understanding the GCO Process and relating 

it to the work that they do to ensure successful implementation. The guide is relevant for the following 

users: 

 

EI Professionals, Allied Health Professionals, Social Workers 

This guide encourages a deeper understanding of the GCO Process. It serves as a resource to 

implement the key steps of the GCO Process. 

 

Coaches/Supervisors 

This guide provides resources to support coachees in developing critical clinical skills to be 

competent in conducting quality functional assessments. 

 

Leadership 

This guide provides information on recommended practices to be considered when developing 

operational workflows within EI centres to ensure the sustainability of the ECHO Framework. 

 

Structure and Use of the ECHO Practice Guide 

The guide is organised into 3 sections, complete with resources and case studies for reference.  

 Chapters 1-3: Development and Implementation of the ECHO Framework  

 Chapters 4-9: The GCO Process 

 Chapters 10-11: Towards Sustainability 

 

Users new to the GCO Process are encouraged to follow the flow of chapters. Those who are already 

practicing the GCO Process can refer to specific chapters or appendices as necessary. Links are 

incorporated in the electronic copy to support navigation within and across chapters.  
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In this guide, many ECHO-related terms will be introduced. Of note are 2 key terms widely used and 

would be referred simply as follows: 

 ECHO: Early Childhood Holistic Outcomes 

 GCO/3 GCOs: Global Child Outcome/Three Global Child Outcomes 
 

 

“Practice isn’t the thing you do once you’re good. It’s the thing you do that makes you good.” 

– Malcolm Gladwell
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DEVELOPMENT AND IMPLEMENTATION 

OF THE ECHO FRAMEWORK 
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 CHAPTER 1 
 

 

Background of the ECHO Framework 
 

Chapter 1 provides a background to the international movement towards inclusion and functional 

outcomes, and the development of the early intervention landscape in Singapore from 2007 to the 

present.  It also recounts the brief history and the pilot of the ECHO Framework from 2014 to 2017. 

The chapter ends by summarising the key developments of the national implementation of the ECHO 

Framework from 2019 to 2024.  

 

 

1.1 International Movement towards Inclusion and Functional Outcomes  
 

Early intervention (EI) in Singapore has traditionally been dominated by a Medical-Rehabilitation 

model (World Health Organization [WHO], 1980). Services based on this model focus on remediation 

of deficits in specific developmental domains (e.g., fine motor, language) and require highly skilled 

and specialised personnel who often work in silos.   

 

The ECHO Framework, based on the Ecological-Habilitation model (Björck-Åkesson, et al., 2010; WHO, 

2001), focuses instead on improving functioning and child outcomes. It aims to maximise the child’s 

strengths and uses the expertise of transdisciplinary teams, with inputs from families, to support the 

inclusion of children with developmental needs and their families, to enable them to lead meaningful 

lives in the community. This is in line with key international developments summarised below.  

 

 

United Nations Convention on the Rights of Persons with Disabilities (UNCRPD) 

 

Singapore signed the United Nations Convention on the Rights of Persons with Disabilities (UNCRPD) 

on 30 November 2012 (Disabled People’s Association Singapore [DPA], 2015). This signified a 

commitment to “ensure that persons with disabilities have equal rights and freedom as everybody 

else” (DPA, 2005, p. 6), and came into effect in Singapore on 18 August 2013. The Convention 

highlights how children with disabilities have the same rights as other children, including that of access 

to appropriate support such as EI and early childhood (EC) education.  

 

 

Publications of International Practice Guidelines  

 

A. United States of America 

In April 2014, the Division for Early Childhood of the Council for Exceptional Children published a set 

of recommended practices for practitioners in EI and EC special education. These guidelines, as well 

as the subsequent publications, highlight evidence-based practices that lead to better outcomes for 

young children with disabilities, their families and the personnel who serve them.   
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B.    Australia 

In April 2016, the Early Childhood Intervention Australia (ECIA) published ‘National Guidelines on Best 

Practice in Early Childhood Intervention’. These guidelines provide a “framework for universal and 

equitable high-quality ECI based on best practices for children with disability and/or developmental 

delay” (ECIA, 2016, p. 5).  

 

 

1.2 Early Intervention in Singapore: Changing Needs  
 

Early intervention services first emerged in Singapore in 1983 when the Singapore Association of 

Retarded Citizens (now known as the Movement for the Intellectually Disabled of Singapore) started 

a programme for young children with special needs. The programme was subsequently named Early 

Intervention Programme for Infants and Children (EIPIC). In 2003, the Ministry of Social and Family 

Development (MSF) led the development of the EI sector in Singapore and there was a rapid increase 

in the number of EI centres (Poon et al., 2021). Key milestones in identifying the changing needs of 

the EI landscape from 2007 to the present are summarised below. 

 

 

EIPIC Baseline Study (2010) 

 

In 2010, the National Council of Social Services (NCSS) and the Department of Child Development of 

KK Women’s and Children’s Hospital (KKH DCD) conducted the EIPIC Baseline Study. 

 

Significant findings include: 

● Families of children attending EIPIC were experiencing high levels of stress 

● There were varying standards of practice amongst EI service providers 

 

Recommendations suggested improvements to three areas: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Strengthen case management and support for caregivers from 
the point of diagnosis to post-EI services. 

 Strengthen, develop and implement standardised functional 
assessment tools for evaluation and service planning. 

 Continue to address issues contributing to the delay in early 
detection and wait time for EI services. 

 

1 
____________________ 

 

Systems 

 

 Develop more specific guidelines using evidence-based 
practices to ensure delivery of high-quality EI service in areas 
such as caregiver support and transdisciplinary practices. 

 Encourage EI professionals (including allied health professionals 
[AHPs]) to join professional bodies that help monitor practice 
standards. 

2 
____________________ 

 

Standard and 
Quality of 

Service 
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EIPIC Consultancy Project (2011-2019) 

 

This project began in response to the EIPIC Baseline Study. Its aim was to build the capability of EI 

professionals through consultation, training and coaching. This initiative was funded by the MSF. 

Figure 1-1 depicts the timeline of the EIPIC Consultancy Project. 

 

Figure 1-1. Timeline of EIPIC Consultancy Project.  

 

 

 

The project provided 

consultation and training to 

EIPIC service providers to 

improve the quality of EIPIC 

services by building ground 

capability, setting practice 

guidelines, and emphasising 

evidence-based practices in 

the areas of family-centred 

practices, naturalistic 

intervention, and 

transdisciplinary work. 

 

The project trained 

practitioners at selected newly 

opened EIPIC centres, instilling 

workflow processes that 

focused on five EI pillars. Refer 

to Chapter 2 for information 

about the five pillars. 

 

The project published a 

handbook titled EIPIC 

Consultancy Recommended 

Practices that served as a 

guide for service providers to 

apply evidence-based 

principles and practices. This 

handbook, a consolidated 

effort between the EIPIC 

Consultancy Project and 

various EI service providers, is 

the first set of guidelines for 

the EI sector in Singapore. 

 

 

The Enabling Masterplans (2007 to present)  

 

The Enabling Masterplan charts the roadmap for programmes and services in the disability sector and 

is reviewed every 5 years. It serves as a national guide for Singapore to build a more inclusive society 

in which persons with disabilities are empowered and enabled to realise their true potential through 

support in the daily aspects of living and across their various life stages (MSF, n.d.) (see Table 1-1).  

 

 

 

 Develop a set of core training for professional staff of EI centres 
that is compulsory for all new EI professionals to ensure high-
level standard of practice. 

 Improve the remuneration package, working conditions, 
professional recognition, and career prospects of EI teachers to 
reduce staff turnover. 

 Guide and encourage EI centres to hire therapy aides/social work 
assistants to help with administrative work and allow 
professional staff to have more time for intervention. 

 

3 
____________________ 

 

Manpower 

2011 – 2015 2016 – 2017 2019 
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Table 1-1. The Enabling Masterplans. 

First Enabling Masterplan 

Introduced in 2007 with the aim of greater inclusion of persons with disabilities. It addressed critical 
areas in education, EI, and employment (MSF, n.d.).  
 

Second Enabling Masterplan 

Addressed needs of persons with disabilities and their caregivers and EI was identified as one of 
the focus areas. Recommendations were put forth to work towards a landscape where children 
with developmental needs are detected early and have timely access to effective family-centred EI 
services based on four strategic thrusts (MSF, n.d.). 

 

Establish an early detection network  

 Early detection touch points comprising primary healthcare professionals, childcare, preschools 
and family service centres in the community 

 Ensure early referral for intervention for medically at-risk infants diagnosed at hospital level 

 

Enable access to more EI services 

 Enhance network of community-based early intervention and family support 

 Enhance current EI services 

 

Promote family involvement 

 Equip caregivers to become active partners in EI who are able to make informed decisions 
about priorities and be empowered with intervention strategies 

 

Establish a framework for service quality and effectiveness 

 Establish an advisory panel to advise on matters relating to standards and professionalism of EI 

 Identify best practices for EI and localise appropriate standards 

 Devise shared framework of excellence for optimal service delivery and set standards for each 
core component 

 Develop specific plans or networking to help EIPIC centres improve the standards of EI 
professionals for various disability types 

 Develop and proliferate adoption of common standards and best practices 

 Develop a framework for long-term monitoring of child and family outcomes 
 

Enabling Masterplan 2030 

Sought for Singapore to be an inclusive society in 2030. Three strategic themes were defined: 

 Strategic Theme I: Strengthen support for lifelong learning in a fast-changing economy 

 Strategic Theme II: Enable persons with disabilities to live independently 

 Strategic Theme III: Create physical and social environments that are inclusive to all 
 

Specifically for EI, the two recommendations are: 

 Expand EI services to better support children with developmental needs. 

 Increase opportunities for children with developmental needs to grow, learn and play alongside 
their typically developing peers. 
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1.3 Pilot of the ECHO Framework (2014-2017) 
 
The development of the ECHO Framework began in 2014 in response to the international movement 

towards inclusivity and functional outcomes, and changing needs of the EI landscape in Singapore.  

It sought to specifically address the following needs:  

 A service framework to ensure high-quality EI service, and guide planning and resource allocation 

 An outcome measurement system for programme evaluation and accountability 

 

To enhance the capability of EI professionals, AHPs and social workers, and in turn, the impact on the 

service quality, the framework sought to align practices with recommended EI practices. Concurrently, 

it aimed to track the longitudinal functional outcomes of children under 3 GCOs put forth by the Early 

Childhood Technical Assistance (ECTA) Center (n.d.). This is achieved through a holistic and authentic 

approach where evidence of a child’s functioning is recorded through a multi-source and multi-

context assessment process at least once a year. This functional approach to assessment is known as 

the GCO Process. At the same time, family inputs are gathered for a holistic understanding of the 

child’s and family’s functioning, participation, and quality of life.  

The underpinning principles and theoretical conceptualisation of the ECHO Framework will be 

elaborated in Chapter 2.  

 
The ECHO Framework was piloted in four Thye Hwa Kuan Moral Charities (THK) EI centres from 2014-

2017, funded by the Lien Foundation. The pilot was led by a multi-disciplinary Technical Assistance 

(TA) team from KKH DCD, in collaboration with the Child Development Unit of National University 

Hospital (NUH CDU) and THK. Team members included developmental paediatricians, psychologists, 

occupational therapists, speech and language therapists, and EI educators. The TA team engaged 

Christina Melody Kasprzak and Dorothy Katherine Gillaspy, consultants from the ECTA Center in USA 

and Dr Robin McWilliam in the development of the ECHO Framework. 

The successful pilot led to the national implementation of the ECHO Framework, specifically the GCO 

Process, across 17 more EI centres from 2019 to 2024. Refer to Figure 1-2 for the logic model for the 

national implementation of ECHO Framework. 

The implementation was funded by the MSF and the Early Childhood Development Agency (ECDA). In 

addition, a new TA team was formed, led by KKH and Community Psychology Hub, with support from 

NUH. The next section summarises the key developments of the national implementation of the ECHO 

Framework.  
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Figure 1-2. Logic Model for the National Implementation of the ECHO Framework.1  

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Key Contextual Factors and Assumptions 

 Varying child development knowledge and experience in 
EI practitioners 

 EI centres’ readiness to integrate the 5 EI Pillars into 
internal processes 

 SSA’s leadership and organisation factors such as 
culture, styles and capacities affecting adoption of 
change 

 
 

1.4 National Implementation of the ECHO Framework (2019-2024)  
 

The national implementation of the ECHO Framework was guided by the Implementation Science 

Framework (Fixsen et al., 2015) which consists of three Implementation Drivers. The structural 

components and activities in each Implementation Driver needed to facilitate and enable the success 

of a new programme are described next. 
 

 

Competency Drivers: Build capability of 

coaches across EI centres through 

selection, training and coaching. These 

coaches have supervisory roles and are 

trained and coached on the GCO Process. 

They form the core team of EI centres who 

train and coach EI professionals, AHPs and 

social workers on the GCO Process to 

achieve high fidelity. 

 

 

 

 

 

 

 

Note. Adapted from “Implementation Science” by D. L. Fixsen et al., in J. 

D. Wright (Ed.), in International Encyclopedia of the Social and Behavioral 

Sciences (2nd Ed., Vol. 11, p. 699), 2015, Elsevier. 

 
1 The national implementation of the ECHO Framework focused on installing the GCO Process to track child 
outcomes; family outcomes were tracked separately by SSAs using in-house survey. 
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Organisation Drivers: Operational and data gathering procedures are aligned with the principles of 

the ECHO Framework. A data feedback loop is in place to drive data-driven decisions and for 

continuous improvement.   

Leadership Drivers: Adaptive and technical leadership are encouraged to ensure successful 

implementation of the GCO Process. 

 

 

Staging the Implementation 

 

The ECHO Framework, specifically the GCO Process, was implemented across 17 EI centres in stages. 

Figure 1-3 describes the different implementation stages, and key elements and milestones involved 

at each stage. Close collaboration with the EI centres as well as ECDA augmented the adoption of the 

framework through the stages. 

 

Figure 1-3. Implementation Stages, Key Elements and Milestones for Each Stage. 

 

 

 

 

 

 

 

 

 

 
 

 

Development of and Enhancements to the ECHO Resources 

 

For the ECHO Framework to remain relevant and sustainable, there were regular touch points with 

the coaches and EI professionals, AHPs and social workers through surveys and focus group 

discussions. The valuable data gathered contributed to 1) Enhancements in the GCO Process, and 2) 

The Development of a Community of Practices. New resources were also created. Figure 1-4 describes 

the key outputs. 
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Figure 1-4. Key Developments in the GCO Process Enhancements, Community of Practice, and New 
Resources. 

 

 

 

 

 

 

 

 

 

Towards Sustainability  

 

An Internal Fidelity Monitoring Protocol was developed and introduced upon full Implementation of 

the ECHO Framework. The purpose is to encourage EI centres to take ownership and independently 

monitor fidelity and sustainability of the GCO Process in their centres. This will be further elaborated 

in Chapter 11.  

There was also collaboration with the National Institute of Early Childhood Development (NIEC) to 

develop course content to ensure that newer EI professionals will continue to be trained in the ECHO 

Framework beyond full implementation. These courses are:  

 An asynchronous pre-service online course titled “Introduction to the ECHO Framework” for 

all new EI professionals.  

 A three-part lecture series with case discussions on the ECHO Framework in the Assessment, 

Evaluation and Programming module as part of the Specialist Diploma in Early Childhood 

Intervention (Special Needs). 

 

The next chapter will elaborate on the underpinning principles and theoretical conceptualisation of 

the ECHO Framework.  

  

Key Outputs 

GCO Process Enhancements 

 GCO Entry Meeting (v2) and resources 

 GCO Review Meeting (v2) and resources 

 GCO Process Guidelines 

 GCO Working and Meeting Record (v5) 

New Resources 

 Functional Goals (Chapter 8) 
To enhance skills in writing functional goals using 
Purpose-Context-Action-Theme (PCAT) format, 
with tips on crafting short-term objectives. 
Frequently asked questions and coaching samples 
on common goal errors are also included 
 

 Coaching Guide (Chapter 10) 
To support supervisors and coaches in supporting 
EI professionals in the GCO Process with reference 
to competency indicators and coaching tasks 

Community of Practice 

 Inaugural Coffee & Collaboration Session 
(June 2023) 

 Competency Drivers Facilitators 
(Recruitment and selection of staff, 
Training, Coaching) 
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 CHAPTER 2 
 
 

Theoretical Principles of the ECHO Framework 
 

Chapter 2 provides an overview of the principles of early intervention that forms the theoretical basis 

of the ECHO Framework. It also introduces the system framework from which the ECHO Framework 

was adapted. The chapter ends by focusing on the accountability component of the ECHO Framework 

and introducing the functional outcomes measurement system. 

 

 

2.1 Theoretical Principles of Early Intervention  
 

The Second Enabling Masterplan 2012-2016 (Ministry of Social and Family Development [MSF], p. 28) 

highlighted the need to "establish a framework for service quality and effectiveness" in early 

intervention (EI). This includes developing a framework for long-term monitoring of child and family 

outcomes. Hence, the development of the ECHO Framework began. 

 

The ECHO Framework was developed based on key early intervention principles. They include: 

 

 

 

 

 

 

 

 (1) The Five Early Intervention Pillars  

 

From 2011 to 2017, the Service and Development Management Division of MSF commissioned an 

'EIPIC Consultancy Team' to build the capacity of EI service providers in Singapore through 

consultation, training, and coaching. The EIPIC Consultancy Team published the first practice 

guidelines titled EIPIC Consultancy Recommended Practices for Early Intervention in Singapore and 

highlighted five EI pillars that should be put into practice (Soong et al., 2019) (see Figure 2-1). 

 

Figure 2-1. The Five EI Pillars. 
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The five EI pillars are aligned with internationally recommended EI practice guidelines (Division for 

Early Childhood, 2014) and research literature (Dunst & Bruder, 1999; Dunst & Trivette, 2009; Schertz 

et al., 2011; Shelden & Rush, 2013), and "will lead to optimal outcomes for the child and their family" 

when understood and applied (Soong et al., 2019, p.1). The ECHO Framework is built on the 

foundation of these five pillars as elaborated in Table 2-1.  

 

Table 2-1. Application of EI Pillars in the ECHO Framework. 

The Five EI Pillars Application of EI Pillars in the ECHO Framework 

Family-Centred Practice Family-Centred Practice is a particular set of beliefs, principles, values, 

and practices for supporting and strengthening family capacity to 

enhance and promote child development and learning (Dunst, 2002). 

In the ECHO Framework, families are recognised as experts of their 

child. Service providers work collaboratively with families to 

understand their needs and enable them to make informed decisions 

about the support they will receive. 

Natural and Inclusive 

Environments 

Natural routines allow more learning opportunities for children to 

learn functional skills that will enable them to do the things that they 

need to do in their daily lives. In the ECHO Framework, assessments 

are conducted within the natural environments of the children and 

that includes their homes, schools, EI centres and the communities.  

Developmentally 

Appropriate 

Intervention 

Children are more motivated and interested when engaged in 

activities appropriate to their level of development. In the ECHO 

Framework, assessment and intervention include activities and 

materials that are pitched at children’s current level of development 

to increase their motivation and interest.  

Functional and Active 

Child Engagement  

Children are internally motivated to learn when they are actively 

engaged in activities that they are interested in. In the ECHO 

Framework, emphasis is placed on assessment and goal planning that 

focuses on their strengths, interests and preferences to promote 

participation and active learning within natural routines.  

Transdisciplinary Team 

Practice  

This practice occurs when one consistent professional from the team 

plays the role of a key worker, works closely with the family and a 

team of professionals to address the unique needs of the child and 

family. In the ECHO Framework, the key worker works with the other 

EI professionals, allied health professionals (AHPs) and/or social 

workers (SWs) in the team. They regularly share and engage in 

exchanges of expertise, skills and information to provide holistic and 

effective intervention for the children. The key worker then takes the 

role of a consistent professional working closely with the family. 
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(2) A Functional Approach to Assessment 

 

There has been a shift in the EI landscape towards a functional approach when conducting 

assessments of children (Bagnato et al., 2010). All the five EI pillars form the basis of a functional 

approach to assessment. This will be referred to as ‘functional assessment’ for the rest of this guide. 

 
 

Definition: Functional 

The word 'functional' means "using skills in everyday activities to accomplish 

things that are meaningful to the person". 

(Soong et al., 2019, p. 16) 
 

 

The first step in planning for intervention is to conduct good observations using a functional approach. 

What the children do or say should be recorded objectively and clearly without making assumptions 

about the children's abilities.  

 
 

Definition: Functional Assessment 

“... the assessment of the child's level of functioning in a natural context such 

as home, childcare, preschool, EI centre, school and community”. 

(Soong et al., 2019, p. 16) 
 

 

To learn more about the key indicators of a functional assessment, please read Chapter 3 of Functional 

Assessment of EIPIC Consultancy Recommended Practices for Early Intervention in Singapore: EIPIC 

Consultancy Recommended Practices (Soong et al., 2019). 

 

 

  

 

There are three key aspects of functional assessment that are important for the fidelity of the ECHO 

Framework as shown in Figure 2-2.  

 

Figure 2-2. Key Aspects of Functional Assessment. 
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A good functional assessment will allow practitioners to: 
 

 

Gain a holistic understanding of the children's current level of functioning (strengths, 

weaknesses, needs) and their participation in daily routines  

 
Set appropriate goals and plan for intervention 

 

Monitor the children's progress and document the impact and outcomes of the EI 

programme 

 

In summary, functional assessment encourages the setting of appropriate functional goals that can 

lead to functional outcomes for the children and the families. These functional outcomes can also be 

used to monitor the progress of the children over time.  

 

 

(3) The Linked System 

 

The ECHO Framework also uses a linked system where assessment is linked to intervention (Bagnato 

et al., 2010). In the ECHO Framework, the information obtained during assessment can be directly 

used to formulate goals. The goals are then used to direct intervention efforts. Subsequently, the 

intervention can be evaluated and/or monitored for effectiveness. 

 

There are four linked activities in ECHO (see Figure 2-3).   

 

Figure 2-3. Four Activity Components in the ECHO Framework. 

 

 
 
 
 
 
 
 
 

  

The system starts with functional assessment when the child enters the service. This includes 

understanding the child in natural routines, followed by the summarising and evaluation of the child’s 

and family’s functioning. Goals and intervention are then planned and delivered. Thereafter, child 

progress and effectiveness of services are monitored as part of accountability. For children who 

continue to receive services, there is a continuous loop from functional assessment to intervention, 

and back to assessment for progress monitoring. The data obtained from the evaluation of the 

children’s and families’ functioning over two time points can be used for child and programme 

accountability. 
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(3) Outcomes-Based Approach  

 
 

Definition: Outcome 

“...a benefit experienced as a result of services provided to children and 

families”. 

(Early Childhood Outcomes Centre, 2005, p. 2) 
 

 

The ECHO Framework focuses on monitoring child and family outcomes.  

 

It is important to note that outcomes are different from outputs.  

 

 

 

 

 

 

 

 

 

 

In the context of EI, outcomes refer to the benefits that children and families experience in their daily 

lives as a result of receiving EI services. By using an outcomes-based approach, EI services focus on 

providing services that lead to functional child outcomes through helping the children improve their 

skills and behaviours.  

 

 

2.2 Adaptation of the System Framework 
 

The ECHO Framework is a service framework adapted from the 'System Framework' by the Early 

Childhood Technical Assistance (ECTA) Center in the United States to support the monitoring of 

outcomes and service quality in the EI sector in Singapore.  

 

The system framework is a conceptual framework for high-quality state early intervention and early 

childhood special education systems (ECTA Center, 2015; Kasprzak et al., 2020). It identifies six 

interrelated components of a state system that are critical in providing effective services for children 

with disabilities and their families. The six components are governance, finance, personnel/workforce, 

data system, accountability and quality improvement, and quality standards (see Figure 2-4).  

  

 

 

 

● refer to the results of services and 

supports received. Examples of 

service was provided and 

improvements in assessment test 

scores.  

 

Outputs Outcomes 

 Refer to the results of services and 

supports received. Examples of outputs 

include service satisfaction, how much 

service was provided and improvements 

in assessment test scores.  

 Focus on the value and difference made, 
that is, the overall benefit experienced 
after receiving the service. 
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Figure 2-4. A System Framework for Building High-Quality EI and Preschool Special Education 
Programmes. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Note. From “A State System Framework for High-Quality Early Intervention and Early Childhood 

Special Education” by C. Kaspzrak et al., 2020, Topics in Early Childhood Special Education, 40(2), p. 

101. Copyright 2020 by Sage Publishing. 

 

These six components are essential for EI programmes to deliver high quality service, based on the 

implementation of evidence-based practices, to achieve positive outcomes for children with 

disabilities and their families. Table 2-2 illustrates what these components mean as part of the ECHO 

Framework.  

 

Table 2-2. Components of the ECHO Framework 

System Framework 

Components 
How the Components are Reflected in the ECHO Framework 

Governance 

Governance is foundational to an EI system because it addresses the critical 

functions of authority and accountability. Good governance includes a vision, 

legal foundations, administrative structures, leadership and performance 

management that guide decisions and provide directions for quality EI 

services. Throughout implementation, the ECHO Technical Assistance team 

worked closely with the governing agency, Early Childhood Development 

Agency, which also engages the EI centres on reporting and progress 

monitoring as part of governance. 

Finance 

 

Finance is also foundational to an EI system’s ability to function. Components 

of finance include finance planning process and forecasting, fiscal data, 

procurement, resource allocation, use of funds and disbursement, and 

monitoring and accountability of funds and resources based on the 

outcomes data. The infrastructure of effective EI services can only be 

sustained with sufficient funds and appropriate resource allocation, and this 

continues to require good planning and balance in resource allocation. 
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System Framework 

Components 
How the Components are Reflected in the ECHO Framework 

Personnel/ 

Workforce 

The quality of EI service depends highly on the knowledge and skills of the 

personnels who provide the service. The ECHO Framework aims to enhance 

capability of EI professionals, AHPs and SWs, by aligning practices with 

evidenced-based EI recommendations. It also ensures that the EI staff take a 

functional approach to assessment and goal setting. EI programmes should 

set up training and coaching systems to ensure that high-quality services are 

delivered. Personnels within the organisation who are more highly 

experienced can be tasked to coach and monitor newly recruited 

practitioners to ensure that quality standards are maintained. 

Data System 

EI programmes should have a data system that includes collecting, analysing 

and reporting quality and reliable data for informed decision-making. In 

addition to tracking the basic demographics of children and families, the data 

system also captures and analyses results of the functional child and family 

outcomes data and fidelity data. These data are used to track if practices are 

delivered as intended, as part of process and quality improvements. Through 

this approach, functional outcome and trajectory data are collected and they 

are useful for appropriate governance and financing of EI programmes. 

Accountability and 

Quality 

Improvement 

 

EI services are accountable for improving outcomes for children and families. 

Programmes must have systems to collect data for accountability to facilitate 

quality improvement and improved outcomes. The ECHO Framework 

includes a functional outcome measurement system that monitors the 

outcomes of children and families. The data from the framework is used to 

ensure that EI services are contributing to positive outcomes for children and 

families. The data is also used to guide decisions in improving the quality of 

EI services. 

Quality Standards 

EI programmes should have both child-level and programme-level standards. 

These standards are important as they guide EI programmes in providing 

quality services that support children’s learning and development. Child 

standards refer to guidelines or developmental milestones that describe 

what children are expected to know and be able to do. The ECHO Framework 

has developed a functional Age Expectations Reference that describes 

functional behaviours observed and expected in typically developing 

Singaporean children aged 0 to 7 years. Programme standards refer to 

expectations of a high-quality EI programme that is evidence-based and 

contributes to positive outcomes for children and families. In Singapore, the 

‘EIPIC Consultancy Recommended Practices for Early Intervention in 

Singapore’ describes the expectations of a good quality EI programme 

(Soong et al., 2019).  
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The current implementation of the ECHO Framework focuses on the accountability component of the 

system framework. It includes a functional outcome measurement system that monitors the 

outcomes of children and families. Chapter 3 will further elaborate on the functional outcome 

measurement system.   
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 CHAPTER 3 
 

 

Outcome Measurement System 
 

Chapter 3 introduces the Functional Outcome Measurement System, the component of the ECHO 

Framework that supports accountability. It also provides a description of the 3 GCOs which are defined 

and scoped for the ECHO Framework, and implemented from 2019 to 2024. This is followed by an 

introduction of functional age estimates and the ECHO Age Expectation Reference – a locally 

developed reference for EI professionals, allied health professionals and social workers. Both resources 

are to be used by these professionals to understand functional behaviours of children at each age 

band, and inform goal setting. The chapter ends with an invitation to EI sector leaders and partners to 

put in place a family outcomes measurement system in order for EI programmes in Singapore to 

remain relevant and effective.  

 

 

3.1 Functional Outcome Measurement System (FOMS) 
 

The ECHO Framework is developed as a service framework to enhance capability of early intervention 

(EI) professionals, allied health professionals (AHPs) and social workers who form the transdisciplinary 

teams, by aligning practices with recommended EI practices. This is supported by a Functional 

Outcome Measurement System (FOMS) which consists of the Child Outcome Measurement System 

(COMS) and the Family Experiences and Outcomes Measurement System (FEOMS)2. Refer to Figure 

3-1 for the components of FOMS.  

 

Figure 3-1. Components of the Functional Outcome Measurement System.  

 
 
 
 
 
 
 
 
 
 

 

 

 

 

 
2 The national implementation of the ECHO Framework focused installing the GCO Process to track child 
outcomes; family outcomes were tracked separately by SSAs using in-house survey. 

Functional 
Outcome 

Measurement 
System (FOMS) 

Programme 
Accountability 

and Quality 
Improvements 

EI teams use the GCO 
Process as a functional 
approach to assess and 

measure child outcomes 

Child Outcomes 
Measurement 

System (COMS) 

Family 
Experiences and 

Outcomes 
Measurement 

System (FEOMS) 

EI teams routinely 
administer the Family 

Outcomes Survey to collate 
and analyse data related to 

family outcomes 
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As shown in Figure 3-1, the COMS and FEOMS each have specific processes and tools to measure child 

and family outcomes. The GCO Process is used to measure child outcomes whilst tools like the Family 

Outcome Survey are used to collect family outcomes under the FEOMS. After collecting information 

from both child and family, the EI team uses this information to set goals and plan interventions. This 

then provides the foundation for functional early intervention. Both the child and family outcomes 

data are used for programme accountability and ongoing quality improvement initiatives.  

 

 

3.2 Benefits of the Global Child Outcomes Process 
 

The GCO Process emphasises using a functional approach in assessing children. Table 3-1 lists the 

benefits of GCO Process. 

 

Table 3-1. Benefits of the GCO Process. 

Benefits for the specific 

child and family 

 

● Families can gain a deeper understanding of their child’s 

current level of functioning in daily routines and activities.  

● Families and the transdisciplinary team can have a common 

understanding of the child’s level of functioning. This can 

enhance their collaboration to select appropriate functional 

goals that are within the child’s zone of proximal 

development (ZPD; Vygotsky, 1978).  

Benefits for the service 

providers at the team level  

 

● All EI professionals/AHPs/social workers working with the 

child and families can share an understanding of the child’s 

level of functioning. 

● This supports the development of goals and strategies that 

can be generalised to the home and in school, which can also 

build on transdisciplinary practices. 

Benefits for the service 

providers at an 

organisational level  

 

● Service providers can place the child in the most appropriate 

groups or classes based on the child’s level of functioning.  

● They can also make decisions about the child’s next school 

placement and/or service required.  

● Service providers can track the outcomes of different profiles 

of children and use the information to plan and improve its 

services.  

Benefits for programme 

planners and funders  

● Data on child outcomes can demonstrate results to all 

stakeholders at a national level.  

● Using this information, stakeholders can assess the 

effectiveness of programmes and determine if they are 

improving outcomes for children and their families. They can 

also better identify and allocate resources to improve EI 

programmes.  
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In the ECHO Framework, functional child outcomes are presented as the 3 GCOs (see Figure 3-2). 

 

Figure 3-2. The 3 GCOs. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

The 3 GCOs were first developed and used in the United States National Child Outcomes 

Measurement System recommended by the Early Childhood Outcomes (ECO) Center (2011). It was 

later adapted for the ECHO Framework, after aligning with Singapore’s Ministry of Education’s (MOE) 

desired outcomes for education, and the domains for activities and participation under the World 

Health Organization’s International Classification of Functioning, Disability and Health for Children 

and Youth (WHO ICF-CY) (see Figure 3-3).   

 

Figure 3-3. Alignment of 3 GCOs with WHO ICF-CY and Singapore’s Desired Education Outcomes. 
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3.3 The 3 GCOs Themes and Threads 
 

The 3 GCOs encompass functional skills and behaviours that are meaningful for a child’s participation 

in everyday routines. According to the Early Childhood Technical Assistance (ECTA) Center (n.d., 

Breadth of the Three Child Outcomes section, para.4), they “cut across developmental domains to 

represent the integrated nature of how children develop, learn, and thrive. By focusing on these 

outcomes, the transdisciplinary teams can develop targeted interventions and support to address 

specific areas of need. The 3 GCOs allow for consistent and objective assessment to describe and 

measure children’s functional skills and behaviours across settings and situations.   

 

While every effort was made for the list of themes and threads to be as comprehensive as possible, it 

is important to note that the list is not exhaustive. In addition, these themes and threads are not 

intended to be used as part of a checklist.  

 

 

GCO 1: Positive Social-Emotional Relationships  

 

GCO 1 focuses on how children build positive social-emotional relationships with other children and 

adults in their lives. This includes behaviours such as relating appropriately with others, responding 

to and expressing emotions, as well as following the rules of social interaction. 

 

Interactions of children with other people in their lives form the basis of their learning and 

development across developmental domains. Children become confident and competent learners 

through their social relationships. Observations of the quality of these social relationships and 

interactions provide information about how children get along with others, communicate, cooperate 

and self-regulate around others, all of which are important social skills.  

 

As shown in Table 3-2, three themes best represent GCO 1. Each has related threads representing 

various functional skills necessary for children to achieve meaningful outcomes in GCO 1. 

 

Table 3-2. GCO 1 Themes and Threads.  

GCO 1: CHILDREN HAVE POSITIVE SOCIAL-EMOTIONAL RELATIONSHIPS 

Th
e

m
e

s    

 

 

 

Th
re

ad
s 

1.1.1  Initiating interaction  

1.1.2 Responding to interaction 

initiated by others 

1.1.3 Maintaining interaction 

1.1.4 Negotiating social 

problems 

1.1.5   Sharing socially 
 

1.2.1 Responding to emotions 

and feelings of others  

1.2.2 Expressing negative 

emotions 

1.2.3   Expressing positive 

emotions 

1.3.1   Waiting in a queue in a 

social context 

1.3.2   Participating in rule-based 

games 

1.3.3   Following unwritten social 

rules or expectations 

 

 

GCO 1.3 

FOLLOWING SOCIAL 
RULES OF SOCIAL 

INTERACTION 

 

GCO 1.2 

RESPONDING TO 
AND EXPRESSING 

EMOTIONS 

GCO 1.1 

RELATING TO 
OTHERS 
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GCO 2: Acquisition and Use of Knowledge  

 

GCO 2 focuses on how children acquire and use knowledge and skills to function in their everyday 

lives. This includes behaviours such as understanding concepts, being aware of their environment and 

demonstrating appropriate play skills. For older children, this would also include early literacy and 

numeracy skills.  

 

The word ‘knowledge’ used in this outcome does not only refer to facts or information possessed by 

children. More importantly, this outcome focuses on the cognitive process of using their existing 

knowledge to participate in routines and activities, and generating new knowledge and 

understanding. A child may have certain knowledge but may not be actively using it to make sense of 

the world or solve problems.  

 

For example, a child may know how to sing a song about rainbow and name the different colours. 

However, the child may not know that the stationery corner in the classroom has colour pencils that 

can be used to colour a picture of a rainbow in a specific sequence. 

 

  

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

The cognitive process of using knowledge to achieve functional outcomes involves attention, 

perception, memory, sequencing and more. Through observation of the amount of information 

children possess and how they use this information, more can be understood about their functional 

levels and general cognitive abilities. The themes and threads that can be observed under GCO 2 are 

elaborated in Table 3-3.   
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Table 3-3. GCO 2 Themes and Threads. 

GCO 2: CHILDREN ACQUIRE AND USE KNOWLEDGE 

Th
e

m
e

s 

 

 

 

 

 

 

Th
re

ad
s 

2.1.1  Understanding and/or 

using physical attributes 

2.1.2 Understanding and/or 

using qualitative concepts 

2.1.3 Understanding and/or 

using quantitative 

concepts or numeracy 

2.1.4  Understanding and/or 

using spatial or temporal 

relations 

2.1.5 Discriminating and 

categorizing objects based 

on categories 

2.1.6 Discriminating and 

categorizing objects based 

on functions 

2.1.7  Understanding and/or 

using words for a variety 

of purposes 

2.1.8 Understanding and/or 

using literacy 

2.1.9 Understanding and/or 

responding to directions 

or requests from others 

which may be in a 

sequence 
 

2.2.1  Being aware of different 

environments or 

contexts 

2.2.2 Being aware of 

placement of own 

belongings, objects or 

people in the 

environment 

2.2.3 Interacting with print 

(e.g., books, signs)  

2.2.4 Using objects for learning 

2.2.5 Solving problems 

cognitively 

2.3.1 Using objects or toys 

(miniatures/ 

representations of real 

objects) when playing 

2.3.2 Using objects as a 

substitution for the real 

objects during play 

2.3.3 Using actions to represent 

objects/actions during play 

2.3.4 Engaging in pretend play 

alone, pretend play with 

others, role play, 

sequential scenarios or 

fantasy play 

 

 

GCO 3: Appropriate Behaviour to Meet Needs 

 

GCO 3 focuses on how children use appropriate behaviours to meet their needs independently in daily 

activities. This includes behaviours such as taking care of their own needs, participating in activities of 

daily living and leisure, as well as being able to navigate their environment safely.  

 

The development of some of these behaviours are based on physical maturation. Some are dependent 

on sociological and cultural expectations of behaviour and development, individual values and 

aspirations, and could be a result of interactions between genetic and environmental factors. For 

example, when and how a child learns to feed him/herself is based on physical maturation (motor 

development), as well as family influences and/or cultural expectations. For children with 

 

GCO 2.1 
UNDERSTANDING 

(CONCEPTS/WORDS/ 
SYMBOLS) AND LITERACY 

 

GCO 2.2 

AWARENESS AND 
UNDERSTANDING OF 
THE ENVIRONMENT 

GCO 2.3 

PLAY 
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developmental disabilities, some require assistive devices such as a wheelchair or a modified spoon 

to get their needs met and to care for themselves.  

 

Through observation on how children meet their own needs and participate in daily routines and 

activities, including the larger the environment, more can be understood about their functional level. 

The themes and threads that can be observed under GCO 3 are elaborated in Table 3-4.  

 

Table 3-4. GCO 3 Themes and Threads 

GCO 3: CHILDREN USE APPROPRIATE BEHAVIOUR TO MEET NEEDS 

Th
e

m
e

s  

 

 

 

 

Th
re

ad
s 

3.1.1   Getting needs met 

3.1.2   Getting help or  

           permission 

3.2.1 Participating in eating or 

drinking (including use and 

care of objects) 

3.2.2 Participating in toileting 

(including use and care of 

objects) 

3.2.3 Participating in bathing 

(including use and care of 

objects) 

3.2.4 Participating in dressing or 

grooming (including use and 

care of objects) 

3.2.5 Participating in brushing 

teeth (including use and 

care of objects) 

3.2.6 Participating in leisure 

activities which are 

pleasurable to the child and 

are entertaining, (including 

use and care of objects) 

3.3.1 Accessing or navigating the 

environment (getting from 

place to place) 

3.3.2 Being aware of potentially 

dangerous situations in 

school, at home or in the 

community 

3.3.3   Overcoming obstacles or 

demonstrating problem-

solving abilities when 

navigating obstacles in the 

environment  

  

 

For detailed information on all the GCO themes and threads, refer to Appendix 3.6.1: GCO Themes 

and Threads.   

 

 

Key Points 
 

 

The 3 GCOs cover functional skills and behaviours that cut across developmental 

domains in an integrated way, and are indicative of how children develop, learn and 

thrive naturally. 
 

  The 3 GCOs are:  

  GCO 1: Positive Social-Emotional Relationships 

  GCO 2: Acquisition and Use of Knowledge 

  GCO 3: Appropriate Behaviour to Meet Needs 

GCO 3.1 

TAKING CARE OF/ 
MEETING NEEDS 

GCO 3.2 

PARTICIPATION/ 
INDEPENDENCE IN ADL 

AND LEISURE ACTIVITIES 

GCO 3.3 

NAVIGATING THE 
ENVIRONMENT AND 

OVERCOMING OBSTACLES    
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3.4 Functional Age Estimates  
 

The GCO Process requires the EI professionals, AHPs and/or SWs to document and report functional 

child outcomes through determination of Functional Age Estimates (FAEs). An FAE is the age estimate 

(in the form of an age band) that best represents a child’s current level of functioning in one of the 

GCOs. For example, if it is decided that a child has an FAE of 13-18 months in GCO 1, it means that the 

child is currently functioning at a level similar to typically developing children between 13 and 18 

months of age in GCO 1.  

 
 

Definition: Functional Age Estimate 

An age estimate (in the form of an age band) that best represents 

a child’s current level of functioning in one of the GCOs. 
 

 

The FAEs determined can form the baseline profile of the children, from which the EI team can use to 

set functional goals. Interventions that follow will then be targeted at an appropriate level based on 

the goals set. The baseline profile will likely change in subsequent GCO Processes, and the progress 

of the child could be monitored when FAEs across two or more time points are available. This is helpful 

especially when there is a change in the child’s (rate of) progress which might require more in-depth 

study.  

 

The FAEs derived are then converted into GCO Ratings. The GCO Rating is a categorical rating scale 

ranging from 1 to 20 that describes the size of the difference between the children’s functional age 

and chronological age. The rating also corresponds to the percentage delay in the children’s 

functioning. A GCO Rating of 1 represents a child’s functional performance that is highly different from 

his/her age-expected performance; a GCO Rating of 20 represents a child’s functional performance 

that is on par with typically developing peers. The GCO Ratings may be used to track children’s 

progress to their age-expected performance, and as the entry criteria for EI sub-programmes. 

 

To determine the FAEs that best represent the child’s level of functioning in each GCO, the EI team 

first needs to understand the behaviours expected of children at different ages of typical 

development. One of the key resources used when determining children’s FAEs is the ECHO Age 

Expectations (AE) Reference.  

 

 

ECHO AE Reference 

 

The ECHO AE Reference describes a range of behaviours that are observed in typically developing 

children aged 0 to 7 years. The behaviours are categorised into the 3 GCOs and span across 10 

different age bands. By comparing a child’s behaviours to those described in the ECHO AE Reference, 

practitioners can decide which age band best represents the child's level of functioning at that point 

in time.  
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The first six age bands consist of 6-month intervals (i.e., 0-6 months, followed by 7-12 months, and so 

on) as shown in Figure 3-4. This is because children typically develop quickly within the first three 

years of life.  

 

Figure 3-4. The first six age bands in the ECHO AE Reference. 

0–6 months 7–12 months 13–18 months 19–24 months 25–30 months 31–36 months 

      

 
The next four age bands between 3 to 7 years are divided into 12-month intervals (i.e., 37-48 months, 

followed by 49-60 months, and so on) as shown in Figure 3-5. 

 

Figure 3-5. The remaining four age bands in the ECHO AE Reference. 

37–48months 49–60 months 61–72 months 73–84months 

    
 

For the complete ECHO AE Reference, refer to Appendix 3.6.2: ECHO AE Reference.  

 

The ECHO AE Reference was first developed during the pilot implementation of the ECHO Framework 

by ECHO TA and practitioners at Thye Hua Kwan Moral Charities’ EI centres. They referred to a variety 

of published materials on child development and the 3 GCOs to compile behaviours across the 10 age 

bands that are reflective of the local contexts. The reference was later reviewed by a panel of local 

experts in the field of child development.  

 

The behaviours listed in the reference are not exhaustive. Therefore, the ECHO AE Reference should 

not be used as a checklist when evaluating the functioning level of children. Instead, as the name 

implies, it is a reference to provide a snapshot of some behaviours shown by typically developing 

children in Singapore. It is crucial to have an in-depth understanding of child development while using 

this reference, and to note that there is variability in the emergence of developmental skills and 

behaviours in typically developing children.   

 

There are nine further ‘bridging’ age bands developed to support the original 10 age bands. This allows 

a finer discrimination of the children’s functioning levels during assessments, and will be elaborated 

in Chapter 7.  

 

When the ECHO AE Reference is used together with other child development resources during the 

GCO Process, the most accurate FAEs that represent the children’s functioning levels can be derived, 

which leads to setting of appropriate intervention goals.  
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3.5 Family Outcomes  
 

The goal of early intervention is to enable families to provide care for their children and to have the 

resources to participate in desired family and community activities (ECTA Center, n.d.).  

 

Under the ECHO Framework, families are recognised as important partners in the journey. Therefore, 

with child outcomes monitored in EI programmes, the framework suggests a system for evaluating 

family outcomes (FOs) should be considered to support the goal.  

 

One way of measuring FOs is to evaluate how helpful the caregiver perceives the EI services to be. 

This can be a stronger indicator of child and family outcomes than simply measuring how satisfied 

caregivers are with the service (Bailey et al., 2008; Waschl et al., 2021). Currently, FOs are not tracked 

consistently across the EI centres which use various forms of survey to track family satisfaction and/or 

outcomes. The following segment provides an overview of FOs and ways to measure them. 

 

 

Measuring Family Outcomes 

 

The ECO Center has proposed five FOs to be measured:  
 

 Families understand their child's strengths, abilities, and special needs  

 Families know their rights and advocate effectively for their child  

 Families help their child develop and learn  

 Families have support systems  

 Families access desired services, programmes, and activities in their community  

 (ECO Center, 2005, pp. 3-5) 

 

To cater to the EI landscape in Singapore, the ECHO Framework has summarised and proposed 

integrating the 5 FOs into 3 FOs in view of relevance.  

 

 

 

 

 

 

 

 

 

3 

4 

5 

2 

1 

  

  

  

 

 

 

Families understand their child’s strengths, abilities and special needs  

 

Families help their child develop and learn 

Families know how to communicate their child’s needs to others, and access 

relevant services and support  
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There are many questionnaires and tools that have been developed to measure different aspects of 

EI service delivery and to track family outcomes. One of them is the Family Outcome Survey-Revised 

(FOS-R). It has been validated locally by Poon et al. (2011), and is used to measure family outcomes.  

 

 

Invitation to EI Sector Leaders and Stakeholders in the Alignment of Family Outcomes  

 

To enhance the effectiveness of EI services in Singapore, it is important to identify relevant FOs to be 

monitored. Currently, EI centres may have different focuses when working with families. It is 

recommended for EI sector leaders to collaborate with various EI sector stakeholders to develop and 

implement policies, structures, and practices that promote shared decision making between the 

transdisciplinary teams and families.  Once the key FOs are identified, programmes or interventions 

can be better designed and monitored.  

 

 

Resources Needed 

 

It is essential to review existing work processes and roles that will meet the FOs identified. EI centres 

will require sufficient and capable manpower to work with all families, not just those with complex 

needs or highly stressed families. It is thus critical to build the capability and capacity of EI 

professionals, AHPs and social workers to work with families and have the knowledge to carry out 

analysis and management of the data. 

 

The following chapters will describe the Child Outcomes Measurement System (COMS), and 

specifically detail how the GCO Process is to be conducted.   
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3.6  Appendices 
 

3.6.1   GCO Themes and Threads  

3.6.2   ECHO AE Reference  

 




Appendix 3.6.1 GCO Themes and Threads 


  


GCO Themes and Threads        
 


  GCO 1: POSITIVE SOCIAL-EMOTIONAL RELATIONSHIPS 
How does the behaviour contribute to positive social-emotional relationships? 


THEME  THEME QUESTIONS  


GCO 1.1 RELATING TO OTHERS   ● How does the child respond, initiate and maintain interaction with those around him/her? (people/contexts) 


● How does the child greet/say farewell; show items of interest/possessions/new acquisitions; engage others in play; participate in 
groups; negotiate/resolve conflicts? 


THREADS  Explanation Considerations 


1.1.1  Initiating interaction  Initiating social interaction with familiar/unfamiliar adults, peers. 
Some examples include: 


● Shows, points out, greets, bids farewell, says social niceties, asks 
questions, etc.  


Consider the complexity of initiations  


● e.g., a 14-month-old might initiate an interaction by pointing to a 
toy that is making a sound, smiling and vocalising while 
establishing joint attention with an adult 


● e.g., a 4-year-old might initiate an interaction by saying social 
niceties (“Hello!”) or asking a question to an unfamiliar adult 
(“Who are you?”)  


1.1.2 Responding to 
interaction initiated by 
others 


Responding to the social initiation of familiar/unfamiliar adults, peers or 
others. 
Some examples include: 
● Shows, points out, greets, bids farewell, says social niceties, asks 


questions, looking, etc. 
 


Note: Responses that may not appear social can be considered under 
other GCOs (e.g., GCO 2.1 or GCO 3.1 - the response is a command or a 
request that shows the child’s knowledge of words and concepts.)  


Consider the type of responses 


● e.g., a 12-month-old might respond by imitating an action or 
sound  


● e.g., a 5-year-old might respond by clarifying themselves (“That’s 
not what I said! I said…”) or making comments expressing their 
own views (“I think it won’t work…”) 


 


1.1.3 Maintaining interaction Maintaining interaction involves both initiating and responding in a 
continuous on-going cycle (more than 2 times) with the child both 
initiating as well as responding in a variety of ways. 
 


For example, for a young child playing peek-a-boo: 


● Child responds to adult placing towel over child’s head by pulling off 
and laughing (first response), 


● Child places towel on own head, child laughs when adult pulls off 
(first initiation of action), 


● Child responds to adult placing towel over adult’s head by pulling 
off and laughing (second response), and  


● Child places towel on adult’s head, waits, pulls it off and laughs 
(second initiation of action). 


Consider the complexity of the interaction 


● e.g., a 3-month-old might smile and coo in response to others 
(GCO 1.1.2), but might not be able to initiate to maintain a 
continuous cycle independently 


● e.g., a 15-month-old might maintain the interaction by imitating 
gestures, sounds or words 


● e.g., a 3-year-old might continue a conversation about a topic for 
two turns, whereas a 5-year-old can go up to five turns 


 


GCO Themes and Threads (v2) 01 March 2024 
Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early intervention service framework based on the Early Intervention framework used by the US 
Office of Special Education Programme which has been adapted for the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation.  
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1.1.4 Negotiating social 
problems 


Negotiation of social problems occurs between two individuals or among 
individuals within a group. It usually includes attempts to work together 
towards a shared agreement on the outcome. Negotiations may occur 
when conflicts arise or when sharing of objects (refer to GCO 1.1.5) fails.  
Some examples include:  


● Suggests solutions or strategies  


● Makes decisions with others 
● Compromises when working or playing in a group 


 
Note:  Walking away from or avoiding the social situation is not 
considered negotiation. The problem is solved but not via social 
negotiation with another individual (consider GCO 2.2.5). 


Consider different types of social problems and possible responses 


● e.g., a 4-year-old might suggest to peers to build a road during 
block play when the friends wanted to build different things. 


● e.g., a 5.5-year-old might tell their friend who also wants to be 
first in line, “Last time you first, today I first okay?” 


 


1.1.5 Sharing socially Definition of sharing: Dividing a portion of an object (e.g., a cake, a packet 
of biscuits, etc.) equally or unequally OR taking turns i.e., exchanging, 
maintaining cooperation with others in using same objects (e.g., box of 
different coloured crayons/different sized Lego, etc.). 
 
Note: Any other sharing of secrets, information, or moments (non-
physical entities) can contribute to GCO 1.1.1. 


Consider the quality, method and intention of sharing 


● e.g., a 2-year-old might hand a toy over to another child when 
prompted, but might not be developmentally ready to share with 
the intention of being ‘fair’ (i.e., not quite sharing socially yet) 


● e.g., a 3.5-year-old might be willing to share one of the toys they 
are playing, but might prefer to keep their favourite toy to 
themselves 


● e.g., a 6-year-old might divide up the toys and give some toys to 
each friend in the group and say, “Everyone have then is fair.” 


THEME THEME QUESTIONS 


GCO 1.2   RESPONDING TO 
AND EXPRESSING EMOTIONS 


● How does the child react/respond to emotions expressed by others? 


● How does the child express his/her emotions to others?  


● How does the child use words or facial expression/physical actions to indicate emotions? 


THREADS  Explanation Considerations 


1.2.1 Responding to emotions 
and feelings of others   


Refers to a response that is directed at a person (e.g., either at the person 
who displayed their emotions or another person).  
Some examples include:  


● Observes and responds reciprocally, joins in, comforts, informs an 
adult, etc.  


Consider the complexity of response 
● e.g., an 8-month-old might notice caregiver laughing and laughs 


back 
● e.g., a 2.5-year-old might look at sibling who is crying and pull her 


caregiver’s hand while pointing and saying “Didi cry” 
● e.g., a 5-year-old might tell a peer who is angry and stomping her 


feet, “Don’t need angry, we play again okay? You angry later 
teacher scold”, and pat her shoulder 
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1.2.2 Expressing negative 
emotions 


Emotions occur due to social, environmental and/or internal triggers and 
which are sometimes inferred from physical actions or facial expressions.  
Some examples include:  


● Anger, frustration, impatience, upset, disgust, fear, anxiety, 
apprehension, terror, panic, confusion, sadness, disappointment, 
grief, helplessness, etc. 
o By physical actions (crying, shouting, whining, stomping)  
o By facial expressions (frowning, sulking)   
o By spoken words (“I sad”, “I angry”)  


 
Note: Refusal is an action; it is not an emotion, although it may or may 
not be accompanied by a variety of emotions. It is important to check and 
clarify the emotion accompanying the refusal. Refusing could be about 
getting needs met, i.e., GCO 3.   


Consider the range of emotions and how they are expressed 
● e.g., a 5-month-old might scream and cry when the door slams 


shut very loudly and startles him.  
● e.g., a 3-year-old might stomp her feet, shake her head and say “I 


don’t want!” when told to do something she doesn’t want to 
● e.g., a 6-year-old might hide his face in his hands and say “Ahh!! 


I’m so shy, don’t say already” when feeling embarrassed from 
being teased jokingly  


1.2.3 Expressing positive 
emotions 


Emotions occur due to social, environmental and/or internal triggers and 
which are sometimes inferred from physical actions or facial expressions.   
Some examples include: 


● happiness, joy, delight, pleasure, excitement, pride (in 
accomplishment), etc. 
o By physical actions (clapping, jumping, hugging, high-five, 


thumbs up)  
o By facial expressions (smiling, laughing)  
o By spoken words (“I so happy”) 


Consider the range of emotions and how they are expressed 
● e.g., a 5-month-old might giggle and show excitement by kicking 


legs and moving arms when they see a caregiver smiling and 
making sound 


● e.g., a 3.5-year-old might laugh and point at an adult who is 
making a funny face “Haha! So funny!” 


● e.g., 5.5-year-old might jump up and down while clapping when 
she gets to see her favourite cousin, “Yay! Jessie is coming, I so 
happy! I want to play so many things!” 


THEME THEME QUESTIONS 


GCO 1.3   FOLLOWING SOCIAL 
RULES OF SOCIAL 
INTERACTION 


● What behaviour does the child show during social interaction? How does he/she show this? 


● How does the child show awareness of appropriate social behaviour across contexts? 


THREADS Explanation Considerations 


1.3.1 Waiting in a queue in a 
social context 


Social context implies that other people are part of the context.  
Some examples include:  


● Queues up for PE stations, playground slide, toileting. 


● Stands and fidgets, pushes peers, jumps queue, wants to be first.  


Consider the range of behaviours and level of independence 
● e.g., a 2.5-year-old might stand next to caregiver while waiting in 


line behind others to buy something  
● e.g., a 5-year-old might run to be first in line when teacher says 


“Please line up to go toilet” and tries to jump the queue in front 
of his peers.  


1.3.2 Participating in rule-
based games/activities  


Many games and activities require children to follow rules in order to 
participate (e.g., how to play, knowing whose turn it is, waiting for 
instructions, fair play, etc.). These skills should be demonstrated 
independently (i.e., without explicit instructions or prompts).  
Some examples include:  


Consider the complexity of the activities/rules  
● e.g., a 12-month-old might not be able to participate in such turn-


taking games, even though they do take turns in social 
interactions 
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● Physical games: Simon Says, Eagle and Chicks, Hide and Seek, 
Catching, Police and Thief, Musical Chairs, Duck Duck Goose, What’s 
the time Mr Wolf  


● Card games: Memory game, Happy Families, Donkey. 


● Board games: Snakes and Ladders, Ludo (e.g., calls out instructions, 
announces when it is someone’s turn, gives dice to peer) 


● e.g., a 3-year-old might participate in a simple rule-based activity 
of Simon Says by waiting for instructions to move 


● e.g., a 5.5-year-old might explain simple steps to a board game 
and recognise when it is her turn or her peer’s turn (“Hey is not 
your turn yet!”) 


1.3.3  Following unwritten 
social rules or 
expectations 


Social rules imply that other people are considered or involved. The child 
knows what needs to be done without explicit instructions given, 
although the child may have been taught these social rules previously.  
 
Some examples include:  


● Manners and polite behaviours such as saying “Thank you” after 
receiving a gift, pressing the lift button ‘(Door) Open’ to wait for a 
neighbour to enter the lift, moving in to allow another person to 
board the bus.  


● Following the rules and expectations of social conversation such as 
taking turns to speak, staying on topic, etc.  


 
Note: There may sometimes be a fine distinction between understanding 


social rules vs having knowledge and awareness of the environment (refer 


GCO 2.2.1). If the child shows awareness of environmental cues (e.g., sign 


showing “Quiet” in library, rules list in classroom), and uses those to 


modulate social behaviour, the behaviour can also be included in GCO 


2.2.  


Consider the complexity of behaviours and level of independence 
● e.g., a 2.5-year-old might need to be given explicit instructions to 


keep his voice down in the mall with other people around (i.e., 
not yet following unwritten social rules by himself) 


● e.g., a 4.5-year-old might whisper to her caregiver about some 
sensitive matters when she doesn’t want unfamiliar people to 
hear her  


● e.g., a 6-year-old who is in a lift might move further in to give 
space to the people who are coming in, and remain a comfortable 
distance from others 


Note: This table is a guide and the listed behaviours are not exhaustive. Other child development resources should be used. 
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  GCO 2: ACQUISITION AND USE OF KNOWLEDGE 
How does the behaviour contribute to acquisition or use of knowledge? 


THEME THEME QUESTIONS 


GCO 2.1 UNDERSTANDING 
(CONCEPTS/WORDS/SYMBOLS) 
AND LITERACY  


● What concept does the child understand?   


● How does the child show what he/she has learnt (words/concepts) in natural contexts?  


● How do you know that the child knows the concept?  


THREADS Explanation Considerations 


2.1.1  Understanding and/or 
using physical attributes 


Explores, interacts with a variety of material and incidentally learns about 
the physical attributes of colour, shape, size, texture, etc.  
Some examples include: 


● Blends/mixes coloured play-doh, paint – notices how colours 
change. 


● Builds with wooden blocks of different shapes, cardboard boxes of 
different sizes – notices how shapes fit together, features of objects  


● Uses tissue paper, ceramic sand, wood, plastic, soft cardboard to 
create during art and craft – notices texture.  


Consider how the child explores and interacts with materials of 
different physical attributes 
● e.g., an 18-month-old might begin to point to the big ball when 


mummy says “let’s take big ball”. 
● e.g., 3-year-old might say “I want blue cup” when asked “what do 


you want?”   
● e.g., a 5-year-old might say to the teacher “The sand feel so 


rough! I don’t like” when playing with sand at the playground 


2.1.2 Understanding and/or 
using qualitative concepts 


Explores, interacts with a variety of material and incidentally learns about 
qualitative aspects of objects.  
Some examples include: 


● Full, heavy, different, same, messy, dirty, hot, hard, light, soft, wet, 
slow, clean, bad, good, fast, etc. 


 


Consider how the child explores and interacts with materials of 
different quality attributes 
● e.g., an 18-month-old might do shivering actions and say “cold, 


cold” while having waterplay. 
● e.g., a 3-year-old might say “It’s dirty” during sand play.  
● e.g., a 5-year-old might ask and answer question about size, 


measurement and comparison in conversations, such as saying 
“who is the fastest?” after completing a race activity.   


2.1.3 Understanding and/or 
using quantitative 
concepts or numeracy 


Explores, interacts with a variety of material and incidentally learns about 
quantitative aspects of objects. 
Some examples include: 


● More, many, all, none, few, less, empty, numerals, etc. 
 


Consider how the child explores and interacts with materials of 
quantitative attributes   
● e.g., a 2.5-year-old might say “no more” when there are no honey 


star biscuits left in the container during snack.  
● e.g., a 3-years-old might rote-count up to 10 and more, such as 


pointing and counting the number of stickers collected before 
pasting them onto the sticker book.   


● e.g., a 5-year-old might understand quantitative concepts and 
numeracy in conversations, such as saying “I got so few stickers. 
You have more. Can I have 3 more stickers?”  
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2.1.4  Understanding and/or 
using spatial or temporal 
relations 


Explores, interacts whilst moving themselves and/or objects in different 
spatial configurations in the environment and incidentally learns about 
spatial or temporal relations. 
Some examples include: 
● Spatial concept such as in, on, under, up, down, back, front, behind, 


between, middle, next to; and 
● Temporal relations include yesterday, early, before, today, later, 


tomorrow, first, last, if-then, etc. 
 


Consider how the child uses a variety of spatial and temporal relations 
in the environment  
● e.g., an 18-month-old might point and squat down to look for the 


ball under the table after mummy said, “Is it under the table?” 
during scavenger hunt at home. 


● e.g., a 3-year-old might sit between a peer and teacher and say “I 
sit in the middle”. 


● e.g., a 5-year-old might say “Yesterday I watch TV, the tiger hide 
behind the tree then catch the zebra.” 


2.1.5 Discriminating and 
categorising objects based 
on categories 


Differentiates or/and groups objects according to categorical criterion. 
Some examples include: 


●  Food, animals, transportation, clothing, etc. 


Consider how the child uses categories to discriminate between 
objects 
● e.g., a 3-year-old might begin to group items by categories such 


as food and clothing when asked to “put food on the table and 
clothing in the box” 


● e.g., a 4-year-old might group items by 3 or more categories such 
as food, animals, transportation and clothing.  


2.1.6 Discriminating and 
categorising objects based 
on functions 


Differentiates or/and groups objects according to function.  
Some examples include: 


● Things you eat/drink, things that go in the water, things that move, 
things that cut, etc. 


Consider how the child uses function to discriminate between objects   
● e.g., a 2-year-old might collect a doll, a bottle and a blanket from 


the toy box during playtime  
● e.g., 3-year-old might say “I want pencil to draw”  
● e.g., a 5-year-old might readily select accessories (such as 


necklace, wig, tiara, costume dress and shoes) from the dress up 
wardrobe before dramatic princess play.  


2.1.7  Understanding and/or 
using words for a variety 
of purposes 


Uses words or phrases to describe objects and actions, emotions; relays 
plans and intentions; recalls events and experiences; anticipates 
outcomes, etc. 
Some examples include: 


● Describes an emotion: “He is sad.” when seeing peer cry.  


● Seeking help: “Where is my bag? Is the paw patrol one, my uncle buy 
for me.” when looking for bag in classroom. 


● Relays a plan: “Let’s play police and thief. This is the jail.” during role 
play with peers 


● Relating to others: “See, I have biscuit. My mummy pack for me 
today” during snack time    


● Predicting events: “I think she will get lost!” when reading a book 
during class  


● Providing logical reasons: “Because I see she is crying.” when seeing 
picture of girl crying in book 


Consider understanding and use of words/phrases for varied purposes  
● e.g., a 12-month-old might vocalise “ba-ba” for “bye-bye” when 


daddy says bye-bye.  
● e.g., a 3-year-old might ask questions such as “What is this?” and 


“Where we going?” 
● e.g., a 5-year-old might use complex sentences with conventional 


grammar such as “Yesterday my mummy buy me a new dress.”   
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2.1.8 Understanding and/or 
using literacy 


Literacy skills are the skills needed for reading and writing, such as 
alphabet knowledge, phonological/phonemic awareness (the ability to 
discriminate sounds in words), understanding sound/symbol 
relationships, etc. 
Some examples include: 


● Names and writes the letters of the alphabet, uses letter sounds to 
blend and read simple consonant-vowel-consonant words, reads 
words or phrases with understanding, communicates via writing, 
writes with correct spelling.  


● Use of invented spellings based on letter-sound correspondence is 
acceptable, e.g., spells "ball" as "bol", "school" as "skool". 


Consider understanding and use of literacy skills for varied purposes   
● e.g., a 4-year-old might start to recognise own name by pointing 


to letters in their name                                        
● e.g., a 5-year-old might say the first sound in the word ‘m’ to 


himself when attempting to spell the word ‘mat’ 
● e.g., a 6-year-old might write simple messages like "I love you" in 


a card to their parents. 


2.1.9 Understanding and/or 
responding to directions 
or requests from others 
which may be in a 
sequence 


Follows or carries out directions, instructions or requests from others.  
Some examples include: 


● Follows teacher's instructions. “Wash your hands, take your water 
bottle and drink your water.” 


 
Note: How children understand and/or respond to verbal directions might 
depend on whether given directions are within context or non-contextual, 
whether they are routine or novel instructions.  


Consider understanding and response to varied directions or/and 
requests  
● e.g., an 18-month-old might give a ball to daddy when mummy 


points to daddy while saying “Give ball to Daddy”  
● e.g., a 3.5-year-old might carry out the instruction when daddy 


says “Find daddy’s phone in the room and give me”  
● e.g., a 6-year might carry out instructions when the teacher says, 


“fold paper in half, then cut out the mask out of the paper before 
you take a marker to design your mask” while demonstrating on 
making a pre-drawn animal paper mask during art and craft 
lesson. 


THEME THEME QUESTIONS 


GCO 2.2 AWARENESS AND 
UNDERSTANDING OF THE 
ENVIRONMENT  


● How does the child show awareness of the environment?   


● How does the child interact with objects around him/her? (Understand and use objects purposefully)  


● How does the child problem solve? (How does he/she try to modify approach, show persistence?) 


THREADS Explanation Considerations 


2.2.1  Being aware of different 
environments or contexts 


Demonstrates awareness of expected behaviours, outcomes, and 
happenings in school, home, community. Notices changes in 
environments and people.  
Some examples include: 


● Identifies a variety of contexts (home, school, malls, and grandma’s 
house), time of the day, the week, weather, etc.  


● Knows one can buy Yakult at supermarket, knows it is permissible to 
run freely at the playground, knows about boarding a train at MRT 
station, etc. 


Consider how a child shows awareness of his/ her different 
environments or contexts,  
● e.g., a 9-month-old might continue to look around for the ball 


when it is just hidden behind the caregiver.  
● e.g., a 3-year-old might show awareness of things in the 


environment by throwing the food wrapper into the dustbin. 
● e.g., a 5-year-old might show awareness of different phenomena 


observed in the environment by saying to an adult “It is going to 
rain, we cannot go out to play” after seeing lightning and hearing 
thunder  
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2.2.2 Being aware of objects or 
people in the 
environment, placement 
of own belongings  


Focus is on the knowledge of where things belong and the placement of 
own belongings. 
Some examples include: 


● Teachers belong in the classroom, books belong in the library 
corner, nurses and doctors belong in the clinic. 


 
Note: Keeping own belongings can also be included in GCO 3.2 (taking 
care of own belongings pertaining to daily routines) 


Consider how a child shows awareness of objects and people in the 
environment  
● e.g., an 18-month-old might remember where object belongs by 


pointing to the toy box to locate his/ her favourite toy 
●  a 3-year-old might know about things used every day in different 


contexts like knowing placement of one's own belongings in 
school, like keeping the storybooks on the bookshelf at the library 
corner.  


● a 6-year-old might show awareness of own and others’ 
belongings in the environment, like exclaiming to a classmate, 
“Eh? How come Jaden’s water bottle is on my table?” 


2.2.3 Interacting with print 
(e.g., books, signs) 


Demonstrates understanding and shows enjoyment in looking at and 
'reading' a variety of print (e.g., books with pictures or text, signs in the 
environment, billboards, etc.).  
Some examples include: 


● Books: Holds a book in the correct orientation, turns pages one at a 
time, reads from left to right, understands the connection between 
words/ sentences and pictures, points at words, noticing 
punctuation marks, etc. 


● Signs: Recognises symbols of restaurants (e.g., golden arches of 
McDonalds), recognises words on road signs, points out individual 
letters on signs, etc. 


Consider how a child interacts with print in their environment  
● e.g., an 18-month-old might enjoy simple books by pointing to a 


boldly coloured picture on page and turning several pages at a 
time  


● e.g., a 4-year-old might look at a red ‘STOP’ sign and says 
“STOP!”. 


● e.g., a 5-year-old might begin to understand that print is read left-
to-right and top-to-bottom 


2.2.4 Using objects for learning Demonstrates use of materials appropriately when presented/taught.  
Some examples include: 


● Uses stationery, art and craft materials, scissors, cardboard, crepe 
paper, glue, paint to make a fish, etc. 


 


Consider how a child uses objects for learning  
● e.g., an 18-month-old might grasp crayon with whole hand, using 


a palmar grasp to and imitate to-and-fro scribble.  
● e.g., a 3-year-old might use toy scissor to snip paper  
● e.g., a 5-year-old child might use colour pencils to colour pictures 


within lines 


2.2.5 Solving problems 
cognitively 


Demonstrates ability to overcome a problem that is important to the 
child. The emphasis on the action is placed on the knowledge that the 
child demonstrates to solve the problem and not on the completion of 
the action. Some examples include: 


● Looks for a raincoat in the bag as it is raining. 


● Uses teeth to tear or scissors to snip open a packet of potato chips. 
 


Note: If the child demonstrates ability to solve a problem in consideration 
of the larger context of the environment, this may be attributed to GCO 
3.3.  


Consider how a child solves problems cognitively  
● e.g., a 9-month-old might pick up the scarf and look for the toy 


underneath it    
● e.g., a 2.5-year-old is aware when there is a problem and might 


ask, “How to go school today? no school bus.”   
● e.g., a 3-year-old might yell, cry, or run to their caregiver when 


met with a social problem (e.g., a toy was taken by another child)  
● e.g., a 5-year-old might go look for scissors to cut the ribbon that 


is tied around the birthday present when she is unable to remove 
it  
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GCO 2.3 PLAY 
 


● How does the child play?  


● What is the quality and variety of play?  


● What is the child’s level of symbolic and imaginative play?  


THREADS Explanation Considerations 


2.3.1 Using objects or toys 
(miniatures/representatio
ns of real objects) when 
playing 


 
 
 


Explores objects through repeated actions or responding to external 
stimulus. Uses objects functionally to relate 2 objects together or imitate 
actions.  
Some examples include: 


● Mouths/bangs/throws objects, reaches out for flashing toy, shakes a 
rattle, bangs 2 blocks together, stacks Lego blocks, jabbers on a toy 
telephone, stirs with a spoon, uses toy pitcher to pour juice. 


Consider how a child uses objects or toys when playing  
● e.g., a 9-month-old might repeatedly mouth, bang and drop the 


objects or toys 
●  e.g., a 2.5-year-old might use a doll and toy bottle to act out 


feeding, rocking, and putting a doll to sleep. 
● e.g., a 5-year-old might engage in longer play by using objects or 


toys during dramatic play  


2.3.2   Using objects as a 
substitute for the real 
objects during play 


 


Similar or dissimilar looking objects are used as a substitute for real 
objects. 
Some examples include: 


● Holds a TV remote control to ear and jabbers as though on a phone 
(similar looking object), moves an empty tissue box in the air like an 
aeroplane flying (dissimilar looking object). 


Consider how a child uses a substitute for real object during play   
● e.g., a 2-year-old might use a block like a car   
● e.g., a 3-year-old might use a toy banana as a microphone to sing 


a favourite song   
● e.g., a 5-year-old might use a sword and a tissue box as a helmet 


when ‘fighting’ with his friend who is pretending to be a dragon 


2.3.3 Using actions to represent 
objects/actions during 
play 


No objects present but parts of the body are used to represent an action 
or absent object. 
Some examples include: 


● Using actions to represent actions: Pretends to pour milk into a cup 
by using a clenched fist and thumb as part of the pouring action, 
pretends to open a door by using a downward action of a cupped 
hand. 


● Using actions to represent objects: Pretends that hand is a phone 
and places hand by the ear.  


Consider how a child uses actions to represent objects/ actions during 
play 
● e.g., a 2.5-year-old might pretend closing hand as a cup and drink 


out of it 
● e.g., a 3-year-old might use gestures or mime to pretend playing a 


violin.  
● e.g., a 5-year-old might pretend using her hand to put a ‘crown’ 


on a friend’s head and say, “You be the princess.” 


2.3.4 Engaging in pretend play 
alone, pretend play with 
others, role play, 
sequential scenarios or 
fantasy play 


Some examples include: 


● Cooks, serves a meal of plastic food and then washes up. 
 


 
Note: If the emphasis is on the social behaviours that happen during 
pretend play, GCO 1.1 can also be considered.   
 


Consider how a child engages during pretend play   
● e.g., a 2-year-old might cut and serve a pretend birthday cake 


after watching the sibling cut and serve it.  
● e.g., a 4-year-old might build a zoo together with peers using 


animal toys and blocks, and each take a figurine to go to the ‘zoo’ 
for a ‘trip’.   


● e.g., a 5-year-old might engage in puppet shows or staged stories 
that they have read from story books or watched on TV 


Note: This table is a guide and the listed behaviours are not exhaustive. Other child development resources should be used. 
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GCO 3: APPROPRIATE BEHAVIOUR TO MEET NEEDS 
How does the behaviour contribute to independence or meeting of needs appropriately? 


THEME THEME QUESTIONS 


GCO 3.1 TAKING CARE OF/ 
MEETING NEEDS  
 


● How does the child get his/her needs met or communicate his/her needs? 


● What does the child do when he/she can’t get or doesn’t have what he/she wants? Wants something that is out of reach or hard to get? Is 
frustrated, upset, seeks comfort or needs help? 


THREADS Explanation Considerations 


3.1.1   Getting needs met Behaviours to meet own needs and wants. 
Some examples include: 


● Requests, demands, points, shows, rejects, asserts, defends 
possessions, etc.  


 
Note: Behaviours that depict independent participation during ADL or 
leisure will contribute to GCO 3.2. 


Consider the complexity of behaviour 
● e.g., a 6-month-old might reach for a toy that is out of reach by 


stretching his arm or body 
● e.g., a 2.5-year-old might point to the item while naming it (“want 


big car car”) to request for it  
● e.g., a 5-year-old might say “I don’t want to eat this bread 


because I don’t like chocolate. I want kaya bread.”  


3.1.2 Getting help or 
permission 


Behaviours directed at people (adult, peer) to get help or permission.  
Some examples include: 


● Requests, points, shows, raises hands, etc. 


Consider the complexity of behaviour 
● e.g., a 15-month-old might give her caregiver the snack box, 


gesture and vocalise while looking at caregiver to request for help 
to open 


● e.g., a 4.5-year-old might use sentences/questions to seek 
permission or ask for help across different settings (“Can take this 
pencil?”, “Daddy, I want to play some more, can?”) 


THEME THEME QUESTIONS 


GCO 3.2 
PARTICIPATION/INDEPENDENC
E IN ACTIVITIES OF DAILY 
LIVING (ADL) AND LEISURE 
ACTIVITIES  


● What does the child do to participate in his/her self-care and leisure?  


THREADS Explanation Considerations 


3.2.1 Participating in eating or 
drinking (including use 
and care of objects) 


Behaviours that depict eating or drinking during snack and mealtime 
using appropriate utensils with or without spilling.    
Some examples include: 


● Eats using spoon, fork, and drinks from a cup, etc. 


Consider the complexity of behaviour and level of independence 
● e.g., a 7-month-old might suck food from a spoon when fed, 


sometimes even grabbing the spoon to bring it to his mouth 
● e.g., a 10-month-old might eat finger food by bringing it to mouth 


with thumb and finger, taking a bite and chewing  
● e.g., a 2-year-old might be more independent during mealtimes 


by feeding self with a spoon, drinking from a cup 
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3.2.2 Participating in toileting 
(including use and care 
of objects) 


Behaviours that contribute to the entire process of toileting.  
Some examples include:  


● Requests to go to the toilet, removes diaper, pulls down pants, puts 
toilet seat up/down, uses toilet paper after toileting, washes hands, 
etc. 


Consider the complexity of behaviour and level of independence 
● e.g., a 2.5-year-old might participate in toileting routines by 


sitting on the potty for an appropriate amount of time, though 
might still be wearing diapers at other times 


● e.g., a 3.5-year-old might be independent in going to toilet when 
needed and washing hands after use 


3.2.3 Participating in bathing 
(including use and care 
of objects) 


Behaviours that include washing self. 
Some examples include:  


● Washes face with soap, dries body with towel, etc. 
 


Note: Washing hands can occur during a variety of activities ranging from 
self-care to leisure. 


Consider the complexity of behaviour and level of independence 
● e.g., a 5-month-old might participate in bathing routine by smiling 


when caregiver rubs head, splashing water with hand or kicking 
● e.g., a 3-year-old might rinse off the shampoo with caregiver 


holding shower head for him  
● e.g., a 5.5-year-old might wash themselves by doing the steps of 


the routine independently (put soap, lather, rinse, etc.) while a 
caregiver watches at a side for safety 


3.2.4 Participating in dressing 
or grooming (including 
use and care of objects) 


Behaviours that include dressing, undressing or grooming self. 
Some examples include:  


● Puts on and removes pants, t-shirt, shoes, combs hair, manipulates 
buttons, zips, etc. 


Consider the complexity of behaviour and level of independence 
● e.g., a 9-month-old might participate in dressing routine by 


staying still momentarily when diapers are changed 
● e.g., a 4-year-old might manipulate large buttons but cannot fix 


the ends of the zipper 
● e.g., a 5-year-old might dress and undress independently but 


need help for tying shoelaces 


3.2.5 Participating in brushing 
teeth (including use and 
care of objects) 


Behaviours that are included in the tooth brushing routine. 
Some examples include:  


● Puts tooth paste on toothbrush, rinses mouth and brushes teeth.  


● Use of toothbrush, toothpaste, mug, etc. 


Consider the complexity of behaviour and level of independence 
● e.g., an 18-month-old might allow caregiver to brush her teeth 


without too much fussing 
● e.g., a 4.5-year-old might do most of the routine independently, 


with some caregiver supervision to check if teeth are cleaned 
properly 


3.2.6 Participating in leisure 
activities which are 
pleasurable to the child 
and are entertaining, 
(including use and care 
of objects) 


Leisure refers to free time that a child gets to participate in enjoyable 
activities of his/her choice. These activities are unstructured and directed 
by the child. 
Some examples include:  
● Mouths, feels, spins objects/toys; swipes at a play mobile; stacks 


blocks or nesting cups; draws or colours; fixes puzzles; draws 
colours, or paints using different art and craft materials; plays on a 
swing at playground; switches on an electronic device to listen to 
music, watches shows or plays games 


 
 
 


Consider the complexity of behaviour and level of independence 
● e.g., a 13-month-old might grab a crayon and enjoy scribbling on 


paper 
● e.g., a 4-year-old might go to the shelf to grab a favourite book 


and flip through it 
● e.g., a 6.5-year-old might get a tablet from the caregiver to watch 


his favourite video or play his favourite game 
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GCO 3.3 NAVIGATING THE 
ENVIRONMENT AND 
OVERCOMING OBSTACLES  


● How does the child access the environment to meet needs and overcome obstacles? Does the child do this safely?   


● Does the child show awareness of situations that might be dangerous? What does he/she do?  


THREADS Explanation Considerations 


3.3.1 Accessing or navigating 
the environment (getting 
from place to place) 


Behaviours that depict accessing or moving from one place to another.  
Some examples include: 


● Actions such as crawl, walk, jump, hop, climb, skip, ride a tricycle, 
bicycle, scooter, use of wheelchair/walking frame, etc. 


● Travels between locations via public transport 


Consider how a child accesses or navigates the environment  
● e.g., a 12-month-old might hold onto furniture to pull to stand 


and start cruising around furniture      
● e.g., a 3-year-old might ride tricycle using pedals and steer it 


round wide corners 
● e.g., a 5-year-old might begin hopping forward on one foot when 


playing hopscotch   


3.3.2 Being aware of 
potentially dangerous 
situations in school, at 
home or in the 
community 


Behaviours that demonstrate awareness of situations that might be 
dangerous to self or/and others.  
Some examples include: 


● Steps over the gap in MRT, stops and waits when traffic light is red, 
avoids obstacles at the playgrounds, does not jump from a height 
that might cause injury.   


Consider how a child shows awareness of potentially dangerous 
situations                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                 
● e.g., an 18-month-old might place fingers in to power sockets 


and/or near fan (i.e., demonstrate little to no concept of safety 
awareness) 


● e.g., a 4-year-old might hold onto caregiver’s hand when stepping 
onto an escalator  


● e.g., a 6 -year-old might carry a plate of rice and walk carefully 
through a crowd before placing it on a table  


3.3.3 Overcoming obstacles or 
demonstrating problem-
solving abilities when 
navigating obstacles in 
the environment 


Behaviours that emphasise the action component of problem-solving 
within the larger environment.  
Some examples include: 


● Drags chair to climb up and get sweets from the cabinet, moves a 
few steps forward to have a better view of teachers’ demonstration 
of food preparation, etc. 


 
Note: If thinking component of problem-solving is emphasised, this can 
contribute to GCO 2.2. 


Consider how a child overcomes obstacles or problem solve through 
navigation  
● e.g., a 17-month-old might use an unrelated object to get the 


object he actually wants like grabbing a stick to get a favourite 
toy out from underneath the couch. 


● e.g., a 3-year-old might push a stool to step on when trying to 
reach for a toy on the shelf  


● e.g., a 6-year-old might try different solutions to reach for his ball 
that is stuck on the low branch of a tree near the playground 
(e.g., finding a longer stick when the short one doesn’t work, 
throwing stones at the ball, finding something he can stand on to 
reach, etc.)  


Note: This table is a guide and the listed behaviours are not exhaustive. Other child development resources should be used 
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Appendix 3.6.2 ECHO AE Reference   


ECHO Age Expectations (AE) Reference 
 


MOST CHILDREN AGE [0 – 6 MONTHS OLD] TYPICALLY… 


1. Positive Social-Emotional Relationships 2. Acquisition and Use of Knowledge 3. Appropriate Behaviour to Meet Needs 
 


… initiate interactions with others through physical means (e.g., 
move arms up and down upon hearing voice of caregiver in the 
room);  
 


… demonstrate a preference for and follow human faces (e.g., turn 
head and eyes in direction of caregiver’s voice when carried);  
 


… respond to interactions initiated by others (e.g., imitate 
vocalisation or produce other sounds in response to caregiver/s; 
smile in response when an adult is talking and singing to him/her) 
 


 


… demonstrate awareness of and attention to movement (e.g., follow 
movement of caregiver about the room with his/her eyes), to real or 
printed faces (e.g., attend to other people's faces and pictures), to 
sounds (e.g., turn head towards the sound of caregiver's voice);  
 


… respond to or imitate recurring sounds, music or words (e.g., kick 
legs, smile or suck more energetically on pacifier when nearing a 
familiar tune or word) 
 


 


… express needs by crying in differentiated tones, distinguishable by 
caregivers (e.g., cry in a persistent, louder tone when indicating 
hunger);  
 


… communicate needs using vocalisations or actions (e.g., coo and 
kick legs while carried and asked, "Do you want milk?"); 
 


… meet own needs of hunger and comfort by rolling towards and/or 
reaching out (e.g., for mother's breast/milk bottle or to be carried) 
 


 


… express emotion of displeasure by screaming or crying (e.g., cry 
and/or wail when too hot, too cold or too uncomfortable);  
 


… express feelings of comfort and enjoyment by smiling or vocalising 
(e.g., smile when tummy is being rubbed after diaper has been 
changed; coo when being burped after a milk feed) 
 


 


… demonstrate awareness of and interest in objects in crib (e.g., try to 
get hold of objects in the crib or bed);  
 


… demonstrate awareness that own actions can impact the 
environment (e.g., try to cause things to happen such as kicking a 
mobile and smiling);  
 


… begin to reach out for and explore objects in the environment (e.g., 
secure a small box that is partially hidden under a piece of cloth);  
 


… interact with objects with simple hand movement/s (e.g., transfer 
object from hand to hand) 
 


 


… participates before and during feeding (e.g., flap arms up and 
down, with legs kicking when seeing or hearing milk bottle getting 
prepared, latch well during breastfeeding or drink well from bottle);  
 


… participates during shower routines (e.g., smile when allowing 
adult to wipe his/her hair and body with a cloth in a bathtub, splash 
water with hand, allow adult to wipe his/her face/gums);  
 


… participate in dressing routines, with strong caregiver reliance (e.g., 
stay still when diaper is being changed, and looks at caregivers) 
 


 
 


 


… mouth almost everything (e.g., place a squeaky toy given by a 
caregiver into his/her mouth);  
 


… engage in exploration and use of own body in play (e.g., play with 
own hands and feet; bring hands close to his/her face);  
 


… begin to explore a range of actions in play with objects of interest 
(e.g., swipe, bat, and/or shake objects);  
 


… explore understanding of causality in play (e.g., drop a ball and 
observe the fall, before repeating action) 
 


 


… demonstrate interest in own body movements in relation to 
environment (e.g., flex legs and straighten them out, and repeat 
movements, flip onto tummy and tries to reach forward to get the 
toy, kick legs or wave hand to hit the toy mobile);  
 


… exhibit emerging control over body and can move into functional 
positions (e.g., sit up momentarily after caregiver puts him/her in a 
sitting position; lift head to look in front when lying on tummy);   
 


… exhibit emerging strength and balance in lower limbs (e.g., lift feet 
alternatively in walking-like motion when held upright with feet 
resting on flat surface) 
 


 


Note: This table is a guide and the listed behaviours are not exhaustive. Other age expectation references should be used. 
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MOST CHILDREN AGE [7 – 12 MONTHS OLD] TYPICALLY… 


1. Positive Social-Emotional Relationships 2. Acquisition and Use of Knowledge 3. Appropriate Behaviour to Meet Needs 
 


… initiate interactions with familiar caregivers by using vocalisations 
and gestures (e.g., say "mama" or "dada" to get parent's attention; 
turn head to look for caregiver if carried away by a visitor or 
stranger);  
 


… observe peers and adults in various situations and routines (e.g., 
stare at caregivers sweeping the floor, cooking or brushing teeth);  
 


… maintain interactions by imitating sounds or actions (e.g., mimic 
lip movements and sounds that caregivers make) 
 


 


… recognise and respond to own name (e.g., turn to make eye contact 
and smile when name is called);  
 


… recognise familiar caregivers (e.g., point to familiar caregivers 
"abang, yeye, jiu jiu" when asked and may call their names); 
 


… imitate sounds such as consonants and vowels, non-speech and 
simple sounds (e.g., make sounds like "beee, boooo, moooo, deee" to 
caregivers; or repeatedly say “bababa, mamama”);  
 


… understand and respond to simple questions/instructions (e.g., nod 
and shake head when caregivers ask if "Want some more?" during 
meal time) 
 


 


… meet own needs by crawling, reaching out or grabbing objects (e.g., 
crawl to parents' bedroom to look for parents; grab spoon or the 
bowl when sitting with caregivers at table); 
 


… communicate needs using vocalisations (e.g., make sound/s from 
the crib after waking up either in the morning or from naps);  
 


… request for items by pointing (e.g., point with index finger to a 
banana that caregiver is eating) 
 


 


 


… express 2 or more emotions (pleasure, fear, sadness) through 
expressions (e.g., smile and laugh heartily when sibling makes a 
funny noise);  
 


… express emotions (anxiety or fear) when with unfamiliar adults 
(e.g., hold onto and/or snuggle in caregiver when an unfamiliar 
adult approaches and talks to him/her);  
 


… show emerging sensitivity to feelings of others, usually familiar 
individuals (e.g., stop crying or yelling when a caregiver raises 
his/her voice slightly) 
 


 


… demonstrate awareness of objects when they go out of sight (e.g., 
uncover toys that are hidden and move other objects to find a missing 
toy);  
 


… demonstrate interest in novel things in the environment (e.g., look at 
animals, people and vehicles when out for a walk);  
 


… demonstrate emerging problem-solving behaviours (e.g., rotate 
objects to view the other sides);  
 


… demonstrate awareness of familiar surroundings (e.g., know and 
crawl to a specific mirror in the house several times to smile at own 
reflection) 
 


 


… participate in eating and drinking routines (e.g., attempt to drink 
from a cup when thirsty, or when a cup is handed to him/her);  
 


… participate in dressing routines (e.g., stay momentarily on the bed 
and smile at caregiver when being dressed after shower);  
 


… participate in self-care routines (e.g., remain still momentarily 
when diaper needs to be/is being changed, with occasional fussing or 
turning over)  
 


 
 


 


… engage primarily in sensorimotor play (e.g., put hands in a puddle of 
water on the table and move hands sideways, back and forth);  
 


… imitate play actions demonstrated by adults (e.g., bang two wooden 
blocks together after an adult makes a rhythm with them);  
 


… engage in play that is largely exploratory (e.g., touch and play with 
books that have different texture);  
 


… repeat specific play actions for a period of time (e.g., shake a rattle 
repeatedly, or swing a small object backward and forward repeatedly) 


 


… navigate environment primarily on all fours (e.g., crawl quickly from 
the living room to the door when the doorbell is heard);  
 


… access and navigate environment by using furniture as support 
(e.g., pull self to standing posture or lower self from standing to 
sitting, using furniture as support); 
 


… access objects in environment with increased use of hands and 
fingers (e.g., transfer objects from one hand to another);  
 


… interact with environment by moving body (e.g., move body to 
music by going from side to side or by bending knees up and down) 
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MOST CHILDREN AGE [13 – 18 MONTHS OLD] TYPICALLY… 


1. Positive Social-Emotional Relationships 2. Acquisition and Use of Knowledge 3. Appropriate Behaviour to Meet Needs 
 
… initiate interactions with familiar caregivers by smiling or babbling 
(e.g., greet familiar caregiver/s with a look, smile or hug);  
 
… discriminate between familiar and unfamiliar people (e.g., pull 
caregiver's pants or hide behind caregiver's leg when a stranger comes 
close);  
 
… respond to caregivers with vocalisations and gestures (e.g., babble/use 
word-like approximations in response to caregiver's words and 
behaviours);  
 
… demonstrate interest in other children (e.g., move towards and 
attempt to touch another child in the playground) 
 


 
… demonstrate and express understanding of body parts (e.g., point to a 
few body parts on a doll or a teddy bear spontaneously);  
 
… recognise self, familiar caregivers and characters from books or cartoons 
(e.g., look at, point to and/or name familiar people in family photographs);  
 
… enjoy matching games or puzzles (e.g., put shapes in a shape box with 
openings, matching colours and/or shapes);  
 
… understand meaning of many words and gestures (e.g., lift arms when 
caregiver gestures or says "up" while picking up baby) 
 


 
… communicate needs by pointing, using sounds or word approximations 
(e.g., point to a food item that s/he has tasted, enjoyed and wants more 
of; says "bauu bauu" for ball when caregivers are rolling ball back and 
forth in front of child);  
 
… meet needs by moving body or self towards object/s or destination 
(e.g., squirm and move body from caregiver's lap to go somewhere else or 
walk towards toys in the play corner);  
 
… request for help from adults by hand-lead or bringing objects to them 
and using word approximations (e.g., gai gai) or single words (e.g., pull 
adult’s hand and lead him/her to obtain a cookie or bottle on a counter) 
 


 
… express positive emotions using facial expressions and actions (e.g., 
vocalise joy and happiness with different sounds and flap arms up and 
down); 
 
… show awareness of the feelings of others (e.g., stare at a child who is 
crying or upset, and may offer a toy);  
 
… express unhappiness or frustration by physical means (e.g., bite, 
scratch or hit another child or adult when provoked or when upset);  
 
… calm down by imitating caregiver's facial expression or looking at 
him/her (e.g., soothed or quieten down by looking to parents or when 
being held) 
 


 
… demonstrate excitement when exploring the environment (e.g., touch an 
insect crawling on a playground bench and squeal when it moves away);  
 
… begin using tools and objects around him/her (e.g., scribble using 
markers, crayons and chalk);  
 
… explore and enjoy cause-and-effect toys or objects (e.g., watch the 
wheels of a toy spin to different songs when pressing different buttons);  
 
… recognise and recall sounds that animals make (e.g., imitate sounds that 
animals make while playing with animal puppets) 
 


 
… participate in self-care routines (bathing, cleaning) with support (e.g., 
rub both hands together under the tap while carried by caregivers);  
 
… participate in feeding routines (e.g., hold an open cup and drink with 
moderate spilling);  
 
… participate in dressing routines (e.g., raise arms or lift legs to help 
caregiver dress him/her);  
 
… participate in leisure routine activities (e.g., lift flap/s in a book to see 
what picture is underneath during free time) 
 


  
… imitate everyday actions and activities during play (e.g., hold a toy 
hairdryer to hair after watching caregivers dry their hair after showering);  
 
… demonstrate imitative play when an immediate model is present (e.g., 
attempt to flip a book quickly when an adult does it in front of his/her face);  
 
… experiment with objects in play (e.g., throw, push, pull, carry, turn, open, 
shut, and insert objects);  
 
… engage in lots of movement during play (e.g., enjoy messy activities and 
using both hands to spread paint everywhere on paper) 


 
… begin to explore the environment independently (e.g., crawl or walk on 
his/her own around a space or environment; use hands and knees to go 
up the stairs; climb up slightly elevated surfaces/platforms);  
 
… demonstrate increasing versatility and control in use of body and hands 
when navigating obstacles in the environment (e.g., turn body backwards 
when getting ready to go down a staircase);  
 
… demonstrate none to little concept of safety awareness (e.g., place 
fingers into power sockets and/or near fans) 
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MOST CHILDREN AGE [19 – 24 MONTHS OLD] TYPICALLY… 


1. Positive Social-Emotional Relationships 2. Acquisition and Use of Knowledge 3. Appropriate Behaviour to Meet Needs 
 


… initiate interactions with familiar caregivers (with affection) (e.g., 
greet grandma by jumping into her arms and clinging on to her 
shoulder at school dismissal); 
 


… initiate interactions with other children (e.g., hand a toy to 
another child in the playroom to initiate interaction [but may not 
want to share for long]);  
 


… maintain interactions by engaging in conversation or imitating 
actions (e.g., enjoy conversing with familiar adults verbally [1- to 2-
word phrases or vocalisations] and/or using gestures);  
 


… demonstrate caution around unfamiliar adults (e.g., stop playing 
and go to parent/s when an unfamiliar adult enters the room)  
 


 


… understand prepositions like “in”, “out”, “up” and “down” (e.g., look 
and walk towards the door when caregiver says ball has rolled out); 
 


… understand, follow and repeat simple instructions (e.g., follow 
caregiver’s 2-step direction such as “Put on shoes and sit down” when 
the family is getting ready to go out; walk towards mum when she 
says, “Come!” and turn around to father to also say, “Come” when 
they are walking from their home to the lift lobby); 
 


… understand and use words purposefully (e.g., recognise and point to 
a big teddy bear on display near the beach and say, “Bear bear!”; say, 
“Swim!” when someone with a float walks by) 
 


 


… communicate needs using words (e.g., say, “help”/“open”, point 
to), sign language and/or gestures to indicate what s/he wants when 
unable to open the refrigerator door; wrap arms around body to 
indicate when s/he is too cold inside the ice skating rink);  
 


 


 


… express positive/negative feelings in situations, without restraint 
(e.g., laugh and shout when bouncing up and down on a big outdoor 
bouncer in the zoo’s children zone);  
 


… demonstrate a wider variety of emotions (e.g., cry out loud when 
caregiver gives the older sibling a lollipop);  
 


… imitate reactions observed from caregivers (e.g., say, “WAHHHH!” 
[with mouth opened] after watching parent’s reaction to a big fish 
spotted in the pond) 
 
 


 


… seek information through observation and exploration of 
environment (e.g., stare intently at one of the playground structures 
that produces different sounds when a child presses different buttons);  
 


… demonstrate understanding of and memory of book contents (e.g., 
say “see” when caregiver is reading the line “brown bear, brown bear, 
what do you ___?”);  
 


… demonstrate awareness of and interest in how things work (e.g., 
squeeze the small tablecloth that caregiver had used to wipe up spilt 
water, and watch water drip back on the table) 
 


 


… participate in mealtimes, with some support (e.g., eat a variety of 
food and put an appropriate amount of food in the mouth);  
 


… participate in self-care routines (e.g., attempt to put on shoes 
independently and may be successful if putting on slip-ons or 
sandals);  
 


… participate in toileting routines (e.g., sit on the toilet [potty] for an 
appropriate amount of time);  
 


… participate in getting-ready routines (e.g., assist caregivers more 
actively when being dressed such as pulls pants down for a fresh 
diaper change) 
 


 


 
 


… demonstrate emergence of symbolic play (e.g., put TV remote 
control to his/her ear, and babble to self before pressing a few buttons 
and putting it back to his/her ear);  
 


… engage in pretend play (e.g., hold two bears, and bring them 
together like they are hugging);  
 


… imitate familiar adult actions during play (e.g., carry a plastic basket 
around the house and put different items like plastic grapes and a 
small board book into it);  
 


… try out (and enjoy) new ways of playing (e.g., knock towers down, 
bang 2 cars together to see what the outcome is) 
 


 


… navigate environment (e.g., attempt to jump down from a step or 
raised platform; climb onto an adult chair and sit down);  
 


… demonstrate greater confidence in approaching novel 
things/animals in the environment (e.g., touch an animal that s/he 
has never seen before; reaching out to touch a goat in petting zoo);  
 


… comply with adult's instructions in (potentially dangerous) 
situations (e.g., walk around a pothole [on road/ pavement] when 
caregiver tells him/her to be careful)  
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 MOST CHILDREN AGE [25 – 30 MONTHS OLD] TYPICALLY... 


1. Positive Social-Emotional Relationships 2. Acquisition and Use of Knowledge 3. Appropriate Behaviour to Meet Needs 
 


… initiate interactions with familiar caregivers non-verbally or verbally 
(e.g., wave at grandma when grocery shopping, and say “AH MA!”; ask 
parent/s “We take train?” when they carry their bags and are getting 
ready to walk out of the house); 
 
… assert self with peers and familiar adults in social interactions (e.g., sit 
on toy vehicle in the mall and do not stand up for another child waiting 
to ride the same toy);  
 
… share (food) items with same-aged peers and/or siblings when 
prompted (e.g., hold out an apple slice towards sibling after parent 
comments that sibling has finished all of her fruits and is still hungry) 
 


 


… sort items of similar characteristics (e.g., colour/size) together (e.g., sort 
manipulatives taken from a play box by colour, in the classroom on the 
table); 
 
… use action words to describe what s/he (or others) is doing (e.g., tell 
parents “Grandma sleeping, shh!” while putting fingers to lips, when the 
TV’s volume increases);  
 
… demonstrate understanding of how things work together practically (e.g., 
look for and use the cover to close a container after taking its contents out)   
 


 


… meet needs independently (e.g., use a cloth/ tissue to clean mouth and 
hands after eating; go to the tap to wash hands after painting; wipe sweat 
on parent’s clothes after running about the sand playground);  
 
…  communicates using at least 2-word phrases when help is needed (e.g., 
tiptoe and wave hands upwards towards the toy box on a shelf, while 
asking caregiver, “help me”);  
 
… meet needs using at least 2-word phrases (e.g., say to caregiver “Mama 
open”, “Take off [my shirt]” to caregiver after running around the 
playground; make crying sound and say “pain knee” to caregiver after 
scraping knee from a fall in the playground)  


 


… express negative emotions with words or gestures when asked (e.g., 
cross arms and turn away with a grunt when grandma ask how s/he is 
feeling after getting scolded; walk away from Lego activity when another 
child knocks his/her structure down); 
 
… demonstrate emerging awareness of feelings of other children and 
respond (e.g., look at a child crying in the playground and hold his/her 
hand);  
 
… express positive emotions with words or gestures (e.g., smile with a 
big grin when allowed to go on a coin-operated ride in the shopping 
mall; say “Very happy!” when teacher asks “How are you feeling today?” 
by the teacher)   
 


 


… observe, actively explore things in the outdoors (e.g., look at, squat and 
pick up things like branches and leaves on the pavement enroute to the 
supermarket; stop walking when a dog’s bark is heard nearby, and say 
“Doggie! Woof woof!”);  
 
… demonstrate awareness of different expectations in different 
environments (e.g., take off shoes and jacket and rinse off before entering 
the baby pool);  
 
… points at pictures and/or symbols in books (e.g., points at cat on page of 
book and says ‘meow’) 
 
… interested in how things work (e.g., take things apart and put them back 
together) 


 


… participate in mealtimes independently (e.g., open snack box of baby 
biscuits and eat them one at a time, during snack time in school);  
 
… undress self independently (e.g., pull pants down inside the toilet, after 
caregiver says it’s time for a shower);  
 
… participate in toileting routines (e.g., pat lower tummy where diaper is 
and tells caregiver that it is wet after dinner);   
 
… participate in self-care activities (e.g., use hands to rinse shampoo off 
hair when caregiver places shower head to child’s head) 
 


 


… wait for turn while in queue with parent (e.g., stand beside parent and 
behind other parent-child pairs who are waiting to go down the water 
slide; watch the other pairs slowly take their turns while waiting)  


 


… pretend that objects or items are other things (e.g., use a pen on the 
table as spoon to feed caregiver who says that s/he is hungry);  
 
… engage primarily in parallel play (e.g., stack blocks to build a structure 
after watching another child build a tower of blocks beside him/her);  
 
… repeat words/phrases from familiar books, songs or cartoons during play 
(e.g., use stuffed toy/s to repeat words or jingle from a favourite book when 
playing with caregivers on bed);  
 
… play with favourite items/toys in different permutations (e.g., build a 
train track and change configurations, after the trains go round the track 
several times; use blocks to construct different types of buildings)  


 
… explore environment (elevated ground/s) with some caution and 
control (e.g., walk up steps from the first to second floor, alternating feet 
while holding on to the railing for support);  
 
… observe before reacting to new environmental stimuli and/or events 
(e.g., stop and watch to see what happens next, when a water fountain is 
suddenly turned on);  
 
… access outdoor (kid-friendly) facilities independently (e.g., turn knob of 
door when entering children’s reading room in library) 
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 MOST CHILDREN AGE [31 – 36 MONTHS OLD] TYPICALLY… 


1. Positive Social-Emotional Relationships 2. Acquisition and Use of Knowledge 3. Appropriate Behaviour to Meet Needs 
 


… recognise and initiate interactions with familiar children or 
caregivers either non-verbally or verbally (e.g., wave and say "Hello 
teacher!" when meeting teacher outside of school at a shopping 
mall) or by using objects/items of interest (e.g., show favourite 
book/item to a friend);  
 


… interact with adults by imitating their actions, behaviours or 
speech (e.g., blow raspberries in imitation of uncle);  
 


… participate in simple conversations with both caregivers and peers 
(e.g., take conversation turns with teacher by responding with a 
nod, words and gestures);  
 


… share common items with peers (e.g., put cookie to the mouth of 
another child and let him/her take a bite from it) 
 


 


… demonstrate understanding of the concept of self (e.g., tell peer 
“No! Cannot [take this piece of sandwich], mine!");  
 


… demonstrate understanding of (and response to) multi-step tasks or 
instructions (i.e., both routine and novel instructions) (e.g., follow 
caregiver’s instructions of placing dinosaur book back on the 
bookshelf, pulling out outdoor clothes and bringing them to the living 
room to be dressed);  
 


… demonstrate ability to match objects according to their attributes of 
shape/size/colour (e.g., when packing toys);  
 


… demonstrate understanding of emerging numerical concepts (e.g., 
ask for two more biscuits from caregivers, using words and gesture of 
two fingers) 
 


 


… independently meet needs (e.g., take a piece of tissue from the box 
on the dining table to wipe a spill and/or to wipe his/her nose; take 
off jacket after jumping on the bed with sibling and when feeling 
warm; take water bottle and drink from bottle when feeling thirsty);  
 


… uses 2- to 3-word phrases or short sentences to communicate 
his/her needs to others (e.g., say, “I want Spiderman” or “Help take” 
while pointing to the superhero figurine on one of the higher 
cupboard shelves; tell a caregiver “Not that one!” when s/he is 
helping to take an item that is out of reach) 
 


 


 


… express negative emotions such as shame, modesty and/or pity 
(e.g., hang head, sulk and walk away after getting scolded by 
caregiver/s; hide behind a wall and giggle when T-shirt is taken off in 
front of a family friend who is visiting); 
 


… express most emotions freely, independently and confidently 
(e.g., smile widely and laugh heartily when caregiver makes faces at 
him/her; shout when a friend grabs his/her toy away and say to 
friend “Stop! Give back!”);  
 


… respond to emotions by mirroring those of caregivers and peers 
(e.g., lower head and frown slightly when caregiver has head 
lowered and is sighing)  
 


 


… demonstrate keen awareness of and interest in environment, (e.g., 
ask “What is happening?” and “Why” questions all the time);  
 


… pretends to ‘read’ (e.g., makes up own stories while turning pages) 
 


… demonstrate cognitive problem-solving (e.g., provide solution when 
asked “How to go school today? No school bus.”) 
 


 


… participate in mealtimes independently both before and during 
meals (e.g., state food preferences at the hawker centre, use a fork to 
spear a fish ball);  
 


… participate in dressing routines independently (e.g., fasten buttons, 
snaps, zips on own clothes);  
 


… participate in toileting routines (e.g., independently stop an activity 
to go to the toilet);  
 


… follow multi-step directions during self-care routines (e.g., follow 
instruction to "Take [empty] bowl, bring to the kitchen, and wash 
[your] hands.") 
 


 


… wait in queue in a social context (e.g., wait for his/her turn to 
climb the ladder at the playground);  
 


… participate in games that involve following simple rules (e.g., wait 
for instructions before following commands in Simon Says);  
 


… follow unwritten social rules (e.g., keep volume of voice low on 
the bus when travelling home from grocery store; take off shoes 
before entering other persons’ home) 
 


 


… pretend and use imagination during play (e.g., use objects/toys to 
act out a daily scene such as pumping petrol);  
 


… engage in role-play with others (e.g., pretend to be a fireman and 
put out a fire);  
 


… imitate caregivers and playmates at their play; verbalise play plan for 
assigned role/s (e.g., “I be mummy, you be baby, I go and work, you 
stay at home.”) 
 


 


… navigate the environment (e.g., climb ladder at playground without 
falling down); 
 


… access the environment and objects in surroundings safely (e.g., 
use child-friendly scissors safely to cut across a piece of paper);  
 


… solve problems or execute a plan with the purpose of getting 
something they want (e.g., climb chair to get a sweet from a 
container out of reach) 
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MOST CHILDREN AGE [37 – 48 MONTHS OLD] TYPICALLY… 


1. Positive Social-Emotional Relationships 2. Acquisition and Use of Knowledge 3. Appropriate Behaviour to Meet Needs 
 


… initiate and maintain interactions with familiar adults easefully 
(e.g., say, "Good morning!" joyfully to familiar adults both at home 
and in school; show adult his/her new favourite toy "You see! My 
new toy! So nice right?");  
 


… initiate interactions with unfamiliar adults by asking them 
questions (e.g., approach and ask a visiting adult who s/he is);  
 


… understand and follow simple social niceties (e.g., say, “Please/ 
thank you” when requesting or when something is given);  
 


… share items with others (e.g., ask an adult for two more lollipops 
for other siblings after being given one at the hairdresser’s) 
 


 


… understand and use a number of concepts like temporal concepts 
such as before and after (e.g., prepare self for next activity when 
teacher says, "We're packing up to leave soon"; ask caregiver/s “We 
going grandpa house after eating?”);  
 


… understand and use concepts of quantity, measuring and number 
relationships (e.g., count up to ten cookies, and can also give one to 
caregiver when asked);  
 


… express associative relationships/concepts between objects or 
people (e.g., complete simple analogies – We eat with a _______, we 
sleep on a _________) 
 


 


… meet own needs independently (e.g., take jacket from cubby hole 
when feeling cold in school);  
 


… request for help verbally (e.g., say, "Mummy, I can't do this, can 
you help me?" when fixing a puzzle; ask caregiver to help with putting 
on his/her shoes when the family is getting ready to go out for a 
meal); 
 


… seek permission verbally or with gestures (e.g., turn towards 
caregiver, point to the coin-operated animal ride and ask, “Can? 
Please?”) 


 


… express negative emotions using different expressions, actions 
and few words (e.g., sulk and say, "I don't want this one, Mummy", 
when getting increasingly upset about having to eat vegetables, or 
wave hands to say, "Don't want plastic snake!" after a cousin puts it 
in front of face repeatedly);  
 


… express positive emotions by smiling, (sometimes) sharing, and 
through physical means (e.g., smile, giggle and show a peer the toy 
or food item that s/he is enjoying when happy; jump in seat and clap 
hands while waving to toy character on the TV screen);  
 


… respond to feelings of other children (e.g., ask a child if s/he is ok 
after s/he has fallen down at the playground) 


 


… demonstrate awareness of things (and need for keeping it clean) in 
the environment (e.g., tell younger sibling to throw the sweet wrapper 
into the green dustbin; ask caregivers many questions like where a dog 
sleep when walking pass a dog, what a bird eats, where the train goes 
at night, etc.);  
 


… demonstrate awareness of self, others and belongings in the 
environment (e.g., ask grandma where the father is, since his house 
keys are hung up, and he is not inside the bedroom or toilet); 
 


… has emerging print awareness (e.g., holds book in correct 
orientation) 
 


 


… participate in mealtimes independently (e.g., eat without refusing 
food or drink and eat on a fairly regular schedule);  
 


… participate in self-care routines independently (e.g., wash hands 
and face without assistance);  
 


… participate in toileting routines independently (e.g., go to toilet 
when needed, and wash hands after flushing);  
 


… engage in leisure routine activities independently (e.g., take a 
favourite book from bookshelf and flip through book) 
 


 


… participate in simple games (e.g., play memory card games with 
caregivers; tell caregiver/s it is his/her turn to flip the picture cards 
over after he is done);  
 


… follow unwritten social rules (e.g., keep toys in the big toy bin 
after playing with them in a friend’s house) 


 


… engage in longer pretend and role play in school and at home (e.g., 
pretend to be a dinosaur with siblings and climb over bolsters to ‘eat’ 
caregivers; sit on chair and pretend to be the princess during 
mealtimes);  
 


… demonstrate object-substitution during imaginary play (e.g., hold a 
stick like a microphone and begin singing favourite nursery rhymes or 
children's songs);  
 


… play cooperatively with others for brief periods of time (e.g., play 
with a peer cooperatively by building a tower of blocks, but leave when 
s/he dominates play) 


 


… access environment with confidence and stability (e.g., go under, 
over, around and through obstacle courses in the playground) and on 
riding toys (e.g., pedal and steer a small tricycle with ease);  
 


… demonstrate awareness of potentially dangerous situations (e.g., 
stop running when there is a huge puddle of water or when the 
floor/tiles look slippery);  
 


… problem-solve in response to obstacles in the environment (e.g., 
say "Excuse me!" loudly to a boy at the bottom of the slide before 
going down; use a stool to step on when trying to reach for a toy) 
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MOST CHILDREN AGE [49 – 60 MONTHS OLD] TYPICALLY… 


1. Positive Social-Emotional Relationships 2. Acquisition and Use of Knowledge 3. Appropriate Behaviour to Meet Needs 
 


… initiate interactions with others (children/adult) in different settings 
(e.g., approach familiar people such as friends from childcare and 
neighbours with toy to play at the playground; say hello to familiar 
people such as friend and friend’s parent on the way to the market);  
 
… maintain interactions with others (e.g., engage in continuous 
communication with adults and/or peers about the day or an event; 
tease adult/s by bringing a biscuit to his/her mouth and then taking it 
away when mouth is closing);  
 
… respond to unfamiliar adults fairly confidently and comfortably (e.g., 
tell doctor s/he wants an orange lollipop [in between sobs] when given a 
red one after an injection) 
  


 


… demonstrate emergent literacy skills (e.g., recognise name in print, and 
identify letters in first and last name);  
 
… demonstrate understanding of qualitative and quantitative concepts 
(e.g., keep all the items in bag after teacher's instructions; picks 4 blocks 
from a basket when told to do so);  
 
… demonstrates understanding of spatial and temporal concepts (e.g., 
stand beside a friend when told to do so; tell parent that he/she had water 
play yesterday);  
 
… demonstrate understanding of categorisation and sequencing (e.g., sort 
animals according to different categories such as sea creatures, land 
animals, animals that fly; retell steps required to make a snack such as 
taking 2 slices of bread and spreading Nutella on bread) 
 


 


… get needs met verbally (e.g., take a loaf of chocolate bread in a 
supermarket and ask, "Mummy, can buy this one?"; go to and tell adult/s 
when feeling too cold/warm or feeling unwell/uncomfortable or feeling 
hungry);  
 
… request for help/things using sentences and questions in a number of 
settings (e.g., ask teacher if an activity is being done correctly; ask 
classmate, “Can I borrow this [pencil] please?”; ask parent “Can I play at 
the playground for a bit longer?”) 


 


… express negative emotions verbally, in a variety of ways (e.g., tells 
teacher, "I was very sad yesterday, because papa scolded meimei when 
she dropped the cup"; sulk and tell grandma s/he cried the day before 
because a friend took his/her toy away); 
 
… respond to (or soothe) feelings of other children/adults (e.g., go to a 
caregiver who looks very tired or upset, smile and kiss him/her; stop 
inappropriate behaviour when he/she realises parent is angry); 
 
… express positive emotions through actions, words or play (e.g., jump 
up and down and tell caregiver/s "YAY! Colette and Aunty Lin coming 
soon! I so happy!") 
 


 


… demonstrate interest in and integration of information in/from the 
environment (e.g., make connections between existing knowledge and new 
observations such as "Is it the chicken lay egg and we buy/eat it?");  
 
… provide suggestions to solve problems observed in the environment (e.g., 
tell adult to carry an umbrella when he/she sees that it is starting to drizzle 
outdoors);  
 
… shows interest in print and signs in the environment (e.g., look at a red 
‘STOP’ sign and says, “STOP!”) 
 
… use objects in a creative activity (e.g., using crayon, scissors, glue, craft 
paper, yoghurt pot to make a boat for animal figurines) 
 


 


… participate in mealtimes independently (e.g., put proper amounts of 
food in mouth; not spilling food when scooping food into mouth);  
 
… complete most hygiene and toileting routines independently; may need 
some help in cleaning self after passing motion (e.g., brush teeth 
independently; rinse and spit water out; go to the toilet independently at 
home; inform adults if s/he needs to use the toilet when they are out);  
 
… complete most dressing routines independently (e.g., dress and undress 
self independently, including front fastenings, zippers, snaps, buttons);  
 
… keep self-occupied for short periods of time (e.g., take train set from 
shelf and construct set as part of leisure) 
 


 


… understand and follow conversational rules without help (e.g., ask 
appropriate questions during a conversation, and in response to what is 
said);  
 
… participate in simple board games (e.g., play snakes and ladders with 
peers; wait for turn and also point out who is next during a board game 
that requires children to move their pieces only after rolling the dice); 
 
… follow unwritten social rules (e.g., wait in line for their turn while 
watching friends in a relay game in school; whisper to caregiver in the 
presence of guests when talking about sensitive matters) 


 


… play cooperatively with others for longer periods of time (e.g., engage in 
lengthy pretend play scenarios, incorporate ideas from playmates into their 
storyline/s);  
 
… demonstrate and enjoy constructive play by self and/or with others (e.g., 
put a puzzle together on own, with peer/s in the classroom or with 
caregivers at home);  
 
… demonstrate vivid imagination in play (e.g., begin fantasy play involving 
dressing up to become a princess, fireman or superhero with a cape) 


 


… demonstrate confident and coordinated motor abilities when navigating 
the environment (e.g., jump over a puddle of water, goi up flights of steps 
independently to get to school; go up the bus);  
 
… demonstrate awareness of and compliance to safety rules (e.g., stop at 
the traffic junction to press for the green man; hold onto the railing on a 
moving bus; hold onto caregiver’s hand when stepping onto an escalator);  
 
… overcomes obstacles in the environment using problem solving (e.g., 
cycles around a puddle instead of through it)  
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MOST CHILDREN AGE [61 – 72 MONTHS OLD] TYPICALLY… 


1. Positive Social-Emotional Relationships 2. Acquisition and Use of Knowledge 3. Appropriate Behaviour to Meet Needs 
 


… initiate and maintain interactions with others comfortably and fluently (e.g., 
approach others at the playground easily, ask to be included and play with 
them for a period of time); 
 
… maintain positive interactions (and relationships) by sharing in other’s good 
fortunes (e.g., cheer for peers and/or siblings on when they win a game or a 
prize in school by clapping, smiling or telling them “Well done!”);  
 
… negotiate potential social problems in groups (e.g., propose for another 
child to join the other team when one team has significantly more members; 
tell another child, “You cannot do like that, give back to her” when seeing a 
toy-snatching incident in class) 
 


 


… demonstrate emergent literacy skills (e.g., discriminate and articulate middle 
sounds in words; identify most letter sounds);  
 
… understand and use qualitative and quantitative concepts in conversation (e.g., 
tell peers “Singapore is too hot for polar bears”; tell mother “I like Teacher Jane’s 
hair because it is so long and smooth”; tell grandparent to pack 2 more birthday 
goodie bags for his/her 2 new classmates); 
 
… understand and use spatial and temporal concepts in conversation (e.g., tell 
parent that they have to be in school early on Monday for a class outing; tell 
teacher, “I baked cookies yesterday and I put them on the table to cool before 
eating”; tell peer in a game of hide-and-seek, “You cannot hide there, they can 
still see you!”);  
 
… categorise objects and/or people using different criteria (e.g., arrange objects 
from smallest to largest, shortest to longest, people at home from youngest to 
oldest) 
 


 


… meet needs independently (e.g., pull out pickles from cheeseburger before 
eating it; tug at and/or try to cut out the T-shirt tag that is causing discomfort) 
 
… ask for permission in different settings (e.g., ask caregivers, "Can I go to the 
big sand playground there to play for a while, please?”; ask, “Can I eat this 
(fishball stick), mummy?” when grandma buys one at the pasar malam);  
 
… ask for help using sentences and questions in different scenarios (e.g., ask 
parent/s to help with fixing a toy/object that was broken after trying in vain to 
put the pieces together);  
 
 


 


… express emotion/s verbally (e.g., tell peer, “I don’t like you, I don’t want to 
play with you. Go away!’ at snack time);  
 
… understand feelings of others using contextual clues and respond 
accordingly (e.g., go to a friend who is very quiet after losing, and ask if s/he 
wants to play another game; tell a classmate, "You cannot say like that about 
him/her. That's not nice! Say sorry!"; say to peer “Never mind, can play again 
later, it’s ok”, and may give a pat or hold peer’s hands); 
 
… cope with and manage own (intense) emotions using a variety of ways 
without screaming or shouting when upset (e.g., walk away from situation/s; 
hold tears back when upset or angry) 


 


… demonstrate awareness of different phenomenon/s observed in the 
environment (e.g., say to adult “It is going to rain, we cannot go outside to play” 
or “It is too dark, can switch on the light?”); 
 
… demonstrate awareness of people and objects in environment (e.g., tell the 
teacher, "Knock louder on the other window - maybe Principal cannot hear 
because she inside her room"); tell a peer, “[The room] so crowded, let’s go in 
later!” or “Talk louder, I cannot hear you!”); 
 
… problem-solve using language and abstract/logical thinking skills (e.g., talk 
through a sequence of actions such as "First we must…then we can..." while 
trying to solve problems);  
 
… handle and use materials purposefully (e.g., fold and/or cut out self-drawn 
shapes on different materials to make a card) 
 


 


… participate in mealtimes (and/or assist in preparation) independently (e.g., 
use all feeding utensils at mealtimes at home or in a restaurant);  
 
… complete most self-care (hygiene) routines independently (e.g., soap and 
shower self);  
 
… complete dressing routines independently and adeptly (e.g., fasten fasteners 
and/or zip on garments and shoes)  
 
… take care of personal (and school) belongings (e.g., pick up toys [at home and 
in school] after playing with them, fold mattress and put it in the 
corner/cupboard) 
 


 


… participate well in a variety of rule-based games (e.g., take turns with others 
in (board or competitive) games, at home and in school);  
 
… follow unwritten social rules (e.g., stand a comfortable distance in the lift 
from other people; change behaviours to match what other peers are doing in 
or outside of school; keep quiet when the teacher is talking);  
 
… follow conversational rules (e.g., take turns in conversation) 
 


 


… engage in different types of play (e.g., organise and engage in games in the 
playground [like police-and-thief] with other children) whilst incorporating 
objects like tree branches, scooters etc. 
 
… engage in and enjoy elaborate constructive play with others (e.g., construct a 
complex train track and use boxes to prop some tracks up, before ‘starting‘ the 
trains);  
 
… engage in lengthy and more complex pretend play, incorporating real life 
events (e.g., take on multiple roles in play such as saying to peer, "I the mother, 
then the teacher" and tell others who they should be) 
 
 


 


… access and navigate different environments/situations with ease (e.g., go into 
toilet stall independently at the public swimming pool or in a shopping mall; 
skip, jump and hop independently and confidently; run smoothly with changes 
in speed);  
 
… demonstrate awareness of public safety rules (e.g., understand that it is 
unsafe to accept rides, food, or money from strangers);  
 
… overcome obstacles in the environment by problem-solving (e.g., slow down 
when see a hump or when going down a slope when scooting or cycling)  
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MOST CHILDREN AGE [73 – 84 MONTHS OLD] TYPICALLY… 


1. Positive Social-Emotional Relationships 2. Acquisition and Use of Knowledge 3. Appropriate Behaviour to Meet Needs 
 
… initiate interactions with others in a variety of ways (e.g., tap friend’s 
shoulder and hide on the other side when friend turns around; shout friend’s 
name when walking to school);  
 
… maintain interactions with others for a substantial period (e.g., call out to 
teacher, “Teacher, you didn’t come yesterday. Were you sick?” and continue 
the conversation);  
 
… initiate sharing and respond positively to others’ sharing (e.g., offer a snack 
to a classmate who is sitting alongside on the canteen bench; say, “thank you” 
with smile after a familiar adult shares a plate of cookies) 
 
… show care and concern for others (e.g., hold the door open for an old man 
who is going out of the shopping centre at the same time; hold younger 
sibling’s hand while waiting for the green man before crossing the road; help a 
friend go up a slide) 
 


 
… demonstrate emergent literacy skills (e.g., identify and write letter and simple 
words; print letters of first name);  
 
… understand and use different types of concepts (qualitative/quantitative/ 
spatial/temporal) fluently and appropriately in conversation (e.g., tell a classmate 
to “Come to my beautiful and big swimming pool on Sunday? The water is not 
very cold, and there are fast water sprays underwater!”; ask father, “Can you 
bring me to Universal Studios during the June holidays? I like going so high up on 
the roller coaster and I want to ride it many many times!”);  
 
… discriminate objects based on categories (e.g., sort out the different types of 
food on the picnic mat such as putting cold drinks in the cooler box; help parent 
throw waste into correct recycle bin at the mall, such as throwing paper receipts 
into paper bin, mineral water bottle into plastic bin) 


 
… communicate needs in different ways (e.g., demand that parent/s buy the 
same toy that was bought for the younger sibling; ask grandpa if he can help to 
get a toy or food item after parents had already said no to the request);  
 
… get upset when needs are not met (e.g., frown and sulk if parent/s say “no” 
to request for toy in the shopping mall);  
 
… get help from adults verbally (e.g., relate story of how a toy got broken and 
ask if adult can fix it back together; ask parents if they can buy one more pack 
of Yakult drinks because the bottles are needed for art and craft in school) 


 
… respond to emotions and feelings of others (e.g., ask classmate, “Why are 
you crying? Is it because just now, XX took your pencil and don’t return you? I 
tell teacher ok? Don’t cry anymore.”);  
 
… express positive emotions in a variety of ways (e.g., jump up and down; 
express delight; hug sibling or adult when happy or excited);  
 
…. express negative emotions like embarrassment or frustration in a number 
of ways (e.g., frown and cross arms when denied a toy; sulk and ignore 
parent’s instructions; hide away with head down after being teased jokingly)  


 
… demonstrate awareness of different environments and contexts (e.g., tell 
parents the MRT station they are going to is two stations away after the 
announcer states the name of the station they have just passed);  
 
… demonstrate awareness of own (and others’) belongings in the environment 
(e.g., exclaim to a classmate, “Eh? How come this is here? This is Shai’s water 
bottle, right?”; go to own cubby hole to place bag of library books from the 
school; borrow pencil from classmate after forgetting to bring their pencil case); 
 
… use different objects to create things from imagination (e.g., use items such as 
toothpicks, glue and cotton wool to ‘draw’ a picture of a family on an outing and 
tell a story from the artwork) 
 


 
… participate in mealtimes (and/or assist in preparation) independently (e.g., 
help to wash grapes and plate them before carrying them out for visitors in the 
house; help with clearing the dishes from the table after dinner);  
 
… participate in self-care (hygiene routines) independently and adeptly (e.g., 
shower self after coming home from school);  
 
… participate in dressing routines independently (e.g., choose appropriate 
clothes for different occasions);  
 
… participate in leisure activities (e.g., play with kendama on the way home 
from school or while waiting for the school bus to arrive; share playing cards 
with classmate while waiting for school bus) 
 


 
… understand to queue and stand in line patiently in different contexts (e.g., 
hold younger sibling’s hand and stand in line to order drinks in the hawker 
centre);  
 
… understand and enjoy rule-based games with others, sometimes creating 
own set of game rules (e.g., tell others what and how an imaginary game 
should be played, and how to win);  
 
… follow unwritten social rules (e.g., pick up a lost item for someone else; help 
another child who slipped and fell; hold the lift door for other people) 
 


 
… make use of a variety of objects when engaging in play with others (e.g., 
position cushions in different placements around the living room to build 
‘dungeons’ for crawling through or over to ‘save animals and people from evil 
monsters’);  
 
… engage in different types of symbolic and pretend play (e.g., play with common 
objects using self-made rules in imaginary games) 


 
… navigate environment with strength and agility in movements (e.g., go up, 
down and through an outdoor obstacle course including different 
equipment/play stations in a playground with increased speed and fluency);  
 
… demonstrate awareness of potentially dangerous situations across contexts 
(e.g., watch out for cyclists while playing in the park; cross the road cautiously; 
walk slowly when carrying a bowl of soup; come down safely from a high place 
such as alighting from a school bus);  
 
… demonstrate problem-solving abilities when navigating obstacles in the 
environment (e.g., looks around for slope or ramp when met with stairs while 
cycling, exit from the front door when the exit door of the bus is not working) 
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 CHAPTER 4 
 
 

Recording and Classifying Behaviours into the 3 GCOs 

 

Children demonstrate functional performance behaviours when they engage in activities relating to 

the 3 GCOs in their natural routines. These functional performance behaviours are recorded in the form 

of behaviour descriptions (BDs) as part of the GCO Process. A range of BDs from the 3 GCOs can allow 

the team to understand the child's level of functioning, and later inform the setting of appropriate 

intervention goals. This chapter discusses functional performance behaviours, how to record them as 

BDs and other types of behaviours that children may exhibit.  

 

 

4.1 Functional Performance Behaviours  

 

To be successful in their daily settings and achieve functional outcomes, it is important for children to 

be able to: 

● Get along with others through positive social-emotional relationships (GCO 1) 

● Continue to learn new things by acquiring and using knowledge (GCO 2) 

● Meet their needs in an appropriate way (GCO 3) 

 
 

Definition: Functional Performance Behaviours 

Functional performance behaviours are skills and behaviours that a child does 

in his/her natural environment (e.g., at home, at school, at the playground) 

and can be classified into one of the 3 GCOs. 
 

 

A functional performance behaviour may involve the use of many associated discrete, domain-based 

skills. Some examples are shown in Table 4-1. 

 

Table 4-1. Examples of Functional Performance Behaviours and Possible Associated Discrete Skills. 

Functional Performance Behaviours Discrete, Domain-based Skills Main GCO 

Child says, “5 apples” when he sees 

a card with a picture of 5 apples 

while playing a memory card game 

with his peer during free play. 

● Knows numbers 

● Uses 2-word phrases 

GCO 2 

Children acquire 

and use knowledge 

Child uses his thumb and index 

finger to pick up crackers, places 

them in his mouth, chews and 

swallows them after his teacher 

pours out crackers into his bowl 

during snack time. 

● Uses a pincer grasp to pick up a 

tiny object 

● Chews and swallows solids 

● Is aware of the environment/ 

materials 

GCO 3 

Children use 

appropriate 

behaviour to meet 

needs 
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Child smiles at his mother and says, 

“Yes!” when she asks, “Do you want 

to play with your brother?” during 

playtime at the park. 

● Understands mother’s question 

● Responds to mother with single 

words 

● Establishes eye contact with 

mother 

● Directs positive expressions 

(smile) to others 

GCO 1 

Children have 

positive social 

emotional 

relationships 

 

 

4.2 Behaviour Descriptions 

 

The GCO Process involves recording observations of children’s behaviours as behaviour descriptions 

(BDs).  
 

 

Definition: Behaviour Descriptions 

Behaviour Descriptions are written statements that record observations 

of the children’s behaviours during: 

 Routines at the early intervention (EI) centre (School BDs) 

 Routines at home and in the community (Home BDs) 
 

 

An example of a BD is: Maria says, “Thank you” to Ryan (classmate) when he gives her a spade during 

sand play at the playground. 

 

The BDs are collected across contexts, from different sources (e.g., different professionals, parents) 

and over time to paint a picture of the children’s skills and abilities. Behaviours recorded during 

routines at the EI centres are called ‘School BDs’, while behaviours recorded during routines at homes 

and in the community are called ‘Home BDs’.  

 

The BDs must: 

(1) Be written in Action-Trigger-Context (ATC) format 

(2) Be clear and pass the ‘Telephone Test’ (i.e., have good clarity) 

 

 

(1) Action-Trigger-Context 

 

The three components of the ATC format are briefly described in Table 4-2.  
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Table 4-2. Description and Example of ATC Components. 

 Action Trigger Context 

 Describes what the child 
says and/or does in 
response to the trigger.  

Describes what the 
child is responding to in 
the external 
environment. 

Describes the routine/ 
activity. (If applicable, 
add information on the 
place, people and 
material used) 

 Maria says, "Thank you" 
to Ryan (classmate)  

when he gives her a 
spade  

during sand play at the 
playground.  

 

The following sections provide more details and tips for each component. 

 

 

Format: Action 

 

‘Action’ describes what the child says and/or does in response to a trigger. Verbs such as ‘says’ and 

‘takes’ are written in present tense to capture the moment that action is happening.  

 

Key considerations:  
 

 

What exactly is the child doing or saying? 

 

How is the child performing the action? (e.g., how is the child communicating: 

using verbal, gestures or Augmentative and Alternative Communication [AAC] 

devices?) 

 

When the ‘Action’ is well written, the child’s behaviour is clearly described and understood by readers. 

This information is important in helping readers understand the child’s abilities. This would also 

inform the child’s intervention goals by considering what other ‘Actions’ the child will need to become 

more functional in his/her life.  

  

Description 

Example 
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A. Write clear 

actions, avoid 

‘non-action’ 

Avoid stating what the child is not 

doing and/or saying (i.e., non-action). 

 

 

 

 

 

 

 

State what the child is doing. 

 

 

 

 

 

 

 

 

 

B. Use specific 

words, avoid 

vague ones 

 

Avoid using vague words such as those 

listed in Table 4-3. These do not 

describe specifically what the child is 

doing and/or saying. 

 

Use specific words instead so that 

readers know exactly what the child is 

doing and/or saying. 

 

 

Table 4-3. Examples of Vague Words. 

Example of 

Vague Words 
Why it is Unclear What can be Used Instead 

Knows Not an observable behaviour Sees, touches, etc. 

Non-verbal Does not describe how the child can communicate 

using non-verbal means 

Smiles, looks, points, etc. 

Participates Does not describe how the child participates Sings, draws, claps hands, etc. 

Pretends If used alone, may not describe what the child is 

doing/saying. The use of this word is acceptable only 

if there is added description of the child’s actions.  

Pretends to cook by stirring 

the ‘soup’ using a spoon, etc. 

Responds Does not describe how the child responds Laughs, looks, says, etc. 

Transits Does not describe how the child makes the 

transition between activities or locations 

Walks, keeps, etc. 

Turn-taking It will be more helpful to elaborate on the child’s 

actions to accurately represent their proficiency in 

taking turns, such as, whether they are able to take 

turns for the entire activity, how many turns, or if 

not taking turns, what they are doing instead. 

Waits, observes, moves the 

game token, takes 5 turns, 

takes turns for the entire 

game, etc. 

 

 

 

Avoid   

Jessie cannot spell and write her 
name correctly when her teacher 

asks her to write her name on 
the board during circle time. 

Jessie writes her name using all 

the correct letters in incorrect 

sequence (i.e., Jeisse) when her 

teacher asks her to write her 

name during circle time. 

Do  

Example Example 
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C. State what 

was observed, 

avoid making 

assumptions  

 

Avoid making assumptions about what 

the child thinks and feels. 

 

 

 

 

 

 

 

 

State what was observed. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

 

Format: Trigger 

 

‘Trigger’ describes what the child is responding to in the external environment (e.g., what the child 

sees or hears that leads to the action, and the level of facilitation and support such as prompting by 

others). Time-related words such as ‘when’ and ‘after’, are used to show that the trigger and action 

happen in a sequence.  

 

Key consideration:  
 

 

What is making the child do the action?  

 

When the ‘Trigger’ is well written, it helps readers understand what the child is responding to in 

relation to a specific GCO and theme (i.e., what is the trigger that makes the child show a functional 

Jane was very angry when her 
peer snatched the ball from her 

hands during circle time in EI 
centre. 

Jane shouted, “Hey! That’s 
mine!” and stomped her foot 

when her peer snatched the ball 
from her hands during circle time 

in EI centre. 

Example Example 

 
 
 
 
 
 

Avoid   Do    

 
John says, "I'm planting" as he inserts the 
stick into the ground vertically, and carries 
on a conversation with Teacher Diana (Tr 
Diana: "What are you planting?", John: 

"I'm planting a garden", Tr Diana: "What 
kind of garden?", John: "A green, green 

garden") when he sees her looking at him 
during outdoor playground time. 

Mary says, “Being silly!” when Teacher 
Jane asks, “What is the funniest thing 

in the world?”, and continues 
conversation for another 3 exchanges 

(asking & responding to questions) 
during book sharing routine. 

 

Tip for writing ‘Action’ relating to maintenance of interaction 
To maintain interactions with others, children are expected to initiate and respond 
(see GCO 1.1.3). There are two possible ways to present this information in a BD: 

Option 1: Use brackets to include 
what was being said 

Option 2: State the number of 
exchanges in the BD 

💡
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behaviour). It can also help differentiate between functional performance behaviours and other types 

of behaviours (see Section 4.4).  

 

Well-identified ‘Triggers’ can be used in the planning for intervention. The team can provide similar 

triggers as the ones identified, for the child to repeat desired behaviours, or explore other triggers for 

the child to demonstrate other functional performance behaviours in the next zone of proximal 

development.  

 

 

   

A. Write 

observable 

triggers, avoid 

making 

assumptions on 

internal triggers 

Avoid making assumptions about the 

triggers or writing internal triggers 

that are not observable (e.g., bodily 

functions such as feeling hungry, tired 

or the need to go to the toilet). 

 

 

 

 

 

 

 

 

Write observable triggers.  

 

 

 

 

 

 

 

 

 

 

 

B. Provide 

enough details  

to link action  

and trigger 

clearly 

 

Avoid writing BDs where the triggers 

do not seem to explain the actions. 

 

 

 

Include some details to explain how the 

actions and triggers are related.  

 

 

 

 

 

 

 

 

 

 

 

Format: Context 

 

Context minimally describes the routine/activity and the setting in which the behaviour occurs. More 

details on the setting, people and materials that are related to the routine/activity are provided where 

necessary. For example,  

● During outdoor play (routine) at the playground (setting) 

● During art and craft activity (routine) with crayons (material) at EI centre (setting) 

● While shopping at the supermarket (routine/setting) with Mummy (person)  

Mary looks into her snack box 
and scoops up some rice pops 

before putting it into her mouth 
when she is hungry during snack 

time. 

Mary looks into her snack box 
and scoops up some rice pops 

before putting it into her mouth 
when she sees the rice pops in 

her snack box during snack time. 

Example Example 

Avoid   Do    

Chloe looks at mum and asks, 
“Where she hurt?” when she 
picks up the toy syringe after 
dropping it on the sofa during 

playtime at home. 

Chloe looks at mum and asks, 
“Where she hurt?” when mum 

asks, “Can you check yang meh 
meh?” (toy sheep) during 

pretend play (doctor 
consultation) at home. 

Example Example 



 Recording and Classifying Behaviours into the 3 GCOs  |  65 

Key considerations:  
 

 

 
 

When is the action taking place (which routine/activity)? 

 

Where is the child performing the action (which setting/place)? 

 

What other conditions are necessary for this behaviour to happen (e.g., people, 

materials)?  

 

 

‘Context’ provides specific information on what is necessary for the same action/behaviour to happen 

again. This is important for setting intervention goals because: 

● Similar contexts can be provided to encourage the child to repeat the action/ behaviour, 

and/or  

● Different contexts can be provided to encourage the child to generalise the same action/ 

behaviour across a variety of situations.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 (2) Clarity - the 'Telephone Test' 
 

Write BDs as clearly as possible. A good way to check whether a BD has good clarity is to see if it 

passes the 'Telephone Test'. Adapted from Signposts (Hudson et al., 2003), the ‘Telephone Test’ is a 

method of evaluating whether a behaviour description is clear and specific. 
 

 

 

 

 
 

 
 
 
 
 
 

Tip for Writing ‘Context’ 
If additional information about the ‘Context’ is already mentioned within the 

‘Action’ or ‘Trigger’, it does not have to be repeated when writing the ‘Context’. 

Mary takes out her wallet and taps her EZ-link card on the reader when she sees the 
EZ-link reader on the bus during her travel from home to grandmother’s house. 

In the BD example above, additional information on the ‘Context’ is already found in the 
‘Trigger’ (i.e., sees the EZ-link reader on the bus). Hence, it does not need to be repeated. 

💡
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Imagine that someone is describing a 

child's behaviour to another person over 

the telephone. To pass the 'Telephone 

Test', the person on the other end of the 

phone should be able to develop a clear 

image of what the child is doing/saying 

(i.e., can visualise the child's behaviour) 

just by listening to the details in the 

description.  
 

 

 

This means that if someone reads the BD and is able to visualise the scenario described or even re-

enact the exact situation, the BD is considered to have passed the ‘Telephone Test’. 
 

A series of clearly written and significant BDs can accurately represent the child’s level of functioning, 

which helps in identifying appropriate intervention goals.  
 

 

Key Points 
 

 

 

 BDs are written in the ATC format. 

 BDs need to have adequate clarity to pass the ‘Telephone Test’. 

 Each component of the BD is important to understand the child’s behaviour and 

its trigger in that specific context. This information, when written clearly, can help 

readers understand the child’s current level of functioning and later be useful for 

goal setting. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

✏ Please refer to Practice Exercises 1 and 2 under Section 4.6 for more practice on BDs writing.  

 

 

 

 

 

 
 
 
 
 
 

Tip for Recording use of Assistive Aids and Devices 
 

Some children will require the use of assistive aid and devices (e.g., hearing aids, Kaye Walker, 
AAC systems). Observations of the child requiring specific assistive aids or devices needs to be 

recorded. 

💡

John pushes the Kaye Walker with 2 hands and 
walks from the classroom to the music room when 

teacher says, ‘Let’s go to the music room now’ 
during transition time along the corridor in EI centre. 

Matt smiles and answers, ‘Yes I want’ 
when his friend asks if he wants to play 

with Lego blocks during playtime at the EI 
centre while wearing his hearing aids. 

BD Example 1 BD Example 2 
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4.3 GCO Classification  
 

After functional performance behaviours are recorded as BDs, the next step is to classify the BDs into 

the GCOs. By classifying the BDs into the most appropriate GCO themes or threads, the team can 

better understand the child’s current level of functioning in each GCO.  

 

Key considerations:  
 

 

 What does this BD tell me about the child’s functioning?  

 What is the main GCO classification the writer wishes to highlight about this 

child when writing this BD (i.e., what is the purpose for writing the BD)?  

 

Table 4-4 shows some examples of BDs being classified into the most appropriate GCO themes and 

threads.  

 

Table 4-4. Examples of GCO Themes and Threads Classification. 

  

BDs 
GCO Theme and Thread 
Classification 

Child stops playing with the puzzle, looks up and stares at his 
peer when the peer started crying loudly during free play at 
arrival time. 

1.2.1 
Responding to emotions and 
feelings of others 

Child waits in line quietly with Mummy when queuing up to 
order a “Happy Meal” at the fast-food restaurant during an 
outing at the mall. 

1.3.1 
Waiting in a queue in a social 
context  

Child points to the dark clouds in the sky and says, "Teacher, 
it is going to rain!" when she looks up into the sky while riding 
her push car during PE at the playground. 

2.2.1 
Being aware of different 
environment or context 

Child pours imaginary drink from a toy kettle into a toy cup, 
and from the toy cup to a toy pot, while saying, "Shhh" 
(pouring sound) when she sees the cooking set toys on the 
mat during free play at arrival time. 

2.3.3 
Using actions to represent 
objects/ actions during play 

Child squeezes toothpaste on the toothbrush, brushes his 
teeth, spits out toothpaste into the sink, and gargles mouth 
with water before spitting it out when mum says, “Time to 
brush teeth” in the toilet before bedtime 

3.2.5 
Participating in brushing teeth 
(including use and care of objects) 

Child hops and skips with arms stretched out without hitting 
his peers when he sees his friends running around with peers 
at the playground during outdoor play. 

3.3.1 
Accessing or navigating the 
environment (getting from place 
to place) 
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Emphasise 1 Main GCO Theme 

 

Each BD should ideally emphasise one main GCO theme, with no more than 2 themes. Refer to 

Appendix 3.6.1: GCO Themes and Threads for more information on each theme.  

 

If more than two GCO themes are identified, consider: 

● What is the purpose of the BD? 

● Is the BD clear in expressing this GCO theme?  

● Does the BD need to be rephrased or split into different BDs?  

 

Table 4-5. Examples of BDs Phrased Differently for Different GCO Themes. 

Activity/Routine Possible Behaviour Descriptions Focus of the Behaviour 

Child plays a 

memory card 

game with a peer 

during free play. 
 

 

Child smiles widely, points to his peer and 

says, “You 5 apples, me also 5 apples” after his 

peer takes a turn, when playing a memory card 

game during free play. 

GCO 1.2 – Responding to and 

Expressing Emotions 

(Smiles widely)  

Child says, “5 apples” when he sees a card with 

a picture of 5 apples while playing a memory 

card game with his peer during free play. 

GCO 2.1 – Understanding and 

Literacy 

(Identifies number of objects 

and object name in the picture 

with 5 apples when he sees the 

picture on the cards)  

Child requests 

for crayon from 

her teacher 

during art and 

craft. 
 

 

Child says, “Teacher I want crayon” when she 

sees her teacher walking towards her, while 

colouring a picture of a car during art and 

craft. 

GCO 3.1 – Taking care 

of/meeting needs 

(Tells teacher what she wants)  

Child replies, “blue crayon” when her teacher 

asks her which colour crayon she wants, 

during art and craft.  

GCO 2.1 – Understanding and 

literacy 

(Knows colour of crayon)  

Child greets her 

mother in the 

morning after 

waking up. 
 

 

Child rolls out of bed, goes up to her mother 

and hugs her, saying, “Good morning mama”, 

when she sees her mother enter the room 

after waking up in the morning. 

GCO 1.1 – Relating to others 

(Initiates greeting and hugging 

mother)  

Child tells her mother, “Dark, dark sky, got 

thunder” when she sees the dark sky outside 

the window after waking up in the morning.  

GCO 2.1 – Understanding and 

literacy 

(awareness of the weather, uses 

words to describe it “dark, sky, 

thunder”)  
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Tips for Classifying Specific GCO Threads 💡
GCO 1.3.3 vs GCO 2.2.1  

Social rules or expectations (GCO 1.3.3) imply that other people are considered or involved. 

They guide how the child interacts with and/or around others without explicit instructions. In 

most cases, it can and should be differentiated from behaviours that demonstrate knowledge 

of the environment and things in it (GCO 2.2.1). The latter may happen without clear 

interactions with the people in the environment and usually involve familiar routines and the 

knowledge that comes with them. 

Carl steps to the side of the train door and 
waits for passengers to alight before he 
boards the train when he sees the train 
door open during travel time to school.  

 

 
 
 
 

Carl whispers to his mother, “Mama, the 
lift is so smelly” after they enter a crowded 

lift in the mall during shopping time. 

 

The main classification for this BD is GCO 

2.2.1. Carl shows awareness and 

knowledge of the environment and 

expected behaviour on the train platform 

(familiar routine), i.e., passengers waiting 

to enter the train should stand aside to 

allow other passengers to alight. 

The main classification for this BD is GCO 

1.3.3. Carl interacts with his mother in a 

way that follows unwritten social rules 

and considers others around him. 

However, this BD can also be classified 

under GCO 2.2.1 as it demonstrates Carl’s 

awareness of his environment and the 

people around him. 

GCO 3.2  

Participation/Independence in Activities of Daily Living (ADL) and Leisure Activities 

Not all behaviours related to ADLs are automatically classified in GCO 3.2. 

Johnny walks to the cupboard, takes out 
his shorts and gives it to Dad when Dad 

says “Go get your shorts from the 
cupboard” after shower time at home. 

 

 
 

Johnny takes the shorts out of his 
cupboard, puts it on and zips it by himself 
when Dad says, “Go get your shorts from 

the cupboard” after shower time at home. 

The main classification for this BD is GCO 

2.1 as Johnny’s actions demonstrate an 

understanding of instructions. 

This BD can be classified under GCO 3.2 

as Johnny participates and 

demonstrates independence in the ADL 

task. 
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Tip for Classifying BDs Involving Imitation 💡
If the BD involves ‘imitation’, it is important to consider the purpose and each individual 

component of the BD. If it is still difficult to classify the BD, see if it needs to be rewritten 

more clearly (refer to Key Considerations under Section 4.3 GCO Classification). 

Is the child imitating the peer 

to respond to them or trying to 

initiate interaction (GCO 1)?  

 

 

Is the child showing awareness 

of people and the environment 

(GCO 2.2)?  

 

Child laughs and imitates peer A to put a 

tissue paper on his head when he sees 

peer A doing the same action during 

snack time in school. 

 

Child raises his hand when he sees his 

peers raise their hands after the teacher 

asks, “Who wants to play?” during circle 

time in class. 

Scenario 1 

Child imitates 

a peer 

Is the child just responding to 

directions or requests from the 

teacher (GCO 2.1.9)?  

 This would not be considered 
under GCO 1 as the response 
is not social in nature. 

Child gives peer B a pat on the back when 

his teacher tells him, “Look Jay, peer B is 

crying, come and give him a pat like me” 

and shows him how to pat peer B during 

playtime in class. 

Scenario 2 

Child 

imitates on 

command 

Considerations 
 

 

 
BD Examples 

 

 

Child turns to his mother (seated beside 

him) to give her a hug when he watches a 

cartoon video of a boy giving a hug to his 

mother during leisure time at home.  

 

Child shakes his hips and turns to smile 

widely at his teacher when he sees the 

cartoon character in a video shaking its 

hips to the ‘Hokey Pokey’ song during 

circle time in school.  

 

Child sees the number ‘3’ on a book about 

fishes and then says “Number 3! I know… 

3, 2, 1 Rocket, blast off!” when reading 

during leisure time in the EI centre.  

 

 

Child sings and dances to the lyrics and 

actions of the ‘Baby Shark’ video while 

watching the video during leisure time at 

home. 

Scenario 3 
Child 

imitates 
words/songs
/actions from 

video (e.g., 
delayed 

imitation or 
scripted 
phrases) 

Is the action directed at another 

person for the purpose of sharing 

interest with the person? (GCO 

1.1)?  

 

Is the action showing how the 

child expresses emotions (GCO 

1.2)?  

 

 

Does the action show how the 

child understands and uses words 

for a variety of purposes (GCO 

2.1.7)? Did a word or situation 

trigger the child to associate other 

words/concepts he knows or can 

use? 
 

Is the action simply pleasurable 

and entertaining to the child 

during a leisure activity (GCO 

3.2.6)?  
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✏ Please refer to Practice Exercises 3 to 6 under Section 4.6 for more practice on BDs and GCO 

Classification.  

 

Key Points 
 

 

 

● BDs depicting functional performance behaviours can be classified into one of 

the 3 GCOs. 

● Ideally, each BD should be classified into 1 main GCO theme. 

● The way the BD is written is important for its classification. 

 

 

4.4 Other Types of Behaviours  
 

It is also helpful to note that children may sometimes show other types of behaviours apart from 

functional performance behaviours. They include: 

● Capacity behaviours 

● Challenging behaviours 

 
Table 4-6. Summary of the Three Main Types of Behaviours. 

Functional Performance 
Behaviours 

Capacity Behaviours Challenging Behaviours 

● Behaviours that the child 

does in his natural 

environment 

● Depict children using skills 

in an integrated manner, 

which are generalised 

across contexts and 

situations 

● Classified under the 3 GCOs 

● Isolated behaviours or 

discrete skills that occur 

during non-naturalistic 

routines (e.g., behaviours 

elicited during testing 

situations) 

● Have not been generalised 

across a variety of natural 

routines in daily lives 

 

● Defined by Smith & Fox 

(2003, p.6) as “any 

repeated pattern of 

behaviour… that 

interferes with or is at 

risk of interfering with:  

○ the child’s optimal 

learning 

○ engagement in pro-

social interactions 

with peers and 

adults”, and/or 

○ compromises safety 

 

As seen in Table 4-6, functional performance behaviours depict the child using skills in an integrated 

manner to achieve functional outcomes and can be classified under the 3 GCOs. 

 

Capacity and challenging behaviours are not classified under the 3 GCOs. Nonetheless, it is still 

important to take note of these behaviours as they can inform goal setting and/or intervention 

planning. They can also be recorded with the ‘ATC’ components introduced earlier in Section 4.2: 

Behaviour Descriptions.  
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Capacity Behaviours 

 
 

Definition: Capacity Behaviours 

Isolated behaviours or discrete skills that occur during non-naturalistic 

routines (e.g., behaviours elicited during testing situations). They have not yet 

been generalised across a variety of natural routines in daily lives. 
 

 

 

Key pointers to consider when deciding whether a behaviour is a capacity behaviour: 
 

 

 

 

There is intention to test in formal or informal situations 

 E.g., Asking a child to spell his name in the middle of snack time 

 

 There is frequent use of WH questions and the interaction with child discontinues after 

a response is generated 

 E.g., Asking a child, “Where is your eyes? Ears? Nose? Mouth?” when the child is 

playing at the playground, then walks off after the child has answered the 

questions 

 Not all instances of adults asking questions imply that the child’s response is a capacity 

behaviour 

 E.g., When reading a book about fruits during circle time, the teacher asks a child 

and his peers about their favourite fruit and point out who likes the same kinds of 

fruit 

 

When deciding to record a capacity behaviour, it is important to ask whether this behaviour or skill 

has the potential to be developed into a functional performance behaviour if it is done in a natural 

routine/activity. Capacity behaviours are recorded for intervention planning and informs the 

intervention team on skills the child currently has that can help him/her to achieve functional 

performance behaviours under the 3 GCOs. Table 4-7 lists some examples for reference. 

 

Table 4-7. Examples of how Capacity Behaviours can Inform Intervention. 

Current Level of Functioning Capacity Behaviour  Focus for Intervention 

Mary pretends to cry using her 

hand actions when she sees her 

peer who is seated beside her 

crying loudly during playtime in 

class. 

 

Note: Mary notices her peers 

expressing negative feeling but 

does not know how to respond 

appropriately.  

Mary can identify the feeling 

‘sad’ and pats the picture of 

the boy when shown a 

picture of a sad boy and 

asked, “How is this boy 

feeling” during individual 

speech therapy session.  

It is helpful for Mary to identify 

feelings of others in a social 

situation and learn how to 

respond appropriately to the 

feelings of others around her 

so that she can notice and offer 

help/comfort to peers who are 

in distress. This relates to 

functional outcomes in GCO 1.  
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Kate clenches her hand on the 

zipper on her bag to pull it when 

her teacher tells her, “Open your 

bag and take out your water 

bottle” during arrival time in class. 

 

Note: Kate is aware that she is to 

open her bag next, but does not 

have the skill to do so yet. 

 

Kate holds the zip while the 

teacher holds her (Kate’s) 

thumb and index finger to 

grasp the zipper and 

physically guides Kate to pull 

the zipper in the correct 

motion to unzip her bag.   

 

It is helpful for Kate to practice 

zipping up her bag with no 

more assistance than required. 

It may start off with the 

teacher physically prompting 

Kate to use her thumb and 

index finger to grasp the zipper 

first as Kate is able to ‘pull’ with 

her arm strength based on the 

functional BD. This relates to 

GCO 3. 

 

 

It is important to note that assessment tools such as standardised assessments and criterion-

reference assessments are often designed to yield information of a domain skill of the child. 

Additionally, information obtained from these tools is often collected within a tested environment or 

situation that is not naturalistic. Therefore, most assessment tools do not capture how the child 

integrates and uses domain skills to participate in daily routines and activities and achieve functional 

outcomes in the 3 GCOs. 

 

While these assessment tools can provide valuable information on domain skills that are precursors 

to functional performance behaviours, it is useful to understand the child’s functional performance 

behaviours in natural routines and activities instead. Table 4-8 illustrates how a domain skill can be 

mapped into the 3 GCOs when functional performance behaviours are observed.  

 

Table 4-8. Mapping of Domain Skills into the 3 GCOs. 

Discrete Domain Skill 

(Precursor) 

Observing Functional Performance Behaviours 

in Natural Routines 

Global Child 

Outcomes 

Expressive language ability 

is assessed to be at 2-3 

word phrase level on a 

criterion referenced 

assessment tool 

How does the child talk with his/her peers 

during playtime? 

GCO 1 

How does the child learn and use language 

during lesson activities? 

GCO 2 

How does the child express his/her needs during 

mealtime? 

GCO 3 
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Challenging Behaviours 

 
 

Definition: Challenging Behaviours 

“Any repeated pattern of behaviour… that interferes with or is at risk of interfering with: 

 the child’s optimal learning 

 engagement in pro-social interactions with peers and adults, and/or 

 compromises safety 

(Smith & Fox, 2003, p.6) 
 

 

Some types of challenging behaviours could include: 
     

     

Extremely 

aggressive acting 

out behaviours 

Intensely 

withdrawn 

behaviours 

Repetitive 

behaviours 

Self-stimulatory 

behaviours 

Self-injurious 

behaviours 

 

 

 

Table 4-9 shows some possible challenging behaviours and the associated considerations.  

 

 

Tips for Behaviours Relating to Literacy Skills  
(Capacity or Functional Performance Behaviours) 

💡

Behaviours relating to literacy skills are 

considered functional if they are a part of a 

meaningful/ naturalistic routine (e.g., 

copying spelling list from board). These 

behaviours tell us how the child is applying 

his/her literacy knowledge independently to 

participate in everyday classroom routines. 

On the other hand, behaviours as a result 

of direct testing (e.g., testing letter 

recognition, awareness of phonics sounds) 

are considered capacity behaviours. Such 

behaviours have the potential to become 

functional when applied in 

meaningful/naturalistic routines. 

Lisa blends ‘h-a-t’ sounds and says, 
‘Hat’ when she reads the word on the 

whiteboard during phonics class. 

Lisa points to ‘s’ on the word ‘sun’ 
when the teacher asks her, ‘Where is 

the /s/ sound during phonics class. 

Michael points to the food package 
and says, ‘Mummy, this is the /p/ 

sound’ when he sees the letter ‘p’ on 
the food package during mealtime. 

 Michael says the ‘last sound’ when 
the teacher asks, ’Where is the /g/ 

sound in bag?’ during phonics class.  
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Table 4-9. Possible Challenging Behaviours. 

Types Possible Challenging Behaviours Considerations 

Aggressive 

acting out 
 

 

 

Child picks up sticks and throws at peer 

repeatedly when peer squats beside 

him during outdoor play. 

This behaviour seems atypical in 

intensity, especially when the peer has 

not provoked the child, and compromises 

safety of those involved. If the child is 

unable to stop the behaviour even after 

instruction and support, or if the 

behaviour increases in intensity or 

frequency, it is considered challenging 

and should be recorded for further 

intervention. 
 

Intensely 

withdrawn 
 

 

Child sits in corner of classroom for 3 

consecutive weeks, ignores social 

initiations by teachers and peers and 

does not engage in any activities or 

materials presented to him. 

This behaviour has been happening for 3 

weeks. It is atypical in duration and 

frequency and interferes with 

engagement in pro-social interactions 

and optimal learning. It is considered 

challenging and needs to be addressed. 
 

Repetitive 

or self-

stimulatory 
 

 

Child (5 years old) flaps his hands 

repeatedly and incessantly and looks 

away when the teacher brings balloons 

into the classroom and tries to give one 

to him during free play. 
 

This behaviour occurs at an intense level 

that interferes with engagement in pro-

social interactions. 

 

Self-

injurious 
 

 

Child bangs his head against the table 

repeatedly when the teacher asks him 

to complete an activity. 

This behaviour is atypical in intensity, and 

compromises safety. It is considered 

challenging and should be addressed. 

 

Key pointers to consider when recording challenging behaviour: 
 

 

 

Consider and record the intensity, frequency and duration according to contexts 

 E.g., A child who hits his/her peers when they snatch his/her toy once or twice versus 

a child who frequently hits his/her peers whenever they touch his/her belongings 

daily or several times a week 

 

 

Consider the child’s ability based on their age and condition  

 E.g., A nonverbal child whose developmental age is 18 months lies on the floor and 

screams when he/she is told “no” versus a verbal child at 48 months who does the 

same 

 



76 |  Recording and Classifying Behaviours into the 3 GCOs  

 

When deciding to record any challenging behaviour, it is important to ask whether the behaviour 

interferes with the child achieving functional outcomes and is something that the EI team and 

caregivers want to address. Challenging behaviours that interfere with the child achieving functional 

outcomes should be recorded for goal setting and intervention planning, so that they can be reduced 

and/or replaced. Refer to Table 4-10 for an example. 

 

Table 4-10. Example of how Challenging Behaviour can Inform Intervention. 

Challenging Behaviour Focus of Intervention 

Ava screams and hits her peers on the face 

whenever the peers beside her cry loudly or shout in 

class. 

Ava is very sensitive to loud sounds and 

does not know how to respond 

appropriately whenever she hears her 

peers cry loudly or shout. Intervention 

should be focused on helping her learn a 

more appropriate way of getting her own 

needs met (which in turn would result in 

functional performance behaviour), such 

as moving away when she hears a peer 

crying loudly or shouting and asking her 

teacher for help. 

 

 

 

 Frequency: Almost daily 

 Intensity: Screams very loudly 

and hits peers hard on the face 

 Duration: Screams for about 5 

minutes until she is moved to 

a quiet corner 

 

 
 

4.5  BD Checklist 
 

The BD Checklist (refer Appendix 4.7.1) is used to evaluate the quality of functional performance BDs. 

Refer to Chapter 10 on use of the BD Checklist for fidelity purposes.  

 

The BD Checklist is also a helpful tool for both the BD writers and coaches to identify specific areas of 

strengths and weaknesses in the writing and classification of high-quality BDs.  

 

A high-quality BD should achieve all the following components in the checklist: 

 

 

 

 

 

 

 

 

 

 

 

 

 

Significance The BD best reflects the child's current level of functioning/FAE  

Syntax The BD includes an action, trigger, and context 

Clarity 
The BD is clearly written and easily understood by the reader and passed 
the telephone test 

Behaviour 
Classification 

The BD accurately describes a Functional Performance Behaviour 

GCO/Theme 
Classification 

The BD is classified under the most appropriate GCO theme and thread 
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Do note that these components do not have to be rated in sequence. Refer to Table 4-11 for examples 

on how to rate a BD using the BD Checklist. 

 
Table 4-11. Examples on how to use the BD Checklist. 

Example 1 Amy (4 years old) with a provisional diagnosis of Global Developmental 

Delay, speaks consistently in short sentences when interacting with 

others. Both her FAEs for GCO 1 and GCO 3 are 31-36 months. 

 

BD: Amy waves her hands when her teacher greets her “Good 

morning” during arrival time in school.  

 

Classification by BD writer: GCO 3.1 

 

Criteria Ratings and Comments 
*Criteria achieved = ‘1’, Else = ‘0’ 

Significance: Score = 0 

Amy is able to communicate consistently in short sentences. Hence, 

this BD is not a significant one as it is likely a behaviour that does not 

represent her current level of functioning (e.g., she is already able to 

respond to others socially in short sentences). 

Syntax: Score = 1 

Action (Amy replies “Hello”), Trigger (Teacher greets her “Good 

morning”) and Context (during arrival time in school) are present. 

Clarity: Score = 1 

The BD is clear enough for the reader to enact the scenario in mind. 

Behaviour Classification: Score = 1 

The BD is a functional performance behaviour as it occurs 

spontaneously in a natural context (e.g., greetings in school during 

arrival time). 

GCO/Theme Classification: GCO 1: Score = 0 (incorrect for not classifying under GCO 1) 
GCO 2: Score = 1 (correct for not classifying under GCO 2) 
GCO 3: Score = 0 (incorrect for classifying under GCO 3) 
This BD demonstrates Amy’s response towards a social initiation  
(greeting) from her teacher, not how she indicates her needs and  
wants (GCO 3.1), and hence, should be classified under GCO 1.1  
instead. 
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Example 2 Adam (30 months old) with a provisional diagnosis of Autism Spectrum 

Disorder, is non-verbal and usually uses actions and physical means 

(e.g., pulling others by the hand) to indicate his needs and wants. Both 

his FAEs for GCO 1 and 3 are 7-12 months. 

 

BD: Adam walks to his teacher, pulls her by the hand towards his bag 

on the table and places her hand on the zip of his bag after he tried to 

open his bag by tugging at the zip (but could not unzip his bag) during 

snack time in school.  

 

Classification by BD writer: GCO 1.1 

 
 

Criteria Ratings and Comments 
*Criteria achieved = ‘1’, Else = ‘0’ 

Significance: Score = 1 

This BD is significant as it reflects Adam’s current level of 

communication (i.e., he is non-verbal and indicates his needs and 

wants via actions and physical means). 

Syntax: Score = 1 

Action (Adam walks to his teacher, pulls her by the hand towards his 

bag on the table and places her hand on the zip of his bag), Trigger (he 

tried to open his bag by tugging at the zip [but could not unzip his 

bag]) and Context (during snack time in school) are present. 

Clarity: Score = 1 

The BD is clear enough for the reader to enact the scenario in mind. 

Behaviour Classification: Score = 1 

The BD is a functional performance behaviour as it occurs 

spontaneously in a natural context (e.g., unzipping his bag to get his 

snack box during snack time in school). 

GCO/Theme Classification: GCO 1: Score = 0 (incorrect for classifying under GCO 1) 
GCO 2: Score = 1 (correct for not classifying under GCO 2) 
GCO 3: Score = 0 (incorrect for not classifying under GCO 3) 
This BD demonstrates Adam's requesting help from his teacher to  
unzip his bag, not how he initiates social interaction with others  
(GCO 1.1), and hence, should be classified under GCO 3.1. 
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4.6 ✏ Practice Exercises 
 

It is crucial to record functional performance behaviours in the form of high-quality BDs. Go through 

the practice exercises below to practice identifying and writing high-quality BDs. 

 

The subsequent chapters will provide more details on how BDs are collected during the GCO Process, 

both at home and in school.  

 

Refer to Appendix 4.2: Answers to Practice Exercises for the suggested answers for all the practice 

exercises.  

 

Practice Exercise 1: Understanding Action-Trigger-Context 

 

Which of the behaviours listed below have Action-Trigger-Context (ATC) in them? 

1. Child holds a pencil in his right hand with a palmar grasp during work time. 

2. Child wipes his mouth using a handkerchief after he finishes drinking his milk during 

mealtime at home. 

3. Child does zips but not buttons. 

4. Child points to the cardboard police car and says, "Big police car" when his teacher shows the 

cardboard police car to the class and asks, “What is this?” during circle time. 

5. Child says, “Mama, raining”, “Mama, windy”. 

 

 

  

z 

Evaluating Capacity and/or Challenging Behaviours 💡

These behaviours are not rated using the BD Checklist. However, if writers wish to evaluate written 

records of capacity and challenging behaviours, they may consider using some similar components 

such as ‘ATC’ and ‘clarity’ to ensure that the description of capacity and challenging behaviours are 

clear and well-written. 

It is important to note that some behaviours may require more details  

(e.g., describing the intensity and frequency of the challenging behaviours). 

Writers can also consider how important the capacity or challenging behaviour is for intervention.   

https://emojiguide.org/pencil
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Practice Exercise 2: Understanding of clarity of BD using the ‘Telephone Test’ 

 

Practice Exercise 3: Understanding of GCO Theme Classification  

 

Classify the list of behaviours into the appropriate GCO theme. 

1. Child looks at her peer briefly and says, “Ok, let’s swing together” when her peer climbs onto 

the platform swing which the child is sitting on during free play at the gym. 

2. Child takes the chair, climbs up and stands on the chair to take a piece of candy when he sees 

the candy container on the shelf after playtime at home. 

3. Child keeps all the blocks into the box and puts it on the shelf when her teacher says, “Time 

to pack up! We are going to have snack!” during transition from free play to snack time in EI 

centre. 

4. Child points to his peer and says, “Wet” when he sees his peer spill water on himself while 

drinking during snack time. 

5. Child points to the ‘YouTube’ icon (on his mother’s phone) and says, “Play song please” when 

he sees his mother’s phone on the coffee table during free time at home. 

6. Child says, “Thank you” to his peer when his peer gives him a spade during sand play at the 

playground. 

 

Practice Exercise 4: Understanding of Classification of GCO 1 Threads 

 

Classify the list of behaviours into the appropriate GCO1 Thread. 

1. Child says, ‘Yesterday I went to the zoo with papa and mama’, and continues to respond 

appropriately for at least two cycles (e.g., “We went in the morning” when his teacher asked 

when he visited the zoo, and “We saw the lions, zebras and elephants” when his teacher 

asked what he saw at the zoo) when his teacher asked him, “What did you do over the 

weekend?” during snack time in EI centre. 

2. Child stops playing with the puzzle, looks up and stares at his peer when his peer cries loudly 

during free play at arrival time in EI centre. 

3. Child raises both hands, smiles and exclaims, “Yay!” after completing the station game during 

outdoor activities in EI centre. 

4. Child comes out of his bedroom on his own and asks aloud, “Mummy, where are you?” when 

he wakes up in the morning at home. 

Which of the behaviours listed below pass the “Telephone Test”?  

1. Child does not sing the ‘Goodbye’ song when all her classmates are singing the ‘Goodbye’ song 

during dismissal. 

2. Child says, “OK!” and walks to the board to erase the drawings on it when her teacher says, 

"D, please help me to erase the drawings on the board" after the class finished singing a song 

during circle time in school. 

3. Child participates in dancing with teachers and peers during song and dance time. 

4. Child was furious after his peer says, “Don't disturb me” during art and craft. 

5. Child cries, points at his peer and screams, “He take my one!” when his peer snatches away 

his toy car during free play in school. 
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5. Child looks at the teacher, points to his peer’s foot and says, “Ah” when he sees a plaster on 

his peer’s foot during circle time in EI centre. 

6. Child holds his mother’s hand and stands in line quietly with her when queuing up to order a 

‘Happy Meal’ at the fast-food restaurant during an outing at the mall. 

7. Child screams loudly, “Noooo!” and drops his body to the floor when his mother tells him it’s 

time to go home after looking at toys in a shop during outing time at the mall. 

8. Child says, “Don’t take my red car, take the green car” when his peer tries to take the red car 

in his hand during playtime in EI centre. 

9. Child picks up a toy block from his pile of blocks, passes it to his peer and says, "You want? 

Give you." when he sees his peer standing next to him quietly during free play at arrival time. 

10. Child runs over to hug and kiss her mother when she sees her mother extend her arms 

towards her while standing at the entrance of the EI centre during dismissal time. 

11. Child says, “You miss your turn!” when her sister throws the dice and lands the token on the 

“Miss-a-Turn” square when playing a game of Monopoly during play time at home. 

 

Practice Exercise 5: Understanding of Classification of GCO 2 Threads 

 

Classify the list of behaviours into the appropriate GCO2 Thread. 

1. Child says to his mother, "Wet wet!" when he spills soup on his shorts during lunch time at 

home. 

2. Child uses his fingers to dig out the play dough, presses it in his hand and says, “Why so 

soft?” when his teacher passes him a tub of play dough during sensory play in EI centre. 

3. Child asks Teacher A, "Where is Teacher B going?" when he sees Teacher B carry her bag 

and step out of the classroom during playtime. 

4. Child says to his peer, “Take cloth to wipe” when he sees his peer spilling water on the table 

during snack time in EI centre. 

5. Child presses both palms together and gestures a swimming action in the air while saying, 

“Swim”, when he hears his teacher say, “Fishes swim in water” during free play in EI centre. 

6. Child lifts his cup up to his teacher and says, "See! A little bit left only" when he looks into 

his cup of water after drinking from it during snack time in EI centre. 

7. Child says, "Up" and lifts the scarf in his hands upwards when the music therapist sings a 

song during music and movement activity in class. 

8. Child uses a marker and ruler to draw lines on the whiteboard after his teacher tells him 

that he can draw on the board during free play at arrival time in EI centre. 

9. Child points to the dark clouds in the sky and says, "Teacher, it is going to rain!" when she 

looks up to the sky while riding her push car during PE at the playground. 

10. Child raises her hand and says to her teacher, "I am the police!" after she has put on a police 

cap and vest during dramatic playtime in EI centre. 

11. Child picks up a large plastic fish and swings it at his peer while saying, “I fight you with my 

sword” when he sees his peer walks towards him during free play in EI centre 
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Practice Exercise 6: Understanding of Classification of GCO 3 Threads 

 

Classify the list of behaviours into the appropriate GCO3 Thread. 

1. Child puts his shoes on his feet and straps the velcro straps tightly when Grandma says, 

“Wear shoes!” when it is time to leave for the EI centre in the morning. 

2. Child pulls his towel off the rack after his mother finishes rinsing his body and tells him, “Dry 

yourself” during shower time at home. 

3. Child takes a step to the side of his peer and leans forward to watch his teacher demonstrate 

the steps of making a cup of milo drink when his peer steps in front of him and blocks his 

view during a self-help lesson in EI centre. 

4. Child sways her body in a rhythmic pattern (from left to right) together with her peer when 

they watch the cartoon characters dancing in the iPad video-clip during leisure time in EI 

centre. 

5. Child raises his arms towards Grandma and says, “Bao bao” (‘carry me’ in Chinese) when he 

hears a loud thunder during bedtime at home. 

6. Child says to her teacher, "Teacher, help me!" when she tries rubbing paint off her hands 

(but the paint does not come off) during hand washing after art and craft time in EI centre. 

7. Child says out loud from the top of the slide, "Excuse me, move away! I will crash you!" when 

she sees a little boy seated at the bottom of the slide during outdoor play at the playground. 

8. Child hops and skips with arms stretched out when he sees his peers running about at the 

playground during outdoor play in EI centre. 
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4.7  Appendices  
 
4.7.1  BD Checklist 

4.7.2  Answers to Practice Exercises    

 
 


		For internal reference only:



		[bookmark: Text12]BD #:      



		[bookmark: Check5][bookmark: Check6][bookmark: Check7]Completed by: |_| IT  /  |_| DT  /  |_| CT



		[bookmark: Text13]Date of completion:      





Appendix 4.7.1 BD Checklist



Behaviour Description Checklist [Functional Performance Behaviour only]

Behaviour Description:





		

[bookmark: Text9]     





		Diagnosis :

		[bookmark: Text10]     

		Functional Age Estimate (GCO 1) :

		[bookmark: FAE]



		

		

		Functional Age Estimate (GCO 2) :

		



		Chronological Age :

		     

		Functional Age Estimate (GCO 3) :

		







		Item

		Criteria

		Score



		1.

		Significance

		Behaviour description written best reflects the child’s current functional age estimates* 

*If there is no FAE, a significant behaviour description that best reflects the child’s current level of functioning at the moment of observation can be considered.

		Fulfil criteria = 1;

Else, 0.



[bookmark: Text7]                



		2.

		Syntax

		The sentence should be written in Action, Trigger and Context format.  

		Fulfil all criteria = 1;

Else, 0.

























                



		

		a) Action

		Description of what the child does on his/her own; not the support given to the child

[bookmark: Text11]     

		



		

		b) Trigger

		 Description of what the child is responding to in the external environment (e.g. what the child sees/hears, level of facilitation and supports such as assistive devices or accommodation, and prompting by others).

     







		



		

		c) Context

		 Description of the situation or circumstance in which the behaviour occurs (e.g. routine, people, the material used, place).

     

		



		3.

		Clarity

		The behaviour description is specific and clear enough for the reader to re-enact the scenario in mind.



		Clear = 1;

Else, 0.           



		4.

		Behaviour Description Classification

		

		Operational Definitions

		Functional Performance BD = 1;









Else, 0.



















                



		

		

		[bookmark: Check2]|_|   Functional Performance 

		Functional Performance behaviours are behaviours that the child does in his/her natural routines and environment. These behaviours depict children using skills in an integrated manner. To be truly functional, these should be generalised across contexts.

		



		

		

		[bookmark: Check3]|_|   Capacity 

		Capacity behaviours are isolated behaviours or discrete skills that occur during non-naturalistic routines (e.g., behaviours elicited from formal or informal testing situations; behaviours which have not been generalised across a variety of natural routines in daily lives).

		



		

		

		[bookmark: Check4]|_|  Challenging

		Challenging behaviours are “any repeated pattern of behaviours…that interfere with or is at risk of interfering with the child’s optimal learning or engagement in pro-social interactions with peers and adults” and/or safety. (Smith & Fox, 2003, p. 6)

		



		

5.

		GCO/Theme Classification

		

		BD writer’s Classification

		Rater’s Classification

		Rate to GCO-level

No error = 1; Error = 0



		

		

		GCO 1

		     

		     

		     



		6.

		

		GCO 2

		     

		     

		     



		7.

		

		GCO 3

		     

		     

		     



		TOTAL SCORE:

		                  7







BD Checklist, version 3 dated 7 Jul 2021 (based on ECHO Revised Fidelity Plan_20200706_FINAL)	

Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early intervention service framework based on the Early Intervention framework used by the US Office of Special Education Programme which has been adapted for the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation.
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Appendix 4.7.2 Answers to Practice Exercises       


  


Answers to Practice Exercises 


 


Practice Exercise 1 on Action-Trigger-Context 


 


1. No - no clear Trigger  
2. Yes  
3. No - no clear action, trigger, and context 
4. Yes  
5. No - no clear trigger and context  


 


 


Practice Exercise 2 on Clarity of BD using “Telephone Test” 


 


1. No - what is the child doing when she is not singing the Goodbye song? 


2. Yes 


3. No - how does the child participating  


4. No - BD does not indicate how child shows his fury/anger 


5. Yes  


 


 


Practice Exercise 3 on Classification of GCO Themes 


 


1. GCO 1.1 


2. GCO 3.3 


3. GCO 2.2 


4. GCO 2.1 


5. GCO 3.1 


6. GCO 1.3 
 


Note: there may be more than one possible answer, i.e., more than one GCO Theme. The answers 


given reflect the main GCO Theme under consideration.  


 


 


Practice Exercise 4 on Classification of GCO 1 Threads 


1. 1.1.3  Maintaining interaction 


2. 1.2.1  Responding to emotions and feelings of others 


3. 1.2.3  Expressing positive emotions 


4. 1.1.1  Initiating interaction 


5. 1.3.1  Waiting in a queue in a social context 


6. 1.2.2  Expressing negative emotion 


7. 1.1.4  Negotiating social problem  


8. 1.1.5  Sharing socially 


9. 1.1.2  Responding to interaction initiated by others 


10. 1.3.2  Participating in turn-taking or rule-based games 


11. 1.3.3  Following unwritten social rules or expectations 
 


Note. There may be more than one possible answer, i.e., more than one GCO, theme or thread. The 


answers given reflect the main GCO, theme or thread under consideration. 
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Practice Exercise 5 on Classification of GCO 2 Threads 


1. 2.1.2  Understanding and/or using qualitative concepts 


2. 2.1.1 Understanding and/or using physical attributes OR  


2.1.2  Understanding and/or using qualitative concepts 


3. 2.2.2  Being aware of placement of own belongings, objects or people in the  


             environment 


4. 2.2.5  Solving problems cognitively 


5. 2.3.3  Engaging in symbolic play 


6. 2.1.3  Understanding and/or using quantitative concepts and numeracy 


7. 2.1.4 Understanding and/or using spatial and temporal relations 


8. 2.2.4  Using objects for learning 


9. 2.2.1  Being aware of different environments or contexts 


10. 2.3.4  Engaging in pretend play alone, pretend play with others, role play,  


             sequential scenarios or fantasy play 


11. 2.3.2  Engaging in object substitution 
 


Note. There may be more than one possible answer, i.e., more than one GCO, theme or thread. The 


answers given reflect the main GCO, theme or thread under consideration. 


 


 


Practice Exercise 6 on Classification of GCO 3 Threads 


 


1. 3.2.4  Participating in dressing or grooming (including use and care of objects) 


2. 3.2.3  Participating in bathing (including use and care of objects) 


3. 3.3.3  Overcoming obstacles or demonstrating problem-solving abilities when  


navigating obstacles in the environment 


4. 3.2.6  Participating in leisure activities which are pleasurable to the child and are  


entertaining (including use and care of objects) 


5. 3.1.1  Getting needs met 


6. 3.1.2  Getting help or permission 


7. 3.3.2  Being aware of potentially dangerous situations in school, at home or in the  


community 


8. 3.3.1  Accessing or navigating the environment (getting from place to place) 
 


Note. There may be more than one possible answer, i.e., more than one GCO, theme or thread. The 
answers given reflect the main GCO, theme or thread under consideration. 
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 CHAPTER 5 
 
 

The GCO Process 
 
This chapter provides an overview of the GCO Process, a functional approach to assessment, under the 
ECHO Framework. It outlines two key features of the GCO Process and the types of GCO Process. 
Thereafter, Chapters 6, 7 and 9 will provide the details and key steps in the GCO Process essential for 
practice.  
 
 

5.1 Overview of The GCO Process 
 
The GCO Process is a collaborative, summative and evaluative assessment process used by EI teams 
to document and report functional outcomes for children receiving early intervention services. The EI 
team comprises the teacher, occupational therapist, speech and language therapist, physiotherapist, 
psychologist and/or social worker.   
 
The GCO Process consists of two key features as shown in Figure 5-1:  

● Understanding the child in natural routines 
● Evaluation and summary of child profile  

 

 
Figure 5-1. The GCO Process under the ECHO Framework. 

  
 
 

Understanding the Child in Natural Routines 
 
The GCO Process starts when the early intervention (EI) team observes and collects information about 
the child's functional performance behaviours as Behaviour Descriptions (BDs). The BDs are collected 
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across different routines and contexts via the School Routines Observation (SRO) and observations of 
routines at home and in the community.  

 
 
Evaluation and Summary of Child Profile  
 
Once a sufficient variety of BDs across the 3 GCOs has been collected, the EI team convenes a GCO 
Meeting. During this meeting, the team discusses and summarises the child's functional profile, and 
determines the Functional Age Estimates (FAEs) that best represent the child’s functioning in the 3 
GCOs. After the GCO Meeting, a qualitative summary of the child's functional profile, called the GCO 
Summary, is finalised and shared with the caregivers.  

 
 
After the GCO Process: Functional Goal Setting, Functional Intervention and Progress 
Monitoring 
 
The FAEs and GCO Summary are used by the EI team and caregivers, to set functional goals for the 
child’s Individualised Education Plan (IEP) as part of intervention planning. Setting of functional goals 
is covered in Chapter 8. 
 
In the next 12 months, the child’s progress across the 3 GCOs and functional goals is monitored by the 
EI team and caregivers (where appropriate).  When it is time to re-evaluate the child’s profile, usually 
on an annual basis, the next GCO Process commences. 
 

 
5.2 Types of GCO Processes 
 
There are three types of GCO Processes – Entry, Review and Exit. Each GCO Process should take no 
more than 10 weeks to complete.   
 
With reference to Figure 5-2, the GCO Entry Process must take place within the first 10 weeks of a 
child’s enrolment into the EI centre. Outputs from the GCO Entry Process (i.e., FAEs and GCO 
Summary) helps the EI team to set functional goals for the child’s first IEP and plan for intervention.  
 
Figure 5-2. Timeline of the GCO Processes     

 
 

At the end of each intervention and progress monitoring period which usually lasts a year, the EI team 
evaluates the child’s progress as part of the GCO Review Process. During this period, the EI team 
reviews the child’s progress for the functional goals and the 3 GCOs. At the end of the GCO Review 
Process, the child’s FAEs (and GCO Summary where applicable) are updated. The EI team uses the 
FAEs (and GCO Summary where applicable) from the GCO Review Process to revise or set new 
functional goals for the next IEP and plan for intervention.  
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This entire sequence of events (i.e., the GCO Process followed by intervention) typically occurs on a 
yearly basis. The final GCO Process – the GCO Exit Process – occurs in the year the child exits the EI 

programme. Refer to ECDA’s Data Submission Guidelines for details on when each GCO Process is to 
be conducted.   

 
 
5.3 Guidelines for the GCO Process 
 
There are similarities and slight variations in the three GCO Processes. A summary of the guidelines 
can be found in Appendix 5.4.1: Guidelines for the GCO Process. It is recommended for the EI team 
to always refer to the latest guidelines for the GCO Process.  
 
 

  



The GCO Process  |  91 

5.4 Appendices  
 

5.4.1 Guidelines for the GCO Process 




Appendix 5.4.1 Guidelines for the GCO Process  


 


v5 | updated 30 Nov 2023   
 


Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early 
intervention service framework based on the Early Intervention framework used by the US Office of Special Education Programme which has been adapted for 
the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation.   


Guidelines for the GCO Process  


 Entry Review Exit 


Early Intervention 
principles related 
to the GCO Process 
 
(Soong et al., 2019) 


- Obtain holistic child profile through integrating sound child 
development knowledge and functional assessment (i.e., multi-
source, multi-contexts, active child engagement, natural and inclusive 
environment) 


- Promote effective transdisciplinary team practice 
- Integrate family-centred practice 
 


Team members 
involved in the GCO 
Process  


All team members who are actively involved in assessing and working with 
the child  


 


No of significant 
BDs to be collected 
(input into 
GCOWMR) 
 
 


Min. 40 BDs 
- at least 1 home 


BD per GCO 
theme where 
relevant 


- min. 20 School 
BDs 
 


Include 4 categories 
of routines (indoor, 
outdoor, play, self 
care) 


Min. 30 BDs  
Per goal: at least 


- 2 home BDs 
- 2 school BDs 


 
Per GCO: at least 


- 1 home BD 
- 3 school BDs 


*Quality of BD can be evaluated with the BD Checklist. 
 


Assessment process 
 
(refer to the GCO 
Process) 


SRO: Each team 
member observes 
child in at least 1 
routine to record 
school BDs 
 


SRO: Team continues to collect BDs during 
intervention as part of progress monitoring and 
goals’ reviews. 
 


Home Interview with caregivers: Team members to gather family 
information and home BDs via interviews with caregivers, phone calls, etc.  
 


Preparation for GCO Meeting: Team members key in significant BDs in the 
GCOWMR. Each team member submits individual estimates of FAEs to 
GCO Leader prior to meeting and inference statements are drafted 
(recommended). 


Team members 
involved in the GCO 
Meeting 
 
 


At least 2 
professionals who 
work closely with 
the child and family 
- Min 1 teacher 


and 1 AHP 


At least 2 professionals who work closely with the 
child and family 
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 Entry Review Exit 
Meeting process 
 
 


Team members meet (via face to face, or online platforms) to discuss 
child’s FAEs and identify appropriate focus for intervention for each GCO. 
 
Quality of meeting can be evaluated using the GCO Meeting Checklist 
(Entry/Review/Exit). 
 


GCO Summary 
 


Mandatory Recommended  Mandatory 


Essential 
documentation for 
family 


GCO Summary 
IEP  


Progress Report (IEP)  
New IEP goals 


GCO Summary  
Progress Report (IEP) 
Transition Report  


Yearly submission 
to MSF 


FAE* submission for each child. 
Submission of GCO Working and Meeting Record form for selected 
children (random sampling where necessary). 
 
*Refer to ECDA’s Data Submission Guidelines 
 


Coaching and 
fidelity tools 
 


IFM Work Instructions 
BD Checklist 
GCO Meeting Checklist  


Soong, C.M., Tan., J.C.S., Mahesh, M., Teo., H.F., Ong.,C.H.L., Teoh, W.Q. (2019). EIPIC Consultancy 
Recommended Practices: for early intervention in Singapore. Singapore: KK Women’s and Children’s 
Hospital 
 
 


The GCO Process
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 CHAPTER 6 
 

 

Understanding the Child in Natural Routines 
 

This chapter details how behaviour descriptions are collected during natural routines in school, at 

home and in the community to support the understanding of the child’s level of functioning. This 

happens in the first few weeks of the GCO Process. 
 

 

6.1 School Routines Observation  
 

School Routines Observation (SRO) is a method of observing and recording Behaviour Descriptions 

(BDs) about a child’s current level of functioning in early intervention (EI) centre-based routines and 

activities. This forms the bulk of information collected to understand the child in their natural 

routines, apart from information collected from the home and community as shown in Figure 6-1. 

  

Figure 6-1. The GCO Process. 

 
 

Before conducting the SRO, the EI team needs to plan who to conduct the SRO, when to conduct the 

SRO and what information to collect. The guidelines for consideration are described below.  

 
 

Who Should Conduct SRO 
 

All members of the EI team (e.g., EI teacher, allied health professionals and social workers) supporting 

the child can observe and record functional performance behaviours of the child. This ensures that 

the BDs are from multiple sources.  
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In practice, it may not be feasible for each team member to observe every EI centre-based routine 

and activity. Instead, the EI team ensures a variety of centre-based routines and activities are 

observed across the four main categories of routines (i.e., indoor, outdoor, play and self-care). To be 

efficient, the EI team may allocate different professionals to observe different routines.  

 
 
When to Conduct SRO 
 
SROs are conducted across a variety of classroom routines and activities during the designated 

functional assessment period.   

 

If the SROs are conducted for a newly enrolled child (i.e., GCO Entry Process), observations are 

conducted within the first 10 weeks of the child’s enrolment to gather a comprehensive and holistic 

picture of the child’s level of functioning across routines and activities in the EI centre. 

 

If the SROs are conducted to monitor the progress of an existing child in the EI centre (i.e., GCO 

Review/Exit Process), SROs are conducted before the GCO Review/Exit Meeting. Refer to Chapter 9 

for more information.      
 

 

How to Conduct SRO 
 
Here are some methods for conducting SRO: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Continuous Recording 

 
The practitioner takes on the role of an observer by being a ‘fly on the wall’, and does not 
participate in the classroom activities or interact with the class. This can happen during 
the whole duration of the routine or part of the routine. The practitioner records all 
significant behaviours observed during the period without being part of the action.  

 

Intermittent Snapshots of Observations 

 
The practitioner conducting the class observes and captures significant behaviours that 
occur spontaneously (e.g., a teacher conducting an art and craft activity with the class 
observes a child showing significant functional performance behaviour in seeking help 
appropriately). The observations can be recorded quickly, such as on a notepad. 

Video Recordings 

 
Video recordings can be a helpful alternative to live observations. This is especially so for 
the practitioner who has to interact with the class and is unable to observe a child at the 
same time. 

Interviewing Other Staff on What was Observed 

 
Other practitioners can be interviewed about how the child typically behaves during 
class routines and activities. Refer to Appendix 6.5.1: Functional Assessment - Prompts 
and Pointers for some questions that practitioners can ask during the interview. It is 
important to ask for information on the ‘Action’, ‘Trigger’ and ‘Context’ (ATC) so that the 
observations can be written down as BDs in ATC format. 
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Preparation for the SRO      
 

Step 1: Review existing information about the child and consider what is already known. 
 

Reviewing existing information such as the child's diagnosis, skills or behaviours from official 

reports and sources helps team members formulate an initial understanding of the child’s skills and 

behaviours in the 3 GCOs. Information can be obtained from: 

 

 

 

 

 

      
 

It is to be noted that while these data provide some information about the child, they only provide 

an initial impression of the child for the EI team to be sharper in their observations during SRO. 

Ultimately, it is the team’s assessment in the following weeks that determines the functional level, 

and the eventual functional age estimates (FAEs) of the child. 
 

If the child has been receiving intervention in the EI centre, the EI team must consider the child’s 

previous FAEs and review the child’s progress monitoring notes. Refer to Chapter 9 for more 

information on progress monitoring.   

 

Step 2: Refer to the 3 GCOs and child development resources, and be familiar with some possible 

functional performance behaviours that may be observed from this child. 
 

Practitioners should be familiar with: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Referral forms (e.g., diagnosis, age, presenting symptoms) 

 Intake screening (e.g., level of functioning data collected during screening) 

 Caregiver questionnaire completed at enrolment (e.g., child's interest, home 

participation, caregiver's concerns) 

 Any other documents such as past assessment reports. 

 

 These provides information about skills that children should typically have at any given 

stage of development.  

 Being equipped with typical child development knowledge will provide practitioners 

with a better understanding of developmental gaps and delays the children may have, 

which will help in the planning of activities and materials to be used during functional 

assessment. 

          Child Development Resources 

 This allows the team to focus the observations on functional performance behaviours 

that relate to social-emotional relationships, acquisition of knowledge and/or meeting 

needs. Refer to Appendix 6.5.1: Functional Assessment – Prompts and Pointers for 

some additional tips when considering functional performance behaviours in the 3 

GCOs across routines.  

       The 3 GCOs 
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Step 3: Prepare activities/materials that are suitable for the child’s chronological and/or 

estimated functional age. Think about possible responses he/she may have and be ready to adapt 

and adjust the activities/materials as necessary. 
 

If, by this stage, the child’s functional age has not been determined, practitioners can: 

 

 

 

 

Any information about the child’s previous functional age band (i.e., FAE) and progress may allow 

the practitioners to have some idea of where to start. Practitioners may select activities and 

materials for routines that are suitable for that functional age range and the next age band to assess 

learned or emerging skills.  

 

By thinking of possible responses before the activities are offered, the practitioners may also be 

more alert to identify significant behaviours during the observations, and more ready to adapt the 

activities as necessary.  

 

 

During SRO 

 

The practitioner should observe and record BDs that are relevant to the child’s level of functioning 

and engagement. Observations can initially be captured as notes but will eventually have to be written 

clearly as BDs in the ATC format introduced earlier in Chapter 4. Refer to Appendix 6.5.2: SRO form 

for a sample template.  

 
 
Key Considerations During SRO 
 

There are some key principles to guide practitioners when they conduct SROs.  

 

Key Principle 1: Engagement 

The child’s best possible performance occurs when he/she is meaningfully engaged and 

participating in a routine. Engagement is the interaction between the child’s interests, motivation, 

habits, developmental level, skills and abilities, and the environment. The level of engagement is 

often demonstrated by the amount of time that the child spends being involved in the activity.  
 

Children learn best when they are actively engaged with their environment, people (adults and 

peers) and materials (McWilliam & Bailey, 1992; Casey & McWilliam, 2008). As such, consider: 

 

 

 

 
 

 

 Prepare activities and materials relating to the child’s chronological age first 

 Plan how they can adapt the materials based on the child’s responses next 

 The child’s interest, attention and enjoyment of the activity 

 The child’s engagement with adults, peers and/or materials during the 

activity 

 The duration in which the child participates in the activity 
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Key Principle 2: Functional Performance 

Practitioners should focus on observing and recording functional performance behaviours (i.e., 

BDs) relating to the 3 GCOs.  

 

 

 

 

 

 

 

 

 
 

 

 

Key Principle 3: Independence 

The child should be allowed to demonstrate his/her behaviours independently as much as possible. 

If prompts are given, it should be no more than what the child needs. This is so that the recorded 

BDs can accurately reflect his/her current level of functioning. 
 

Any prompts given should be part of natural interaction and usually serve as triggers to actions that 

reflect functional performance behaviour.  

 

 

 

 

 

 

 

 

 

 

 
 

 

Key Principle 4: Significance 

It is possible for a child to demonstrate many behaviours within a short time frame, but it is not 

necessary to record all behaviours observed during SRO. Instead, record significant functional 

performance behaviours in relation to the overall functioning of the child.  

 

 Whether the behaviour is a functional performance behaviour, or another type of 

behaviour* 

 The type of routine and activity 

Consider: 

 Whether the behaviour is done independently, and if not, ensure that the child is 

given no more help than what is needed. 

Consider: 

 
 
 
 

E.g., A teacher asks a child to indicate his choice of toy by showing him 2 different 
toys. Instead of immediately prompting the child to point, the teacher waits and 

observes what the child will do independently and only prompts if necessary. 

*Note: Practitioners can still note down important challenging or capacity 
behaviours especially if they are to be considered for functional goal planning. 
However, it is important to differentiate these behaviours from functional 
performance behaviours. Refer to Chapter 4 on the different types of behaviours. 
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During the SRO, the child may exhibit some functional performance behaviours that are significant 

in relation to the child’s profile, but only seen once or on rare occasions. These may be behaviours 

that are emerging. It is important to still record these behaviours, but practitioners should take 

note of the frequency and contexts in which they happen.    

 

On the flipside, when a child consistently demonstrates higher level skills, some functional 

performance behaviours which used to be deemed significant may not be considered significant at 

the time of the latest observation. 
  

 

 

 

 

 
 

 

Recording significant functional performance behaviours will assist the team in determining FAEs 

that best represent the child's functional level during the GCO Meeting.  

 

 

 

 

 

 
 

 

 

Summary of Key Principles 

An easy way to remember these key principles when conducting SRO is to remember the acronym 

‘FIEStar’:  

 

 

 

 

 

 

 

E.g., For a child with hemiparetic cerebral palsy, mobility during transition from one area 
to another is a significant behaviour to observe. However, for a child with no physical 

disability and is independent in his/her mobility, a significant behaviour to observe may 
be how the child navigates/overcomes obstacles during playground time. 

E.g., Most of the time, the child can greet others and initiate conversation when 
grandparents pick him up from school (e.g., “Hello grandpa, how are you today? See my 

art and craft!”). There was one occasion when the child waved to grandma when she was 
picking him up from school. This action would not be a very significant behaviour to note. 

 

 The behaviour reflects the child’s current skills level 

 The behaviour reflects a skill that the child has mastered some time back or at an 

earlier age  

 The behaviour is done independently (see earlier section on Independence) 

Consider whether: 

Is the child's behaviour representative of the child's Functioning?  
 

Is the child Independent or given no more help than needed? 
 

Is the child Engaged with the environment, adults, peers and/or materials? 
 

Achieved all the above = Significant (STAR) BD! 

F 

I 

E 

STAR 
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high support needs 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

After the SRO 
 

The BDs gathered by the various EI team members are to be consolidated in the GCO Working and 

Meeting Record (GCOWMR). These will be reviewed together with the information from routines at 

home and in the community. 

 
 
 
 

 

Tips for observing significant behaviours in children with high support/complex needs 
💡

Children with high support/complex needs due to severe developmental delay and/or medical 

condition may present with the following:  

 Sensory, cognitive, communication, motor, social-emotional and health care issues 

 Atypical responses to sound, touch, sight and other stimuli 

 Self-stimulatory behaviour 

 Limited purposeful movement and responses 

 Difficulty establishing and maintaining an alert biobehavioural state 

(Christensen et al., 2002) 

To observe and record significant behaviours demonstrated by these children, consider breaking 

down their skills and behaviours. These are some pointers to consider when preparing for SRO. 

 Child’s response behaviours (i.e., reflexively or intentionally when exposed to a stimuli); 

 Biobehavioural state (i.e., alertness and attention ranging from deeply asleep to 

crying/agitated); 

 Preferences and reinforcers (i.e., stimuli, activities that the child enjoys) across home and 

community routines; and 

 Physical and social environment (opportunities in everyday routines where the child can 

interact or respond). 

(Christensen et al., 2002) 

  

Existing information (e.g., caregiver reports from intake interview), which may provide insights on: 

 

  Discuss within the team where the child’s likely level of functioning is at. This will assist the 

team, especially new EI practitioners, in observing and recording functional performance 

more accurately. 

Child development resources on functional performance behaviours for the lower age bands 

(i.e., 0-6 months, 7-12 months) 

After conducting initial observations across specific routines and activities, practitioners are to use 

that information to guide further observations (e.g., how the child responds to interactions with 

people and toys, communicate basic needs and wants, and participate in everyday routines).   

For more information on how to plan for assessment for children with high support needs, 

these are some helpful resources: 

 Promoting Learning Through Active Interaction: A Guide to Early Communication with 

Young Children Who Have Multiple Disabilities (Klein et al., 2000) 

 Every Move Counts: Sensory-Based Communication Techniques (Korsten et al., 1993) 
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6.2 Information from Routines at Home and in the Community 
 

Information about the child’s functioning at 

home and in the community is gathered as 

part of family-centred practice. The 

information, together with those collected 

from SRO, contributes to the building of a 

comprehensive understanding of the child's 

strengths, weaknesses and level of functioning 

in various contexts.  

 

The boxes on the right are some possible ways 

of collecting information about routines at 

home and in the community (non-exhaustive). 

 
 

 

 
 

Similar to the information collected from SROs, these information are to be written as BDs but are 

termed ‘home BDs’.  

 

The next section describes how an interview can be conducted with caregivers to collect home BDs.  

 

 

Interview with Caregivers 

 

Conducting an interview with caregivers is useful for building rapport and helps the EI team to 

understand the routines, roles, and culture of the child and family. In addition, the interview also 

allows caregivers to share their concerns and intervention priorities for the child. 

 

A good interview yields an accurate picture of how the child engages in his or her natural 

environments. It provides insights on:  
 

What everyone else does 

during the routine 

What the child says 

and does 

How the child 

participates 

How independent the 

child is 

Whether the child interacts 

with peers or adults 

What knowledge 

the child has 

How the child uses 

the knowledge 

The family’s satisfaction 

with the routines 

 

(McWIlliam, 2010) 

 

Table 6-1 suggests how the interview with caregivers can be structured to facilitate the collection and 

recording of information (e.g., home BDs, parent’s concerns and priorities). It provides a guide on 

what may be done before, during and after the home interview. 

 

 

 

Conducting an 
interview with 
the caregivers 

(i.e., home visit, 
online, phone) 

Providing 

caregivers with 

questionnaires to 

complete 

Having informal 

chats with 

caregivers 

Discussions with 

the child’s 

preschool teacher 

or providing the 

teacher with 

questionnaires 
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Table 6-1. Structuring the Interview with Caregivers. 
B

EF
O

R
E 

Prepare the Caregiver 

  Arrange an interview time and date with the caregiver 

  Inform them on the purpose and duration of the interview 

  Discuss if other carers should be present 

 

Plan for the Interview 

  Gather materials that may be needed, including any questionnaire that the caregivers 

may have completed ahead of time 

  Arrange for a colleague to be a note-taker so that the interviewer can focus on 

conducting the interview 

  Read up on child development milestones, including the skills that a child of the 

chronological age may develop or are developing. Consider possible functional 

performance behaviours in specific routines (refer to Appendix 6.5.1: Functional 

Assessment ‐ Prompts & Pointers).  

  Consider practising with a colleague prior if practitioner is new to interviewing caregivers 
 

 D
U

R
IN

G
 

How to Start the Interview 

 Explain the purpose and duration of the interview  

 Prioritise 2-3 routines to discuss  

 Consider caregivers’ main concerns and routines/skills unobservable at the EI centre 

 Thereafter, continue to find out about other routines as relevant and if time permits 

 

Throughout the interview, collect detailed and relevant information 

 Keep in mind the format of BDs (i.e., ATC) and ask specific questions to clarify them 

 Consider what is significant to record 

 

 

 

 

 

 

 

How to End the Interview 

 Summarise what has been discussed, including the family’s concerns and priorities 

 Provide brief information on what the family can expect next 
 

A
FT

ER
 Collate Information 

 Use the information from the interview to write down significant home BDs, caregiver’s 

concerns and priorities.  

 Record the home BDs in the GCOWMR. 

 
 

 Tips when Conducting the Interview: 

 Be genuine and informal, avoid using jargons 

 Use non-verbals to affirm and show 

empathy/comprehension 

 Ask open-ended questions, e.g., “Tell me more…” 

Practice Active and 

Reflective Listening: 

 Empathise 

 Summarise 

 Paraphrase 
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6.3 The GCO Working and Meeting Record  
 
The GCO Working and Meeting Record (GCOWMR) is a team document to consolidate information 
for the GCO Meeting.  It is an Excel workbook designed to capture the following information: 

 
* Inference statements are succinct descriptions of the child’s patterns of behaviours based on the 
significant functional performance BDs collected (refer to Chapter 7).  
 
Refer to Appendix 6.5.4: GCOWMR v5 User Guide on the use of GCOWMR.  

 

After recording the BDs in the GCOWMR, the EI team should check if sufficient BDs have been 

collected by considering the BDs’ GCO classifications, contexts, sources, quality and significance. 

There should be adequate BDs to reflect the child's functioning across the 3 GCOs, while meeting the 

minimal requirement of BDs (refer to Appendix 5.4.1: Guidelines for the GCO Process). Otherwise, 

the team should schedule more observations to ensure those criteria are met. 

 

 

6.4 GCO Process: Entry, Review and Exit 
 

GCO Entry Process  
 

The GCO Entry Process starts when a child is newly enrolled in the EI centre. Figure 6-2 shows the 

workflow. 

 

 

GCO Review/Exit Process 
 

In the collection of information, there are some differences between the GCO Entry Process and the 

GCO Review/Exit Process, specifically in the quantity, types and collection methods of ‘school BDs’ 

and ‘home BDs’. Refer to Chapter 9 for more information.   

 

 

 

  

 Child details (e.g., child’s demographics, child and family information)  

 Significant school and home BDs and their respective GCO Classifications 

 Inference statements* and key BD examples selected 

 FAEs for the GCOs 

 Focus of intervention and goals 
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Figure 6-2. Understanding the Child in Natural Routines During the GCO Entry Process. 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

 
 
 

 
 
 
 
 
After high-quality BDs are collected to understand the child in his/her natural routines, the next step 

for the EI team is to evaluate and summarise the child's profile. This will be explained in Chapter 7. 

  

Discuss with team how to work together to conduct SRO and collect information of 
routines at home and in the community 

Conduct SRO and gather information of routines at home and in the community 

Input BDs into the GCOWMR 

Once there is sufficient information, proceed to Evaluate and Summarise Child Profile 

Review the GCOWMR about  
2 weeks prior to the meeting. 

Check – is there sufficient 
information? 

No Yes 

Consolidate information as BDs and classify into the GCOs 

Review intake information about the child and prepare for SRO 
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6.5  Appendices  
 

6.5.1  Functional Assessment: Prompts & Pointers 

o  Routines in school 

o  Routines at home and in the community 

6.5.2   SRO Form 

6.5.3  GCO Working and Meeting Record (v5) 

6.5.4  GCOWMR (v5) User Guide 




Appendix 6.5.1 Functional Assessment – Prompts and Pointers  


Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early 
intervention service framework based on the Early Intervention framework used by the US Office of Special Education Programme which has been adapted for the 
Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation. 


Functional Assessment – Prompts and Pointers 


 


The tables provide prompts on how to gather information in various routines in the EI centres as well as 


at home or in the community.  


 


Key considerations surround the following:  


 


1. What is everyone else doing?  


• Describe in general the structure the teacher is putting in place, level of facilitation and 


support given by teachers; what other children are doing; anything special happened 


that could affect child's behaviour or functioning. 


 


2. Engagement level: How and how long is the child participating in this activity? 


• To observe the amount of time the child is highly engaged, just following the routine, or 


not participating. 


 


3. Aligning with the 3 GCOs 


• GCO 1: How does the child interact with others at this time?  


i. To observe child’s communication, expression of feelings, self-regulation, 


cooperation, and social skills; generally, getting along with others during the 


activity. 


• GCO 2: What does the child know and how does he/she use the knowledge he/she has? 


i. To observe child’s knowledge and use of words, concepts, symbols, the 


environment, use of objects, toys, books and tools. 


• GCO 3: How much does the child do for him- or herself?  


i. To observe child’s level of independence. 
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ROUTINE: SNACK TIME 


 What is everyone else doing?  
• Any modifications needed for the child to participate? 


ENGAGEMENT 


How and how long is the child participating 
in this activity?  


• What is the child like when transiting to and from snack time? (E.g., transits without getting upset, sits and waits together with peers) 


• What is the child’s mood during snack time? (E.g.,  excited, passive, moody, no facial expression) 


• Is the child more engaged with the materials, peers or adults? 


How does the child… 


• Attend and respond to teacher/others (e.g., Teacher says, “It’s snack time”, “check schedule”; another child says, “I have Oreos”) 


• Attend and respond to situation (e.g., waiting to be told to get snack box, remain seated) 


• Show interest in what he/she will eat, what others are eating (e.g., points, looks, smiles)  


• Indicate that he/she needs to eat or drink (e.g., reaches out to the food basket and takes out own food) 


• Make comments about the food (e.g., hot/cold, full/empty, sweet, sour, delicious, more) 


• Problem solve (e.g., helps if any issues arises – open snack box, drink spills) 
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s GCO 1: Positive Social-Emotional Relationships  


How does the child interact with others at this time? 


GCO 2: Acquisition and Use of Knowledge  
What does the child know and how does he/she use the knowledge 
he/she has? 


GCO 3: Appropriate Behaviour to Meet Needs  
How much does the child do for him- or herself?  


• Who is around during this time?  


• Where does he sit?  
• How does he/she understand his/her physical and social 


surroundings? 
• How does he/she seek help to move from place to 


place? 


• How does he/she follow rules related to health and 
safety? 
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• Ask questions in conversation (e.g., “Teacher no 
eat?”) 


• Answer questions in conversation (e.g., “I always 
eat honey stars”)  


• Maintain conversation with others by making 
comments to others (e.g., labelling drinks and food, 
commenting using descriptive words) 


• Share his/her food with others around (e.g., gives a 
slide of cake, gives a piece of biscuit) 


• Resolve conflicts with others (e.g., Child says to 
peer, “I take this (blue cup) and you that this (red 
cup)” when both are reaching out for the same blue 
cup) 


• Express emotions about the food he/she is eating or 
respond to emotions of others during mealtime 
(e.g., gives a sulking expression when he is given 
food he does not like) 


• Follow social rules during snack time (e.g., waits for 
a friend to finish talking to another peer before 
asking to try his snack) 


• Know that it’s time to eat 


• Know which food can be eaten with fingers and which require 
utensils (e.g., a spoon for soup or yoghurt)  


• Know which food is hot, spicy, or sweet, or different categories 
(e.g., vegetables, fruits) 


• Has solutions to problems (e.g., tells a peer to use her teeth to 
tear open a packet of biscuits when peer is unable to open it) 


• Use pronouns like “me”, “I” (e.g., when asked who wants 
water, responds with “I want water”/“me”) 


• Respond to simple questions (e.g., “Is that good to eat?”, “How 
many biscuits do you want?”) 


• Understand and follow directions (e.g., “Put spoon down and 
give me your cup”) 


• Cooperate with requests (e.g., to open mouth, to put used 
crockery in the sink, to eat faster) 


 
What words and concepts (e.g., bite, poke, chew, want, hot, cold, 
more, less, full, empty, food labels) does the child… 


• Understand  


• Use during this routine 


• Clean/wash hands before snack time 


• Get snack box/water bottle  


• Open snack box, open bottle, pour a drink, tear open 
package 


• Feed self (e.g., finger feeds, uses spoon, fork) or get 
fed by others 


• Clean self (mouth/hands) (e.g., wipes, washes) 


• Refuse food or drink (e.g., does he say “no” or pushes 
food/drink away) 


• Indicate when… (e.g., child is hungry or thirsty, wants 
to eat, is finished, wants more) 
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Appendix 6.5.1 Functional Assessment – Prompts and Pointers  


 


ROUTINE: TOILETING & HAND WASHING 


 What is everyone else doing?  • Any modifications needed for the child to participate? 


ENGAGEMENT 
How and how long is the child participating 
in this activity?  


• What is the child like when transiting to and from the toilet? 


• What is the child’s mood during the toileting routine? (E.g., is he anxious, dependent, playful) 


•  Is the child more engaged with the materials, peers or adults? 


How does the child… 
• Attend and respond to teacher/others 


• Attend and respond to situation (e.g., follows the routine, follows the rules of toileting) 


• Make comments (e.g., points to peer’s hands and says, “ee… dirty”) 
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Relationships  
How does the child interact with others at this time? 


GCO 2: Acquisition and Use of Knowledge  
What does the child know and how does he/she use the 
knowledge he/she has? 


GCO 3: Appropriate Behaviour to Meet Needs  
How much does the child do for him- or herself?  


• How does the child initiate/respond/make 
requests/maintain interaction with peer and adult? 


• How does the child express emotions and feelings? 


• How does he/she understand his/her physical and social 
surroundings? 


• How does he/she seek help when necessary to move from 
place to place? 


• How does he/she follow rules related to health and safety? 
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• Respond to teacher’s question regarding need to 
use the toilet 


• Ask questions in conversation with peers or adults 
(e.g., “Where you buy this tissue?”) 


• Resolve conflicts with others (e.g., child says to 
peer, “I go first then later you go” when both are 
going to the same cubicle/sink) 


• Follow social rules (e.g., queues up behind peer to 
wait for a turn) 


• Relate to peers during the toileting routines (e.g., 
child says to peer, “You did not wash hands”) 


• Know it’s time to go to the toilet  


• Know what to do with a dirty diaper, dirty toilet paper 


• Know where to get a new toilet roll 


• Follow teacher’s non-verbal (e.g., gesture prompts, picture 
cues) and verbal instruction (e.g., queue up, join others, 
position in queue [first, last, behind peer], sit/stand wait in 
line with peers, walk slowly) 


 
What words (e.g., wet, dry, clean, dirty, smelly) and concepts 
(e.g., male/female; boy/girl) does the child… 


• Understand  


• Use during this routine 


• Check if cubicle is available for use (only enters if empty)  


• Lock/unlock/go in/get out of cubicle 


• Pull down, pull up underwear 


• Stand or sit on toilet bowl to urinate 


• Wipe 


• Arrange clothes 


• Locate wash basin 


• Manipulate tap 


• Get soap from soap dispenser 


• Rub hands with soap 


• Rinse hands  


• Dry hands 
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Appendix 6.5.1 Functional Assessment – Prompts and Pointers  


 


ROUTINE: ARRIVAL 


 What is everyone else doing?  


• Describe how the child interacts with those around him/her (e.g., peers, teachers and caregivers) during arrival at the centre or classroom? 


• What expectations are there for the children?  


• How long does arrival last? 


• How does the caregiver interact with the child/others? 


• Are there any modifications needed for the child to participate? 


ENGAGEMENT 
How and how long is the child 
participating in this activity?  


• What is the child like when arriving at the centre? 


• Is the child more engaged with the materials, peers or adults? 


How does the child… • Attend and respond to teacher/others (e.g., holds head up, be still for temperature to be taken, looks alert focusing on others, be aware of others in line, 
shuffles forward as the line moves)  


• Attend and respond to situation (e.g., follows the routine, stands waiting for temperature to be taken)  


• Make comments (e.g., “Teacher, me next”, “Move”, “Don't push”) 
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How does the child interact with others at this time? 


GCO 2: Acquisition and Use of Knowledge  
What does the child know and how does he/she use the 
knowledge he/she has? 


GCO 3: Appropriate Behaviour to Meet Needs  
How much does the child do for him- or herself?  


• How does the child initiate/respond/make 
requests/maintain interaction with peer and adult?  


• How does the child express emotions and feelings? 


• How does he/she understand his/her physical and social 
surroundings? 


• How does he/she seek help when necessary to move from 
place to place? 


• How does he/she follow rules related to health and safety? 
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• Respond to greetings (e.g., looks towards person, 
imitates actions)  


• Initiate greetings to teachers/peers (e.g., “See, got 
new shoe”) 


• Express emotions when seeing favourite teacher or 
peer 


• Maintain conversation with teachers/peers (e.g., “I 
also never go.”) 


• Show emotions when separating from caregiver 
(e.g., excited, curious, passive, moody, anxious, 
teary, no facial expression, says good-bye, waves) 


• Follow social rules (e.g., keeps the door opened for a 
friend to come in, knows to queue up for 
temperature taking) 


• Know the expectations in this environment/context (e.g., 
knows to wait in front of teacher to get temperature taken, 
keep snack items in designated area) 


• Understand and follow teacher’s instructions (e.g., “Keep 
your shoe in the cubby then come to the classroom”) 


• Remember to give items to teacher from parents  
 
What words and concepts (e.g., first/last) does the child… 


• Understand  


• Use during this routine  


• Remove shoes  


• Occupy self (e.g., sitting/playing/looking at books/talking to 
others whilst waiting for others) 


• Manage his/her toileting needs when necessary  


• Request for help from others 


• Access the large environment and/or avoid obstacles (e.g., 
walk from outside the school to the classroom) 
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Appendix 6.5.1 Functional Assessment – Prompts and Pointers  


 


ROUTINE: Dismissal 


 What is everyone else doing?  


• Describe how the child interacts with those around him/her (e.g., peers, teachers can caregivers) during dismissal from the classroom or in the school bus? 


• How does the caregiver interact with the child/others? 


• Are there any modifications needed for the child to participate? 


ENGAGEMENT 
How and how long is the child 
participating in this activity?  


• What is the child like during dismissal?  


• Does he follow the routines or show difficulty in leaving? 


• Is the child more engaged with the materials, peers or adults? 


How does the child… 
• Attend and respond to teacher/others 


• Attend and respond to situation (e.g., follows the routine, follows the rules of dismissal) 


• Participate in goodbye song (e.g., makes attempts to hum, vocalises, says words, does actions) 
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How does the child interact with others at this time? 


GCO 2: Acquisition and Use of Knowledge  
What does the child know and how does he/she use the 
knowledge he/she has? 


GCO 3: Appropriate Behaviour to Meet Needs  
How much does the child do for him- or herself?  


• How does the child initiate/respond/make 
requests/maintain interaction with peer and adult?  


• How does the child express emotions and feelings? 


• How does he/she understand his/her physical and social 
surroundings? 


• How does he/ she seek help when necessary to move from 
place to place? 


• How does he/she follow rules related to health and safety? 
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• Show his/her emotion during dismissal time (e.g., 
excited, anxious, fearful) 


• Wait for turn to initiate, exchange farewells to 
teachers/peers (e.g., looks, waves, says) 


• Recognize, greet caregiver, family member, bus driver 


• Respond to farewells (e.g., looks towards person, 
imitates actions) 


• Show, give items of work/craft done in school to 
caregiver, family member 


• Follow social rules (e.g., waits in line to get on the bus 
and not pushing peer in front) 


• Know/remember who to wait with, which bus to board  


• Remember to carry all belongings (e.g., jacket, water bottle, 
school bag) 


• Follow teacher’s verbal instruction (e.g., queue up, join 
others, position himself/herself in queue [first, last, behind 
peer], sit/stand wait in line with peers, walk slowly) 


 
What words and concepts (e.g., first/last) does the child… 


• Understand  


• Use during this routine 


• Meet his/her own needs or get help (e.g., “Teacher I cannot 
wear my shoe”) 


• Put on shoes and zip up bag  


• Access the large environment and/or avoid obstacles (e.g., 
walk out of school and avoiding the construction area) 
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ROUTINE: CIRCLE TIME 


 What is everyone else doing?  


• What is circle time like in your classroom? 


• How long is circle time? 


• Are there any modifications needed for the child to participate? 


ENGAGEMENT 
How and how long is the child 
participating in this activity?  


• What is the child like when transiting to and from circle time? 


• Is the child more engaged with the materials, peers or adults? 


How does the child… 
• Attend and respond to teacher/others  


• Attend and respond to situation and materials (e.g., follows the routine, follows rules of circle time, looks at board) 


• Participate in songs sung (e.g., makes attempts to hum, vocalizes, says words, does actions) 


• Make choices (e.g., songs to sing)  


• Make comments 
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How does the child interact with others at this time? 


GCO 2: Acquisition and Use of Knowledge  
What does the child know and how does he/she use the 
knowledge he/she has? 


GCO 3: Appropriate Behaviour to Meet Needs  
How much does the child do for him- or herself?  


• How does the child initiate/respond/make 
requests/maintain interaction with peer and adult?  


• How does the child express emotions and feelings?  


• What is the child’s mood when transiting between 
activities in circle time? 


• How does he/she understand his/her physical and social 
surroundings? 


• How does he/she seek help when necessary to move from 
place to place? 


• How does he/she follow rules related to health and safety? 
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• Join the group  


• Sit and wait together with peers 


• Sit in assigned seat or choose to sit next to specific friend  


• Identify friend's name (e.g., looks towards friend, points, 
gives photo card to friend) 


• Respond, initiate, exchange greetings with 
teachers/peers  


• Wait for turn for greetings 


• Show emotions during activity (e.g., excited, happy, 
passive, moody, no facial expression, an eager 
participant)  


• Respond to teacher’s questions in big group conversation 
(e.g., What is the day/date/month/year? What was it 
yesterday/what will it be tomorrow? How do you feel 
today? How are you today? Why are you …?) 


• Repeat nursery rhymes or imitate actions of songs  


• Carry out instructions 


• Respond to teacher’s instructions (e.g., check weather, 
spin wheel, exchange props, clean board, fetch or keep 
toys)  


• Locate materials and various learning corners in the 
classroom 


• Identify or state weather conditions  


• Identify or state day of the week, month 


• Identify own emotions, or provide reason for the 
emotion 


• Identify letters/words/pictures in shared story 
book/computer screen  


• Read words in shared story book/computer screen 


• Make requests 


• Know information about him- or herself, respond when 
name is called (e.g., looks toward teacher, raises hand, says 
‘me’, points to photo of self from an array, points to own 
written name, copies own name, writes own name) 
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ROUTINE: ART & CRAFT 


 What is everyone else doing?  
• Describe the type of activities conducted. 


• Are there any modifications needed for the child to participate? 


ENGAGEMENT 
How and how long is the child 
participating in this activity?  


• What is the child like when transiting to and from Art and Craft? 


• Is the child more engaged with the materials, peers or adults? 


How does the child… 
• Attend and respond to teacher/others 


• Attend and respond to situation and materials (e.g., explores and uses presented materials, follows instructions) 


• Make choices (e.g., which colours, types of material to use) 
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s GCO 1: Positive Social-Emotional Relationships  


How does the child interact with others at this time? 


GCO 2: Acquisition and Use of Knowledge  
What does the child know and how does he/she use the 
knowledge he/she has? 


GCO 3: Appropriate Behaviour to Meet Needs  
How much does the child do for him- or herself?  


• How does the child initiate/respond/make 
requests/maintain interaction with peer and adult?  


• How does the child express emotions and feelings? 


• How does he/she understand his/her physical and social 
surroundings? 


• How does he/she seek help when necessary to move from 
place to place? 


• How does he/she follow rules related to health and safety? 
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• Imitate the actions of teachers/peers on the material 


• Make comments in conversation (e.g., about the 
colour, shape, texture of material) 


• Follow social rules such as remain seated with the 
group to complete activity  


• Join others, allow others to join in activity 


• Show emotions during activity (e.g., excited, curious, 
restless, passive, anxious) 


• Share the material with others 


• Resolve conflicts (e.g., child says, “you use first” and 
pass the scissors to peer when both want to use the 
pair of scissors to cut) 


• Demonstrate understanding of colours  


• Use words, phrases, sentences to express anticipated 
outcomes 


• Use and label objects or categories 


• Follow sequence of steps during art and craft 


• Use words to inform (e.g., sticky, dirty)  


• Follow instructions to collect items 


• Problem solve (e.g., goes to shelf and takes sharpener to 
sharpen the blunt colour pencil) 


• Use tools to explore or create appropriately (e.g., uses 
mould to knead and shape dough) 


• Use scissors to cut art paper  


• Wash hands after the art and craft session  


• Request for help (e.g., for more material, different material)  


• Participate in leisure activity (e.g., after finishing art work, has 
free time to do another drawing of his/her own choice) 
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ROUTINE: MUSIC & MOVEMENT 


 What is everyone else doing?  
• Consider child’s engagement in relation to how structured the activity is. 


• Are there any modifications needed for the child to participate? 


ENGAGEMENT 
How and how long is the child 
participating in this activity?  


• What is the child like when transiting to and from music time? 


• Can the child settle down quickly after the activity? 


• Is there a difference in this child's engagement between structured and free play activities? 


• Is the child more engaged with the materials, peers or adults? 


How does the child… 


• Attend and respond to teacher/others  


• Attend and respond to situation and materials (e.g., follows the routine, follows the rules of music time, looks at instrument played) 


• Participate in songs sung (e.g., makes attempts to hum, vocalizes, says words, imitates, does actions)  


• Make choices (e.g., which musical instrument to play) 


• Make comments  


• Problem solve 
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s GCO 1: Positive Social-Emotional Relationships  


How does the child interact with others at this time? 


GCO 2: Acquisition and Use of Knowledge  
What does the child know and how does he/she use the 
knowledge he/she has? 


GCO 3: Appropriate Behaviour to Meet Needs  
How much does the child do for him- or herself?  


• How does the child initiate/respond/make 
requests/maintain interaction with peer and adult?  


• How does the child express emotions and feelings? 


• How does he/she understand his/her physical and social 
surroundings? 


• How does he/she seek help when necessary to move from 
place to place? 


• How does he/she follow rules related to health and safety? 
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• Follow social rules such as sit and wait together with 
peers 


• Initiate and maintain conversation with teachers, with 
peers 


• Wait for turn for greetings 


• Respond to teacher’s questions (e.g., which song 
makes you walk fast) 


• Show emotions during music time (e.g., excited, 
curious, restless, passive, anxious) 


• Know how to play instruments  


• Know how to keep time to the beat/melody 


• Understand teacher’s instructions (e.g., exchange 
instruments/props, fetch or keep instruments/props)  


• Cooperate with teacher's requests 


• Can suggest or implement solutions to problems (e.g., 
when an instrument is broken) 


• Explore a musical instrument  


• Use the musical instrument appropriately (e.g., shakes 
shaker, hits drum) 


• Use a prop appropriately (e.g., makes a toy horse gallop) 


• Make requests (e.g., pointing, “I want the triangle”) 


• Participate in leisure activity (e.g., during free time in music 
lesson, child selects an instrument of her choice and plays 
it) 
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ROUTINE: PHYSICAL ACTIVITIES/EXERCISES IN CLASS 


 What is everyone else doing?  
• Describe the physical activities that the rest of the children are engaging in. 


• Are there any modifications needed for the child to participate? 


ENGAGEMENT 
How and how long is the child 
participating in this activity?  


• What is the child like when transiting to and from physical activities? 


• Consider child’s engagement in relation to how structured the physical activity is. 


• Is the child more engaged with the materials, peers or adults? 


How does the child… 
• Attend and respond to teacher/others (e.g., teacher’s instructions to look towards/listen, asks questions, responds to instructions)  


• Attend and respond to situation (e.g., follows the routine, follows rules of in-class PE, games, activities, understands and follows the sequence) 


• Make comments 
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s GCO 1: Positive Social-Emotional Relationships  


How does the child interact with others at this time? 


GCO 2: Acquisition and Use of Knowledge  
What does the child know and how does he/she use the 
knowledge he/she has? 


GCO 3: Appropriate Behaviour to Meet Needs  
How much does the child do for him- or herself?  


• How does the child initiate/respond/make 
requests/maintain interaction with peer and adult?  


• How does the child express emotions and feelings? 


• How does he/she understand his/her physical and social 
surroundings? 


• How does he/ she seek help when necessary to move from 
place to place? 


• How does he/she follow rules related to health and safety? 
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personal space with others when in a group  


• Queue up, wait for their turn during rule-based games 


• Request for help 


• Initiate and maintain conversation about the activity 
with teachers, with peers 


• Show emotions (e.g., excited, curious, restless, passive, 
anxious) 


• Know and/or use words (e.g., fast, slow, jump, crawl, 
hop, round, square) 


• Know numerals and counts  


• Understand teacher’s instructions (e.g., stop or go, 
complete a sequence of steps) 


• Know the solutions to some problems (e.g., asks for 
plaster when peer falls down and scratched the knees)  


• Know to manipulate/use equipment (e.g., kicks ball, uses 
hula hoop) 


• Make requests or choices (e.g., chooses red or green bean 
bags to toss) 


• Follow through with the physical demands of the activity 
(e.g., crawls, jumps, hops, throws, counts)  


• Navigate a wider environment (e.g., grassy fields, runs 
around cones) 


• Show awareness of danger and overcome environmental 
obstacles (e.g., tells everyone to be careful of the uncovered 
drain) 
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ROUTINE: WATER PLAY ACTIVITY 


 What is everyone else doing?  • Are there any modifications needed for the child to participate? 


ENGAGEMENT 
How and how long is the child 
participating in this activity?  


• What is the child like when transiting to and from water play? 


• Is there a difference in this child's engagement between structured and free play activities? 


• Is the child more engaged with the materials, peers or adults? 


How does the child… • Attend and respond to teacher/others (e.g., looks at how others play with the toys provided in the water) 


• Attend and respond to situation (e.g., entertains self by playing appropriately with toys provided in the water)  


• Make comments (e.g., so cold, so wet) 


• Problem solve 
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How does the child interact with others at this time? 


GCO 2: Acquisition and Use of Knowledge  
What does the child know and how does he/she use the 
knowledge he/she has? 


GCO 3: Appropriate Behaviour to Meet Needs  
How much does the child do for him- or herself?  


• How does the child initiate/respond/make 
requests/maintain interaction with peer and adult?  


• How does the child express emotions and feelings? 


• How does he/she understand his/her physical and social 
surroundings? 


• How does he/ she seek help when necessary to move from 
place to place? 


• How does he/she follow rules related to health and safety? 
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• Play near peers 


• Take turns with toys  


• Initiate and maintain interaction with peers by 
responding (nonverbal/verbal) 


• Show emotions during water play (e.g., excited, 
curious, restless, passive, anxious) 


• Know colours and temperature of water (e.g., blue, 
green, hot, cold) 


• Know sizes of containers (e.g., big, small, tall, short) 


• Know speed of water wheel (e.g., fast, slow) 


• Play with toys functionally (e.g., bucket is for holding 
water), and potentially play them in a ‘symbolic’ manner 
(e.g., a bucket can be a hat) 


• Wear apron, bib (protective clothing)  


• Choose toys 


• Clean up, clear up, pack up 


• Request for help/permission 
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ROUTINE: OUTDOOR PLAY (PLAYGROUND ACTIVITIES) 


 What is everyone else doing?  • Are there any modifications needed for the child to participate? 


ENGAGEMENT 
How and how long is the child 
participating in this activity?  


• What is the child like when transiting to and from the outdoor play activities at the playground?  


• Does this child choose the same play equipment, stay away from specific play equipment? 


• Is the child more engaged with the materials, peers or adults? 


How does the child… 
• Attend and respond to teacher/others (e.g., looks at how others are playing, observes, shows interest in others walking near playground) 


• Attend and respond to situation (e.g., entertains self by playing appropriately on the outdoor play equipment, explores playground – hands may get dirty in the 
process)  


• Make comments 


• Problem solve 
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GCO 1: Positive Social-Emotional Relationships  
How does the child interact with others at this time? 


GCO 2: Acquisition and Use of Knowledge  
What does the child know and how does he/she use the 
knowledge he/she has? 


GCO 3: Appropriate Behaviour to Meet Needs  
How much does the child do for him- or herself?  


• How does the child initiate/respond/make 
requests/maintain interaction with peer and adult?  


• How does the child express emotions and feelings?  


• How does the child learn social rules and 
expectations? 


• How does he/she understand his/her physical and social 
surroundings? 


• How does he/ she seek help when necessary to move from 
place to place? 


• How does he/she follow rules related to health and safety? 
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• Socialize with others during play  


• Play near peers or observe peers and their actions  


• Initiate and maintain interaction with peers 
(nonverbal/verbal) (e.g., plays chasing games)  


• Show emotions when playing outdoors (e.g., overly 
excited, fearful) 


• Take turns or queue up on the various play equipment  


• Negotiate any social problems (e.g., “I play with you 
first, later I play with John, then we change.”) 


• Know where the playground is situated  


• Know how to use the various playground equipment 
 


What words (e.g., pain, sunny, wet, cold, your turn, mine, push 
me higher, watch me) and concepts (e.g., numbers, colours, 
shape, physical attributes, qualitative concepts, quantitative 
concepts, categories) does the child…   


• Understand  


• Use during this routine 


• Choose which play equipment to play on  


• Ask for help when necessary 


• Navigate around the different playground equipment (e.g., 
large slide equipment, low play equipment)  


• Climb up the ladder on playground equipment 


• Slide down  


• Crawl through obstacles 


• Throw, catch ball 


• Run or move about  


• Demonstrate awareness of safety when moving and using 
equipment at the playground 
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ROUTINE: BATHING OR SHOWERING 


 What is everyone else doing?  • Are there any modifications needed for the child to participate? 


ENGAGEMENT 
How and how long is the child 
participating in this activity?  


• What is the child like when transiting to and from the bathroom? 


• What is the child’s mood during the bathing/showering routine? (E.g., is he anxious, dependent, playful, disorganised) 


• Is the child more engaged with the materials, environment or adults/caregiver? 


How does the child… 
• Attend and respond to adults/others around him/her 


• Attend and respond to situation (e.g., follows the routine, follows the general steps of bathing/showering) 


• Make comments (e.g., points to the shampoo and says, “For hair”) 
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GCO 1: Positive Social-Emotional Relationships  
How does the child interact with others at this time? 


GCO 2: Acquisition and Use of Knowledge  
What does the child know and how does he/she use the 
knowledge he/she has? 


GCO 3: Appropriate Behaviour to Meet Needs  
How much does the child do for him- or herself?  


• How does the child initiate/respond/make 
requests/maintain interaction with those who are 
present (e.g., adult/siblings/peers)? 


• How does the child express emotions and feelings? 


• How does he/she understand his/her physical and social 
surroundings? 


• How does he/she demonstrate appropriate behavior to meet 
needs (e.g., what is expected of the child during bath/shower 
time at home that might be different from expectations in 
school? Are there any cultural considerations?)  


• How does he/she seek help when engaging in this routine? 


• How does he/she follow rules related to health and safety? 
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• Respond to the caregiver’s initiation to bathe/shower 


• Ask questions in conversation with adult/caregiver 
(e.g., “What clothes to take?”) 


• Resolve conflicts with others (e.g., “Wait… I still 
playing”, “I want to watch TV”) 


• Follow general home rules (e.g., wait till bathroom is 
available) 


• Relate to adult/caregiver during the 
bathing/showering routines (e.g., child says to 
caregiver, “I want hot water”) 


• Know it’s time for bathing/showering (e.g., child showers 
after sibling, or at a certain time of the day) 


• Know what to retrieve prior to going to the bathroom 


• Know where to place items or retrieve items (e.g., where 
to hang the towel, where the shampoo is) 


• Follow adult’s/caregiver’s non-verbal (e.g., gesture 
prompts, picture cues) and/or verbal instruction (e.g., 
hold out hand for soap to be placed in the hand) 
 


What words (e.g., wet, dry, clean, dirty, smelly) and concepts 
(e.g., parts of body, shampoo for hair) does the child… 


• Understand  


• Use during this routine 


• Look for and obtain items needed before going to bathroom 


• Navigate to go in and out of the bathroom, avoid obstacles, 
observe safety of self and/or others 


• Close the door 


• Remove clothes  


• Use shower or other water source 


• Use the appropriate shampoo/soap/washcloth, etc. 


• Rinse adequately 


• Dry adequately 


• Put on clean clothes in bathroom/bedroom depending on 
family’s routine  


• Place dirty clothes, towels, etc., in the correct place 
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ROUTINE: COMMUNITY ACTIVITIES (e.g., food court, library, shopping mall) 


 What is everyone else doing?  • Are there any modifications needed for the child to participate? 


ENGAGEMENT 
How and how long is the child 
participating in this activity?  


• What is the child like when transiting to and from the community activity? 


• What is the child’s mood during the community activity? (e.g., is he anxious, dependent, playful) 


• Is the child more engaged with the materials, environment, or people? 


How does the child… • Attend and respond to others around him/her 


• Participate in activities in community settings (e.g., joins caregiver to order a meal at a fast-food restaurant, helps put items into shopping trolley, helps return 
books through the drop-in box at the library, taps EZ-Link card when taking public transport) 


• Make comments (e.g., points out something that he/she likes at a shop) 
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GCO 1: Positive Social-Emotional Relationships  
How does the child interact with others at this time? 


GCO 2: Acquisition and Use of Knowledge  
What does the child know and how does he/she use the knowledge he/she has? 


GCO 3: Appropriate Behaviour to Meet Needs  
How much does the child do for him- or herself?  


• How does the child initiate/respond/make 
requests/maintain interaction with those who are 
present (e.g., adult/siblings/peers)? 


• How does the child express his/her emotions and 
feelings? 


• How does he/she understand his/her physical and social surroundings? • How does the child participate in activities of 
daily living and leisure in the community? 


• How does he/she seek help while participating 
in the community activities? 


• How does he/she follow rules related to 
health and safety? 
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• Comment, initiate a communication with others 
(e.g., “Wow! Look, so many books!”) 


• Ask questions in conversation (e.g., “Why cannot 
buy this one?”, “What is he doing?”) 


• Answer questions in conversation (e.g., “I like ice-
cream because so yummy.”)  


• Maintain conversation with others (e.g., describes 
the object he/she is looking at) 


• Resolve conflicts with others (e.g., says to 
peer/sibling, “You eat first. Later then I eat.”) 


• Express emotions or respond to emotions of others 
(e.g., gives a happy smile when he/she gets to 
borrow a favourite book) 


• Follow social rules (e.g., knows to wait in line when 
queueing for food, waits for the person who is 
blocking the shelf to move away instead of pushing 
them, saying “Please” or “Thank you” as 
appropriate)  


• Follow adults’ non-verbal (e.g., gesture prompts, picture cues) and verbal 
instructions (e.g., “Give me the iPad, then sit here and wait for me.”) 


• Know what to do and/or what is expected in the specific context (e.g., 
recognises changes in signs in the environment, knows to be quiet and walk 
in the library, does not touch things on display) 


• Know where to go for specific items (e.g., goes to children’s section for 
books, goes to favourite toy shop in the shopping mall, knows that stationery 
can be found at bookshop)  


• Know what to do with materials in specific contexts (e.g., money is for buying 
things, lift can be taken to reach the basement, baby can sit in shopping 
trolley) 


• Have understanding of books, signs, pictures or print (e.g., holds a book in 
correct orientation, recognises words in signs, has knowledge of different 
street names/ traffic lights) 


• Respond to simple questions (e.g., “What do you want to buy?”, “Where do 
you want to go?”) 


• Know when to queue up, join others, position in queue (first, last, behind 
peer), walk slowly  
 


What words (e.g., first/second/third/last, fast/slow, big/small, loud/soft, hot/cold, 
heavy/light, more/less, etc) or concepts (e.g., literacy, numeracy) does the child… 


• Understand  


• Use appropriately in that environment for variety of reasons (e.g., relating 
experience, describing) 


• Request for or refuse things (e.g., requests to 
buy certain items)  


• Get help or permission (e.g., asks for help 
when unable to get a book that is high on the 
shelf) 


• Navigate the environment (e.g., gets on the 
escalator, climbs the stairs, opens doors, holds 
onto items or gets them off shelves, searches 
for things, demonstrates safe crossing of 
roads/at traffic lights) 


• Show awareness of potential danger or 
obstacles (e.g., waits for adults instead of 
running quickly, wary of strangers, avoids 
spills on the floor in the mall) 
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ROUTINE: DRESSING/UNDRESSING 


 What is everyone else doing?  


• Where does the child usually perform this routine? (e.g., standing, sitting on the bed, sitting on the floor) 


• How does the caregiver interact with the child?  


• What is the child’s current level of involvement during this part of the day? 


• How does the child dresses himself? (e.g., shirt, T-shirt, shorts, pants, undergarments, socks, shoes, others) 


ENGAGEMENT 
How and how long is the child 
participating in this activity?  


• What is the child like when transiting to the room to change clothes? 


• What is the child’s mood during dressing? (e.g., is he excited, curious, eagerly anticipates, enjoying, resistant, unresponsive, grumpy, anxious, tearful, fearful)  


• Does the child cooperate in dressing/undressing, and if so, how?  (e.g., raises hands, lifts legs when pants are held out for him/her) 


How does the child… 
• Look at self in mirror 


• Show interest in what will be worn 


• For older children (>3 years old), choose his/her own clothes 


If child does not participate positively during dressing, check possible reasons such as: 


• Sensitivity to specific textures, labels or seams on clothes 


• Dislike the colour/picture(s)  


• Clothing is too tight/small 
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How does the child interact with others at this time? 


GCO 2: Acquisition and Use of Knowledge  
What does the child know and how does he/she use the 
knowledge he/she has? 


GCO 3: Appropriate Behaviour to Meet Needs  
How much does the child do for him- or herself?  


• Who is around during this time? 


• How does the child initiate/respond/make 
requests/maintain interaction with the adult present? 


• How does the child express emotions and feelings? 


 • How does he/she seek help when necessary to move from 
place to place? 


• How does he/she follow rules related to health and safety? 
(e.g., lean against the wall to support self, keep still) 
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g • Attend and respond to people (e.g., caregiver when 
being changed, caregiver’s instructions that it is time 
to change/get dressed) 


• Attend and respond to situations (e.g., having eyes 
covered when clothes are pulled over head) 


• Cooperate with caregivers during dressing (e.g., does 
he understand, respond, assist when asked to extend 
arm for sleeve, raise leg to put on pants) 


• Cooperate with requests to hurry up 


• Know where to get new, clean clothes 


• Make choices, indicate what he/she wants to wear (e.g., 
matching clothes in a certain way) 


• Select the appropriate attire (e.g., school uniform for 
weekdays and outdoor clothes for weekends, or jacket 
when it’s cold outside) 


• Make comments (e.g., about clothes, colour, size, length, 
parts of the body)   


• Persist with complex tasks (e.g., buttoning, wearing socks) 


• Follow the steps for dressing 


• Problem solve (e.g., the shirt is too tight) 
 


What words (e.g., tight/loose, up/down, names of parts of the 
body) and concepts (e.g., size, colours, length) does your child: 


• Understand? 


• Use during this routine? 


• Remove clothes – socks/pants/shirt/underwear 


• Undo fasteners – zippers/snaps/buttons 


• Fasten – zippers/snaps/buttons 


• Put on front-opening tops, jackets 


• Put on articles of clothing by him-/herself 


• Show awareness of the front and back of the clothes/inside 
and outside 


• Put on socks/shoes 
 
(Try to describe the action as detailed as possible, especially when 
there are motor skills concern) 
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Appendix 6.5.1 Functional Assessment – Prompts and Pointers  


 


ROUTINE: NAP/BEDTIME 


 What is everyone else doing?  
• How long does it take for the child to fall asleep? 


• Are there any modifications to help the child fall asleep? (E.g., pat, pacifier) 


• What is the child’s sleeping arrangement? (E.g., co-sleep, alone) 


• Where does the child sleep? (E.g., mattress, bed) 


ENGAGEMENT 
How and how long is the child 
participating in this activity?  


• What is the child like when transiting to and from bedtime? (E.g., transits without getting upset, sits and waits together with peers/siblings) 


• What is the child’s mood during bedtime? (E.g., is he excited, passive, moody, angry, no facial expression) 


• Is the child more engaged with the materials (e.g., soft toys, blanket, mattress), peers/sibling or adults (e.g., to read/tell stories or sing bedtime songs)? 


How does the child… 


• Attend and respond to the adult (e.g., adult says, “It’s bedtime”; sibling says, “It’s my pillow!”) 


• Attend and respond to situation (e.g., follows instructions) 


• Show interest in what other people are doing (e.g., points, looks, smiles) 


• Indicate that he/she needs certain things (e.g., says, “I am sleepy”, and reaches out for the bolster, selects his/her favourite pyjamas) 


• Make comments about the materials or situation (e.g., comments on the room, mattress, lights) 


• Problem solve (e.g., when unable to find toy) 
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How does the child interact with others at this time? 


GCO 2: Acquisition and Use of Knowledge  
What does the child know and how does he/she use the knowledge 
he/she has? 


GCO 3: Appropriate Behaviour to Meet Needs  
How much does the child do for him- or herself?  


• Who is around during this time? • How does he/she understand his/her physical and social 
surroundings? 


• How does he/she seek help to move from place to place? 


• How does he/she follow rules related to health and 
safety? (E.g., stays within the bed, places mattress away 
from door) 
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• Ask questions in conversation (e.g., “Korkor no sleep?”) 


• Answer questions in conversation (e.g., “I like to hug 
bear bear)  


• Maintain conversation with others (e.g., giving caregiver 
reasons not to have to sleep, talking about the events of 
the day) 


• Share with others around (e.g., gives toy to younger 
sibling) 


• Resolve conflicts with others (e.g., says to peer/sibling, 
“You can sleep on my one” when peer/sibling fights 
with another as their mattress is wet) 


• Express emotions or respond to emotions of others 
during bedtime (e.g., gives a sulking expression when he 
does not want to go to bed, shouts when he does not 
want to sleep) 


• Follow social rules during bedtime (e.g., knows he has to 
lie down and close eyes, knows not to disturb others 
when they are sleeping, stay on the mattress/bed even 
when he is not sleeping)  


• Know it’s time to go to bed 


• Know which materials or environment are required for bedtime 
(e.g., which room to go to, which mattress/bed is his/hers, what 
to do with the mattress and mattress cover)  


• Know bedtime routines 


• Know categories (e.g., items for sleeping, room is hot or cold) 


• Have solutions to problems (e.g., tells sibling or peer to use the 
other side of the pillow when one side is too flat) 


• Use pronouns like “me”, “I”, “myself” (e.g., when asked who 
wants a hug, responds with “me” or says “I want a hug”) 


• Respond to simple questions (e.g., “Where do you want to 
sleep?”, “Why do you like bear bear?”) 


• Understand and follow directions (e.g., “keep the toys, get the 
blanket, change your clothes”) 


 


What words and concepts (e.g., soft/hard, feeling sleepy/awake, 
dark/light, day/night, tired/awake, warm/ cold, now/later) does 
the child… 


• Understand  


• Use during this routine 


• Indicate he/she wants to sleep 


• Get ready for bedtime 


• Ask for help or permission (e.g., asks if he/she can sleep 
next to his parent/sibling) 


• Dress/undress him- or herself, to prepare for bed (e.g., 
puts on sleepwear, pulls up the zip of jacket) 


• Assert or defend possessions (e.g., says “This is mine!” to a 
sibling who wants to take his pillow) 


• Indicate when he/she wants or does not want something 
during this routine (e.g., wants or does not want to go to 
bed, wants a story read to him) 
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Appendix 6.5.1 Functional Assessment – Prompts and Pointers  


 


ROUTINE: PREPARING TO GO OUT 


 What is everyone else doing?  • Are there any modifications needed for the child to participate? 


ENGAGEMENT 
How and how long is the child 
participating in this activity?  


• What is the child like when transiting to get ready to go out? 


• What is the child’s mood during the preparation? (E.g., is he anxious, dependent, playful) 


• What is the child more engaged with? (E.g., material, environment, or people)? 


How does the child… • Attend and respond to others around him/her 


• Attend and respond to situation (e.g., follows the routine, follows the expected social rules) 


• Make comments (e.g., shares what he likes to wear, mentions the need to bring an umbrella) 


• Problem-solve 
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GCO 1: Positive Social-Emotional Relationships  
How does the child interact with others at this time? 


GCO 2: Acquisition and Use of Knowledge  
What does the child know and how does he/she use the 
knowledge he/she has? 


GCO 3: Appropriate Behaviour to Meet Needs  
How much does the child do for him- or herself?  


• How does the child initiate/respond/maintain 
interaction/negotiate/share socially with others? 


• How does the child respond to/express emotions and 
feelings? 


• How does he/she understand his/her physical and social 
surroundings? 


• How does the child communicate information and 
knowledge gained during interaction with others? 


• How does he/she meet own needs/seek help when 
necessary to move from place to place? 


• How does he/she follow rules related to health and safety? 
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• Initiate interaction (e.g., “Where are we going?”, “Go 
out?”) 


• Respond to interaction (e.g., “I want to go 
supermarket.”)  


• Maintain conversation with others (e.g., describes 
where he wants to go or is going to) 


• Resolve conflicts with others (e.g., “Not going 
anymore! It’s raining!”) 


• Express emotions or respond to emotions of others 
during the preparation (e.g., smiles when he gets to go 
out to see grandma) 


• Follow social rules (e.g., waits patiently until other 
family members are ready) 


• Follow adults’ non-verbal (e.g., gesture prompts, picture 
cues) and verbal directions (e.g., “Take off your T-shirt, 
put on the green shirt and shoes. After that, please wait 
for me at the door.”) 


• Know what to do in the specific context (e.g., puts on 
shoes to go outside, changes to outside clothes) 


• Know where to go to get certain items (e.g., 
shoes/clothes)  
 


What words (e.g., first/second/third/last, fast/slow, big/small, 
loud/soft, hot/cold, heavy/light, more/less) or concepts (e.g., 
literacy, numeracy) does the child… 


• Understand  


• Use during this routine 


• Request for or refuse things (e.g., requests to go out, says 
‘No’ to going out) 


• Get help or permission (e.g., how he asks for help to put his 
shoes or shirt on) 


• Participate in toileting/dressing  


• Navigate the environment (e.g., goes to the bedroom to find 
his shirt) 


• Show awareness of danger or obstacles (e.g., steps back as 
parents close the door) 
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ROUTINE: BATHING OR SHOWERING 


 What is everyone else doing?  


• Are there any modifications (e.g., height of the sink, type of the tap, temperature of water) needed for the child to participate? 


• How does the caregiver interact with the child? 


• What kind of toothbrush is used? (e.g., adapted or electric toothbrush)   


• What type of toothpaste is used? (e.g., taste of toothpaste – mint versus fruity taste) 


ENGAGEMENT 
How and how long is the child 
participating in this activity?  


• How does the child transit to the sink to brush teeth? 


• What is the child’s mood when brushing teeth? (E.g., moody, anxious, fearful)  


• What is the child’s level of participation during brushing? (E.g., willing and independent, co-operative by allowing adult to assist, struggle even when assisted) 


How does the child… 


• Attend and respond to caregivers (e.g., follows caregiver to bathroom, opens mouth wide for caregiver to brush inner teeth, gargles and rinses when given cup 
of water) 


• Attend and respond to situation (e.g., waits for caregiver to put toothpaste on toothbrush, uses towel to dry wet face) 


• Follow the sequence of steps during toothbrushing  


• Look at self in mirror to check for clean, dry face 


• Make comments (e.g., teeth are dirty/clean; face is still wet) 
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How does the child interact with others at this time? 


GCO 2: Acquisition and Use of Knowledge  
What does the child know and how does he/she use the 
knowledge he/she has? 


GCO 3: Appropriate Behaviour to Meet Needs  
How much does the child do for him- or herself?  


• Who is around during this time? 


• How does the child initiate/respond/make 
requests/maintain interaction with those who are 
present (e.g., adult/siblings/peers)? 


• How does the child express emotions and feelings? 


• How does he/she understand his/her physical and social 
surroundings (e.g., knows not to play in the bathroom)? 


• How does he/she meet needs or seek help when necessary to 
move from place to place? 


• How does he/she access the sink?  


• How does he/she follow rules related to health and safety? 
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• Ask questions in conversation (e.g., “Mummy, where 
toothbrush?”) 


• Answer questions in conversation (e.g., “My 
toothbrush, here.”)  


• Express emotions (e.g., enjoys/dislikes the routine)  


• Know that he/she has to wait for caregiver to help with 
specific steps of the routine  


• Maintain conversation with caregivers before/after 
brushing teeth 


• Know that it’s time to brush teeth 


• Know where to find/keep the toothbrush/toothpaste/mug 


• Know which toothbrush belongs to him/her  


• Know when teeth are clean/dirty 


• Understand and follows directions (e.g., brush up and 
down, gargle, spit out water) 


• Know the importance of toothbrushing 
 


What words (e.g., clean/dirty, wet/dry) and concepts (e.g., 
more/less) does the child… 


• Understand  


• Use during this routine 


• Request for help (e.g., to reach for the toothbrush, to squeeze 
toothpaste onto the toothbrush) 


• Hold the toothbrush so that it is facing the right way 


• Complete steps of the toothbrushing activity on his/her own 
(consider child’s level of independence and detailed motor 
skills to complete these steps)  


• Bring him-/herself to the height of the wash basin/sink (e.g., 
does child use a step stool and how does child maintain 
balance while stepping on the stool)  


• Stabilise him-/herself to hold a toothbrush and brush the 
teeth (e.g., place one hand on the sink and while using the 
other hand to brush teeth) 


• Demonstrate awareness of dangers in the bathroom (e.g., no 
running in the bathroom) 
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Appendix 6.5.2 SRO Form   


  1 
Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early 
intervention service framework based on the Early Intervention framework used by the US Office of Special Education Programme which has been adapted for the 
Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation.   


SCHOOL ROUTINES OBSERVATION (SRO) FORM 


Child’s Name:  Venue:  Date:  


 
Routine: 


  
Who are present:  


 


  
OBSERVATIONS OF BEHAVIOUR 


ACTION TRIGGER CONTEXT 


 
 
 


  


 
 
 


  


 
 
 


  


 
 
 


  


 
 
 


  


 
 
 


  


 
 
 


  


 
 
 


  


 
 
 


  


 
 
 


  


 
 
Transition to: ______________________         
            
Observed by: _____________________ 
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Child Details



						Child Details								Entry / Review / Exit:



						Full Name :								

						Birth Certificate Number :

						Date of Birth (dd-mmm-yyyy) :

						Gender (male/female):

						Primary Diagnosis :								Programme information

						If others, please specify :								Programme that the child is enrolled in (at the time of the GCO meeting):

						Diagnosis Status :								Current programme start date (dd-mmm-yyyy):

						Secondary Diagnosis (if any) :

						Child Diagnosis Profile:								Child & Family Information (Optional)

						Date of Pre-Case (dd-mmm-yyyy) :								Note: Character limit of each cell is ~32000 characters only

						Start Time of Pre-Case :

						End Time of Pre-Case :

						Chronological Age at Pre-Case :		

						Chronological Age Band :		









								GCO Working Form & Meeting Record (Version 5.0 dated 25 OCT 2023)  

								Implementation of the ECHO Framework is funded by MSF.
© 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early intervention service framework based on the Early Intervention framework used by the US Office of Special Education programme which has been adapted for the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation.



















Progress Tracker



						Progress Tracker																						Legend



						#		Description														Status						In Progress

						1		Fill in child's information in Child Details tab.														In Progress						Completed

						2		a. [ENTRY]Enter at least 20 BDs (for Home Routines*), at least 20 BDs (i.e. 5 BDs for each of the 4 School Routines) in Behaviour Description tab.										i.e., min. 40 BDs in total				In Progress						Insufficient BDs

								b. [REVIEW/EXIT] Enter at least 2 BDs per goal (for Home Routines*) & 2 BDs per goal (for School Routines) 
AND ADD-ON, 1 BD per GCO (for Home Routines*) & 3 BDs per GCO (for School Routines)										i.e., min. 30 BDs in total										*Home Routines refers to routines at home and in the community. 

																				

																				

																				

																				

																				

						3		Classify BDs into GCOs and the related themes in Behaviour Description tab.
Note: These are not unique count (i.e., the same BD classified under more than one GCO Theme will not be counted separately). For unique count, please refer to #2 Column I above.														In Progress

								NO. OF HOME BDs		GCO 1		GCO 2		GCO 3		TOTAL NO. OF BDs (School + Home)		GCO 1		GCO 2		GCO 3

																						

																						

																						

																						In Progress

								

								

																						In Progress

								

								

						4a		Enter individual GCO team members' functional age estimates for GCO 1 in GCO 1 tab.														In Progress

						4b		Enter individual GCO team members' functional age estimates for GCO 2 in GCO 2 tab.														In Progress

						4c		Enter individual GCO team members' functional age estimates for GCO 3 in GCO 3 tab.														In Progress

						5a		Determine GCO team's functional age estimate for GCO 1 in GCO 1 BDs tab.														In Progress

						5b		Determine GCO team's functional age estimate for GCO 2 in GCO 2 BDs tab.														In Progress

						5c		Determine GCO team's functional age estimate for GCO 3 in GCO 3 BDs tab.														In Progress
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		25 - 30 months				GCO Classification		Themes														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0								12		24		24

		31 - 36 months				GCO 1 - Positive Social-Emotional Relationships		1.1 - Relating to Others														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0								13		26		26

		37 - 48 months				GCO 2 - Acquisition and Use of Knowledge		1.2 - Responding to and Expressing Emotions														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0								14		28		28

		49 - 60 months				GCO 3 - Appropriate Behaviour to Meet Needs		1.3 - Following Social Rules of Social Interactions														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0								15		30		30

		61 - 72 months						2.1 - Understanding (Concepts/Words/Symbols) and Literacy														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0								16		32		32

		73 - 84 months						2.2 - Awareness and Understanding of the Environment														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0								17		34		34

		85 - 96 months						2.3 - Functional and Pretend Play														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0								18		36		36

								3.1 - Taking Care of and Meeting Needs														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0								19		38		38

		Yes or No						3.2 - Participation and Independence in ADLs and Leisure Routine Activities														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0								20		40		40

		Yes						3.3 - Navigating the Environment and Overcoming Obstacles														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

		No																				ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

		Programme that the child is enrolled in																				ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

		DS-Plus						0 - 6 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

		HNG						4 - 9 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

		EIPIC @Centre						7 - 12 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

		EIPIC @Home						10 - 15 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

		EIPIC Under-2s						13 - 18 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

		Others (please specify)						16 - 21 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

								19 - 24 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

								22 - 27 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

								25 - 30 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

								28 - 33 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

								31 - 36 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

								34 - 42 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

								37 - 48 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

								43 - 54 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

								49 - 60 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

								55 - 66 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

								61 - 72 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

								67 - 78 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

								73 - 84 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

								79 - 90 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

								85 - 96 months														ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0
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																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

																						ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		ERROR:#REF!		0		0		0		0		0				0

































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Behaviour Description



						Behaviour Description



						S/N		Date
(dd-mmm-yyyy)		Staff Name		Source		Action		Trigger		Context		Goal #		Behaviour Description
(If BD does not yet reflect child’s functional performance under the 3 GCOs, please indicate ‘(NA)’ at the end of the BD)						GCO 1
Positive Social-Emotional Relationships										GCO 2
Acquisition and Use of Knowledge										GCO 3
Appropriate Behaviour to Meet Needs										Capacity				Challenging				Classification
Status

																												Theme 1.1
Relating
to Others
		Theme 1.2
Responding to
and Expressing Emotions		Theme 1.3
Following Social
Rules of Social Interactions		[Optional]
Threads

: 1.1.1 Initiate Interaction                    1.2.1 Responding to emotions                1.3.1 Wait for queue                    
1.1.2 Respond to others                  1.2.2 Negative emotions                          1.3.2 Turn-taking
1.1.3 Maintain Interaction               1.2.3 Positive emotions                            1.3.3 Follow social rules
1.1.4 Negotiate
1.1.5 Share				Theme 2.1
Understanding
(Concepts/Words/
Symbols) and 
Literacy		Theme 2.2
Awareness and
Understanding of 
the Environment
		Theme 2.3
Play
		[Optional]
Threads

: 2.1.1 Physical attributes                     2.2.1 Environment                     2.3.1 Use objects / toys
2.1.2 Qualitative concepts                  2.2.2 Placement                        2.3.2 Substitute objects
2.1.3 Quantitative concepts                2.2.3 Books / pictures               2.3.3 Represent objects 
2.1.4 Space / time                                2.2.4 Objects                             2.3.4 Pretend play
2.1.5 Category                                      2.2.5 Problem solve                          
2.1.6 Function                                       
2.1.7 Using words                             
2.1.8 Literacy                                       
2.1.9 Directions/ sequence                  
                                                                      				Theme 3.1
Taking Care of
and Meeting
Needs
		Theme 3.2
Participation and
Independence in 
ADLs and Leisure 
Routine Activities		Theme 3.3
Navigating the 
Environment and 
Overcoming 
Obstacles		[Optional]
Threads

: 3.1.1 Getting needs met                     3.2.1 Eat/ drink                     3.3.1 Acess
3.1.2 Getting help/ permission            3.2.2 Toilet                           3.3.2 Danger 
                                                            3.2.3 Bathe                           3.3.3 Problem solve (navigation)  
                                                            3.2.4 Dress
                                                            3.2.5 Brush teeth 
                                                            3.2.6. Leisure Activities   				Tested Behaviour				Atypical and 
Disordered
Behaviour								For the purpose of counting no. of BDs
(avoid duplicate counts)

						1																																																																

						2																																																																

						3																																																																

						4																																																																

						5																																																																

						6																																																																

						7																																																																

						8																																																																

						9																																																																

						10																																																																

						11																																																																

						12																																																																

						13																																																																

						14																																																																

						15																																																																

						16																																																																

						17																																																																

						18																																																																

						19																																																																

						20																																																																

						21																																																																

						22																																																																

						23																																																																

						24																																																																

						25																																																																

						26																																																																

						27																																																																

						28																																																																

						29																																																																

						30																																																																

						31																																																																

						32																																																																

						33																																																																

						34																																																																

						35																																																																

						36																																																																

						37																																																																

						38																																																																

						39																																																																

						40																																																																

						41																																																																

						42																																																																

						43																																																																

						44																																																																

						45																																																																

						46																																																																

						47																																																																

						48																																																																

						49																																																																

						50																																																																

						51																																																																

						52																																																																

						53																																																																

						54																																																																

						55																																																																

						56																																																																

						57																																																																

						58																																																																

						59																																																																

						60																																																																

						61																																																																

						62																																																																

						63																																																																

						64																																																																

						65																																																																

						66																																																																

						67																																																																

						68																																																																

						69																																																																

						70																																																																

						71																																																																

						72																																																																

						73																																																																

						74																																																																

						75																																																																

						76																																																																

						77																																																																

						78																																																																

						79																																																																

						80																																																																

						81																																																																

						82																																																																

						83																																																																

						84																																																																

						85																																																																

						86																																																																

						87																																																																

						88																																																																

						89																																																																

						90																																																																

						91																																																																

						92																																																																

						93																																																																

						94																																																																

						95																																																																

						96																																																																

						97																																																																

						98																																																																

						99																																																																

						100																																																																

						101																																																																

						102																																																																

						103																																																																

						104																																																																

						105																																																																

						106																																																																

						107																																																																

						108																																																																

						109																																																																

						110																																																																

						111																																																																

						112																																																																

						113																																																																

						114																																																																

						115																																																																

						116																																																																

						117																																																																

						118																																																																

						119																																																																

						120																																																																

						121																																																																

						122																																																																

						123																																																																

						124																																																																

						125																																																																

						126																																																																

						127																																																																

						128																																																																

						129																																																																

						130																																																																

						131																																																																

						132																																																																

						133																																																																

						134																																																																

						135																																																																

						136																																																																

						137																																																																

						138																																																																

						139																																																																

						140																																																																

						141																																																																

						142																																																																

						143																																																																

						144																																																																

						145																																																																

						146																																																																

						147																																																																

						148																																																																

						149																																																																

						150																																																																

































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































GCO 1 BDs



						Behaviour Descriptions for GCO 1 (Positive Social-Emotional Relationships)																						  PREVIOUS FAE						Individuals' Functional Age Estimates



						[OPTIONAL] Draft inference statements and BD examples
Note: Character limit of each cell is ~32000 characters only																						CURRENT FAE		Job title

						GCO 1.1: Relating to others								GCO 1.2: Responding & Expressing Emotions				GCO 1.3: Following Social Rules of Social Interaction												Individual FAE

																												GCO Team's Functional Age Estimate

																												For GCO 1, the child's functional behaviours are best represented by:

																												For GCO 1, does the child exhibit significant functional behaviour(s) in the next higher age band?:														

																												For GCO 1, do we agree that the child's functional age is ___?:														





						PLEASE USE FILTER FUNCTION ONLY.																Indicate "x"				[Free-text areas for notes from GCO Meeting]

						S/N		Date		Staff		Source		Theme		Threads

Charlene Soon: 1.1.1 Initiate Interaction                1.2.1 Responding to emotions                1.3.1 Wait for queue                    
1.1.2 Respond to others                1.2.2 Negative emotions                        1.3.2 Turn-taking
1.1.3 Maintain Interaction               1.2.3 Positive emotions                         1.3.3 Follow social rules
1.1.4 Negotiate
1.1.5 Share		Behaviour Description		Goal#		significant BDs				Note: Character limit of each cell is ~32000 characters only																						Sig BD for 1.1?		Sig BD for 1.2?		Sig BD for 1.3?		BD

						1										0				0																												No		No		No		

						2										0				0																												No		No		No		

						3										0				0																												No		No		No		

						4										0				0																												No		No		No		

						5										0				0																												No		No		No		

						6										0				0																												No		No		No		

						7										0				0																												No		No		No		

						8										0				0																												No		No		No		

						9										0				0																												No		No		No		

						10										0				0																												No		No		No		

						11										0				0																												No		No		No		

						12										0				0																												No		No		No		

						13										0				0																												No		No		No		

						14										0				0																												No		No		No		

						15										0				0																												No		No		No		

						16										0				0																												No		No		No		

						17										0				0																												No		No		No		

						18										0				0																												No		No		No		

						19										0				0																												No		No		No		

						20										0				0																												No		No		No		

						21										0				0																												No		No		No		

						22										0				0																												No		No		No		

						23										0				0																												No		No		No		

						24										0				0																												No		No		No		

						25										0				0																												No		No		No		

						26										0				0																												No		No		No		

						27										0				0																												No		No		No		

						28										0				0																												No		No		No		

						29										0				0																												No		No		No		

						30										0				0																												No		No		No		

						31										0				0																												No		No		No		

						32										0				0																												No		No		No		

						33										0				0																												No		No		No		

						34										0				0																												No		No		No		

						35										0				0																												No		No		No		

						36										0				0																												No		No		No		

						37										0				0																												No		No		No		

						38										0				0																												No		No		No		

						39										0				0																												No		No		No		

						40										0				0																												No		No		No		

						41										0				0																												No		No		No		

						42										0				0																												No		No		No		

						43										0				0																												No		No		No		

						44										0				0																												No		No		No		

						45										0				0																												No		No		No		

						46										0				0																												No		No		No		

						47										0				0																												No		No		No		

						48										0				0																												No		No		No		

						49										0				0																												No		No		No		

						50										0				0																												No		No		No		

						51										0				0																												No		No		No		

						52										0				0																												No		No		No		

						53										0				0																												No		No		No		

						54										0				0																												No		No		No		

						55										0				0																												No		No		No		

						56										0				0																												No		No		No		

						57										0				0																												No		No		No		

						58										0				0																												No		No		No		

						59										0				0																												No		No		No		

						60										0				0																												No		No		No		

						61										0				0																												No		No		No		

						62										0				0																												No		No		No		

						63										0				0																												No		No		No		

						64										0				0																												No		No		No		

						65										0				0																												No		No		No		

						66										0				0																												No		No		No		

						67										0				0																												No		No		No		

						68										0				0																												No		No		No		

						69										0				0																												No		No		No		

						70										0				0																												No		No		No		

						71										0				0																												No		No		No		

						72										0				0																												No		No		No		

						73										0				0																												No		No		No		

						74										0				0																												No		No		No		

						75										0				0																												No		No		No		

						76										0				0																												No		No		No		

						77										0				0																												No		No		No		

						78										0				0																												No		No		No		

						79										0				0																												No		No		No		

						80										0				0																												No		No		No		

						81										0				0																												No		No		No		

						82										0				0																												No		No		No		

						83										0				0																												No		No		No		

						84										0				0																												No		No		No		

						85										0				0																												No		No		No		

						86										0				0																												No		No		No		

						87										0				0																												No		No		No		

						88										0				0																												No		No		No		

						89										0				0																												No		No		No		

						90										0				0																												No		No		No		

						91										0				0																												No		No		No		

						92										0				0																												No		No		No		

						93										0				0																												No		No		No		

						94										0				0																												No		No		No		

						95										0				0																												No		No		No		

						96										0				0																												No		No		No		

						97										0				0																												No		No		No		

						98										0				0																												No		No		No		

						99										0				0																												No		No		No		

						100										0				0																												No		No		No		

						101										0				0																												No		No		No		

						102										0				0																												No		No		No		

						103										0				0																												No		No		No		

						104										0				0																												No		No		No		

						105										0				0																												No		No		No		

						106										0				0																												No		No		No		

						107										0				0																												No		No		No		

						108										0				0																												No		No		No		

						109										0				0																												No		No		No		

						110										0				0																												No		No		No		

						111										0				0																												No		No		No		

						112										0				0																												No		No		No		

						113										0				0																												No		No		No		

						114										0				0																												No		No		No		

						115										0				0																												No		No		No		

						116										0				0																												No		No		No		

						117										0				0																												No		No		No		

						118										0				0																												No		No		No		

						119										0				0																												No		No		No		

						120										0				0																												No		No		No		

						121										0				0																												No		No		No		

						122										0				0																												No		No		No		

						123										0				0																												No		No		No		

						124										0				0																												No		No		No		

						125										0				0																												No		No		No		

						126										0				0																												No		No		No		

						127										0				0																												No		No		No		

						128										0				0																												No		No		No		

						129										0				0																												No		No		No		

						130										0				0																												No		No		No		

						131										0				0																												No		No		No		

						132										0				0																												No		No		No		

						133										0				0																												No		No		No		

						134										0				0																												No		No		No		

						135										0				0																												No		No		No		

						136										0				0																												No		No		No		

						137										0				0																												No		No		No		

						138										0				0																												No		No		No		

						139										0				0																												No		No		No		

						140										0				0																												No		No		No		

						141										0				0																												No		No		No		

						142										0				0																												No		No		No		

						143										0				0																												No		No		No		

						144										0				0																												No		No		No		

						145										0				0																												No		No		No		

						146										0				0																												No		No		No		

						147										0				0																												No		No		No		

						148										0				0																												No		No		No		

						149										0				0																												No		No		No		

						150										0				0																												No		No		No		





















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































GCO 2 BDs



								Behaviour Descriptions for GCO 2 (Acquisition and Use of Knowledge)																						  PREVIOUS FAE						Individuals' Functional Age Estimates



								[OPTIONAL] Draft inference statements and BD examples
Note: Character limit of each cell is ~32000 characters only																						CURRENT FAE		Job title														

								GCO 2.1: Understanding Concepts								GCO 2.2: Awareness & Understanding of Environment				GCO 2.3: Play												Individual FAE

																														GCO Team's Functional Age Estimate

																														For GCO 2, the child's functional behaviours are best represented by:

																														For GCO 2, does the child exhibit significant functional behaviour(s) in the next higher age band?:														

																														For GCO 2, do we agree that the child's functional age is ___?:														





								PLEASE USE FILTER FUNCTION ONLY.																Indicate "x"				[Free-text areas for notes from GCO Meeting]

								S/N		Date		Staff		Source		Theme		Threads

Charlene Soon: 2.1.1 Physical attributes                     2.2.1 Environment                     2.3.1 Use objects / toys
2.1.2 Qualitative concepts                  2.2.2 Placement                        2.3.2 Substitute objects
2.1.3 Quantitative concepts                2.2.3 Books / pictures                2.3.3 Represent objects 
2.1.4 Space / time                             2.2.4 Objects                           2.3.4 Pretend play
2.1.5 Category                                  2.2.5 Problem solve                          
2.1.6 Function                                       
2.1.7 Using words                             
2.1.8 Literacy                                       
2.1.9 Directions/ sequence                  
                                                              
		Behaviour Description		Goal#		significant BDs				Note: Character limit of each cell is ~32000 characters only																						Sig BD for 2.1?		Sig BD for 2.2?		Sig BD for 2.3?		BD

								1										0				0																												No		No		No		

								2										0				0																												No		No		No		

								3										0				0																												No		No		No		

								4										0				0																												No		No		No		

								5										0				0																												No		No		No		

								6										0				0																												No		No		No		

								7										0				0																												No		No		No		

								8										0				0																												No		No		No		

								9										0				0																												No		No		No		

								10										0				0																												No		No		No		

								11										0				0																												No		No		No		

								12										0				0																												No		No		No		

								13										0				0																												No		No		No		

								14										0																																No		No		No		

								15										0				0																												No		No		No		

								16										0				0																												No		No		No		

								17										0				0																												No		No		No		

								18										0				0																												No		No		No		

								19										0				0																												No		No		No		

								20										0				0																												No		No		No		

								21										0				0																												No		No		No		

								22										0				0																												No		No		No		

								23										0				0																												No		No		No		

								24										0				0																												No		No		No		

								25										0				0																												No		No		No		

								26										0				0																												No		No		No		

								27										0				0																												No		No		No		

								28										0				0																												No		No		No		

								29										0				0																												No		No		No		

								30										0				0																												No		No		No		

								31										0				0																												No		No		No		

								32										0				0																												No		No		No		

								33										0				0																												No		No		No		

								34										0				0																												No		No		No		

								35										0				0																												No		No		No		

								36										0				0																												No		No		No		

								37										0				0																												No		No		No		

								38										0				0																												No		No		No		

								39										0				0																												No		No		No		

								40										0				0																												No		No		No		

								41										0				0																												No		No		No		

								42										0				0																												No		No		No		

								43										0				0																												No		No		No		

								44										0				0																												No		No		No		

								45										0				0																												No		No		No		

								46										0				0																												No		No		No		

								47										0				0																												No		No		No		

								48										0				0																												No		No		No		

								49										0				0																												No		No		No		

								50										0				0																												No		No		No		

								51										0				0																												No		No		No		

								52										0				0																												No		No		No		

								53										0				0																												No		No		No		

								54										0				0																												No		No		No		

								55										0				0																												No		No		No		

								56										0				0																												No		No		No		

								57										0				0																												No		No		No		

								58										0				0																												No		No		No		

								59										0				0																												No		No		No		

								60										0				0																												No		No		No		

								61										0				0																												No		No		No		

								62										0				0																												No		No		No		

								63										0				0																												No		No		No		

								64										0				0																												No		No		No		

								65										0				0																												No		No		No		

								66										0				0																												No		No		No		

								67										0				0																												No		No		No		

								68										0				0																												No		No		No		

								69										0				0																												No		No		No		

								70										0				0																												No		No		No		

								71										0				0																												No		No		No		

								72										0				0																												No		No		No		

								73										0				0																												No		No		No		

								74										0				0																												No		No		No		

								75										0				0																												No		No		No		

								76										0				0																												No		No		No		

								77										0				0																												No		No		No		

								78										0				0																												No		No		No		

								79										0				0																												No		No		No		

								80										0				0																												No		No		No		

								81										0				0																												No		No		No		

								82										0				0																												No		No		No		

								83										0				0																												No		No		No		

								84										0				0																												No		No		No		

								85										0				0																												No		No		No		

								86										0				0																												No		No		No		

								87										0				0																												No		No		No		

								88										0				0																												No		No		No		

								89										0				0																												No		No		No		

								90										0				0																												No		No		No		

								91										0				0																												No		No		No		

								92										0				0																												No		No		No		

								93										0				0																												No		No		No		

								94										0				0																												No		No		No		

								95										0				0																												No		No		No		

								96										0				0																												No		No		No		

								97										0				0																												No		No		No		

								98										0				0																												No		No		No		

								99										0				0																												No		No		No		

								100										0				0																												No		No		No		

								101										0				0																												No		No		No		

								102										0				0																												No		No		No		

								103										0				0																												No		No		No		

								104										0				0																												No		No		No		

								105										0				0																												No		No		No		

								106										0				0																												No		No		No		

								107										0				0																												No		No		No		

								108										0				0																												No		No		No		

								109										0				0																												No		No		No		

								110										0				0																												No		No		No		

								111										0				0																												No		No		No		

								112										0				0																												No		No		No		

								113										0				0																												No		No		No		

								114										0				0																												No		No		No		

								115										0				0																												No		No		No		

								116										0				0																												No		No		No		

								117										0				0																												No		No		No		

								118										0				0																												No		No		No		

								119										0				0																												No		No		No		

								120										0				0																												No		No		No		

								121										0				0																												No		No		No		

								122										0				0																												No		No		No		

								123										0				0																												No		No		No		

								124										0				0																												No		No		No		

								125										0				0																												No		No		No		

								126										0				0																												No		No		No		

								127										0				0																												No		No		No		

								128										0				0																												No		No		No		

								129										0				0																												No		No		No		

								130										0				0																												No		No		No		

								131										0				0																												No		No		No		

								132										0				0																												No		No		No		

								133										0				0																												No		No		No		

								134										0				0																												No		No		No		

								135										0				0																												No		No		No		

								136										0				0																												No		No		No		

								137										0				0																												No		No		No		

								138										0				0																												No		No		No		

								139										0				0																												No		No		No		

								140										0				0																												No		No		No		

								141										0				0																												No		No		No		

								142										0				0																												No		No		No		

								143										0				0																												No		No		No		

								144										0				0																												No		No		No		

								145										0				0																												No		No		No		

								146										0				0																												No		No		No		

								147										0				0																												No		No		No		

								148										0				0																												No		No		No		

								149										0				0																												No		No		No		

								150										0				0																												No		No		No		





















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































GCO 3 BDs



						Behaviour Descriptions for GCO 3 (Appropriate Behaviour to Meet Needs)																						  PREVIOUS FAE						Individuals' Functional Age Estimates



						[OPTIONAL] Draft inference statements and BD examples
Note: Character limit of each cell is ~32000 characters only																						CURRENT FAE		Job title														

						GCO 3.1 Taking Care of Needs								GCO 3.2: Participation in ADL				GCO 3.3: Navigating the Environment & Overcoming Obstacles												Individual FAE

																												GCO Team's Functional Age Estimate

																												For GCO 3, the child's functional behaviours are best represented by:

																												For GCO 3, does the child exhibit significant functional behaviour(s) in the next higher age band?:														

																												For GCO 3, do we agree that the child's functional age is ___?:														





						PLEASE USE FILTER FUNCTION ONLY.																Indicate "x"				[Free-text areas for notes from GCO Meeting]

						S/N		Date		Staff		Source		Theme		Threads

Charlene Soon: 3.1.1 Getting needs met                3.2.1 Eat/ drink                  3.3.1 Acess
3.1.2 Getting help/ permission         3.2.2 Toilet                       3.3.2 Danger 
                                                   3.2.3 Bathe                       3.3.3 Problem solve (navigation)  
                                                   3.2.4 Dress
                                                   3.2.5 Brush teeth 
                                                   3.2.6. Leisure Activities   		Behaviour Description		Goal#		significant BDs				Note: Character limit of each cell is ~32000 characters only																						Sig BD for 3.1?		Sig BD for 3.2?		Sig BD for 3.3?		BD

						1										0				0																												No		No		No		

						2										0				0																												No		No		No		

						3										0				0																												No		No		No		

						4										0				0																												No		No		No		

						5										0				0																												No		No		No		

						6										0				0																												No		No		No		

						7										0				0																												No		No		No		

						8										0				0																												No		No		No		

						9										0				0																												No		No		No		

						10										0				0																												No		No		No		

						11										0				0																												No		No		No		

						12										0				0																												No		No		No		

						13										0				0																												No		No		No		

						14										0				0																												No		No		No		

						15										0				0																												No		No		No		

						16										0				0																												No		No		No		

						17										0				0																												No		No		No		

						18										0				0																												No		No		No		

						19										0				0																												No		No		No		

						20										0				0																												No		No		No		

						21										0				0																												No		No		No		

						22										0				0																												No		No		No		

						23										0				0																												No		No		No		

						24										0				0																												No		No		No		

						25										0				0																												No		No		No		

						26										0				0																												No		No		No		

						27										0				0																												No		No		No		

						28										0				0																												No		No		No		

						29										0				0																												No		No		No		

						30										0				0																												No		No		No		

						31										0				0																												No		No		No		

						32										0				0																												No		No		No		

						33										0				0																												No		No		No		

						34										0				0																												No		No		No		

						35										0				0																												No		No		No		

						36										0				0																												No		No		No		

						37										0				0																												No		No		No		

						38										0				0																												No		No		No		

						39										0				0																												No		No		No		

						40										0				0																												No		No		No		

						41										0				0																												No		No		No		

						42										0				0																												No		No		No		

						43										0				0																												No		No		No		

						44										0				0																												No		No		No		

						45										0				0																												No		No		No		

						46										0				0																												No		No		No		

						47										0				0																												No		No		No		

						48										0				0																												No		No		No		

						49										0				0																												No		No		No		

						50										0				0																												No		No		No		

						51										0				0																												No		No		No		

						52										0				0																												No		No		No		

						53										0				0																												No		No		No		

						54										0				0																												No		No		No		

						55										0				0																												No		No		No		

						56										0				0																												No		No		No		

						57										0				0																												No		No		No		

						58										0				0																												No		No		No		

						59										0				0																												No		No		No		

						60										0				0																												No		No		No		

						61										0				0																												No		No		No		

						62										0				0																												No		No		No		

						63										0				0																												No		No		No		

						64										0				0																												No		No		No		

						65										0				0																												No		No		No		

						66										0				0																												No		No		No		

						67										0				0																												No		No		No		

						68										0				0																												No		No		No		

						69										0				0																												No		No		No		

						70										0				0																												No		No		No		

						71										0				0																												No		No		No		

						72										0				0																												No		No		No		

						73										0				0																												No		No		No		

						74										0				0																												No		No		No		

						75										0				0																												No		No		No		

						76										0				0																												No		No		No		

						77										0				0																												No		No		No		

						78										0				0																												No		No		No		

						79										0				0																												No		No		No		

						80										0				0																												No		No		No		

						81										0				0																												No		No		No		

						82										0				0																												No		No		No		

						83										0				0																												No		No		No		

						84										0				0																												No		No		No		

						85										0				0																												No		No		No		

						86										0				0																												No		No		No		

						87										0				0																												No		No		No		

						88										0				0																												No		No		No		

						89										0				0																												No		No		No		

						90										0				0																												No		No		No		

						91										0				0																												No		No		No		

						92										0				0																												No		No		No		

						93										0				0																												No		No		No		

						94										0				0																												No		No		No		

						95										0				0																												No		No		No		

						96										0				0																												No		No		No		

						97										0				0																												No		No		No		

						98										0				0																												No		No		No		

						99										0				0																												No		No		No		

						100										0				0																												No		No		No		

						101										0				0																												No		No		No		

						102										0				0																												No		No		No		

						103										0				0																												No		No		No		

						104										0				0																												No		No		No		

						105										0				0																												No		No		No		

						106										0				0																												No		No		No		

						107										0				0																												No		No		No		

						108										0				0																												No		No		No		

						109										0				0																												No		No		No		

						110										0				0																												No		No		No		

						111										0				0																												No		No		No		

						112										0				0																												No		No		No		

						113										0				0																												No		No		No		

						114										0				0																												No		No		No		

						115										0				0																												No		No		No		

						116										0				0																												No		No		No		

						117										0				0																												No		No		No		

						118										0				0																												No		No		No		

						119										0				0																												No		No		No		

						120										0				0																												No		No		No		

						121										0				0																												No		No		No		

						122										0				0																												No		No		No		

						123										0				0																												No		No		No		

						124										0				0																												No		No		No		

						125										0				0																												No		No		No		

						126										0				0																												No		No		No		

						127										0				0																												No		No		No		

						128										0				0																												No		No		No		

						129										0				0																												No		No		No		

						130										0				0																												No		No		No		

						131										0				0																												No		No		No		

						132										0				0																												No		No		No		

						133										0				0																												No		No		No		

						134										0				0																												No		No		No		

						135										0				0																												No		No		No		

						136										0				0																												No		No		No		

						137										0				0																												No		No		No		

						138										0				0																												No		No		No		

						139										0				0																												No		No		No		

						140										0				0																												No		No		No		

						141										0				0																												No		No		No		

						142										0				0																												No		No		No		

						143										0				0																												No		No		No		

						144										0				0																												No		No		No		

						145										0				0																												No		No		No		

						146										0				0																												No		No		No		

						147										0				0																												No		No		No		

						148										0				0																												No		No		No		

						149										0				0																												No		No		No		

						150										0				0																												No		No		No		





















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Capacity BDs

		`

						Behaviour Descriptions for Capacity



						Behaviour Description Tracker

						Total :								0



						PLEASE USE FILTER FUNCTION ONLY.														[Free-text areas for notes from GCO Meeting]

						S/N		Date		Staff		Source		Behaviour Description		Goal#				Note: Character limit of each cell is ~32000 characters only

						1										0

						2										0

						3										0

						4										0

						5										0

						6										0

						7										0

						8										0

						9										0

						10										0

						11										0

						12										0

						13										0

						14										0

						15										0

						16										0

						17										0

						18										0

						19										0

						20										0

						21										0

						22										0

						23										0

						24										0

						25										0

						26										0

						27										0

						28										0

						29										0

						30										0

						31										0

						32										0

						33										0

						34										0

						35										0

						36										0

						37										0

						38										0

						39										0

						40										0

						41										0

						42										0

						43										0

						44										0

						45										0

						46										0

						47										0

						48										0

						49										0

						50										0

						51										0

						52										0

						53										0

						54										0

						55										0

						56										0

						57										0

						58										0

						59										0

						60										0

						61										0

						62										0

						63										0

						64										0

						65										0

						66										0

						67										0

						68										0

						69										0

						70										0

						71										0

						72										0

						73										0

						74										0

						75										0

						76										0

						77										0

						78										0

						79										0

						80										0

						81										0

						82										0

						83										0

						84										0

						85										0

						86										0

						87										0

						88										0

						89										0

						90										0

						91										0

						92										0

						93										0

						94										0

						95										0

						96										0

						97										0

						98										0

						99										0

						100										0

						101										0

						102										0

						103										0

						104										0

						105										0

						106										0

						107										0

						108										0

						109										0

						110										0

						111										0

						112										0

						113										0

						114										0

						115										0

						116										0

						117										0

						118										0

						119										0

						120										0

						121										0

						122										0

						123										0

						124										0

						125										0

						126										0

						127										0

						128										0

						129										0

						130										0

						131										0

						132										0

						133										0

						134										0

						135										0

						136										0

						137										0

						138										0

						139										0

						140										0

						141										0

						142										0

						143										0

						144										0

						145										0

						146										0

						147										0

						148										0

						149										0

						150										0



























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Challenging Behaviour BDs



						Behaviour Descriptions for Challenging Behaviour



						Behaviour Description Tracker

						Total :								0



						PLEASE USE FILTER FUNCTION ONLY.												[Free-text areas for notes from GCO Meeting]

						S/N		Date		Staff		Source		Behaviour Description				Note: Character limit of each cell is ~32000 characters only

						1								

						2								

						3								

						4								

						5								

						6								

						7								

						8								

						9								

						10								

						11								

						12								

						13								

						14								

						15								

						16								

						17								

						18								

						19								

						20								

						21								

						22								

						23								

						24								

						25								

						26								

						27								

						28								

						29								

						30								

						31								

						32								

						33								

						34								

						35								

						36								

						37								

						38								

						39								

						40								

						41								

						42								

						43								

						44								

						45								

						46								

						47								

						48								

						49								

						50								

						51								

						52								

						53								

						54								

						55								

						56								

						57								

						58								

						59								

						60								

						61								

						62								

						63								

						64								

						65								

						66								

						67								

						68								

						69								

						70								

						71								

						72								

						73								

						74								

						75								

						76								

						77								

						78								

						79								

						80								

						81								

						82								

						83								

						84								

						85								

						86								

						87								

						88								

						89								

						90								

						91								

						92								

						93								

						94								

						95								

						96								

						97								

						98								

						99								

						100								

						101								

						102								

						103								

						104								

						105								

						106								

						107								

						108								

						109								

						110								

						111								

						112								

						113								

						114								

						115								

						116								

						117								

						118								

						119								

						120								

						121								

						122								

						123								

						124								

						125								

						126								

						127								

						128								

						129								

						130								

						131								

						132								

						133								

						134								

						135								

						136								

						137								

						138								

						139								

						140								

						141								

						142								

						143								

						144								

						145								

						146								

						147								

						148								

						149								

						150								



























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Sheet1



[ECHO Design Thinking Workgroup - 18 Jul 2022]: 
Challenging behaviour does not have to be written in ATC format / in BD style.

Request:
- to keep this tab as free text so that user can key in information other than what is the challenging behaviour.




Summary



						Functional Age Estimates														Error, please re-consider your selection.



						Type of GCO Meeting (Entry, Review or Exit): 														GCO 1		GCO 2		GCO 3

																Previous FAE								

						





						GCO 1 (Positive Social-Emotional Relationships)										Draft inference statements and BD examples for GCO 1
Auto-port from [GCO 1] tab.

						Individuals' Functional Age Estimates
Auto-port from [GCO 1] tab.										GCO 1.1: Relating to others						GCO 1.2: Responding & Expressing Emotions				GCO 1.3: Following Social Rules of Social Interaction

																										

								

								

								

								

																										

								



						GCO Team's Functional Age Estimate
Auto-port from [GCO 1] tab.																				

						For GCO 1, the child's functional behaviour is best represented by :		

						For GCO 1, does the child exhibit significant functional behaviour in the next higher age band?																				

						For GCO 1, do we agree that the child's functional age is ___?				



						GCO 2 (Acquisition and Use of Knowledge)										Draft inference statements and BD examples for GCO 2
Auto-port from [GCO 2] tab.

						Individuals' Functional Age Estimates
Auto-port from [GCO 2] tab.										GCO 2.1: Understanding Concepts						GCO 2.2: Awareness & Understanding of Environment				GCO 2.3: Play

																										

								

								

								

								

																										

								



						GCO Team's Functional Age Estimate
Auto-port from [GCO 2] tab.																				

						For GCO 2, the child's functional behaviour is best represented by :		

						For GCO 2, does the child exhibit significant functional behaviour in the next higher age band?																				

						For GCO 2, do we agree that the child's functional age is ___?				



						GCO 3 (Appropriate Behaviour to Meet Needs)										Draft inference statements and BD examples for GCO 3
Auto-port from [GCO 3] tab.

						Individuals' Functional Age Estimates
Auto-port from [GCO 3] tab.										GCO 3.1 Taking Care of Needs						GCO 3.2: Participation in ADL				GCO 3.3: Navigating the Environment & Overcoming Obstacles

																										

								

								

								

								

																										

								



						GCO Team's Functional Age Estimate
Auto-port from [GCO 3] tab.																				

						For GCO 3, the child's functional behaviour is best represented by :		

						For GCO 3, does the child exhibit significant functional behaviour in the next higher age band?																				

						For GCO 3, do we agree that the child's functional age is ___?				





				 Challenging Behaviour												 Summary of Child's Profile



						Does the child exhibit any challenging behaviour? (Yes/No)
If yes, please summarise the challenging behaviour below.														Strengths		Concerns				Focus for Intervention

																		GCO 1

																		GCO 2

																		GCO 3

						Remarks (e.g., transition placement)



























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Goals Overview



						Goals Overview



						GOAL #		Goal BD		GCO 1		GCO 2		GCO 3		[Free-text]
Is the Goal Met?		[Free-text]
Note: Character limit of each cell is ~32000 characters only

										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		



										

		

		











Goals



						Goals



						GOAL #		Goal Description (free text)

						1

						2

						3

						4

						5

						6









































































































































































































































































































kpmlac
File Attachment
6.5.3 GCO Working n Meeting Record v5.xlsx


GCO Working and Meeting Record (GCOWMR) Excel
Version 5.0 dated 25 Oct 2023

 Click on the tab





























































 Goal 1
 Goal 2

 Goal 3

Child Details

Progress Tracker

Behaviour Description

GCO 1

GCO 2

GCO 3

Summary

Goals Overview





Goals

 Goal 1
 Goal 2

 Goal 3

Implementation of the ECHO Framework is funded by MSF.

© 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early intervention service framework based on the Early Intervention framework used by the US Office of Special Education Programme which has been adapted for the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation. 
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Child Details







Please ensure that all fields are completed.

Note: All dates in this excel should be in DD-MMM-YYYY format.

1



If REVIEW/ EXIT is selected, please enter the total no. of goals set.

2



Please provide the programme & start date based on the programme the child was enrolled in at the time of the GCO meeting.  

3



Free text box to capture family or other child information.

4

Back to 

Main Menu

Click on the buttons for the explanation





Progress Tracker

















Behaviour Description







GCO 1







GCO 2







GCO 3







Capacity BDs







Challenging Behaviour







Summary







Goals Overview

 Goal 1
 Goal 2

 Goal 3





Goals

 Goal 1
 Goal 2

 Goal 3



1

2

3

4
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Child Details









Progress Tracker















Status will be indicated as “Completed” (green), if all the required fields within the tab are completed.

1



This counter shows the number of BDs for each category (unique count).

“Completed” when criterion is met.

2

Back to 

Main Menu

Click on the buttons for the explanation



Please make sure “Entry / Review / Exit” in Child Details tab is not left blank in order for the formula to work properly. Not unique count. This shows the spread of BDs across GCO & Themes. “Completed” when all BDs are classified.

3





Behaviour Description







GCO 1







GCO 2







GCO 3







Capacity BDs







Challenging Behaviour







Summary







Goals Overview

 Goal 1
 Goal 2

 Goal 3





Goals

 Goal 1
 Goal 2

 Goal 3



1

2

3
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Child Details









Progress Tracker

















Behaviour Description



Back to 

Main Menu

Click on the buttons for the explanation





GCO 1







GCO 2







GCO 3







Capacity BDs







Challenging Behaviour







Summary







Goals Overview

 Goal 1
 Goal 2

 Goal 3





Goals

 Goal 1
 Goal 2

 Goal 3





If it is a goal-specific BD, please indicate the Goal# in this column. The BD will appear in the [Goals Overview] as well.
You may leave it blank if it is not a goal-specific BD.

1

2

1



Please indicate “(NA)” at the end of “Context” if it is a “Non-Action BD” (i.e., BD focuses on what child did not do).



Users to write BDs that best represent the child’s current level of functioning.

2
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Child Details









Progress Tracker

















Behaviour Description







GCO 1





Users may now write the inference statements for each GCO Theme [Optional]. Information will be auto-ported to Summary tab.

1





Child’s previous FAE and Team Member’s individual FAEs are auto-ported from the Summary tab.



Users are only required to enter the Team’s agreed FAE here. 

3





Free text. 

4

Back to 

Main Menu

Click on the buttons for the explanation



Users may use the filter function to view BDs relating to the specific GCO theme or goal under GCO 1. 

2





User may indicate “x” for significant BDs and the 1st three significant BDs will be auto-ported to the section 6. 

5





Reflects auto-ported significant BDs.

6





GCO 2







GCO 3







Capacity BDs







Challenging Behaviour







Summary







Goals Overview

 Goal 1
 Goal 2

 Goal 3





Goals

 Goal 1
 Goal 2

 Goal 3



1

6

2

5

3

4







Mouse-over for the list of GCO Threads.

7

7
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Child Details









Progress Tracker

















Behaviour Description







GCO 1







GCO 2



Back to 

Main Menu

Click on the buttons for the explanation



Users may now write the inference statements for each GCO Theme [Optional]. Information will be auto-ported to Summary tab.

1





Child’s previous FAE and Team Member’s individual FAEs are auto-ported from the Summary tab.



Users are only required to enter the Team’s agreed FAE here. 

3





Free text. 

4



Users may use the filter function to view BDs relating to the specific GCO theme or goal under GCO 2. 

2





User may indicate “x” for significant BDs and the 1st three significant BDs will be auto-ported to the section 6. 

5





Reflects auto-ported significant BDs.

6





GCO 3







Capacity BDs







Challenging Behaviour







Summary







Goals Overview

 Goal 1
 Goal 2

 Goal 3





Goals

 Goal 1
 Goal 2

 Goal 3



1

6

3

2

5

4





Mouse-over for the list of GCO Threads.

7

7
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Child Details









Progress Tracker

















Behaviour Description







GCO 1







GCO 2







GCO 3



Back to 

Main Menu

Click on the buttons for the explanation



Users may now write the inference statements for each GCO Theme [Optional]. Information will be auto-ported to Summary tab.

1





Child’s previous FAE and Team Member’s individual FAEs are auto-ported from the Summary tab.



Users are only required to enter the Team’s agreed FAE here. 

3





Free text. 

4



Users may use the filter function to view BDs relating to the specific GCO theme or goal under GCO 3. 

2





User may indicate “x” for significant BDs and the 1st three significant BDs will be auto-ported to the section 6. 

5





Reflects auto-ported significant BDs.

6





Capacity BDs







Challenging Behaviour







Summary







Goals Overview

 Goal 1
 Goal 2

 Goal 3





Goals

 Goal 1
 Goal 2

 Goal 3



5

3

4

6

2

1





Mouse-over for the list of GCO Threads.

7

7
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Child Details









Progress Tracker

















Behaviour Description







GCO 1







GCO 2







GCO 3







Summary





Individual FAEs will be auto-ported from the respective GCO tabs.

1



Child’s previous FAEs will be auto-ported from the respective GCO tabs. 

2

Back to 

Main Menu

Click on the buttons for the explanation



Summary statements entered in the respective GCO tabs will be auto-ported to this tab. 

3



Free text fields for users to enter the child’s strengths, concerns & areas of intervention for each GCO. 

4



Free text field for users to enter info on challenging behaviours.

5



Free text field for users to enter transition info.

6





Goals Overview

 Goal 1
 Goal 2

 Goal 3





Goals

 Goal 1
 Goal 2

 Goal 3



1

5

6

4

3

2
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Child Details









Progress Tracker

















Behaviour Description







GCO 1







GCO 2







GCO 3







Summary







Goals Overview

 Goal 1
 Goal 2

 Goal 3



Indicate if child’s goal has been met.

1



Select the Filter function and uncheck the “Blank” and check the goals to view goal-specific BDs.



In this example, only Goal #1 is selected.

2



After filtering, users will only see the BDs for the selected Goal#. 

3

Back to 

Main Menu

Click on the buttons for the explanation





Goals

 Goal 1
 Goal 2

 Goal 3







2

1

3
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Child Details









Progress Tracker

















Behaviour Description







GCO 1







GCO 2







GCO 3







Summary







Goals Overview

 Goal 1
 Goal 2

 Goal 3

Back to 

Main Menu





Goals

 Goal 1
 Goal 2

 Goal 3



Optional tab for you to document the goals information.

1



1

Click on the buttons for the explanation
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Contact

If you have any questions, please contact:



Charlene (Charlene.Soon@cph.sg)





CPH provides this presentation (including oral statements) gratuitously for information only and not for any other purpose. CPH does not warrant the accuracy, completeness nor suitability for purpose of any information in this presentation. CPH excludes all liability including but not limited to inaccuracies, incompleteness or lack of suitability for purpose of any information in the presentation.
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image3.png



image4.png



image5.png



image6.png



image7.png



image8.png



image9.png



image11.emf

Entry / Review / Exit:


Full Name :


Birth Certificate Number :


Date of Birth (dd-mmm-yyyy) :


Gender (male/female):


Primary Diagnosis :


If others, please specify :Programme that the child is enrolled in (at the time of the GCO meeting):


Diagnosis Status :Current programme start date (dd-mmm-yyyy):


Secondary Diagnosis (if any) :
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 CHAPTER 7   
 
 

Evaluation and Summary of Child Profile 
 
After the early intervention team collects significant behaviour descriptions about the child’s current 

functioning in his/her natural routines, it evaluates and summarises the child’s profile through a GCO 

Meeting. This chapter describes: 

● Outputs of a GCO Meeting which includes Functional Age Estimates and GCO Summary 

● Steps to derive Functional Age Estimates  

● The roles and responsibilities of the early intervention team during a GCO Meeting 

 

It will also highlight how a GCO Entry Meeting is conducted.  

 

 

7.1  GCO Meeting 
 

The GCO Meeting is a platform for the EI team to discuss, evaluate and summarise a child’s profile. 

The outputs are the child’s functional age estimates (FAEs) and GCO Summary across the 3 GCOs as 

shown in Figure 7-1. These outputs become inputs for setting functional goals. The progress of the 

child in the each of the GCOs are monitored yearly for the child receiving early intervention (EI) at an 

EI centre.  

 
Figure 7-3. The GCO Process. 
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Outputs of GCO Meeting 
      
 
 

As introduced in Chapter 3, an FAE is the age estimate (in the form of an age band) agreed upon by 

the EI team when evaluating the functioning of the child in each GCO. The selection of the most 

representative FAE for each GCO occurs at two time points. 

 

 

 

 

 

 

 
 

 

 

 

 

A GCO Summary is a qualitative narrative that paints a holistic picture of a child’s functioning in all 3 

GCOs. It allows the professionals supporting the child and the caregivers to have a shared 

understanding of the child’s level of functioning. This encourages engagement of the caregivers in 

setting of goals and progress updates. 

A GCO Summary has three key characteristics: 
 

1. Describes the child’s patterns of behaviours succinctly from a holistic and functional perspective. 

 

 

● Includes information from multiple sources and multiple contexts (e.g., supporting 

BDs from school and home) 

● Covers all 3 GCOs and the relevant themes/threads 

● Focuses on the child’s strengths  

 

2. Individualised for the child. 
 

 

 

● Includes information and specific BDs that are unique to the child and his/her family  

 

3. Clear and easily understood by the family.   
 

 

● Written in a manner that is easy to understand and free of jargon 

 

 

Before the GCO Meeting    

Functional Age Estimates (FAEs)  

GCO Summary 

 
 

Individual team members independently 
decide the child’s FAE for each GCO, based on 
the collated behaviour descriptions (BDs). The 
FAEs should be submitted to the GCO Leader 

at least one day before the GCO Meeting.  

During the GCO Meeting 

 
 

Team members consider all the evidence and 
agree on the FAE that best describes the 

child’s functioning in each GCO. 
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Format of a GCO Summary 

 

 

A complete GCO Summary presents the 3 GCOs in 

sequence – GCO 1 and its respective themes (i.e., 

GCO 1.1, 1.2, 1.3), followed by GCO 2 and GCO 3.  

 

It is made up of inference statements describing 

the child’s level of functioning in the relevant 

GCO themes/threads. Each inference statement 

is supported by at least 1 to 2 significant BDs.  

 

Overall, each GCO should be supported by BDs in 

different settings. You can find an example in 

Appendix 7.5.1: Samples of GCO Summary. 

 

Inference statements are succinct descriptions of the child’s patterns of behaviours based on the 

significant functional performance BDs collected.  

 

 

 

 

 

 

 

 

 

 

 

Writing of inference statements can be a shared effort amongst members in the EI team. More 

information about how to write inference statements is explained in the upcoming section Steps to 

Derive FAEs (Step 2).  

 

Inference statements are finalised after the team’s discussion and agreement during the GCO 

Meeting. The consolidated inferences statements and selected BDs will then form the child’s GCO 

Summary.  

Where relevant, pertinent information such as capacity behaviours or domain-based skills could also 

be integrated to reflect their potential to be developed into functional performance behaviours.  

 
 
 

Before the GCO Meeting    
 

Based on BDs collected at that time point.  

During the GCO Meeting 

Based on the team’s discussion and 
consensus on the child’s level of functional 

performance in that GCO.  

Inference statements can be drafted and refined by the team at two time points. 

GCO Summary 

GCO 1 

 Inference statements 

 BD examples 

GCO 2 

 Inference statements 

 BD examples 

GCO 3 

 Inference statements 

 BD examples 
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Steps to Derive FAEs  
 

A variety of significant BDs across GCO themes and threads are recorded in the GCOMWR before the 

team initiates the steps to derive FAEs. If there is an insufficient number or variety of BDs, the GCO 

Leader is responsible for informing the EI team to gather more significant BDs prior to the GCO 

Meeting. 

 

Figure 7-2 shows the steps to evaluate and summarise assessment information for determining FAEs 

before/during the GCO Meetings.  

 

Figure 7-2. Steps to Derive FAEs. 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

There are additional pointers for each step which can be used to guide individual members in their 

preparation for the meetings. These pointers are elaborated next. 

 

Consider the child’s chronological age – what are the  

developmentally appropriate behaviours for that GCO? 

 Be aware of the functional performance behaviours expected of a child at his/her 

chronological age for the GCO. Refer to at least two child development resources. 

 

 

 

 
 

Examples of Guiding Questions 

 Does this child look like/present as a 

typically developing XX-month-old in this 

GCO? 

 What are the expected functional 

performance behaviours of a X-year-old 

child? 

 

 

 

 

 

Examples of Justification Statements 

 "This child is 18 months old. I expect him 

to be able to… in GCO 1." 

 "Based on the ECHO AE Reference, a 

child who is 5 years old is able to… in GCO 

3." 

Consider the 
child’s 

chronological 
age – what  

are the 
developmentally 

appropriate 
behaviours for 

that GCO 

Evaluate the 
child’s patterns 
of behaviours 

across contexts 
and sources 

 

Select an age 
band that best 
represent the 

child’s patterns 
of behaviours in 
that GCO, using 

at least two 
child 

development 
resources 

 

   Discuss if the 
child exhibits 

significant 
functional 

performance 
behaviours in the 

next age band 
(consider 

‘bridging’ age 
bands only during 

GCO Meeting) 

1 

1 2 3 4 
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Evaluate the child’s patterns of behaviours across contexts and sources 
 

 Look at significant BDs and group similar behaviours within the same GCO themes/threads.  

 Consider how often the behaviours occur across the different routines/activities (e.g., play 

time, snack time) and settings (e.g., home, EI centre), based on the sources of information 

(e.g., inputs from team members, caregivers).  

 Consider the level of independence at which the child demonstrates the behaviours 

 Use words that can describe the frequency of behaviours. Some examples include: 

o For learned skills: often, usually, all the time, etc. 

o For emerging skills: sometimes, occasionally, beginning to, starting to, etc. 

 Write inference statements based on the format below:  

 

 

 

 

 
 

 

 Note down BDs that were referenced to formulate the inference statement, as they can 

be used to justify the inference statements.  

 

 
 

Examples of Guiding Questions 

 How consistently/frequently is he/she 

displaying the skill/behaviour? (patterns of 

behaviour) 

 How independent is his/her performance? 

 What supports/accommodations are 

needed? 

 What is his/her level of engagement in 

those situations?  

 

 
 

Examples of Justification Statements 

Analyse consistency of behaviour and 

highlight discrepancies across settings: 

 "He demonstrated some behaviours that 

reflect the next age band, as shown in 

this BD... However, these behaviours 

were observed once or twice and only in 

school but not at home. He might not 

have shown sufficient significant 

behaviours to justify the next age band." 

 

Analyse level of independence: 

 "He often initiates, responds and 

maintains interaction with familiar 

adults. However, he usually does so only 

when the topic is of interest to him, or 

when adults follow his lead (support/ 

accommodation needed)." 

 

2 

Child _______(frequency)_______(behaviour/action) by _________ (example of 
actions from BDs), __(setting)___.  

 
E.g., “Andy often expresses positive emotions by smiling, laughing and clapping his 

hands, both at home and at the EI centre.” 
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Integrating capacity behaviours and relate 

them to functional performance behaviours: 

 "He was able to imitate building a train, 

bridge and wall using blocks during the 

(formal) assessment for motor skills, but 

he does not spontaneously play with 

blocks constructively when they are 

made available during free play. He 

often just lines them up based on 

colours and this is shown by BD…" 

 

Select an age band that best represent the child’s patterns of  

behaviours in that GCO, using at least two child development resources 

 Based on the patterns of behaviours analysed in Step 2, refer to the ECHO AE Reference 

to determine which age band the child is likely presenting at for that GCO.  

 Refer to a second child development resource that shows similar behaviours which should 

be represented by the same/similar age band.  

 The ECHO AE Reference and child development resources should not be used as a 

checklist. Instead, look for similarities in the overall patterns of behaviours across both 

resources, and then compare it to the child’s patterns of behaviours represented by the 

BDs and inference statements (if available).   

 

 
 

 

 

 

Examples of Guiding Questions 

 Which age band does the child exhibit 

most behaviours in for the GCO based on 

the references? Is the child performing 

most of the skills expected of that age 

band? 

 How frequently/independently is the child 

exhibiting the behaviours? 

 

 
 

 

 

 

Examples of Justification Statements 

 “Drawing reference from the ECHO AE 

Reference and Mary Sheridan3, a 3-

year-old child is expected to perform 

XYZ, which he does demonstrate 

frequently by...” 

 “He shows XYZ in different routines. 

This is consistent with the expected 

profile of a child described by the North 

Dakota Developmental Milestones4.” 

 

When Steps 1 to 3 are done before the GCO Meeting, the FAEs and inference statements are still 

considered provisional, and would only be finalised after the meeting.  

 
3 From Birth to Five Years: Children’s Developmental Progress (Sheridan, 2007) 
4 ND Early Childhood Outcomes Process Age Expectation Developmental Milestones (North Dakota, 2008) 

3 
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During the GCO Meeting, team members go through Steps 1 to 3 to justify their individual FAEs with 

specific evidence (i.e., BDs). When the team has agreed on an FAE that best represents the child’s 

level of functioning for the GCO, proceed to Step 4.  

 

Discuss if the child exhibits significant functional performance behaviours in the  

next age band (consider ‘bridging’ age bands only during the GCO Meeting). 

 Discuss whether the child has functional performance behaviours in the next age band.  

 If there are functional performance behaviours observed to be in the next age band, 

consider: 

o Consistency/frequency of these behaviour across settings 

o Level of independence (support/accommodations needed or given) 

o Whether the BDs are representative of the age band 

 If the behaviours are deemed to be ‘emerging’,  

o The team can select the ‘bridging’ age band. Figure 7-3 shows the 'bridging’ age 

bands which allows a finer discrimination of the child’s functioning for the GCO.  

 If the child does not have any functional performance behaviours in the next age band,  

o The team’s FAE will remain as the one selected in Step 3.  

 

 

Figure 7-3. The 19 Possible Age Bands.  

 
 

The team uses the FAE and GCO Summary to briefly summarise the child's strength, concerns and 

focus for intervention before concluding the GCO Meeting and proceeding to goal formulation. 

Therefore, it is important that each team member contributes by knowing their role and 

responsibilities for a successful and efficient GCO Meeting. 

 

 

7.2  Roles and Responsibilities in GCO Meetings 
 

The composition of team members participating in the GCO Meeting is largely dependent on the 

child's needs, manpower availability and the organisation's operational infrastructure. It is 

recommended to have at least 2 team members who work closely with the child and family to be 

involved in any GCO Meeting.  

 

4
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Before any GCO Meeting, a team member is appointed as the GCO Leader. The GCO Leader leads, 

keeps the meeting on track and facilitates discussion. The other EI team members may take on roles 

such as note taking and timekeeping, assigned by the GCO Leader. This helps to ensure an efficient 

and collaborative teaming process.  

All members must be aware of their roles and responsibilities before, during and after a GCO Meeting. 

These are elaborated in Table 7-1.  

 

Table 7-1. Roles and Responsibilities of Team Members for GCO Meetings.  

   

All Team Members 
(Including GCO Leader) 

 

  
GCO Leader 

  Review the GCOWMR to ensure that 

sufficient BDs are collected across the 

relevant GCO themes/threads and across 

different contexts 

 Review all relevant information collected 

on the child (e.g., BDs, assessment 

results, routines at home and in the 

community) to derive individual FAEs 

(and inference statements)  

 Submit individual FAEs to GCO Leader at 

least 1 day before the GCO Meeting 

 Prepare key points that justify the FAEs 

and bring them for discussion during the 

GCO Meeting 

 Compiles individual FAEs 

from each team member 

       

 

 
 

Additional 

responsibilities 

such as note 

taker and 

timekeeper may 

be allocated to 

specific team 

members 

 Bring relevant information for discussion 

(e.g., BDs, relevant child’s work, child 

development resources, assessment 

results) 

 Contribute actively to discussions by 

sharing findings/observations  

 Agree on the child’s strengths, concerns 

and focus for intervention  

 Leads discussion and 

facilitates equal 

contributions from the 

team members  

 Summarises and 

probes for supporting 

evidence to reach a 

consensus on the FAEs 

After GCO   Help to review and finalise GCO 

Summary  

 

 Finalises FAEs and GCO 

Summary after meeting 

with caregivers  

The team members may either continue with planning of functional goals immediately after the GCO 

Meeting or at a different allocated time.  

After GCO 

Meeting 

Before GCO 

Meeting 

During GCO 

Meeting 
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In general, there are three key aspects to an efficient and successful GCO Meeting: 

 

 

 

These key aspects will be elaborated in the next section based on the GCO Entry Meeting. They 

correspond to and can be evaluated using the GCO Meeting Checklist, which can be utilised for 

training, coaching and fidelity monitoring to ensure that the team has an efficient and high-quality 

meeting.  

 

The next section will focus on the steps for a GCO Entry Meeting and illustrate how the key aspects 

can guide the flow of meeting.  

 
 

7.3  GCO Entry Meeting 
 

The GCO Entry Meeting is conducted within 10 weeks of the child's enrolment, before the formulation 

of the functional goals for the child’s Individualised Educational Plan (IEP). It is scheduled after the EI 

team has collected sufficient significant BDs and recorded them in the GCOWMR.  

 

There are two ways to conduct the GCO Entry Meeting. Table 7-2 provides a comparison of both flows.  

 

Table 7-2. Comparison of GCO Entry Meeting (v1) and (v2). 
 

 GCO Entry Meeting (v1) GCO Entry Meeting (v2) 

Structure of 

Discussion 

Team discusses the child’s 

functioning in the GCO first, then 

states the FAE and discusses 

evidence to justify the FAE.  

Team states FAE first and uses evidence 

from the GCO themes and threads to 

justify the FAE, building the child’s 

functional profile at the same time. 

Recommended 

Users 

Recommended as the default GCO 

Entry Meeting flow so that teams 

cover all relevant GCO themes and 

threads to have a clear picture of the 

child’s functional profile. 

Recommended for teams with experienced 

members who are very familiar with 

functional performance behaviours, GCO 

themes and threads, as well as key 

concepts in the GCO Process. 

 

The flows differ in how the child’s functional profile is being built (i.e., whether the team discuss the 

child’s patterns of behaviours before or as part of the FAE discussion). The underlying principles that 

the team considers when discussing the FAEs remain the same and have been covered in the section 

Steps to Derive FAEs (Steps 1-4). The quality and quantity of evidence presented in the meeting also 

do not differ. 

 
 

Preparation and 
Beginning 

 
 

GCO Meeting-Specific 
Process 

 
 

Team Process and 
Consensus 
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 The GCO Entry Meeting (v1) flow is used as the basis to illustrate the meeting flow below. Refer to 

Appendix 7.5.3: GCO Entry Meeting (v2) Flowchart for the other version. 

 

 

Before the GCO Entry Meeting  
 

The steps each member takes before the GCO Entry Meeting is outlined below. 
 

 Ensure there is a variety and a sufficient number of BDs in the GCO Working and 

Meeting Record (GCOWMR) 

 

 

Refer to Steps to Derive FAEs (Steps 1-3) to derive FAEs for the 3 GCOs 

 

 Submit individual FAEs to the GCO Leader at least one day before the GCO Entry 

Meeting 

 

 GCO Leader inputs all the individual FAEs into the GCO Working and Meeting 

Record (GCOWMR) 

 

 

During the GCO Entry Meeting 
 

Here, the three key aspects of the GCO Entry Meeting will be elaborated with reference to the GCO 

Meeting Checklist (Entry). The corresponding items in the GCO Meeting Checklist are highlighted in 

the box on the right with rationale included. While using the checklist, it is important to refer to 

Appendix 7.5.5: GCOM Rating Alignment for SSAs (Entry) to also understand the rating 

considerations for each criterion.  

 

 

 

 

Before Meeting 

 
 

 
 

GCO Leader collates and records each team member’s 

individual FAEs in the GCOWMR 

 

  

 

Key Aspect 1: Preparation and Beginning 

 

This ensures that all team members 

had independently decided on the 

FAEs for each of the 3 GCOs based 

on all BDs collected. 

1.2 
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Select a conducive and private place to conduct the 

meeting 

 

 

Start of Meeting 

 

 

 

 

 

 

GCO Leader/any appointed member: 

 Verbally states the child’s full name and a 

second unique identifier (e.g., date of birth) 

 Brings documents related to the child, e.g., BDs 

in GCOWMR, standardised assessment forms, 

any other feedback (caregivers, teachers, 

preschool) 

 Highlights child's chronological age and 

diagnosis/medical condition, explained clearly in 

easy-to-understand terms to ensure that the 

team understands the information and how it 

may impact on the child’s functioning 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 
 

Discuss the child’s and family’s background. The depth of 

information on the child's background will be at the team’s 

discretion. Areas to mention may include the following and/or 

any changes to them: 

 Family composition  

 Financial stressors/issues (e.g., high-risk families?)  

 General ‘feel’ of the family (e.g., keen to work with the 

centre?) / Update of family and centre working 

relationship 

 Main caregiver  

 Child’s school (e.g., preschool or childcare) 

 Other services received  

 

 

 

 

 

  

This ensures that the meeting can 
be conducted efficiently and 

confidentially. Ongoing 
documentation during the meeting 

ensures that discussions and 
updates are captured. 

1.1 

This ensures that discussions are 

objective and can be supported by 

documented observations. 

1.3 

This ensures that all team members 

are discussing the same child and 

have brought the correct documents 

related to that specific child. 

1.4 

This ensures that all team members 

consider child’s chronological age 

when discussing the FAEs and the 

possible impact of diagnosis/medical 

condition on the child’s functioning. 

Have brought the correct documents 

related to that specific child. 

1.5 

This supports family-centred 

practice and provides contextual 

factors surrounding the child’s 

functioning and behaviours. 

 

1.6 
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Having set the scene for the meeting, the team proceeds to discuss the child’s functioning based on 

the GCO. Key Aspect 2 focuses on the following for each of the 3 GCOs:  

● Drafting and/or refining the inference statements 

● Coming to a team consensus for the FAE 

● Identifying the appropriate focus for intervention 

 

 

 

 
 

 

 
 

Establish child’s current level of functioning in GCO 1: 

 Discuss the functional performance behaviours 

demonstrated by the child for GCO 1 by considering 

the relevant GCO themes and threads 

 This discussion is supported by at least 3 significant 

functional performance BDs per GCO theme 

 The BD evidence are from multi sources  

and multi contexts 

 The GCO Leader (or any team member) asks guiding 

questions to enrich the discussion 

 

 
 

 If the team has drafted inference statements before 

the GCO Meeting 

○ Share, discuss and refine the information 

based on the BDs discussed 

 If inference statements have not been drafted 

o Initiate formulating the statements based on 

Step 2 under the section Steps to Derive FAEs  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Key Aspect 2: GCO Meeting-Specific Process 

 

   This ensures that the team's 

discussion leads to a holistic picture of 

the child’s functioning for the GCO. By 

considering all three themes, the 

discussion can present the full range of 

strengths, challenges, and functioning 

across all aspects of the GCO. 

 

2.1 

This ensures that team members 

consider all relevant threads to have a 

holistic understanding of the child’s 

level of functioning within each GCO 

theme. 

2.3 

    This ensures that the discussion of 

the child’s functioning in each GCO is 

objective and based on BDs as 

evidence. BDs should be in ATC format 

as each component of ATC would 

provide specific details for the team to 

consider the child holistically. 

2.2 

  This ensures that the child’s 

behaviours are considered across 

settings to obtain a consistent and 

holistic picture of the child’s current 

level of functioning. 

2.4 

This ensures that observations from 

people who interact with the child are 

reflected and discussed. This helps the 

team develop a holistic picture of the 

child’s current stage of development. 

2.5 
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The team discusses functional performance behaviours 

primarily 

 If capacity behaviours or domain-based skills are 

mentioned, they should be integrated but still 

differentiated from functional performance behaviours 
 

 

 

 

 

  

 

 
 

Discuss which FAE best represents the child’s level of 

functioning in GCO 1.  

 

The GCO Leader presents the individual FAEs submitted 

by the team members. Members take turn to justify 

their FAE or support another member’s FAE using other 

child development resources alongside the ECHO AE 

Reference. This corresponds with Step 3 described in 

Steps to Derive FAEs.  

 Make sure specific BD evidence are used as evidence 

 If there are 2 or more FAEs presented, it is 

recommended to start the discussion using the 

higher or mid-range FAE 

o This allows a more efficient discussion as it can 

be assumed that other team members would 

have agreed with the lowest age band 

 If team members have the same FAE, they can value-

add to the discussion by stating new points, or at 

least mention their agreement with what has been 

shared 

 

 

 

  

This ensures that the emphasis is placed 

on functional performance in everyday 

routines. If there are domain-based 

skills/capacity behaviours mentioned to 

support emerging skills, they should be 

discussed to provide an insight to the 

child’s potential even though they do not 

change the child’s FAEs. 

2.6 

This ensures that the team has a shared 

and objective understanding of what is 

age-expected by referring to 2 or more 

child development resources. 

2.7 
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Once the team has selected an FAE that represents the child’s 

level of functioning, 

 Consider whether the child exhibits significant functional 

behaviours in the next higher age band, using functional 

performance BD examples to support. This corresponds to 

Step 4 described in Steps to Derive FAEs. 

 To facilitate discussion, the GCO Leader can ask the three 

questions listed in Figure 7-4.  

 

The team repeats the above for GCO 2 and GCO 3 until the 

team agrees on FAEs for all GCOs. 

 

 

 

  

 

 

 

 

 
The team then considers if there are any challenging 

behaviours. 
 

 

 

 

  

 
 

Summarise the child’s strengths and concerns, and identify 

appropriate focus for intervention for each GCO. 

 This can be done after discussion for each GCO or after 

all 3 GCOs have been discussed. 

 

 

 

  

 

 

  

This ensures that all team members 

consider frequently exhibited 

behaviours across all contexts 

instead of general impressions to 

support their FAEs. 

2.8 

This ensures that evidence and 

justifications from all team 

members have been heard, 

understood and assimilated to 

reach a FAE that best describes the 

child’s functioning. 

2.9 

This ensures that any challenging 

behaviours are addressed and goals 

can be set to reduce these behaviours. 

2.10 

This ensures the team agrees on the 

overall profile of the child, including 

strengths and concerns, and uses this 

information to consider the areas to 

focus for intervention. 

2.11 
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Figure 7-4. Decision-Making Process to Reach Consensus on the Team’s FAE for each GCO. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Question 1 
For the GCO under discussion, which age band best represents the 

child’s functional performance behaviour? 

Question 2 
Does the child exhibit significant functional performance behaviour in 

the next higher age band? 

Question 3 
Does the team agree on the final selected FAE? 

The age band that best represents the child’s functional 
performance behaviour is one of the 10 age bands found 

in the ECHO AE Reference (e.g., 31-36 months). 

The team considers if a ‘bridging’ 
age band would better represent 

the child’s level of functioning. 

The FAE remains the same as 
Question 1. 

The team has agreed on the FAE 
for the GCO. 

The team will need to re-visit their 
decision-making. 

Yes 

Yes 

No 

No 

 
 
 
 
 
 

Tips for Teams who have Difficulty in Reaching Consensus 
💡

Revisit Steps 1 and 2 in Steps to Derive FAEs 

 

 Check to see if there is agreement in classification of BDs into GCOs, spread of BDs is comprehensive 

and representative, and ensure that they are functional performance behaviours.  

 Share examples from multiple perspectives, and justify by referencing the ECHO AE reference and 

other child development resources.  

 If the team is undecided between two adjacent age bands, consider selecting the ‘bridging’ age 

band. 
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\ 

 

Key Aspect 3 is about the general interaction between members throughout the discussion. This 

ensures presence of collaborative, consultative team practices (i.e., transdisciplinary approach).  

 
 

 
 

To do well in this aspect, all team members should: 

 Minimise the use of jargon 

 Show mutual respect. Examples of this may include: 

○ Being on time and helping to set up meeting room 

○ Showing responsive behaviours that illustrate 

active listening and responding 

○ Allowing time for others to finish their thought 

before replying or moving on 

○ Actively including others in the discussion 

○ Listening empathically to others 

 

 

 

  

 

 
 

The GCO Leader demonstrates good management skills. 

Examples of what he/she does includes: 

 Assigning roles within the team (e.g., note-taker, 

timekeeper) so that he/she can focus on facilitating the 

meeting  

 Facilitating high-quality discussion and ensures equal 

contribution from all members: 

o Asks open-ended questions that stimulate 

discussions (e.g., so how does he show…) 

o Ensures that the team focuses on relevant topics 

(i.e., stay on track) and not go off tangent (e.g., 

threads, examples, concerns) 

o Ensures that the team does not dwell on domain 

skills (e.g., palmer grasp) 

o Ensures that all team members contribute 

relevant evidence 

o Probes sufficiently to explore all team members’ 

functional age estimation (e.g., Question: Could it 

be lower?) 

 

 

 

  

 

 

 

 

 

 

 

Key Aspect 3: Team Process and Consensus 

 

This ensures a shared understanding 

of the child’s profile in plain language 

across team members and parents. 

3.1 

This encourages collaborative, 

consultative, and transdisciplinary 

team practices. 

3.2 

This ensures that the GCO Leader 

keeps the meeting on track, facilitates 

discussions from all team members, 

clarifies and summarises information. 

3.4 

This ensures that team members 

contribute to a rich discussion of the 

child’s profile. 

3.3 
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 Uses effective communication techniques 

○ Checks the understanding of team members by 

paraphrasing and summarising information 

○ Summarises team members’ contribution to 

reach consensus effectively and efficiently 
 

 

 

After the GCO Entry Meeting 
 
 
 
The inference statements and supporting significant BDs are collated during/after the GCO Entry 

Meeting to form the GCO Summary. The GCO Summary is then shared with caregivers at least a few 

days before the parent-teacher conference (PTC). This allows caregivers sufficient time to read 

through the EI team’s evaluation and summary of the child, and to provide additional input, if any.  

 

 

 

After the child’s family reads and agrees with the GCO Summary, the EI team proceeds to finalise FAEs 

discussed during the GCO Meeting. 

 

 

 

 

 

 

 

 

 

 

 

Finalising the FAEs 

 

Finalising the GCO Summary 

 

 
 
 
 
 
 

Tips for when FAEs are Disputed or when Parents Disagree with the GCO Summary 💡

o To raise disagreement within X number of days (e.g., 3 days after GCO Meeting) to 

GCO Leader and supervisor/coach. 

o If disagreement can be supported by evidence, the EI team can reconvene and re-

evaluate the evidence (BDs) with supporting child development resources. It is 

encouraged that a coach or supervisor be present during these meetings. 

o Update FAEs and GCO Summary as necessary when team and parents agree 

 Parents or any other EI team members who were not present during the GCO Meeting might 

disagree with the team’s FAEs and/or GCO Summary for the child.  

 It is recommended that EI centres set guidelines on how to resolve disputes, and below are 

a few considerations. 



Evaluation and Summary of Child Profile  |  151 

 

 

Refer to Appendix 7.5.6: Explaining the GCO Summary to Families on what to look out for when 

discussing the GCO Summary with families.  

 
 

7.4   GCO Review/Exit Meeting 
 
There are some differences between the preparation for and conducting of the GCO Entry Meeting 

and the GCO Review/Exit Meeting. Refer to Chapter 9 for more information.   

 

 

The next chapter will detail how the outputs (FAE and GCO Summary) support functional goal setting.  
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7.5   Appendices  
 

7.5.1  Samples of GCO Summary  

7.5.2  GCO Entry Meeting (v1) Flowchart  

7.5.3  GCO Entry Meeting (v2) Flowchart  
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Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early 
intervention service framework based on the Early Intervention framework used by the US Office of Special Education Programme which has been adapted for the 
Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation.   


Samples of GCO Summary 


 


Aaron’s GCO Summary comprises mainly the inference statements that describe his present functioning 


in all 3 GCOs themes supported by relevant BDs examples. 


 


GCO 1: POSITIVE SOCIAL-EMOTIONAL RELATIONSHIPS 


Aaron occasionally responds to interaction initiated by familiar adults (e.g., teacher, parents, and 


helper) in EI centre and at home, by looking briefly at the adult, smiling or imitating the actions of the 


adult. For example,  


● Aaron looks at his helper and smiles when his helper says, “Good Morning” to him in the 


living room, before breakfast at home.  


● Aaron waves back to teacher when teacher calls him, “Aaron” and waves goodbye to him, 


during dismissal in EI centre.  


Aaron has yet to initiate interactions with others for social purposes (e.g., showing interest, initiating 


greetings). 


 


Aaron often expresses negative emotions at home and in EI centre by whining, lying on the floor and 


throwing any item that he is holding. He often expresses positive emotions by smiling, giggling and 


through body movements (e.g., jumping on tiptoes). For example,  


● Aaron throws the crayon, drops himself on the floor and whines when teacher asked him to 


stop colouring during work time in EI centre.  


● Aaron giggles and jumps on tiptoes in excitement when he sees the cause-and-effect toy light 


up during leisure time at home.  


 


Aaron is beginning to respond to the emotions and feelings of familiar adults by looking at the adult 


and pausing his activity briefly when the familiar adult raises his/her voice. For example,  


● Aaron looks up and stops crying when Daddy says, “Stop it” sternly, in the living room at 


home. 


 


GCO 2: ACQUISITION AND USE OF KNOWLEDGE 


Aaron usually follows simple 1-step routine instructions (2- to 3-word instruction accompanied by 


gestures such as pointing) given by familiar adults at home and in EI centre. For example,  


● Aaron sits on the chair when his teacher points to the chair and tells him to sit down, during 


snack time in EI centre.  


 


Aaron is beginning to demonstrate some understanding of simple concepts such as shapes and 


colours by sorting and matching items of the same shapes and colours. For example,  


● Aaron keeps all the red balls in one container and the green balls in another container when 


teacher says, “Keep balls” and pushes the two containers with corresponding-coloured balls 


towards him, during playtime in EI centre.  
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● Aaron inserts a square piece into the square hole of the shape sorter toy box when his 


mother passes him the square piece and turns the square hole of the box towards him during 


playtime at home.  


 


Aaron enjoys interacting with books with sound. He is beginning to use some tools and objects such 


as crayons and markers for learning. For example,   


● Aaron presses the sound button on the interactive book when he sees the sound button on 


the page during leisure time at home.  


● Aaron scribbles on the paper when the teacher pushes a piece of paper to him and passes 


him a crayon during Art & Craft time in EI centre. 


 


Aaron often plays with toys and objects by imitating and repeating simple play actions. He enjoys 


cause-and-effect toys as well. For example,  


● Aaron picks up the toy ball and throws it so that it lights up after he sees his teacher throwing 


it, during playtime in EI centre.  


● Aaron takes the red toy car and rolls it forward and backward on the playmat repeatedly, 


after he sees teacher rolling the car back and forth once, during playtime at home. 


 


GCO 3: APPROPRIATE BEHAVIOUR TO MEET NEEDS 


Aaron often gets his needs and wants met through actions (e.g., hand-pulling). For example,   


● Aaron runs towards his helper, pulls her hand and pushes her hand towards the door after he 


sees the door closing on its own during playtime in his bedroom. 


● Aaron pushes the cracker away when teacher passes him a cracker during snack time in EI 


centre.  


 


Aaron frequently participates in simple self-care activities such as feeding and dressing himself with 


some support at the EI centre and home. For example,  


● Aaron uses two hands to hold up the cup and drink with some milk spilling down his chin 


when his mother places the cup into his hands during breakfast at home.  


● Aaron pulls the velcro straps off his sandals using his right hand after his mother lightly pulls 


the velcro and says, "Take off your sandals" upon arrival at home.  


● Aaron rubs his hands under the running water after teacher helps him to turn on the tap and 


tells him, “Wash hands”, before snack time in EI centre. 


 


Aaron frequently navigates his environment by running, climbing and jumping. For example,  


● Aaron crawls up the slope to reach the other side of the play structure in the gym, during 


playtime in EI centre. 


● Aaron jumps on the shaky bridge when he sees other children jumping on the bridge at the 


playground in the community park. 
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SAMPLE 2 


Kenny’s GCO Summary comprises inference statements with integrated relevant BDs examples 


that describe his present functioning in all 3 GCOs’ themes.  


 


GCO 1: Positive Social-Emotional Relationships 


Kenny initiates interactions occasionally by looking, smiling or reaching out to the other person 


(e.g., reaches out and smiles at Daddy when he sees Daddy step into the house). In contrast, 


Kenny responds better to the interactions initiated by others both at home and in the EI centre. 


He does so by looking, smiling, using simple gestures such as waving, doing physical actions 


(especially when the action is shown by other adults), vocalising “mmm”, or by saying (few) words 


such as “ok” and “yummy”. 


 


At home and in the EI centre, Kenny displays positive emotions by smiling, laughing or jumping 


and moving about excitedly. This is more obvious when he is involved in physical activities or 


when there is music. He displays negative emotions when he tries to reject items or refuses to 


participate in activities by shaking his head, whining or, in one instance, by saying “is my (it’s 


mine)” in an angry tone when his friend tried to snatch a toy from him.   


 


Kenny has yet to display understanding of social rules. 


 


GCO 2: Acquisition and Use of Knowledge 


Kenny matches colours, letters, simple shapes, and sorts objects according to comparative sizes 


during structured one-to-one situation, but has yet to use these knowledge during activities in the 


class. He mainly labels objects using their related sounds (e.g., ‘moo’ for cow, ‘quack’ for duck) or 


spontaneously says single words in familiar songs or rhymes. He has yet to use these words 


meaningfully in other contexts, except for the word “bye”, which he uses accurately and 


spontaneously at home and in EI centre (e.g., says “bye” when he sees Daddy leaving for work). 


He understands simple 1-step directions, such as “keep” and “paste”, especially when in a 


structured one-to-one or familiar situation. 


 


Kenny is aware of the home and classroom environment (e.g., the toilet) and the placement of 


objects in that environment (e.g., where to keep his snacks and toys). 


 


Kenny explores objects during play by touching or inspecting them, and is just beginning to use 


some objects the way they are meant to be used (e.g., hugging a toy bear, driving a toy car back 


and forth on its wheel). He is also beginning to imitate play actions with dolls to do routine 


activities at the EI centre (e.g., brushing a toy dinosaur with a comb when shown by his teacher). 


 


GCO 3: Appropriate Behaviour to Meet Needs 


Kenny usually gets his needs met in the EI centre and at home by searching for and getting his 


desired items by himself (e.g., looks at his snack box when he wants more, reaches into the box 
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for toys). He has not been observed to verbally request for items he likes. However, it was 


observed that he tends to defend his possession such as the toy he is playing with by pushing peer 


or adult away when he sees them near him.  


 


Kenny participates in snack time at home and in the EI centre by using his fingers or a fork to pick 


up food. He also uses a straw to drink. Kenny participates in self-care by pressing down the tap, 


washing his hands to remove soap and wiping his hands when given a paper towel. Kenny 


participates in dressing by removing socks and shoes before he steps into the house during 


transition from EI centre to home. He usually participates in leisure activities at home by playing 


with a variety of spinning toys from the play box or with play dough. 


 


Kenny is confident in navigating himself in the playground and gym (e.g., crawls through tunnel, 


climbs onto a swing, and slides down a slide). However, he has yet to learn to be aware of 


situations that might be dangerous to him or others. 


 


Challenging Behaviour/Behaviour of Concern 


When Kenny is not given what he wants, he is observed to hit himself on his thighs repeatedly. 


Adults around him would stop him by verbalising and gesturing to him ‘stop’ while counting 1 to 


5. This usually happens during play time both in EI Centre and at home. 
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GCO Entry Meeting (v1) Flowchart 


State the child’s full name and unique identifier (e.g., D.O.B) 
State child’s chronological age and diagnosis/medical condition 


Introduce child and family info


YesNo


Team agrees on FAE for GCO 1


Repeat with GCO 2 and GCO 3 discussions


Is the 
inference statement 


drafted?  


Team members provide evidence 
for child’s functioning for the 


relevant themes/threads


Team member shares drafted 
inference statements. Other 
members provide additional 


evidence 


GCO Leader presents individual FAEs. 
Team members justify their individual FAEs with evidence (e.g., BDs, any integrated 


capacity behaviours), making reference to child development resources


For GCO 1, which age band best represents the child’s functioning?


Does the child display significant behaviours in the next higher age band? 


Go through challenging 
behaviour(s)


Summarise child’s profile including strengths, concerns and appropriate focus for 
intervention for all 3 GCOs


Does child exhibit 
challenging 


behaviour(s)?


End of GCO Meeting 
Proceed to Goal Setting


Yes


No


GCO discussion


Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early intervention service framework based on the Early Intervention framework used by the US 


Office of Special Education Programme which has been adapted for the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation. 


Appendix 7.5.2 GCO Entry Meeting (v1) Flowchart 


5 min
(Start)


20 min per 
GCO 
(GCO 


Meeting-
specific 


discussion)


2 min 
(Challenging 
behaviour)


5 min 
(Summary 


and 
Conclusion)





		Slide 1
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GCO Entry Meeting (v2) Flowchart 


State child’s full name and unique identifier (e.g., D.O.B) 
State child’s chronological age and diagnosis/medical condition 


Introduce child and family info


Team member shares individual FAE justification for GCO 1
(Include relevant themes, threads, BDs, generalisation across settings, and integrate any 


capacity behaviours)  


For GCO 1, which age band best represents the child’s functioning?


Does the child display significant behaviours in the next higher age band? 


Team agrees on FAE for GCO 1


Team members clarify and discuss 
with BDs/references to explain 


why they placed child at a different 
age band


Go through challenging 
behaviour(s)


Summarise child’s profile including strengths, concerns and appropriate focus for 
intervention for all 3 GCOs


FAE similar between 
team members? 


Other team members build on 
why child was placed at the same 


age band 
(Avoid repeating points mentioned)


Repeat with GCO 2 and GCO 3 discussions


Does child exhibit 
challenging 


behaviour(s)?


End of GCO Meeting 
Proceed to Goal Setting


YesNo


Yes


No


GCO discussion


Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early intervention service framework based on the Early Intervention framework used by the US 


Office of Special Education Programme which has been adapted for the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation. 


Appendix 7.5.3 GCO Entry Meeting (v2) Flowchart 


5 min
(Start)


15 min per 
GCO 
(GCO 


Meeting-
specific 


discussion)


2 min 
(Challenging 
behaviour)


5 min 
(Summary 


and 
Conclusion)





		Slide 1: GCO Entry Meeting (v2) Flowchart 
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GCO Meeting Checklist (Entry), v5 dated 30 Nov 2023   1 
Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early intervention service framework based on the Early Intervention framework used by the US Office of 
Special Education Programme which has been adapted for the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation.  


 
 


GCO MEETING CHECKLIST (ENTRY) 
 
 


 


CHILD’s STATUS: ☐ New  /  ☐ Existing GCO PROCESS:  Entry   FAE: ☐ Entry  /  ☐ Review  / ☐ Exit 


. 


 
Name of Child:   Chronological Age:   


     
Name of Centre:   Diagnosis:   


     
Date of GCO Meeting:   Date of Entry Meeting/Last Review Meeting (if 


applicable): 
 


 
Team Members  Observers 
   


 Role Name   Name 


1. GCO Leader   1.  


2.    2.  


3.    3.  


4.    4.  


5.      


6.      


      
 


Please specify under “REMARKS” if the rating is not possible for any of the items. 


 


1. PREPARATION and BEGINNING ⓪ ① ② RATING REMARKS 


*1.1 Is the meeting room conducive for team-based discussions and 
shared understanding/awareness of documented evidence? 
 
 
Rationale: This ensures that the meeting can be conducted efficiently 
and confidentially. Ongoing documentation during the meeting 
ensures that discussions and updates are captured. 
  


● Discussion 
not 
documented 


● Noisy area 
● Lacks 


privacy 
 
 


● Discussion is 
documented 


● No projection 
for the shared 
working 
document 


● Quiet and 
private area 


● Discussion is 
documented 


● Projection 
available for 
the shared 
working 
document 


● Quiet and 
private area 


  


For internal reference only: 


Subject ID:     


Start time:      


End time:       


Completed by: ☐ IT / ☐ DT / ☐ CT 
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1. PREPARATION and BEGINNING ⓪ ① ② RATING REMARKS 


1.2 Did all team members provide functional age estimates (FAEs) for 
each of the 3 GCOs to the GCO Leader before the meeting such 
that they are not influenced by each other’s age estimates? 


 
Rationale: This ensures that all team members had independently 
decided on the FAEs for each of the 3 GCOs based on all BDs 
collected. 
 


None Some All   


1.3 Did team members bring along documented evidence of the child’s 
functioning to the GCO Meeting? 
 
Documented evidence can be in different forms. Examples include 
but not limited to: 
- Behaviour description in GCO Working & Meeting Record 
- Standardised Assessment Forms 
- Any other feedback (Caregivers, Teachers, Preschool) 
 
Rationale: This ensures that discussions are objective and can be 


supported by documented observations.  
 


None Some All   


1.4 At the start of the GCO Meeting, did the GCO Leader* ensure that 
the team knows they are talking about the same child by verbally 
stating and verifying the: 
- Full name of the child? 


- Second unique identifier of the child (e.g., date of birth, address)? 


*or any team member appointed by the GCO Leader (verbally stated during 
the GCO meeting so that everyone is aware). 


 
Rationale: This ensures that all team members are discussing the 
same child and have brought the correct documents related to that 
specific child. 
 


Did not verbally 
state the child’s 
full name 


● Verbally stated 
the child’s full 
name 


 
OR 
 
● Displayed the 


child’s 
information on 
the screen 


Verbally stated 
the child’s full 
name AND a 
second unique 
identifier 


  


*1.5 At the start of the GCO Meeting, did the GCO Leader* verbally state 
the child’s chronological age (in months) and diagnosis/medical 
condition? 


 
*or any team member appointed by the GCO Leader (verbally stated during 
the GCO meeting so that everyone is aware). 


 
Rationale: This ensures that all team members consider child’s 
chronological age when discussing the FAEs and the possible 
impact of diagnosis / medical condition on the child’s functioning.  


Did not verbally 
state 


● Verbally stated 
the child’s 
chronological 
age 


 
OR 
 
● Verbally stated 


diagnosis/ 
medical 
condition 


 


Verbally stated 
the child’s 
chronological 
age AND 
diagnosis/ 
medical condition  
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*1.6 Was a brief introduction/background or update about the child and 
family (< 5 minutes) provided? 
 
Possible areas to mention: 


‐ Family composition / any changes 
‐ Financial stressors/issues (e.g., high-risk families?) / any 


changes 
‐ General ‘feel’ of the family (e.g., keen to work with the centre?) 


/ Update of family and centre working relationship 


‐ Main caregiver / any changes 
‐ Child’s school (e.g., preschool or childcare) / any changes 
‐ Other services received/ any changes 
 
Rationale: This supports family-centred practice and provides 
contextual factors surrounding the child’s functioning and 
behaviours.  
 


No information 
provided 


● Some 
information but 
missed out key 
aspects 


 
OR 
 
● Provided 


sufficient 
relevant 
information but 
not succinct 


● Provided 
sufficient 
relevant 
information 
 


● Succinctly 


  


 


2. GCO MEETING-SPECIFIC PROCESS ⓪ ① ② RATING REMARKS 


2.1 Did the team consider the three themes in each GCO? 
 
Rationale: This ensures that the team's discussion leads to a holistic 
picture of the child’s functioning for the GCO. By considering all three 
themes, the discussion can present the full range of strengths, 
challenges, and functioning across all aspects of the GCO. 


Considered up 
to 1 out of 3 
themes within 
the GCO 


Considered 2 out 
of 3 themes 
within the GCO 


Considered all 3 
themes within 
the GCO 


GCO 1  
 


GCO 2  


GCO 3  


*2.2 Did the team discuss evidence/examples to substantiate all themes 
relevant to the child’s functioning within each GCO? 
 
Rationale: This ensures that the discussion of the child’s functioning 


in each GCO is objective and based on BDs as evidence. BDs 


should be in ATC format as each component of ATC would provide 


specific details for the team to consider the child holistically. 


< 2 BD 
examples per 
theme 
 
 
 


2 BD examples 
per theme  
 
 
 


 


≥ 3 BD examples 
per theme 
 


 
 


 


GCO 1  


 


GCO 2  


GCO 3  
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2. GCO MEETING-SPECIFIC PROCESS ⓪ ① ② RATING REMARKS 


2.3 Did the team discuss all threads that are relevant to the child’s 
functioning? 
 
Rationale: This ensures that team members consider all relevant threads 
to have a holistic understanding of the child’s level of functioning within 
each GCO theme. 
 


GCO 1 GCO 2 GCO 3 


1.1.1 Initiate interaction 


1.1.2 Respond to others 


1.1.3 Maintain interaction 


1.1.4 Negotiate 


1.1.5 Share 


1.2.1 Responding to emotions 


1.2.2 –ve emotions 


1.2.3 +ve emotions 


1.3.1 Wait for queue 


1.3.2 Turn-taking 


1.3.3 Follow rules 


 


 


2.1.1 Physical attributes 


2.1.2 Qualitative concepts 


2.1.3 Quantitative concepts 


2.1.4 Space / Time 


2.1.5 Category 


2.1.6 Function 


2.1.7 Use words 


2.1.8 Literacy 


2.1.9 Direction / Sequence 


2.2.1 Environment 


2.2.2 Placement 


2.2.3 Books / Pictures 


2.2.4 Objects 


2.2.5 Problem Solve 


2.3.1 Use objects / toys 


2.3.2 Substitute object 


2.3.3 Represent object 


2.3.4 Role play 


3.1.1 Needs Met 


3.1.2 Help 


3.2.1 Eat / Drink 


3.2.2 Toilet 


3.2.3 Bathe 


3.2.4 Dress 


3.2.5 Brush teeth  


3.2.6 Leisure 


3.3.1 Access 


3.3.2 Danger 


3.3.3 Problem solve 


(navigation) 


 


 


Did not 
discuss 
relevant 
threads 


Discussed 
some of the 
relevant thread 
in depth 


Discussed most 
of the relevant 
threads in depth 


GCO 1  


 


GCO 2  


GCO 3 


 


*2.4 Did the team consider different settings (e.g., home, EI centre, 
preschool, community) when discussing the child’s functioning?  
 
Rationale: This ensures that the child’s behaviours are considered 
across settings to obtain a consistent and holistic picture of the child’s 
current level of functioning.  
 


Only 1 setting 
was 
considered for 
each theme 
 
 


 ≥ 2 different 
settings were 
considered for 
each theme 
 
 
 


GCO 1  


 


GCO 2  


GCO 3  


2.5 
 


Did the team consider the child’s functioning from multiple sources? 
 
Rationale: This ensures that observations from people who interact with 
the child are reflected and discussed. This helps the team develop a 
holistic picture of the child’s current stage of development. 


Only 1 source 
 
 
 
 
 


 ≥ 3 sources 
 
 
 
 
 


GCO 1  
 


GCO 2  


GCO 3  
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2. GCO MEETING-SPECIFIC PROCESS ⓪ ① ② RATING REMARKS 


*2.6 Did the team discuss functional performance primarily and integrate 
evidence on domain-based skills or capacity behaviours (where 
relevant*) during the discussion? 
 
*In terms of the functional age of the child.  
 
Rationale: This ensures that the emphasis is placed on functional 
performance in everyday routines. If there are domain-based 
skills/capacity behaviours mentioned to support emerging skills, 
they should be discussed to provide an insight to the child’s 
potential even though they do not change the child’s FAEs. 
 


Did not discuss 
functional 
performance 
and discussed 
domain-based 
skills or 
capacity 
behaviours only 


Discussed 
functional 
performance but 
no integration of 
domain-based 
skills or capacity 
behaviours were 
made 


Discussed 
functional 
performance 
primarily and 
where relevant, 
integrated with 
domain-based 
skills or capacity 
behaviours  


GCO 1  


 


GCO 2  


GCO 3  


*2.7 Did the team use a variety of child development resources 
alongside ECHO’s AE Reference appropriately* when deciding on 
an FAE? 
 
*Appropriately herein refers to:  
- Leveraging on the team’s child development knowledge  
- Used the age expectation table as a reference (i.e., not 


checking item by item)  
- Cite specific points in the references and integrate into 


discussion 
 
 
Rationale: This ensures that the team has a shared and objective 
understanding of what is age-expected by referring to 2 or more 
child development resources.  
 


Used any of the 
child 
development 
resources 
(including 
ECHO AE 
Reference) as a 
checklist 
 
OR 
 
Did not use the 
ECHO AE 
Reference 
 


Only used ECHO 
AE Reference, but 
used it 
appropriately 


Used ECHO AE 
Reference and all 
other relevant 
child development 
resource(s) 
appropriately 
 


GCO 1  


 


GCO 2  


GCO 3  


*2.8 To reach a consensus on the FAEs, were there substantial 
discussion supported with specific evidence (e.g., BDs, contexts 
and frequency of behaviour, relevant assessment results)? 
 
Rationale: This ensures that all team members consider frequently 
exhibited behaviours across all contexts instead of general 
impressions to support their FAEs. 


There was 
no/minimal 
discussion 
amongst team 
members using 
supporting 
evidence to 
substantiate the 
age estimates 


There was some 
discussion 
amongst team 
members using 
supporting 
evidence to 
substantiate the 
age estimates 


There was a 
substantial 
discussion 
amongst team 
members using 
supporting 
evidence to 
substantiate the 
age estimates 


GCO 1  


 


GCO 2  


GCO 3  


2.9 Did all team members agree on the FAE for the GCO? 
 
Rationale: This ensures that evidence and justifications from all 
team members have been heard, understood and assimilated to 
reach an FAE that best describes the child’s functioning. 


No consensus  Yes, consensus 
reached 


GCO 1  
 


GCO 2  


GCO 3  
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2.10 Did the team consider challenging behaviours and discuss further if 
applicable? 
 
Rationale: This ensures that any challenging behaviours are 
addressed and goals can be set to reduce these behaviours. 


No  Yes    


2.11 Was the child’s overall profile of strengths, concerns and 
appropriate focus for intervention summarised for each GCO? 
 
(Can be done after each GCO discussion or at the end of the GCO 
Meeting.) 


 
Rationale: This ensures the team agrees on the overall profile of 
the child, including strengths and concerns, and uses this 
information to consider the areas to focus for intervention. 
 


No Only 1 or 2 
aspects of the 
child’s profile 
were 
summarised 
 


Yes 
 GCO 1  


 


GCO 2  


GCO 3  


 


3. TEAM PROCESS AND CONSENSUS ⓪ ① ② RATING REMARKS 


3.1 Did any team member use jargon during the discussion? 
 
Rationale: This ensures a shared understanding of the child’s profile 
in plain language across team members and parents. 
 


Used jargon 
without any 
explanation 


 Minimal use of 
jargon with clear 
explanations 
 


  


*3.2 Did all team members show mutual respect to one another? 
 
Examples of mutual respect include (non-exhaustive): 


- Be on time for meeting and help to set-up meeting room 


- Show responsive behaviours that illustrate active listening and 
responding 


- Allow time for others to finish their thought before replying or 
moving on 


- Actively include others in the discussion 


- Listen empathically to others 
 


Rationale: This encourages collaborative, consultative and 
transdisciplinary team practices.  
 


No 
 


 Yes   


*3.3 What was the extent of relevant contributions from team members? 
 
Rationale: This ensures that team members contribute to a rich 
discussion of the child’s profile. 
 
 


Contribution 
from some 
members 


Contribution from 
all members with 
some dominating 
the discussion 
 


Good balance of 
contribution from 
all members 
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3. TEAM PROCESS AND CONSENSUS ⓪ ① ② RATING REMARKS 


3.4 How well did the GCO Leader manage the meeting? 
 
Examples of good management include (non-exhaustive): 


- Asking open-ended questions which stimulate discussions (e.g., 
so how does he show…) 


- Facilitating equal contribution from all members  


- Ensuring that the team focuses on relevant issues (i.e., stay on 
track) and not go off tangent (e.g., threads, examples, concerns) 


- Ensuring that the team does not dwell on domain skills (e.g., 
palmer grasp) 


- Ensuring that all team members contribute relevant evidence 


- Checking the understanding of team members by paraphrasing 
and summarising information 


- Summating team members’ contribution to reach consensus 
effectively and efficiently  


- Probing sufficiently to explore all team members’ functional age 
estimation (e.g., Question: Could it be lower?) 
 


Rationale: This ensures that the GCO Leader keeps the meeting on 
track, facilitates discussions from all team members, clarifies and 
summarises information.  
 


Did not 
demonstrate 
good 
management 


Tried to 
demonstrate good 
management but 
did not fully 
achieve them 


Demonstrated 
good 
management 


  


 


N.B: All items are essential to building a strong competency in GCO Process.   
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Appendix 7.5.6 Explaining the GCO Summary to Families  


  1 
Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early 
intervention service framework based on the Early Intervention framework used by the US Office of Special Education Programme which has been adapted for 
the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation.   


Explaining the GCO Summary to Families 


 


The following are frequently asked questions from caregivers. 


 


What will this document (the GCO Summary) be used for?  


This information is a whole picture, a profile of your child. Every member of the team plus you parents 


can have this so that there is a shared understanding of your child.  


 


Who will read them? Who will have access to them?  


The team which works with your child will read them and have access to them.  


You can give this information to your child’s paediatrician if you wish.  


 


What is in this document?  


This document gives a general description of what and how your child usually behaves every day, i.e., 


what he does and how he does it. This information has come from observations made by the team at 


the centre as well as information you provided during the home interview.  


 


What is captured as Challenging Behaviour/ Behaviour of Concern? 


Challenging behaviour/ Behaviour of Concern refers to behaviours that interferes or is at risk of 


interfering with your child’s learning, safety and positive social interaction. This means the behaviours 


make it harder for your child to learn and/or to keep safe. They could also affect how your child interact 


positively with others. This is important information since these are usually behaviours we want to 


decrease.  


 


Guiding questions  


● Is the description clear to you?  


● Do you have any questions about what has been written?  


● Do you think this is a good picture, i.e., accurately describes your child?  


● Is there anything you would like to add?  


● Does this help you understand your child and what we want to work on?  


 


Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early 


intervention service framework based on the Early Intervention framework used by the US Office of Special Education Programme which has been adapted for 


the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation.   
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Appendix 7.5.5 GCOM Rating Alignment for SSAs (Entry)  


GCOM Rating Alignment for SSAs (Entry), Version 2 dated 23 Nov 20231 
Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early intervention service framework based on the Early Intervention framework used by the US 
Office of Special Education Programme which has been adapted for the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation.   
 


 


GCOM Rating Alignment for SSAs (Entry) 


 


Note: 


• All ratings should be based on what was discussed during the GCO Meeting, not projection of documents. For example: 


o BDs projected on the screen but were not selected for discussion 


o Child’s previous FAEs reflected in the GCOWMR and projected on the screen but were not verbally mentioned by the team 


• Examples on how to rate (2/1/0) based on some possible scenarios. 


• Under the ‘Additional notes’, information on the recommendations and ‘good-to-have’ that may affect the scoring are provided for your reference. 


• The examples provided in the rating alignment are non-exhaustive. 


 


Section 1: Preparation and Beginning 


Item Preparation and Beginning To rate 0 
Criteria not met 


To rate 1 
Some criteria are met 


To rate 2 
All criteria are met 


*1.1 
 


Is the meeting room conducive for team-based 
discussions and shared understanding/ 
awareness of documented evidence? 
 
Rationale: This ensures that the meeting can be 
conducted efficiently and confidentially. Ongoing 
documentation during the meeting ensures that 
discussions and updates are captured. 


 


Discussion is not documented 
and/or held in a noisy area 
that lacks privacy. 
 
 
 


Discussion is held in a quiet 
and private area and is 
documented, but there is no 
projection for the shared 
working document. 
 


Discussion is held in a quiet and 
private area, is documented and a 
shared working document is 
projected. 
 


 


E.g., Rate 0 if Team 
expressed difficulty in hearing 
each other due to the noise in 
their surroundings and there 
was nothing done to improve 
the situation. 
 


  


1.2 
 
 
 
 
 
 


Did all team members provide functional age 


estimates (FAEs) for each of the 3 GCOs to GCO 
Leader before the meeting such that they are 
not influenced by each other’s age estimates? 
 
Rationale: This ensures that all team members had 
independently decided on the FAEs for each of the 3 
GCOs based on all BDs collected. 


 


No one provided the FAEs 
before the meeting. 


Some team members 
provided the FAEs before the 
meeting. 
 


All team members provided the 
FAEs before the meeting. 
 
 


  E.g., Rate 2 as long as all team 
members provided their FAEs 
before the start of the GCO 
Meeting. 
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Item Preparation and Beginning 
To rate 0 


Criteria not met 
To rate 1 


Some criteria are met 
To rate 2 


All criteria are met 


1.3 
 
 


Did team members bring along documented 
evidence of the child’s functioning to the GCO 
Meeting? 
 


Documented evidence can be in different forms. 
Examples include but not limited to: 
- Behaviour description in GCO Working & 


Meeting Record 
- Standardised Assessment Forms 
- Any other feedback (Caregivers, Teachers, 


Preschool) 
 


Rationale: This ensures that discussions are objective 
and can be supported by documented observations.  
 


No one brought documented 
evidence of the child’s 
functioning. 


Some team members brought 
documented evidence of the 
child’s functioning. 


All team members brought 
documented evidence of the child’s 
functioning. 
 
 


Additional notes 


• Team members should verbally state that they are referring to other documents that are not 
projected so that everyone is aware. 


1.4 At the start of the GCO Meeting, did the GCO 
Leader* ensure that the team knows they are 
talking about the same child by verbally stating 
and verifying the: 
- Full name of the child? 
- Second unique identifier of the child (e.g., date of 


birth, address)? 
 


*or any team member appointed by the GCO Leader 
(verbally stated during the GCO meeting so that everyone is 
aware). 
 


Rationale: This ensures that all team members are 
discussing the same child and have brought the 
correct documents related to that specific child. 
 


The GCO Leader* did not 
verbally state the child’s full 
name. 


The GCO Leader* only 
verbally stated the child’s full 
name without a second 
unique identifier. 
 
OR  
 
GCO Leader* only displayed 
the child’s information on the 
screen without stating the 
child’s full name. 
 


The GCO Leader* verbally stated 
the child’s full name AND a second 
unique identifier. 
 
 


*1.5 At the start of the GCO Meeting, did the GCO 
Leader* verbally state the child’s chronological 
age (in months) and diagnosis/medical 
condition? 
 
*or any team member appointed by the GCO Leader 
(verbally stated during the GCO meeting so that everyone is 
aware). 
 


Rationale: This ensures that all team members 
consider child’s chronological age when discussing 
the FAEs and the possible impact of diagnosis / 
medical condition on the child’s functioning. 


The GCO Leader* did not 
verbally state the child’s 
chronological age and 
diagnosis/medical condition. 


The GCO Leader* verbally 
stated the child’s 
chronological age OR 
diagnosis/medical condition. 


The GCO Leader* verbally stated 
the child’s chronological age AND 
diagnosis/medical condition. 
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Item Preparation and Beginning 
To rate 0 


Criteria not met 
To rate 1 


Some criteria are met 
To rate 2 


All criteria are met 


*1.6 Was a brief introduction/background or update 
about the child and family (< 5 minutes) 
provided? 
 


Possible areas to mention: 
‐ Family composition / any changes 
‐ Financial stressors/issues (e.g., high-risk 


families?) / any changes 
‐ General ‘feel’ of the family (e.g., keen to work 


with the centre?) / Update of family and centre 
working relationship 


‐ Main caregiver / any changes 
‐ Child’s school (e.g., preschool or childcare) / any 


changes 


‐ Other services received/ any changes 
 


Rationale: This supports family-centred practice and 
provides contextual factors surrounding the child’s 
functioning and behaviours.  
 


The team did not provide any 
information about the child 
and family. 


The team provided some 
information but missed out 
key aspects of the child and 
family. 
OR 
The team provided sufficient 
relevant information about the 
child and family but this was 
not succinct. 
 


The team provided sufficient 
relevant information about the child 
and family succinctly. 


 


Section 2: GCO Meeting Specific Processes: Team incorporates best practices and understanding of GCO-related content in meeting 
 


Item GCO Meeting Specific Processes To rate 0 
Criteria not met 


To rate 1 
Some criteria are met 


To rate 2 
All criteria are met 


2.1 Did the team consider the three themes in each 
GCO? 
 


Rationale: This ensures that the team's discussion 
leads to a holistic picture of the child’s functioning for 
the GCO. By considering all three themes, the 
discussion can present the full range of strengths, 
challenges, and functioning across all aspects of the 
GCO. 


The team considered up to 1 
out of 3 themes within the 
GCO. 


The team considered 2 out of 
3 themes within the GCO. 
 


The team considered all 3 
themes within the GCO. 
 


  E.g., Rate 2 if the team verbally 
states any of the GCO theme is 
not relevant to the child’s current 
level of functioning. 


*2.2 Did the team discuss evidence (i.e., BDs in ATC 
format) to substantiate all themes relevant to the 
child’s functioning within each GCO? 
 


Rationale: This ensures that the discussion of the 
child’s functioning in each GCO is objective and based 
on BDs as evidence. BDs should be in ATC format as 
each component of ATC would provide specific details 
for the team to consider the child holistically. 


< 2 BD examples per theme 
were discussed  


 


2 BD examples per theme 
were discussed  
 


≥ 3 BD examples per theme 
were discussed  


Additional notes  


• The team to verbally state if any theme is not applicable so that everyone knows that it was 
considered. 


• Ensure that discussion is substantiated by BDs in complete ATC format (full BD needs to be 
verbalised or at least displayed on the screen). 
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Item GCO Meeting Specific Processes 
To rate 0 


Criteria not met 
To rate 1 


Some criteria are met 
To rate 2 


All criteria are met 


• BD is not counted if it is incomplete, or team member only verbally mentions part of the BD 
when it is not displayed. 


• Rate the GCO as a whole based on the theme with the least number of BD examples. Do not 
use an average of the three themes.  


• For any incorrect classifications, provide feedback for coaching of staff.  


• If less than 3 BDs were collected in any of the GCO theme, team should discuss if there were 
any other significant behaviours observed. If any, to document in the GCOWMR/prompt doc. 
Otherwise, acceptable if team verbally explained that no further observations were made 
under the GCO theme. 


 


2.3  Did the team discuss all threads that are relevant 
to the child’s functioning? 
 
Rationale:  This ensures that team members consider 
all relevant threads to have a holistic understanding of 
the child’s level of functioning within each GCO theme.  


No relevant threads in each 
theme were discussed. 


Some relevant threads in each 
theme were discussed. 


Most relevant threads in each 
theme were discussed. 


Additional notes 


• Team to verbally state if any of the threads are not relevant so that everyone is aware. 
 


*2.4 
 
 


Did the team consider different settings (e.g., 
home, EI centre, preschool, community) when 
discussing BDs of the child’s functioning?  
 
 
Rationale: This ensures that the child’s behaviours are 
considered across settings to obtain a consistent and 
holistic picture of the child’s current level of functioning.  


 
  
 
 
 
 
 
 
 
 
 
 
 


No, only 1 setting was 
considered for each theme. 


NA 
 


Yes, ≥ 2 different settings were 
considered for each theme. 


E.g., Rate 0 if: 
o Team verbally states 


that there are no home 
BDs due to: 
▪ Insufficient time to 


conduct home 
interview before 
GCO Meeting 


 


 E.g., Rate 2 if team verbally 
states that they considered 
another setting besides the EI 
centre but was unable to collect 
BDs due to reasons such as: 


• Difficulties in communicating 
with caregivers (to state at 
least once during the 
discussion and also when 
sharing about the child / 
family background). 
o For example, “we were not 


able to gather information 
on child’s functioning at 
home because caregivers 
were not contactable”. 
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Item GCO Meeting Specific Processes 
To rate 0 


Criteria not met 
To rate 1 


Some criteria are met 
To rate 2 


All criteria are met 


 
 
 
  


Additional notes 


• The team to verbally state if any theme is not applicable so that everyone knows that it was 
considered. 


• Team to also state other settings that have been considered, even if no BDs were gathered as 
a result.  


• Ensure that discussion is substantiated by BDs in complete ATC format (full BD need to be 
verbalised or at least displayed on the screen) 


• Rate the GCO as a whole based on the theme with the least number of contexts discussed. 
Do not use an average of the three themes. 


 


2.5 Did the team consider the child’s functioning from 
multiple sources?  
 
 
Rationale: This ensures that observations from people 
who interact with the child are reflected and discussed. 
This helps the team develop a holistic picture of the 
child’s current stage of development. 


The team only considered the 
child’s functioning from 1 
source.  


NA 
 
 
 


The team considered the child’s 
functioning from ≥ 3 sources for 
entry cases 


Additional notes 
Each individual who provides the BD is considered as one source, and this includes:  


• Each parent 


• Each practitioner at EIPIC Centre (even if they did not provide FAEs) 


• Each teacher at preschool or childcare  


• Each caregiver (e.g., grandparents, domestic helper) 


• Each service provider (e.g., private therapist, tutor at enrichment classes)  
 


*2.6 Did the team discuss functional performance 
primarily and integrate evidence on domain-based 
skills or capacity behaviours (where relevant*) 
during the discussion? 
 
*In terms of the functional age of the child. 
 
 
Rationale: This ensures that the emphasis is placed on 
functional performance in everyday routines. If there 
are domain-based skills/capacity behaviours mentioned 
to support emerging skills, they should be discussed to 
provide an insight to the child’s potential even though 
they do not change the child’s FAEs. 


 


The team did not discuss 
functional performance; and 
discussed domain-based 
skills or capacity behaviours 
only. 
 
 


The team discussed functional 
performance but no 
integration of domain-based 
skills or capacity behaviours 
were made. 


The team discussed functional 
performance primarily and where 
relevant, integrated evidence 
from domain-based skills or 
capacity behaviours. 


 
 


Additional notes 


• Integrating means to consider the application of domain skills in naturalistic settings. 
‐ E.g., Stating that the child is able to label colours [capacity behaviour]. Furthermore, the child also responded to 


the teacher’s request correctly by picking out the red ball during play time [integrating with functional performance 
behaviour]. 


• Depending on the child’s age, recognising that he/she is too young / low functioning to have 
tested behaviours. 


• Capacity behaviours (if any) should be discussed and integrated during the discussion (not 
after FAE justification). 
 







Appendix 7.5.5 GCOM Rating Alignment for SSAs (Entry) 


GCOM Rating Alignment for SSAs (Entry), Version 2 dated 23 Nov 2023  6 


 
 


Item GCO Meeting Specific Processes 
To rate 0 


Criteria not met 
To rate 1 


Some criteria are met 
To rate 2 


All criteria are met 


*2.7 Did the team use a variety of child development 
resources alongside ECHO’s AE Reference 
appropriately* when deciding on a functional age 
estimate? 
 


*Appropriately herein refers to:  
- Leveraging on the team’s child development 


knowledge  
- Used the age expectation table as a reference (i.e., 


not checking item by item)  
- Cite specific points in the references and integrate 


into discussion 
 


Rationale: This ensures that the team has a shared and 
objective understanding of what is age-expected by 
referring to 2 or more child development resources.  
 


The team used any of the 
child development resources 
(including ECHO AE 
Reference) as a checklist.  
 
OR  
 
The team did not use the 
ECHO AE Reference.  
 


The team only used ECHO AE 
Reference, but used it 
appropriately.  
 


 


The team used ECHO AE 
Reference and the other relevant 
child development resource(s) 
appropriately. 
 
 
 


 


Additional notes 


• References may be projected on the shared screen. 


• Team to provide BDs as evidence when justifying if child has significant skills in the next age 
band. 


 


*2.8 
 
 


To reach a consensus on the FAEs, was there 
substantial discussion supported with specific 
evidence (e.g., BDs, contexts and frequency of 
behaviour, relevant assessment results)?  
 
Rationale: This ensures that all team members 
consider frequently exhibited behaviours across all 
contexts instead of general impressions to support their 
FAEs. 


There was no/minimal 
discussion amongst team 
members using supporting 
evidence to substantiate the 
age estimates.  


There was some discussion 
amongst team members using 
supporting evidence to 
substantiate the age 
estimates. 


There was substantial 
discussion amongst team 
members using supporting 
evidence to substantiate the age 
estimates. 


E.g., Rate 0 if everyone 
simply agrees and moves on. 
 


  


Additional notes 


• There should be at least 2 members providing justifications for a balanced discussion before 
the team considers the next/higher age band. 


• Substantial: involves the team members explaining why they chose that age band with their BD 
examples and observations. If team is leaning towards an age band that differs from an 
individual’s FAE, that team member should explain why he/she initially disagreed but is now 
agreeable to another age band. 
 


2.9 Did all team members agree on the FAE for the 
GCO? 
 
Rationale: This ensures that evidence and justifications 
from all team members have been heard, understood 
and assimilated to reach an FAE that best describes 
the child’s functioning.  
 


The team did not come to a 
consensus on the FAE for the 
GCO. 
 


NA The team came to a consensus 
on the FAE for the GCO. 
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Item GCO Meeting Specific Processes 
To rate 0 


Criteria not met 
To rate 1 


Some criteria are met 
To rate 2 


All criteria are met 


2.10 
 
 


Did the team consider challenging behaviours and 
discuss further if applicable?  
 


 
Rationale: This ensures that any challenging 
behaviours are addressed and goals can be set to 
reduce these behaviours. 


The team did not consider 
challenging behaviours.  
 


NA The team considered and 
discussed challenging 
behaviours.   
 


 NA E.g., Rate 2 if the GCO Leader 
asked about challenging 
behaviours and there were none 
to be discussed. 
 


Additional notes 


• The team must verbally state if there are no challenging behaviours so that everyone knows 
that it was considered. 


 


2.11 Was the child’s overall profile of strengths, 
concerns and appropriate focus for 
intervention summarised for each GCO?  
 
(Can be done after each GCO discussion or at the end 
of the GCO Meeting.) 


 
Rationale: This ensures the team agrees on the overall 
profile of the child, including strengths and concerns, 
and uses this information to consider the areas to focus 
for intervention. 


The child’s profile was not 
summarised. 
 


Only 1 or 2 aspects of the 
child’s profile were 
summarised (e.g., strength, 
concerns OR appropriate 
focus for intervention). 
 
 


A balanced and holistic child’s 
profile was summarised (e.g., 
GCO of strength, concern AND 
appropriate focus for 
intervention).  
 


 


Section 3: Team Process and Consensus: General interaction approach and dialogue between team members at the GCO Meeting 


 


Item Team Process and Consensus To rate 0 
Criteria not met 


To rate 1 
Some criteria are met 


To rate 2 
All criteria are met 


3.1 Did any team member use jargon during the 
discussion?  
 
Rationale: This ensures a shared understanding of the 
child’s profile in plain language across team members 
and parents. 


The team used jargon without 
explanation.  


NA The team used minimal jargon 
with clear explanations.  
 
 


Additional notes 


• GCO Leader should explain any specific medical conditions / medication mentioned.  


• No short forms / abbreviations. 
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Item Team Process and Consensus 
To rate 0 


Criteria not met 
To rate 1 


Some criteria are met 
To rate 2 


All criteria are met 


*3.2 Did all team members show mutual respect to one 
another? 
 


Examples of mutual respect include (non-exhaustive): 


- Be on time for meeting and help to set-up meeting 
room 


- Show responsive behaviours that illustrate active 
listening and responding 


- Allow time for others to finish their thought before 
replying or moving on 


- Actively include others in the discussion 


- Listen empathically to others 
 


Rationale: This encourages collaborative, consultative 
and transdisciplinary team practices.  


 


The team members did not 
show mutual respect to one 
another. 
There were some instances of 
disrespectful behaviour 
observed. 
 


NA Throughout the meeting, team 
members often showed mutual 
respect for one another. 
No instances of disrespectful 
behaviour were observed. 


Additional notes 


• Team members should consider each other’s contribution throughout the GCO Meeting. 


*3.3 
 


 


What was the extent of relevant contributions from 
team members? 
  
Rationale: This ensures that team members contribute to 
a rich discussion of the child’s profile. 


Minimal contribution from 
some members. 


Contribution from all members 
with some dominating the 
discussion. 


Good balance of contribution 
from all members. 
 


Additional notes 


• Team members should acknowledge that they have nothing further to add during discussion 
(e.g., Team members shared that their views have already been discussed and do not have 
anything further to add). 


 


3.4 How well did the GCO Leader manage the 
meeting? 
 


Examples of good management include (non-
exhaustive): 


- Asking open-ended questions which stimulate 
discussions (e.g., so how does he show…) 


- Facilitating equal contribution from all members  


- Ensuring that the team focuses on relevant issues 
(i.e., stay on track) and not go off tangent (e.g., 
threads, examples, concerns) 


- Ensuring that the team does not dwell on domain 
skills (e.g., palmer grasp) 


- Ensuring that all team members contribute relevant 
evidence 


- Checking the understanding of team members by 
paraphrasing and summarising information 
 


Did not demonstrate good 
management skills.  


Tried to demonstrate good 
management but did not fully 
achieve them.  


Demonstrated good 
management.  
 
 


  E.g., Rate 2 when GCO 
Leader demonstrates good 
management but members 
were not responsive. 
E.g., GCO Leader asks members for 
input but members did not contribute 
relevant discussion. Rate 0 / 1 under 
items 3.2 or 3.3 instead. 
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Item Team Process and Consensus 
To rate 0 


Criteria not met 
To rate 1 


Some criteria are met 
To rate 2 


All criteria are met 


- Summating team members’ contribution to reach 
consensus effectively and efficiently  


- Probing sufficiently to explore all team members’ 
functional age estimation (e.g., Question: Could it be 
lower?) 
 


Rationale: This ensures that the GCO Leader keeps the 
meeting on track, facilitates discussions from all team 
members, clarifies and summarises information.  


 


 


N.B: All items are essential to building a strong competency in the GCO Process. 
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 CHAPTER 8 
 

 

Functional Goals 
 

The ECHO Framework recommends setting functional goals that are meaningful to the child and the 

family. This chapter describes what functional goals are, how to set functional goals following the GCO 

Process, and how to break them down into short-term objectives to monitor progress. 

 

 

8.1 Functional Goals for IEPs  
 

One of the intended outcomes of early intervention (EI) is for the children to develop skills in the 3 

GCOs and use them meaningfully in everyday activities (Early Childhood Development Agency, 2021). 

In EI centres, transdisciplinary teams work closely with caregivers to create Individualised Educational 

Plans (IEPs) for the children. The goals set in the IEPs reflect the priorities of the caregivers and the 

individual needs of the children and are usually reviewed every six months. 

 

The setting of functional goals follows closely from the GCO Meeting in which the FAEs are determined 

and focus for intervention are narrowed. The FAEs of the 3 GCOs form the baseline profile of the 

children, whilst the focus for intervention would provide some direction for the goals to set.  

 
 

Definition: Individualised Educational Plan (IEP) 

A customised plan to chart the child’s learning and developmental growth. The 

IEP contains details such as the assessment outcomes, intervention needs as 

well as the review of the child’s progress during the period of support. 

(Early Childhood Development Agency, 2021, p. 33) 
 

 

The goals set should be functional – relevant for the children and families. This allows greater 

permeability of skills learnt, between the EI centres and the natural environment where the skills are 

often used.  

 
 

Definition: Functional Goal 

A functional goal is a goal that:   

1) reflects the priorities of the family, 

2) is useful and meaningful,  

3) reflects real-life situations,  

4) is free of jargon, and  

5) is measurable. 

(McWilliam, 2010, p. 94) 
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8.2 Functional Approach to Goal Setting 

 

There are two main approaches to formulating goals: developmental approach and functional 

approach (McWilliam & Casey, 2008). The developmental approach sets goals based on 

developmental milestones (e.g., communication, cognitive, physical) that the children have not yet 

mastered (McWilliam, 2010). In contrast, the functional approach focuses on finding out what works 

for the children and the families, and aims to develop skills that support the children's participation 

in everyday activities (McWilliam & Casey, 2008).  

 

Examples of developmental and functional goals are shown in Table 8-1.  

 

Table 8-1. Examples of Developmental Goals versus Functional Goals. 

 

Developmental Goal  

 

 

 

Functional Goal 

Gross Motor Development:  

Kate will maintain a balanced sitting 

position for 10 minutes without 

support. 
 

Fine Motor Development:  

Kate will pick up small objects between 

her finger and thumb using an ‘inferior’ 

pincer grip 4 out of 5 times.  
 

Adaptive Development:  

Kate will demonstrate finger-feeding 

independently during meals.  

Kate will sit at the table and participate 

in meals by feeding herself during 

snack time in EI Centre and breakfast at 

home.  

 

We know she can do this when she 
picks up small pieces of food (e.g., 
cereals, puffs) with her thumb and 
index finger and brings them to her 
mouth, during two meals a day, across 
4 consecutive weeks.   

 

 

The formulation of functional goals has several advantages over developmental goals.  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

Kate’s participation in mealtimes (a common daily routine) is enabled through the 

integration of gross motor, fine motor and adaptive skills. This contributes to her 

independence in her daily routines (GCO 3) and also reduces the number of goals 

in her IEP as goals are no longer written as isolated developmental goals in her IEP.  

 

 

 

Including a context (e.g., snack time) in which the skills (e.g., maintaining a 

balanced sitting position) can be applied to everyday routines makes the goal 

meaningful for Kate and her family. 

 

 

Replacing technical terms (e.g., 'inferior pincer grip') also helps to keep goals simple 

and easy to understand for caregivers.  
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Key Points 
 

 

Functional goals should  

 Address family’s concerns and priorities 

 Focus on the child’s participation in developmentally appropriate and 

everyday activities to promote engagement 

 Describe a specific behaviour or action that can be observed and measured 

 Be written in clear and simple language that is easily understood by everyone 

involved in the child’s development 

 Be specific, measurable, achievable, relevant and time-bound (S.M.A.R.T.) 

 
 

8.3 Components of Functional Goals   
 

In the ECHO Framework, four components are 
considered when formulating functional goals: 
Purpose (P), Context (C), Action (A) and Timeframe 
(T). These components can be referred to by the 
acronym P-CAT and were adapted from the Goal 
Functionality Scale III by McWilliam (2009).  
 
The P-CAT format provides a guide to the 
formulation of functional goals, and Appendix 8.5.1: 
Functional Goal Template serves as a useful tool for 
this process. It is important to note that the 
components of P-CAT need not be in any particular 
order, as long as they are present in the goal. An 
example of how P-CAT can be applied is shown in 
Figure 8-1. 

 

 
 
Note. Adapted from Goal Functionality 
Scale III by R. A. McWilliam, 2009, TEIDS-
Plus Study, Siskin Children’s Institute.   
 

 

Figure 8-1. Example of a Functional Goal Written in P-CAT Format. 

Purpose  Context 

John will get his needs met, during snack time with his teachers at EI 

Centre and during dinner time with his 

parents at home. 

  

Action Timeframe 

We know that he can do this when he 

requests for a desired food or drink by 

selecting a picture of it from his 

communication book and giving it to his 

teachers or parents, 

twice a day (once at home and at EI 

Centre), across 4 consecutive weeks. 

 

 
 

  
  
  

  

 
P

-C
A

T 

 Purpose  

 Context 

 Action 

 Timeframe 
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Purpose 
 

The ‘purpose’ provides the basis for goal setting and establishes a link to the GCOs. It points us to 

what the goal means to the child and answers the question 'Why is the child working towards this 

goal?'   

 

During the GCO Meeting, the EI team discusses the child’s current level of functioning and determines 

the FAEs. At the end of the meeting, the team identifies the strengths, weaknesses, and focus for 

intervention for each GCO. This information is important and helps to determine the ‘purpose’ of the 

P-CAT goal. Other considerations that should be taken into account when formulating the ‘purpose’ 

are shown in Figure 8-2. 

 

Figure 8-2. Considerations for Developing Functional Goals.  

 

 

 

 

 

Note. Adapted from Developing High-Quality, Functional IFSP Outcomes and IEP Goals Training 
Package by A. Lucas et al., 2014 (https://ectacenter.org/~pdfs/knowledgepath/ifspoutcomes-
iepgoals/Guidance_for_Trainers.pdf). In the public domain. 
 
 

 

The ‘purpose’ of the goal can be written in the format: 
 

‘Child will (GCO theme and/or GCO thread)’ 
 

 

By using the GCO theme and/or thread, the goal is linked directly to functional child outcomes based 

on the GCO selected. It is recommended that the ‘purpose’ of the goal reflects only one GCO theme 

and/or thread to keep the goal specific. Functional goals that are specific allow the EI teams, including 

caregivers, to know what is to be achieved for each goal, and when (timeframe) they will be achieved.  

 
 

An example of ‘purpose’ in a P-CAT goal would be: 
 

John will get his needs met (GCO 3.1.1) 
 

Consider caregivers’ priorities and/or family’s needs  

 What is the caregiver's hope for the child and the family? 

 What is most important or meaningful for the family?  

 

Consider what is working and what is challenging 

 What is working/challenging in the child's everyday routines and activities? 

 What does the child like to do and what does the family like to do together? 

 Which parts of the day are not going so well? What differences would the caregivers 

like to see in the future? 

 
Consider factors influencing child’s learning and participation 

 What does the functional assessment process tell us about the child's developmental 

abilities, strengths and needs? 

 What impact does the child’s developmental abilities, strengths and needs have on the 

child's learning and participation in daily routines and activities? 

 

 

 

https://ectacenter.org/~pdfs/knowledgepath/ifspoutcomes-iepgoals/Guidance_for_Trainers.pdf
https://ectacenter.org/~pdfs/knowledgepath/ifspoutcomes-iepgoals/Guidance_for_Trainers.pdf
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Context  
 

‘Context’ in P-CAT refers to the circumstances in the child's natural environment in which a behaviour 

or skill is demonstrated. In the ECHO Framework, this may include and is not limited to: 
 

 

    

Routines or Activities 

 E.g., during 

playtime 

 

Places 

 E.g., In the EI 

centre, at home or 

preschool 

People 

 E.g., With peers, 

siblings, teachers 

or parents 

Materials 

 E.g., The use of 

building blocks 

 

Selecting contexts that are meaningful to the child when setting goals increases natural learning 

opportunities for generalisation, and motivation to apply skills. To ensure generalisability, goals 

should include the extent to which the child will demonstrate the behaviour or skill across routines, 

places, people, situations, or materials. 

 

The guiding questions shown in Figure 8-3 can be used to identify ‘context’ with consideration given 

to generalisation when formulating goals.  

 

Figure 8-3. Identifying Contexts and Ensuring Generalisability in Goals. 

 

 

 

 

The ‘context’ of the goal can be written in the format: 

 

‘Child will… during (context)’ 
 

 

Refer to Figure 8-4 for an example of ‘context’ in a P-CAT goal. 

Identify Context Opportunities to Generalise 

 What activity does the child like? What 

strengths does the child display?  
 

 When and where will the behaviour or 

skill be used in the child's daily 

routines or activities?  
 

 Who will the behaviour or skills be 

used with?  
 

 What materials will the child use to 

demonstrate the behaviour or skill? 

 

 What other opportunities will the child 

have to display the behaviour or skill? 
 

 How many times, in how many routines, 

with how many people or in how many 

places will the child need to 

demonstrate the behaviour or skill to 

show that he/she has learnt it? 
 

 In how many contexts is the goal 

achievable for the child and family? E.g., 

How many routines are the caregivers 

able to follow up with at home?  

 
Snack time with 

teachers at EI 
CENTRE 

Dinner time with 
parents at home 
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Figure 8-4. Example of Context in a P-CAT Goal. 

John will get his needs met during (context)  

John will get his needs met during snack 

time with his teachers at EI Centre and 

dinner time with his parents at home.  

 Context: Routine  

 Context: Place (at least 2 places if applicable) 

 Context: Material/People (if applicable)   

 
 
Action 
 
The third P-CAT component, ‘action’, refers to the behaviour or skill the child is expected to learn. 

‘Action’ should be clearly written as what the child says or does in a way that is observable, 

measurable, and reflects the ‘purpose’ of the goal. Words such as 'improve’, 'increase,’ or 'tolerate' 

are not recommended as they are not clear enough for the reader to objectively observe or measure 

the goal (McWilliam, 2010).   

 
It is important to consider the developmental level and needs of the child, as well as the level of 

engagement in the routine or activity, when determining the ‘action’ for the goal. This should be done 

in consultation with the family, as they have a good understanding of the child’s daily routines and 

whether the selected intervention meets their priorities. This good practice is in line with the EI pillar 

of family-centred practice as mentioned in Chapter 2. 

 

The guiding questions in Table 8-2 can be used to determine ‘action’ for goals.  

 
Table 8-2. Determining the Actions for Goals. 

Consideration  Example  

What is the child’s 

current stage of 

development?  

 

 How is the child currently participating in the routine or activity, e.g., 

the level of engagement?  

 What does the child’s FAE tell me about his current level of 

functioning?  

What is the next 

achievable stage of 

development for the 

child?  

 

 What is the child’s zone of proximal development (ZPD)?  

 What is known about the child’s learning pace? 

 What opportunities does the child have to practise the behaviour or 

skill? 

 What impact does the child’s diagnosis have on his participation?  

What promotes the 

child’s level of 

engagement?  

 What are the child’s strengths?  

 What interests, motivates or challenges the child?  

What are caregivers’ 

priorities?  

 How does the ‘action’ contribute to the achieving of caregivers’ goals 

or address caregivers’ concerns?  

 

 



182  |  Functional Goals 

 

Conditions that are necessary for an ‘action’ to take place can be included in the goal statement as 

part of the ‘action’. Do note that conditions are not strategies, as explained in Figure 8-5.  

 

Figure 8-5. Conditions versus Strategies.  

 

 

 

 

The ‘context’ of the goal can be written in the format: 
 

‘We know the child can do this… when 

(action)…’ 

 

or 
‘We know the child can do this when 

(action)… given/by using (condition)…’ 

 
Referring to the example in Figure 8-4, it is made clear that John requires a communication book to 

request for a desired food or drink by including the condition as shown in Figure 8-6.  

 

Figure 8-6. Example of an Action and a Condition in a P-CAT Goal.  

John will get his needs met during snack time with his teachers at EI Centre and dinner time with 
his parents at home. We know he can do this when  

Action: expected behaviour  he requests for a desired food or drink  

Under what conditions  
(if applicable)  

by selecting a picture of it from his communication book and 
giving it to his teachers or parents 

 
 

Timeframe 
 

The final component in P-CAT, ‘timeframe’, refers to the criteria that informs the EI team when the 

goal is targeted to be achieved and maintained over time. It includes an acquisition criterion and 

maintenance criterion (see Figure 8-7).  

 

 

Conditions Strategies (Including Prompts) 

● Adaptations, accommodations or 

supports that the child requires to fully 

participate in his or her environment 

(e.g., removing barriers to learn) 
 

● Could include assistive devices (e.g., 

Augmentative and Alternative 

Communication (AAC), wheelchairs) 

or modification to materials/tasks 
 

● Included in goals as part of the ‘action’   

● Used as part of intervention when 

teaching a behaviour or skill, to guide 

the child towards the outcome 
 

● E.g., “whole body listening”, “stop-

think-do”, visual or verbal prompts  
 

● Not included in goals and can be 

documented in intervention plans 

instead 



Functional Goals  |  183   

 

 

Figure 8-7. Acquisition and Maintenance Criteria. 

 

 

 

Note. From Routines-based early intervention: Supporting young children and their Families (pp. 96-

97), by R. A. McWilliam, 2010, Paul H. Brookes Publishing Co. Copyright 2010 by Paul H. Brookes 

Publishing Co.  

 

The acquisition criterion and maintenance criterion should be established in relation to the ‘purpose’, 

‘context’, ‘action’ of the goal, and in consideration of the following presented in Figure 8-8. 

 

Figure 8-8. Determining the Acquisition and Maintenance Criteria for Timeframe. 

 

 

 

 

 

 

 

 

The acquisition criterion can be written in terms of how the behaviour or skill is demonstrated, e.g., 
frequency, duration, distance or volume (see Table 8-3).  

 
Table 8-3. Examples of Acquisition Criterion. 

Type of Measurement  What it Measures   Example  

 

Frequency 
The number of 
occurrences  

Child initiates play with his friends 3 
times at the playground 

 

Duration The time taken  
Child takes 30 minutes to finish his meal 

 

Distance The physical length  
Child walks from home to school while 
holding parents’ hand 

Volume 
The quantity or 
amount  

Child eats half a bowl of rice 
independently 

 

Acquisition Criteria Maintenance Criteria 

● Indicates the extent to which the child 

should demonstrate the behaviour or skill   

● Indicates the appropriate period of time 

that the behaviour or skill should be 

maintained for 

 How long should the behaviour/ 

skill be displayed for it to be 

considered mastered? 

 M
ai

n
te

n
an

ce
 

C
ri

te
ri

a For 1 week; for 3 consecutive 
weeks 

 

 What is a meaningful way of 

measuring the behaviour/skill? 

A
cq

u
is

it
io

n
  

C
ri

te
ri

a 

3 times per week; 
 with 2 peers 

 

Consider child’s ZPD, 
diagnosis and learning pace, 
developmental milestones, 

and opportunities for practice 

 What is an achievable level of 

behaviour/skill? 
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The ‘timeframe’ of the goal can be written in the format: 

 

‘We know the child can do this when 

(action), for (acquisition criterion), 

across (maintenance criterion)’ 
 

 

Using the same example of John, Figure 8-6 shows how ‘timeframe’ can be included in a P-CAT goal. 

 

Figure 8-9. Example of Timeframe in a P-CAT Goal.  

John will get his needs met during snack time with his teachers at EI centre and dinner time with 
his parents at home. We know he can do this when he requests for a desired food or drink by 
selecting a picture of it from his communication book and giving it to his teachers or parents, 

Timeframe: acquisition criterion   for twice a day (once at home and at EI centre)  

Timeframe: maintenance criterion  across 3 consecutive weeks.  

 

 

8.4 Short-Term Objectives 
 

Goals can be broken down into short-term objectives (STOs) that are monitored regularly to measure 

the child's progress towards the goal. By breaking down the goals into STOs, it enables the EI team to:  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The STOs should be shared with caregivers to help them know what activities can be done at home 

and to enable them to contribute to progress monitoring. 

 

The method for establishing STOs and monitoring progress may vary across EI centres. This section 

shows how P-CAT goals can be broken down into STOs by using a measurable criterion, for example, 

frequency, duration, amount of support needed, skills to be learnt in achievable steps, or across 

contexts (see Table 8-4).  

Determine whether the child is progressing faster or slower than expected 
 

Adjust goals as necessary 
 

Evaluate how well the interventions are working 
 

Make timely changes to intervention plans to ensure that the child is being 

adequately supported to achieve his or her goals  
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Table 8-4. Examples of Short-Term Objectives.  

Measurable 
Criterion 

Functional Goal Short-Term Objectives 

Frequency  

 

Avery will initiate interactions with her teachers 

or peers at EI Centre.  

 

We know she can do this when she uses actions 

(e.g., gives a toy to teacher/peer) or gestures 

(e.g., does ‘come’ hand gesture, points to 

objects while looking at teacher/peer) to initiate 

interactions for at least 5 times a day, across 2 

consecutive weeks.  

STO 1: … to initiate interactions 

for at least 3 times a day, across 

3 consecutive weeks. 

 

 

Duration  Brad will participate in eating during his tea 

break at school on weekdays and dinner time at 

home on weekends.  

 

We know he can do this when he takes no more 

than 30 minutes to finish each of his meals, 

across 3 consecutive weeks.  

STO 1: … takes no more than 45 

minutes to finish each of his 

meals, across 2 consecutive 

weeks. 

 

 

Amount of 

support 

need   

 

 

Clara will access and navigate her physical 

environments with her teachers at the 

playground and her parents at the park.  

 

We know that she can do this when she walks 

with her Rifton Pacer Gait Trainer with close 

supervision, for 10 minutes, 3 times a week, 

across 4 consecutive weeks.  

STO 1: … walks with her Rifton 

Pacer Gait Trainer with physical 

support from her teachers or 

parents, for 10 minutes, 3 times 

a week.  

 

STO 2: … walks with her Rifton 

Pacer Gait Trainer with verbal 

instructions from her teachers 

or parents, for 10 minutes, 3 

times a week. 

Skills to be 

learnt 

progressively 

in achievable 

steps 

David will participate in dressing himself during 

the dismissal routine with his teachers at EI 

Centre and morning routine with his mother at 

home.   

 

We know he can do this when he puts on his 

socks, twice a day (on weekdays), across 2 

consecutive weeks. 

STO 1: … We know he can do 

this when he pulls his sock over 

his ankle after the teacher/ 

mother puts the sock over his 

toes and heel (on both feet).  

 

STO 2: … We know he can do 

this when he pulls his sock over 

his heel and ankle after the 

teacher/mother puts the sock 

over his toes (on both feet).    
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Measurable 
Criterion 

Functional Goal Short-Term Objectives 

Number of 

contexts 

Eva will demonstrate understanding and/or use 

of qualitative concepts (i.e., descriptive words) 

during sensory play with her teachers at EI 

Centre and play time with her parents at 

home.  

 

We know she can do this when she uses words 

(e.g., wet/dry, hard/soft, same/ different, 

heavy/light, high/low) to describe what she sees 

or feels, for at least 2 times a day (once with her 

teachers and once with her parents), across 3 

consecutive weeks.  

STO 1: … during sensory play 

with her teachers at EI Centre.  

 

STO 2: … during play time with 

her parents at home. 

 

 

 

In summary, information from the GCO Process is useful in helping the team set functional goals. By 

working towards the functional goals, the child can achieve functional outcomes in the 3 GCOs. The 

child's progress will be monitored during intervention and then reviewed during the GCO Review 

and/or Exit Process, which will be described in Chapter 9.  
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8.5 Appendices  
 

8.5.1  Functional Goal Template   


Intro

		Functional Goal Template

		Fill in the blue cells in the second tab 'IEP PCAT Draft Form'.

		The consolidated goals will be shown in the last tab 'Do Not Edit IEP PCAT Summary'.

		Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early intervention service framework based on the Early Intervention framework used by the US Office of Special Education Programme which has been adapted for the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation. 









IEP PCAT Draft Form

		Instructions: Input only in blue cells 



		Child's Name: 		ABC

		BC Number: 		123

		Date:		***



		IEP Draft Form 

		Goal 1

		Child's FAE:

		Child will

		Purpose (do what) 
'GCO Theme' by 'GCO Thread'		relate to others by responding to interactions

		during

		Context: routine 		play or snack time in EIPIC centre with his peers and bedtime at home with parents

		Context: place (at least 2 places if applicable) 

		Context: material/people (if applicable) 

		We know child can do this when child

		Action: expected behaviour 		uses 2-3 words (e.g., ‘I play Lego’, ‘I  swim’, ‘I see fish’) to respond

		Under what conditions (if applicable) 		to conversation starters (e.g. questions and comments)

		Timeframe: duration or frequency 
		twice in EIPIC and twice at home, everyday

		Timeframe: consistency
		across 3 consecutive weeks



		GCO theme/thread		GCO 1.1.2

		Anchor tool reference (if applicable): 		AEPS

		Goal 2

		Child's FAE:

		Child will

		Purpose (do what) 
'GCO Theme' by 'GCO Thread'

		during

		Context: routine 		 

		Context: place (at least 2 places if applicable) 

		Context: material/people (if applicable) 

		We know child can do this when child

		Action: expected behaviour 

		Under what conditions (if applicable) 

		Timeframe: duration or frequency 


		Timeframe: consistency




		GCO theme/thread

		Anchor tool reference (if applicable): AEPS 



		Goal 3

		Child's FAE:



		Child will

		Purpose (do what) 
'GCO Theme' by 'GCO Thread'

		during

		Context: routine 

		Context: place (at least 2 places if applicable) 

		Context: material/people (if applicable) 

		We know child can do this when child

		Action: expected behaviour 

		Under what conditions (if applicable) 

		Timeframe: duration or frequency 


		Timeframe: consistency




		GCO theme/thread

		Anchor tool reference (if applicable): AEPS 



		Goal 4

		Child's FAE:



		Child will

		Purpose (do what) 
'GCO Theme' by 'GCO Thread'

		during

		Context: routine 

		Context: place (at least 2 places if applicable) 

		Context: material/people (if applicable) 

		We know child can do this when child

		Action: expected behaviour 

		Under what conditions (if applicable) 

		Timeframe: duration or frequency 


		Timeframe: consistency




		GCO theme/thread

		Anchor tool reference (if applicable): AEPS 



		Goal 5

		Child's FAE:



		Child will

		Purpose (do what) 
'GCO Theme' by 'GCO Thread'

		during

		Context: routine 

		Context: place (at least 2 places if applicable) 

		Context: material/people (if applicable) 

		We know child can do this when child

		Action: expected behaviour 

		Under what conditions (if applicable) 

		Timeframe: duration or frequency 


		Timeframe: consistency




		GCO theme/thread

		Anchor tool reference (if applicable): AEPS 



		Goal 6

		Child's FAE:



		Child will

		Purpose (do what) 
'GCO Theme' by 'GCO Thread'

		during

		Context: routine 

		Context: place (at least 2 places if applicable) 

		Context: material/people (if applicable) 

		We know child can do this when child

		Action: expected behaviour 

		Under what conditions (if applicable) 

		Timeframe: duration or frequency 


		Timeframe: consistency




		GCO theme/thread

		Anchor tool reference (if applicable): AEPS 



		Goal 7

		Child's FAE:



		Child will

		Purpose (do what) 
'GCO Theme' by 'GCO Thread'

		during

		Context: routine 

		Context: place (at least 2 places if applicable) 

		Context: material/people (if applicable) 

		We know child can do this when child

		Action: expected behaviour 

		Under what conditions (if applicable) 

		Timeframe: duration or frequency 


		Timeframe: consistency




		GCO theme/thread

		Anchor tool reference (if applicable): AEPS 



		Goal 8

		Child's FAE:



		Child will

		Purpose (do what) 
'GCO Theme' by 'GCO Thread'

		during

		Context: routine 		 

		Context: place (at least 2 places if applicable) 

		Context: material/people (if applicable) 

		We know child can do this when child

		Action: expected behaviour 

		Under what conditions (if applicable) 

		Timeframe: duration or frequency 


		Timeframe: consistency




		GCO theme/thread

		Anchor tool reference (if applicable): AEPS 



		Goal 9

		Child's FAE:



		Child will

		Purpose (do what) 
'GCO Theme' by 'GCO Thread'

		during

		Context: routine 

		Context: place (at least 2 places if applicable) 

		Context: material/people (if applicable) 

		We know child can do this when child

		Action: expected behaviour 

		Under what conditions (if applicable) 

		Timeframe: duration or frequency 


		Timeframe: consistency




		GCO theme/thread

		Anchor tool reference (if applicable): AEPS 



		Goal 10

		Child's FAE:



		Child will

		Purpose (do what) 
'GCO Theme' by 'GCO Thread'

		during

		Context: routine 

		Context: place (at least 2 places if applicable) 

		Context: material/people (if applicable) 

		We know child can do this when child

		Action: expected behaviour 

		Under what conditions (if applicable) 

		Timeframe: duration or frequency 


		Timeframe: consistency




		GCO theme/thread

		Anchor tool reference (if applicable): AEPS 























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































PCAT summary

		IEP Goals Summary



		Child's Name: 		ABC

		BC Number: 		123

		Date:		***

		Goal 1		Child will relate to others by responding to interactions during play or snack time in EIPIC centre with his peers and bedtime at home with parents  .

We know child can do this when child uses 2-3 words (e.g., ‘I play Lego’, ‘I  swim’, ‘I see fish’) to respond to conversation starters (e.g. questions and comments) twice in EIPIC and twice at home, everyday across 3 consecutive weeks.

		GCO/AEPS ref		GCO 1.1.2 AEPS

		Goal 2		Child will  during  .

We know child can do this when child    .

		GCO/AEPS ref		 



		Goal 3		Child will  during .

We know child can do this when child    .

		GCO/AEPS ref		 



		Goal 4		Child will  during .

We know child can do this when child    .

		GCO/AEPS ref		 



		Goal 5		Child will  during .

We know child can do this when child    .

		GCO/AEPS ref		 



		Goal 6		Child will  during .

We know child can do this when child    .

		GCO/AEPS ref		 



		Goal 7		Child will  during .

We know child can do this when child    .

		GCO/AEPS ref		 



		Goal 8		Child will  during  .

We know child can do this when child    .

		GCO/AEPS ref		 



		Goal 9		Child will  during .

We know child can do this when child    .

		GCO/AEPS ref		 



		Goal 10		Child will  during .

We know child can do this when child    .

		GCO/AEPS ref		 
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 CHAPTER 9 
 

 

Progress Monitoring and Review of Child’s Profile 
 

Intervention takes place after functional goals are set. During intervention, the child’s progress 

continues to be monitored based on the goals and GCOs. Subsequently, at least once a year, the EI 

team goes through a GCO Process to update the child’s profile in the 3 GCOs. The EI team also sets 

new functional goals for the child for the next intervention period. This chapter aims to provide an 

overview on progress monitoring during the intervention period, and elaborates on the steps to review 

the child’s progress in the 3 GCOs, also known as the GCO Review/Exit Process. 

  

 

9.1 Progress Monitoring During Intervention   
 

A child's progress is periodically reviewed during intervention. This is achieved through progress 

monitoring as shown in Figure 9-1, an important component in ECHO’s Linked System (refer to 

Chapter 2).  

 

Figure 9-1. The GCO Process.      

 
 

 

There are two parts to progress monitoring: 

1. Monitoring the child’s progress relating to his/her functional goals  

2. Monitoring the child’s progress relating to the 3 GCOs 
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Monitoring the child’s progress relating to his/her functional goals  

The child’s functional goals are monitored 

regularly during intervention. The EI team 

members observes the child in the specific 

contexts based on the functional goals being 

intervened, and record their observations 

periodically, especially when there are 

changes in functional performance related to 

the goals.  

These observations are captured as BDs5 and 

are also known as ‘goal-specific BDs’. The 

collation of goal-specific BDs allows the EI 

team to evaluate the progress of the goals.  

 

 

 

Refer to Table 9-1 for examples of a goal-specific BDs that can be collected from the EI centre, at home 

and in the community.  

 

Table 9-1. Examples of Goal-Specific BDs based on a Functional Goal. 

Example of a Functional Goal under GCO 2  Examples of Goal-Specific BDs 

Child will use objects for learning during 

circle time and art & craft time with 

teachers in the EI centre and play time with 

caregivers at home.    

We know he can do this when he uses 

stationary to cut, colour, draw on paper 

twice a week in EI centre, and once a day, 

twice a week at home, for 2 consecutive 

weeks. 

 

School BD 

 

 

Child uses the children's scissors to cut 

along the dotted line of a rectangle 

with small snips as he manoeuvres the 

paper with the other hand after the 

teacher asks the children to cut out a 

rectangle from the paper during art 

and craft time. 
 

Home BD 
 

 

Child holds the crayon between his 

thumb and index finger to draw a 

circle when he sees a picture of the 

circle on the paper during free play 

time at home. 
 

 

 

5EI centres can determine the frequency and number of BDs to be gathered for progress monitoring based on 

their standard operating procedures for progress monitoring.  

 

Observe Child 
in specific contexts based on 

intervention goals 
 

Record Observations  
(goal-specific BDs) 

Evaluate goals 
  (achieved/partially 

achieved/not achieved) 
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Collecting goal-specific BDs from home and community requires planning and close communication 

with caregivers so that the latter know what and how to monitor the child’s progress. Some 

practitioners conduct ad-hoc home visits to gather more information on how the child is progressing 

on the goals at home. Others have engaged caregivers and/or preschool teachers to fill in simplified 

goal-monitoring documents to record observations at home and/or in the preschool. For example, 

teams can create individualised observation sheets for caregivers to note down qualitative 

information or frequency counts of the child behaviour relating to goals. It is most helpful if these 

observation sheets elicit information of action, trigger and context (ATC) of behaviours so that BDs 

can be written based on the information collected.  

 

Refer to Appendix 9.3.1: Observation Sheets for samples.  

 

Monitoring the child’s progress relating to the 3 GCOs 

 

During intervention, the child will also demonstrate progress and significant behaviours relating to 

the 3 GCOs that are not specific to goals. The EI team should also record these behaviours as BDs, 

henceforth referred to as “GCO-related BDs”, so that there is a holistic monitoring of the child’s 

progress.  

 

 

9.2 The GCO Review/Exit Process  
 

The GCO Review Process happens annually or when the need arises.  

 

To help the team understand the child's progress in goals and GCOs, and their current functional profile, the EI 

team should: 

 
 

 

Review information collected during intervention as part of progress monitoring 

 

 

 
Identify gaps in information that needs to be collected and observed in the child's 
natural routines 

 
 

The team then evaluates and summarises the child profile via a GCO Review Meeting and uses this 

updated information to revise existing goals or set new ones for the next intervention period. This 

happens at the end of every intervention period until the child leaves the EI programme. 

 

The GCO Exit Process is the final GCO Process conducted preferably within six months before the child 

leaves the EI programme, providing the most current profile that can be shared with the next setting 

the child is entering. The GCO Exit Process is largely similar to the GCO Review Process, except that it 

would include some updates on transition plans.  



194  |  Functional Goals 

 

Understanding the Child in Natural Routines 
 

As part of progress monitoring during intervention, the EI team would have already been gathering 

and recording BDs related to goals and GCO. This includes observations of the child in their natural 

routines. At the start of the GCO Review Process, the EI team continues the observations, and makes 

a conscious effort to collect more information to fill in any gaps in observations of the child in natural 

routines. 

 

Table 9-2 summarises the number and types of BDs collected at GCO Entry/Review/Exit Processes, 

with differences in bold.  

 

Table 9-2. Summary of BDs to be collected across the GCO Processes. 

 

The specific steps for conducting SROs and collecting information on routines at home and in the 

community are similar for all GCO Processes. Refer to Chapter 6 for a recap on how to do so. The 

steps are summarised in a flow chart, as shown in Figure 9-2. 

 GCO Entry Process GCO Review/Exit Process 

Number of 
BDs collected 

 

 

 

● Refer to the latest GCO Process Guidelines (Appendix 5.4.1) 

School 
Routine 

Observations 

 

 
 

● Observe and record functional 
performance BDs across 4 
categories of routines (i.e., 
indoor, outdoor, self-care, 
play) 

 

 

● Observe and record goal-specific 
functional performance BDs in 
routines specified in the goals 
and/or routines that the child may 
have generalised the skills in. 

 

● Observe and record GCO-related 
BDs in the relevant GCOs across the 
4 categories of routines (i.e., indoor, 
outdoor, self-care, play) 

Observations 
from routines 
at home and 

in the 
community 

 

 

Functional Performance BDs are 
collected via: 

● Interview with caregivers 

● Caregiver questionnaire 

● Caregiver's communication 
book or informal chat 

● Discussion with 
preschool/teacher’s 
questionnaire 

 

Functional Performance BDs (goal-specific 
and GCO-related BDs) are collected via: 

● Observation Sheets completed by 
caregivers (if any) 

● Interview with caregivers 

● Caregiver questionnaire 

● Caregiver's communication book or 
informal chat 

● Discussion with 
preschool/teacher’s questionnaire 
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Figure 9-2. Understanding the Child’s Natural Routines during GCO Review/Exit Process. 

 

 

 

 

 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

Review progress information collected during intervention 

Identify areas that would help team understand the child’s progress and 
current profile. Plan for observations in the child’s natural routines to 

collect more BDs. Refer to Tip (below) on how to plan for additional GCO-

Consolidate BDs and GCO Classification 
 

Proceed to prepare for GCO Review/Exit Meeting 

Review the GCOWMR 
about 2 weeks prior to 
the meeting. Check – is 

there sufficient 
information? 

No Yes 

 
 
 
 
 
 

Tips for Planning for Observations of Additional GCO-related BDs 💡
Here is one way ensure that the BDs collected during the GCO Review/Exit Process are across 

the GCO themes. 

1. Collect goal-related BDs and take note of the GCO theme it falls under. 

2. Focus the remaining BD collection on GCO-related BDs based on other GCO themes. 

 

For example, if the child’s goals are focused on GCO 1.1, 2.1, 3.1 and 3.2 (in bold below), the 

team first collects BDs related to these goals (i.e., goal-specific BDs). 

Then, to ensure a more holistic representation of the child’s current level of functioning, the 

EI team continues to gather significant BDs in the other GCO themes – GCO 1.2, 1.3, 2.2, 2.3 

and 3.3 (in italics above), as they do not have any BDs yet. 

GCO 1.1 
(IEP Goal) 

GCO 2.1 
(IEP Goal) 

GCO 3.1 
(IEP Goal) 

GCO 1.2 GCO 2.2 
GCO 3.2 

(IEP Goal) 

GCO 1.3 GCO 2.3 GCO 3.3 
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Summarise and Evaluate the Child’s Profile 
 

Once adequate information has been gathered, the EI team can proceed to prepare for the GCO 

Review/Exit Meeting to summarise and evaluate the child’s profile. Refer to Appendix 9.3.2: GCO 

Review/Exit Meeting (v2) Flowchart. 

 
 

Roles and Responsibilities 
 

Usually, the EI team consists of the class teacher and any EI professionals who work with the child. A 

minimum of 2 professionals are needed for the GCO Review/Exit Meeting. The roles and 

responsibilities of the EI team are the same across all GCO Meetings. Refer to Chapter 7, Table 7-1 for 

a recap.   

 

 

Outputs 

 

The outputs of the GCO Review/Exit Meeting are mostly similar to that of the GCO Entry Meeting, as 

presented in Table 9-3.  

 

Table 9-3. Comparison of Outputs for GCO Entry/Review/Exit Meetings.  
 

Output GCO Entry Meeting GCO Review/Exit Meeting 

FAE 

 

● Before the meeting, each team member derives individual FAEs and 

drafts any inference statements as necessary. 

● The EI team gathers to discuss and concur on the team’s FAEs.    

GCO Summary 

 

● Mandatory ● Recommended for GCO Review 

Process  

● Mandatory for GCO Exit Process  

 
 

Before the GCO Review/Exit Meeting 
 

Figure 9-3 summarises the steps each member follows before the GCO Review/Exit Meeting. 

 

Figure 9-3. Preparations before the GCO Review/Exit Meeting. 

 

 

 

 

Ensure variety 

and sufficient BDs 

in the GCOWMR 

  

Refer to Chapter 7, 

Steps to Derive FAEs 

(Steps 1-3) to derive 

FAEs for the 3 GCOs 

  

Send individual FAEs 

to GCO Leader at least 

1 day before GCO 

Review/Exit Meeting 

  

GCO Leader inputs 

all individual FAEs 

into the GCOWMR 
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During the GCO Review/Exit Meeting 
 

The way a GCO Meeting is conducted in the GCO Review/Exit Process is largely similar to that of the 

GCO Entry Meeting (v2), in that the EI team likewise discusses the child’s profile and justifies their 

FAEs. There are, however, differences in the presentation of evidence (i.e., discussion on progress of 

goals). Refer to the Appendix 9.3.2: GCO Review/Exit Meeting (v2) Flowchart for more details on the 

flow.  

 

Table 9-4 highlights the differences in the GCO Meeting components between GCO Entry Meeting and 

GCO Review/Exit Meeting. Take note of the specific GCO Meeting Checklist items in italics. The details 

in each aspect of the GCO Review/Exit Meeting will be described in the next section.  
 

Table 9-4. Differences between GCO Entry Meeting and GCO Review/Exit Meeting. 

 

GCO Meeting 

Components 

GCO Entry Meeting GCO Review/Exit Meeting 

Preparation and 
Beginning 

 
 

The team provides an 

introduction of the child and 

family.  

 

The team provides updates on the child 

and family (e.g., concerns, current 

situation, etc), rather than listing out 

details already known or discussed 

previously during the GCO Entry Process. 

Specifically, for GCO Exit Meetings, 

transition placement should also be 

discussed.  

 

GCO Meeting 
Specific-Process 

 

  

  

Presentation of previous FAEs is not 

applicable. 

The team presents previous FAEs of the 

child.  

Goal discussion is not applicable. Discuss whether the child has achieved 

the goals under each GCO.  

 

Discuss at least 3 BDs per GCO 

Theme to justify the child's FAE. 

 

Discuss at least 3 BD examples per GCO 

to justify the child's FAE.  

 

Team Process and 
Consensus 

 

 

Key components are similar for both processes. 

 

GCO Meeting Checklist (Review) - Item 1.6 

GCO Meeting Checklist (Entry)  
- Item 1.6 

GCO Meeting Checklist (Entry)  
- Item 2.2 

GCO Meeting Checklist (Review) - Item 2.1 

GCO Meeting Checklist (Review) - Item 2.2 

GCO Meeting Checklist (Review) - Item 2.3 
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The GCO Leader or any team member should provide additional information relating to the child’s 

transition plan. They can include:  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

GCO Meeting Checklist (Review/Exit) 
 

This section describes how the GCO Review Meeting is to be conducted so that all requirements stated 

in the GCO Meeting Checklist (Review/Exit) can be achieved. Like the GCO Entry Process, the EI team 

can use the GCO Meeting Checklist (Review/Exit) to assess the quality of a GCO Review or Exit 

Meeting.  

 
 
 
 
 

Before Meeting 

 

 
 

GCO Leader collates and records each team member’s 

individual FAEs in the GCOWMR 

 

 

 
 

Select a conducive and private place to conduct the 

meeting 

 

Key Aspect 1: Preparation and Beginning 
 

This ensures that all team members 

had independently decided on the 

FAEs for each of the 3 GCOs based 

on all BDs collected. 

1.2 

This ensures that the meeting can 
be conducted efficiently and 

confidentially. Ongoing 
documentation during the meeting 

ensures that discussions and 
updates are captured. 

1.1 

The child’s targeted/ 
confirmed placement 

Parent’s plans 
The EI team’s follow-up 

supports/recommendations 

 

E.g., SPED school/ 
mainstream school 

E.g., To proceed with 
deferment of 

mainstream placement 

E.g., The interim focus for 
intervention, preparation/ 

support needed for the 
next school placement 

  

Update on Transition Plans (only for GCO Exit Meeting) 
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Start of Meeting 

 

 

 
 

GCO Leader/any appointed member: 

 Verbally states the child’s full name and a 

second unique identifier (e.g., date of birth) 

 Bring documents related to the child, e.g., BDs in 

GCOWMR, standardised assessment forms, any 

other feedback (caregivers, teachers, preschool) 

 Highlights child's chronological age and 

diagnosis/medical condition, explained clearly in 

easy-to-understand terms to ensure that the 

team understands the information and how it 

may impact on the child’s functioning 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 
 

Provide update on the child’s and family’s background. 

The depth of information on the child's background will be 

at the team’s discretion. Areas to mention may include the 

following and/or any changes to them: 

 Family composition  

 Financial stressors/issues (e.g., high-risk families?)  

 General ‘feel’ of the family (e.g., keen to work with the 

centre?) / Update of family and centre working 

relationship 

 Main caregiver  

 Child’s school (e.g., preschool or childcare) 

  Other services received 

 Transition placement for exit cases 

 

 

 

 

 

 

 

 

 

 

 

  

 
Having set the scene for the meeting, the team proceeds to the GCO discussions. 

 

 

This ensures that discussions are 

objective and can be supported by 

documented observations. 

1.3 

This ensures that all team members 

are discussing the same child and 

have brought the correct documents 

related to that specific child. 

1.4 

This ensures that all team members 

consider child’s chronological age 

when discussing the FAEs and the 

possible impact of diagnosis/medical 

condition on the child’s functioning. 

Have brought the correct documents 

related to that specific child. 

1.5 

This supports family-centred 

practice and provides contextual 

factors surrounding the child’s 

functioning and behaviours. 

 

1.6
x 
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Present the child’s FAE in GCO 1. Discuss if the goals are 

achieved/partially achieved/not achieved for GCO 1, if 

relevant 

 The progress for each is supported by more than 1 

BD example 

 It is recommended to have 2 BDs obtained from 

observations in the EI centre and 2 other BDs 

gathered from home and community routines (GCO 

Process Guidelines) to indicate generalisation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The GCO Leader presents the individual FAEs submitted 

by the team members 

 The team member who provided a higher FAE band 

or with most information about the child can 

present his/her justifications 

 

 
Establish child’s current level of functioning in GCO 1: 

 Discuss the functional performance behaviours 

demonstrated by the child for GCO 1 by considering 

the relevant GCO themes and threads 

 This discussion is supported by at least 3 significant 

functional performance BDs per GCO theme 

 The BD evidence presented should be multi-source  

and multi-context 

 The GCO Leader (or any team member) should ask 

guiding questions to enrich the discussion. This 

corresponds to Step 2 described in Chapter 7: Steps 

to Derive FAEs. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This ensures that the team's 

discussion leads to a holistic picture 

of the child’s functioning for the 

GCO. By considering all three 

themes, the discussion can present 

the full range of strengths, 

challenges, and functioning across 

all aspects of the GCO. 

 

2.4 

This ensures that the discussion of 

the child’s functioning in each GCO 

is objective and based on BDs as 

evidence and based on BDs as 

evidence and should include goal 

BDs where appropriate. BDs should 

be in ATC format as each 

component of ATC would provide 

specific details for the team to 

consider the child holistically. 

Key Aspect 2: GCO Meeting-Specific Process 
 

This ensures that the team refers to 

the child’s previous FAEs as a 

baseline for discussion. This also 

assists with goal discussion. 

2.1 

This ensures that the team 

considers the child’s progress in the 

goals, supported with BDs as 

evidence. 

2.2 

2.3 
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 If the team has drafted inference statements 

before the GCO Meeting 

○ Share, discuss and refine the information based 

on the BDs discussed.  

 If inference statements have not been drafted 

o Initiate formulating the statements based on 

Step 2 described in Chapter 7: Steps to Derive 

FAEs  

 

 

 

 

 

 

 

 

 

 

 

 

 

 
The team should make sure that they discuss primarily 

functional performance behaviours 

 If capacity behaviours or domain-based skills are 

mentioned, they should be integrated but still 

differentiated from functional performance behaviours 

 

 

 

 

  

 

 
 

Members take turn to justify their FAE or support another 

member’s FAE using other child development resources 

alongside the ECHO AE Reference. This corresponds with Step 

3 described earlier in Chapter 7: Steps to Derive FAEs.  

 Make sure specific BD evidence are used as evidence 

 If there are 2 or more FAEs presented, it is recommended 

to start the discussion using the higher or mid-range FAE 

o This allows a more efficient discussion as it can be 

assumed that other team members would have agreed 

with the lowest age band 

 If team members have the same FAE, they can value add to 

the discussion by stating new points, or at least mention 

their agreement with what has been shared 

 

 

 

  

This ensures that the child’s 

behaviours are considered across 

settings to obtain a consistent and 

holistic picture of the child’s 

current level of functioning. 

This ensures that observations 

from people who interact with the 

child are reflected and discussed. 

This helps the team develop a 

holistic picture of the child’s 

current stage of development. 

2.6 

This ensures that the emphasis is 

placed on functional performance in 

everyday routines. If there are 

domain-based skills/capacity 

behaviours mentioned to support 

emerging skills, they should be 

discussed to provide an insight to 

the child’s potential even though 

they do not change the child’s FAEs. 

2.7 

This ensures that the team 

has a shared and objective 

understanding of what is 

age-expected by referring 

to 2 or more child 

development resources. 

2.8 

2.5 
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Once the team agrees on an FAE: 

 Consider whether the child exhibits significant 

functional behaviours in the next higher age band if not 

already discussed, using functional performance BD 

examples to support. This corresponds to Step 4 

described in Chapter 7: Steps to Derive FAEs  

 To aid the decision-making process, the GCO Leader can 

ask the three questions listed in Figure 7-4 (refer to 

Chapter 7) 

 

The team repeats the above for GCO 2 and GCO 3 until the 

team agrees on FAEs for all GCOs. 

 

 

 

  

 

 

 

 

 
 

The team then considers if there are any challenging 

behaviours 

 

 

 

 
 

Summarise the child’s strengths and concerns, and identify 

appropriate focus for intervention for each GCO 

 This can be done after discussion for each GCO or after 

all 3 GCOs have been discussed 
 

 

 

 

  

 

 

 

 

Key Aspect 3 is about the general interaction between members throughout the discussion. This 

ensures presence of collaborative, consultative team practices (i.e., transdisciplinary approach).  

  

This ensures that all team 

members consider frequently 

exhibited behaviours across all 

contexts instead of general 

impressions to support their 

FAEs. 

2.9 

This ensures that evidence and 

justifications from all team 

members have been heard, 

understood and assimilated to 

reach a FAE that best describes 

the child’s functioning. 

2.10 

This ensures the team agrees on 

the overall profile of the child, 

including strengths and 

concerns, and uses this 

information to consider the 

areas to focus for intervention. 

2.12 

This ensures that any 

challenging behaviours are 

addressed and goals can be set 

to reduce these behaviours. 

2.11 

Key Aspect 3: Team Process and Consensus 
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To do well in this aspect, all team members should: 

 Minimise the use of jargon 

 Show mutual respect. Examples of this may include: 

○ Being on time for meeting and helping to set-up 

meeting room 

○ Showing responsive behaviours that illustrate 

active listening and responding 

○ Allowing time for others to finish their thought 

before replying or moving on 

○ Actively including others in the discussion 

○ Listening empathically to others 

 

 

 

  

 

 
The GCO Leader should demonstrate good management 

skills. Examples of what he/she should do include: 

 Assigning roles within the team (e.g., note-taker, 

timekeeper) to focus on facilitating the meeting  

 Facilitating high-quality discussion and ensures equal 

contribution from all members 

o Ask open-ended questions that stimulate 

discussions (e.g., “So how does he show …?”) 

o Ensure that the team focuses on relevant topics 

(i.e., stay on track) and not go off tangent (e.g., 

threads, examples, concerns) 

o Ensure that the team does not dwell on domain 

skills (e.g., palmer grasp) 

o Ensure that all team members contribute 

relevant evidence 

o Probe sufficiently to explore all team members’ 

FAE (e.g., “Could it be lower?”) 

 Using effective communication techniques 

○ Check the understanding of team members by 

paraphrasing and summarising information 

○ Summarise team members’ contribution to 

reach consensus effectively and efficiently 

 

 

 

  

 

 

 

 

 

 

 

This ensures a shared 

understanding of the child’s 

profile in plain language across 

team members and parents. 

3.1 

This encourages collaborative, 

consultative, and 

transdisciplinary team practices. 

3.2 

This ensures that the GCO 

Leader keeps the meeting on 

track, facilitates discussions 

from all team members, clarifies 

and summarises information. 

3.4 

This ensures that team 

members contribute to a rich 

discussion of the child’s profile. 

3.3 
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After the GCO Review/Exit Meeting 
 

 
 
 

The GCO Summary is completed during/after the GCO Review/Exit Meeting. The GCO Summary is 

shared with caregivers at least a few days before the parent-teacher conference. This allows 

caregivers sufficient time to read through the EI team’s evaluation and summary of the child, and to 

provide additional input, if any.   

 

 

 

 
After the child’s family reads and agrees with the written GCO Summary, the team proceeds to 

confirm and finalise the FAEs discussed during the GCO Meeting.  

 
 
The three types of GCO Processes largely follow a similar sequence, only with slight variation in certain 

steps. It is important for the EI team to be aware of the differences and key steps in each GCO Process. 

This ensures that the child’s FAEs and GCO Summary are representative of the child’s level of 

functioning.  

 

Chapter 10 will describe the coaching process to ensure that team members have the skillsets to 

conduct the GCO Process. Chapter 11 will then describe the fidelity monitoring process.  

 

  
  

Finalising the GCO Summary 
 

Finalising the FAEs 
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9.3  Appendices  
 

9.3.1  Observation Sheets 

9.3.2  GCO Review/Exit Meeting (v2) Flowchart  

9.3.3  GCO Meeting Checklist (Review/Exit) 

9.3.4  GCO Rating Alignment Document (Review/Exit) 

 

  




Appendix 9.3.1 Observation Sheets   


   
Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early 


intervention service framework based on the Early Intervention framework used by the US Office of Special Education Programme which has been adapted for the 


Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation.   


Observation Sheets 


 


Example 1 


Goal: John will get his needs met during mealtime and play time at home. We know he can do this when 


he uses gestures (e.g., points, signs “I want”) and/or words approximation (e.g., ka ka for car, nana for 


banana) to request for an item, 2 times a day, across 5 days at home. 


 


Date Routine  What did adult say 
or do?  


What item? What gesture?  What sounds 
similar to the 
word)?  


23/03/23 Bath Dad asks, “What do 
you want?” 


Duck  Signed ‘I want’  “da”  


23/03/23 Meal Aunty asks, “You 
want milk or biscuit?” 


Biscuit  Point  “bi” 


23/03/23 Meal  Mum asks, “What do 
you want to drink?” 


Milk  Thumb to mouth  “Neh neh”  


 


 


Example 2 


Goal: Siti will participate in drinking during mealtime or in between times at home (e.g., after play time 


with brother). We know she can do this when she brings a cup (1/4 filled, open cup with handles) to her 


lips, at least 3 times a day, across 5 days at home.  


 


Date Routine  What type of drink? How did the 
drinking start?  


Remarks: 


e.g., any spilling  


01/03/23 Snack  Mum places cup of milk on the table, 
then Siti takes the cup to drink 


with spillage, almost all 
milk  


01/03/23 After play with 
older brother  


Siti sees her brother drink milo from 
the cup, then takes her own cup to 
drink (copy) 


with little spillage  
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Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early 


intervention service framework based on the Early Intervention framework used by the US Office of Special Education Programme which has been adapted for the 


Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation.   


01/03/23  Meal  Mum says, “Drink your water” then 
Siti takes the cup to drink 


without spillage  
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5 min
(Start)


10 min per 
GCO 
(GCO 


Meeting-
specific 


discussion)


2 min 
(Challenging 
behaviour)


5 min 
(Summary 


and 
Conclusion)


GCO Review/Exit Meeting (v2) Flowchart 


State child’s full name and unique identifier (e.g., D.O.B) 
State child’s chronological age and diagnosis/medical condition 


Update child and family info
(For GCO Exit Meeting, include updates on transition plan)


Team members clarify and discuss with 
BDs/references to explain why they 
placed child at a different age band


FAE similar between 
team members? 


Other team members build on why 
child was placed at the same age band 


(Avoid repeating points mentioned)


YesNo


GCO discussion


Present previous FAE for GCO 1


Review goals related to GCO 1 with goal-specific BDs (if any)


Team member shares individual FAE justification for GCO 1
(Include GCO-related BDs and/or other goal-specific BDs not raised)


For GCO 1, which age band best represents the child’s functioning?


Does the child display significant behaviours in the next higher age band? 


Team agrees on FAE for GCO 1


Go through challenging 
behaviour(s)


Summarise child’s profile including strengths, concerns and appropriate focus for 
intervention for all 3 GCOs. 


(For GCO Exit Meting, state the transition plan if this was not stated at the start of meeting)


Repeat with GCO 2 and GCO 3 discussions


Does child exhibit 
challenging 


behaviour(s)?


End of GCO Review Meeting 
Proceed to Goal Setting


Yes


No


End of GCO Exit Meeting


Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early intervention service framework based on the Early Intervention framework used by the US 


Office of Special Education Programme which has been adapted for the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation. 
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of Special Education Programme which has been adapted for the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Mora l Charities and Lien Foundation. 


 


GCO MEETING CHECKLIST (REVIEW/EXIT) 
 


 
 


 


CHILD’s STATUS:  ☐  Existing  /  ☐  Exit GCO PROCESS:   Review / Exit   FAE:  ☐  Review  /  ☐  Exit 


 
 


Name of Child:   Chronological Age:   


     
Name of Centre:   Diagnosis:   


     
Date of GCO Meeting:   Date of Entry Meeting/Last Review Meeting (if applicable):  


 


Team Members  Observers 


   


 Role Name   Name 


1. GCO Leader   1.  


2.    2.  


3.    3.  


4.    4.  


5.      


6.      


      


Please specify under “REMARKS” if the rating is not possible for any of the items. 


 


1. PREPARATION and BEGINNING ⓪ ① ② RATING REMARKS 


*1.1 Is the meeting room conducive for team-based discussions and 
shared understanding/ awareness of documented evidence? 
 
Rationale: This ensures that the meeting can be conducted 
efficiently and confidentially. Ongoing documentation during the 
meeting ensures that discussions and updates are captured. 
 


 


● Discussion not 
documented 


● Noisy area 
● Lacks privacy 
 
 
 


● Discussion is 
documented 


● No projection 
for the shared 
working 
document 


● Quiet and 
private area
  


● Discussion is 
documented 


● Projection 
available for the 
shared working 
document 


● Quiet and private 
area 


  
 
 
 
 
 
 


For internal reference only: 


Subject ID:     


Start time:      


End time:       


Completed by: ☐ IT / ☐ DT / ☐ CT 
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1. PREPARATION and BEGINNING ⓪ ① ② RATING REMARKS 


1.2 Did all team members provide functional age estimates (FAEs) 
for each of the 3 GCOs to GCO Leader before the meeting 
such that they are not influenced by each other’s age estimates? 
 
Rationale: This ensures that all team members had 
independently decided on the FAEs for each of the 3 GCOs 
based on all BDs collected. 
 


None Some All   


1.3 Did team members bring along documented evidence of the 
child’s functioning to the GCO Meeting? 
 
Documented evidence can be in different forms. Examples 
include but not limited to: 
- Behaviour description in GCO Working & Meeting Record 
- Standardised Assessment Forms 
- Any other feedback (Caregivers, Teachers, Preschool) 
 
Rationale: This ensures that discussions are objective and can 
be supported by documented observations.  
 


None Some All   


1.4 At the start of the GCO Meeting, did the GCO Leader* ensure that 
the team knows they are talking about the same child by verbally 
stating and verifying the:  
 
- Full name of the child? 


- Second unique identifier of the child (e.g., date of birth, 


address)? 


*or any team member appointed by the GCO Leader (verbally 
stated during the GCO meeting so that everyone is aware). 
 
Rationale: This ensures that all team members are discussing 
the same child and have brought the correct documents related 
to that specific child. 
 


Did not verbally 
state the child’s full 
name 


● Verbally stated 
the child’s full 
name 


 
OR 
 
● Displayed the 


child’s 
information on 
the screen 


Verbally stated the 
child’s full name 
AND a second 
unique identifier 


  


*1.5 At the start of the GCO Meeting, did the GCO Leader* verbally 
state the child’s chronological age (in months) and 
diagnosis/medical condition? 
 
*or any team member appointed by the GCO Leader (verbally 
stated during the GCO meeting so that everyone is aware). 
 
Rationale: This ensures that all team members consider child’s 
chronological age when discussing the FAEs and the possible 
impact of diagnosis / medical condition on the child’s 
functioning.  


Did not verbally 
state 


● Verbally stated 
the child’s 
chronological 
age 


 
OR 
 
● Verbally stated 


diagnosis/ 
medical 
condition 


 


Verbally stated the 
child’s 
chronological age 
AND diagnosis/ 
medical condition  
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*1.6 Was a brief introduction/background or update about the child and 
family (< 3 minutes) provided? 
 
Possible areas to mention: 


‐ Family composition / any changes 
‐ Financial stressors/issues (e.g., high-risk families?) / any 


changes 
‐ General ‘feel’ of the family (e.g., keen to work with the 


centre?) / Update of family and centre working relationship 


‐ Main caregiver / any changes 
‐ Child’s school (e.g., preschool or childcare) / any changes 
‐ A child receiving other services / any changes 
‐ Transition placement for exit cases. 
 
Rationale: This supports family-centred practice and provides 
contextual factors surrounding the child’s functioning and 
behaviours.  
 


No information 
provided 


● Some 
information but 
missed out key 
aspects 


 
OR 
 
● Provided 


sufficient 
relevant 
information but 
not succinct 


● Provided 
sufficient 
relevant and 
updated 
information 
 


● Succinctly 


  


2. GCO MEETING-SPECIFIC PROCESS ⓪ ① ② RATING REMARKS 


2.1 Did the team present previous FAEs? 
 
Rationale: This ensures that the team refers to the child’s 
previous FAEs as a baseline for discussion. This also assists 
with goal discussion. 
 


No  Yes 


GCO 1  
 


GCO 2  


GCO 3  


*2.2 Did the team discuss* if goals are met/not met for each GCO, 
where relevant? 
 
*This includes verbally mentioning if there are no goals in the 
GCO where applicable. 
 
Rationale: This ensures that the team considers the child’s 
progress in the goals, supported with BDs as evidences. 
 


No BD examples 
were provided 


 ≥ 1 BD example 
per goal GCO 1  


 


GCO 2  


GCO 3  


*2.3 Did the team discuss evidence/examples to substantiate the 
child’s FAE for each GCO? 
 
Rationale: This ensures that the discussion of the child’s 
functioning in each GCO is objective and based on BDs as 
evidence and should include goal BDs where appropriate. BDs 
should be in ATC format as each component of ATC would 
provide specific details for the team to consider the child 
holistically. 


< 2 BD examples 
per GCO 


2 BD examples 
per GCO 
 


≥ 3 BD examples 
per GCO GCO 1  


 


GCO 2  


GCO 3  
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2. GCO MEETING-SPECIFIC PROCESS ⓪ ① ② RATING REMARKS 


2.4 Did the team consider the three themes in each GCO? 
 
Rationale: This ensures that the team's discussion leads to a 
holistic picture of the child’s functioning for the GCO. By 
considering all three themes, the discussion can present the full 
range of strengths, challenges, and functioning across all   
aspects of the GCO. 
 
  


Considered up to 1 
out of 3 themes 
within the GCO 


Considered 2 out 
of 3 themes 
within the GCO 


Considered all 3 
themes within the 
GCO 


GCO 1  


 


GCO 2  


GCO 3  


*2.5 Did the team consider different settings (i.e., home, EI centre, 
preschool, community) when discussing the child’s 
functioning?  
 
Rationale: This ensures that the child’s behaviours are 
considered across settings to obtain a consistent and holistic 
picture of the child’s current level of functioning.  
 


Only 1 setting was 
considered for   
each GCO 


 ≥ 2 different 
settings were 
considered for 
each GCO 


GCO 1  
 


GCO 2  


GCO 3  


2.6 Did the team consider the child’s functioning from multiple 
sources? 
 
Rationale: This ensures that observations from people who 
interact with the child are reflected and discussed. This helps the 
team develop a holistic picture of the child’s current stage of 
development. 


< 2 sources 
 
 
 
 
 


 ≥ 2 sources 


GCO 1  


 


GCO 2  


GCO 3  


*2.7 Did the team discuss functional performance primarily and 
integrate evidence on domain-based skills or capacity behaviour 
(where relevant*) during the discussion? 
 
In terms of the functional age of the child. 
 
Rationale: This ensures that the emphasis is placed on 
functional performance in everyday routines. If there are 
domain-based skills/capacity behaviours mentioned to support 
emerging skills, they should be discussed to provide an insight 
to the child’s potential even though they do not change the 
child’s FAEs. 
 


Did not discuss 
functional 
performance and 
discussed domain-
based skills or 
capacity   
behaviours only 


Discussed 
functional 
performance but 
no integration of 
domain-based 
skills or capacity 
behaviour were 
made 


Discussed 
functional 
performance 
primarily and where 
relevant, integrated 
with domain-based 
skills or capacity 
behaviours 


GCO 1  


 


GCO 2  


GCO 3  
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2. GCO MEETING-SPECIFIC PROCESS ⓪ ① ② RATING REMARKS 


*2.8 Did the team use a variety of child development resources 
alongside ECHO AE Reference appropriately* when deciding on 
an FAE? 
 
*Appropriately herein refers to:  
- Leveraged on the team’s child development knowledge  
- Used the age expectation table as a reference (i.e., not 


checking item by item)  
- Cited specific points in the references and integrate into 


discussion 
 
Rationale: This ensures that the team has a shared and objective 
understanding of what is age-expected by referring to 2 or more 
child development resources.  
 


Used any of the 
child development 
resources  
(including ECHO 
AE Reference) as a 
checklist 
 
OR 
 
Did not use the 
ECHO AE 
Reference 


 


Only used ECHO 
AE Reference, but 
used it 
appropriately 


Used ECHO AE 
Reference and all 
other relevant   
child development 
resource(s) 
appropriately 
 


GCO 1  


 


GCO 2  


GCO 3  


*2.9 To reach a consensus on the FAEs, was there substantial 
discussion supported with specific evidence (e.g., BDs, contexts 
and frequency of behaviour, relevant assessment results)?  
 
Rationale: This ensures that all team members consider frequently 
exhibited behaviours across all contexts instead of general 
impressions to support their FAEs. 


There was 
no/minimal 
discussion amongst 
team members 
using supporting 
evidence to 
substantiate the 
age estimates 


There was some 
discussion amongst 
team members 
using supporting 
evidence to 
substantiate the 
age estimates 


There was a 
substantial 
discussion amongst 
team members 
using supporting 
evidence to 
substantiate the 
age estimates 


GCO 1  
 


GCO 2  


GCO 3  


2.1
0 


Did all team members agree on the FAE for the GCO? 
 
Rationale: This ensures that evidence and justifications from all 
team members have been heard, understood and assimilated to 
reach an FAE that best describes the child’s functioning.  
 


No consensus  Yes, consensus 
reached GCO 1  


 


GCO 2  


GCO 3  


2.1
1 


Did the team consider challenging behaviours and discuss further 
if applicable?  


 
Rationale: This ensures that any challenging behaviours are 
addressed and goals can be set to reduce these behaviours. 
 


No  Yes    


2.1
2 


Was the child’s overall profile of strengths, concerns and 
appropriate focus for intervention summarised for each GCO?  
 
(Can be done after each GCO discussion or at the end of the 3 
GCO discussions.) 


 
Rationale: This ensures the team agrees on the overall profile of 
the child, including strengths and concerns, and uses this 
information to consider the areas to focus for intervention. 


No Only 1 or 2   
aspects of the 
child’s profile were 
summarised 
 


Yes 
 GCO 1  


 


GCO 2  


GCO 3  
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3. TEAM PROCESS AND CONSENSUS ⓪ ① ② RATING REMARKS 


3.1 Did any team member use jargon during the discussion?  
 
Rationale: This ensures a shared understanding of the child’s 
profile in plain language across team members and parents. 


Used jargon  
without any 
explanation 


 Minimal use of 
jargon with clear 
explanations 


 


 


 


*3.2 Did all team members show mutual respect to one another? 
 
Examples of mutual respect include (non-exhaustive): 


- Be on time for meeting and help to set-up meeting room 


- Show responsive behaviours that illustrate active listening 
and responding 


- Allow time for others to finish their thought before replying or 
moving on 


- Actively include others in the discussion 


- Listen empathically to others 
 


Rationale: This encourages collaborative, consultative and 
transdisciplinary team practices.  
 


No 


 
 Yes 


 


 


*3.3 What was the extent of relevant contributions from team 
members? 
  
Rationale: This ensures that team members contribute to a rich 
discussion of the child’s profile. 


Contribution from 
some members 


Contribution from  
all members with 
some dominating 
the discussion 


 


Good balance of 
contribution from  
all members  


 


3.4 How well did the GCO Leader manage the meeting? 
 


Examples of good management include (non-exhaustive): 


- Asking open-ended questions which stimulate discussions 
(e.g., so how does he show…) 


- Facilitating equal contribution from all members  


- Ensuring that the team focuses on relevant issues (i.e., stay 
on track) and not go off tangent (e.g., threads, examples, 
concerns) 


- Ensuring that the team does not dwell on domain skills (e.g., 
palmer grasp) 


- Ensuring that all team members contribute relevant evidence 


- Checking the understanding of team members by 
paraphrasing and summarising information 


- Summating team members’ contribution to reach consensus 
effectively and efficiently  


- Probing sufficiently to explore all team members’ functional 
age estimation (e.g., Question: Could it be lower?) 
 


Rationale: This ensures that the GCO Leader keeps the meeting 
on track, facilitates discussions from all team members, clarifies 
and summarises information.  


Did not 
demonstrate good 
management 


Tried to 
demonstrate good 
management but 
did not fully  
achieve them 


Demonstrated  
good management 


 


 


 


N.B: All items are essential to building a strong competency in GCO Process.   
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GCOM Rating Alignment for SSAs (Review/Exit) 


Note: 


• All ratings should be based on what was discussed during the GCO Meeting, not projection of documents. For example: 


o BDs projected on the screen but were not selected for discussion 


o Child’s previous FAEs reflected in the GCOWMR and projected on the screen but were not verbally mentioned by the team 


• Examples on how to rate (2/1/0) based on some possible scenarios. 


• Under the ‘Additional notes’, information on the recommendations and ‘good-to-have’ that may affect the scoring are provided for your 


reference. 


• The examples provided in the rating alignment are non-exhaustive. 


 


Section 1: Preparation and Beginning 


Item Preparation and Beginning To rate 0 
Criteria not met 


To rate 1 
Some criteria are met 


To rate 2 
All criteria are met 


*1.1 
 


Is the meeting room conducive for team-based 
discussions and shared understanding/ 
awareness of documented evidence? 
 
Rationale: This ensures that the meeting can be 
conducted efficiently and confidentially. Ongoing 
documentation during the meeting ensures that 
discussions and updates are captured. 


 


Discussion is not 
documented and/or held in a 
noisy area that lacks privacy. 
 
 
 


Discussion is held in a quiet 
and private area and is 
documented, but there is no 
projection for the shared 
working document. 


Discussion is held in a quiet 
and private area, is 
documented and a shared 
working document is 
projected. 


 


E.g., Rate 0 if Team 
expressed difficulty in 
hearing each other due to 
the noise in their 
surroundings and there was 
nothing done to improve the 
situation. 
 


  


1.2 
 


Did all team members provide functional age 


estimates (FAEs) for each of the 3 GCOs to 
GCO Leader before the meeting such that 
they are not influenced by each other’s age 
estimates? 
 
Rationale: This ensures that all team members had 
independently decided on the FAEs for each of the 3 
GCOs based on all BDs collected. 


 


No one provided the FAEs 
before the meeting. 


Some team members 
provided the FAEs before the 
meeting. 
 


All team members provided 
the FAEs before the meeting. 
 
 


  E.g., Rate 2 as long as all 
team members provided their 
FAEs before the start of the 
GCO Meeting. 
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Item Preparation and Beginning 
To rate 0 


Criteria not met 
To rate 1 


Some criteria are met 
To rate 2 


All criteria are met 


1.3 
 
 


Did team members bring along documented 
evidence of the child’s functioning to the GCO 
Meeting? 
 
Documented evidence can be in different forms. 
Examples include but not limited to: 
- Behaviour description in GCO Working & 


Meeting Record 
- Standardised Assessment Forms 
- Any other feedback (Caregivers, Teachers, 


Preschool) 
 
Rationale: This ensures that discussions are 
objective and can be supported by documented 
observations.  
 


No one brought documented 
evidence of the child’s 
functioning. 


Some team members 
brought documented 
evidence of the child’s 
functioning. 


All team members brought 
documented evidence of the 
child’s functioning. 
 
 


Additional notes 


• Team members should verbally state that they are referring to other documents that are 
not projected so that everyone is aware. 


1.4 At the start of the GCO Meeting, did the GCO 
Leader* ensure that the team knows they are 
talking about the same child by verbally stating 
and verifying the: 
- Full name of the child? 
- Second unique identifier of the child (e.g., date 


of birth, address)? 
 
*or any team member appointed by the GCO Leader 
(verbally stated during the GCO meeting so that everyone 
is aware). 


 
Rationale: This ensures that all team members are 
discussing the same child and have brought the 
correct documents related to that specific child. 
 


The GCO Leader* did not 
verbally state the child’s full 
name. 


The GCO Leader* only 
verbally stated the child’s full 
name without a second 
unique identifier. 
 
OR  
 
GCO Leader* only displayed 
the child’s information on the 
screen without stating the 
child’s full name. 
 


The GCO Leader* verbally 
stated the child’s full name 
AND a second unique 
identifier. 
 
 


*1.5 At the start of the GCO Meeting, did the GCO 
Leader* verbally state the child’s chronological 
age (in months) and diagnosis/medical 
condition? 
 
*or any team member appointed by the GCO Leader 
(verbally stated during the GCO meeting so that everyone 
is aware). 


 
Rationale: This ensures that all team members 
consider child’s chronological age when discussing 
the FAEs and the possible impact of diagnosis / 
medical condition on the child’s functioning. 


   


The GCO Leader* did not 
verbally state the child’s 
chronological age and 
diagnosis/medical condition. 


The GCO Leader* verbally 
stated the child’s 
chronological age OR 
diagnosis/medical condition. 


The GCO Leader* verbally 
stated the child’s 
chronological age AND 
diagnosis/medical condition. 
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Item Preparation and Beginning 
To rate 0 


Criteria not met 
To rate 1 


Some criteria are met 
To rate 2 


All criteria are met 


*1.6 Was a brief introduction/background or update 
about the child and family (< 3 minutes) 
provided? 
 
Possible areas to mention: 


‐ Family composition / any changes 
‐ Financial stressors/issues (e.g., high-risk 


families?) / any changes 
‐ General ‘feel’ of the family (e.g., keen to work 


with the centre?) / Update of family and centre 
working relationship 


‐ Main caregiver / any changes 
‐ Child’s school (e.g., preschool or childcare) / 


any changes 
‐ Other services received / any changes 


‐ Transition placement for exit cases. 
 
Rationale: This supports family-centred practice and 
provides contextual factors surrounding the child’s 
functioning and behaviours.  


 


The team did not provide any 
information about the child 
and family. 


The team provided some 
information but missed out 
key aspects of the child and 
family. 
OR 
The team provided sufficient 
relevant information about 
the child and family but this 
was not succinct. 
 


The team provided sufficient 
relevant information about  
the child and family 
succinctly. 


  E.g., Rate 2 if the team says 
that there are no updates 
regarding the child and family 
(only for cases that the whole 
team is familiar with). GCO 
Leader should do a brief 
introduction if there is a new 
team member. 
 


 


Section 2: GCO Meeting Specific Processes: Team incorporates best practices and understanding of GCO-related content in 


meeting 


Item GCO Meeting Specific Processes To rate 0 
Criteria not met 


To rate 1 
Some criteria are met 


To rate 2 
All criteria are met 


2.1 Did the team present previous FAEs before 
deciding on the child’s current FAE? 
 


Rationale: This ensures that the team refers to the 


child’s previous FAEs as a baseline for discussion. 
This also assists with goal discussion. 


 


No NA Yes 


  E.g., Rate 2 as long as team 


presented the previous FAE 


before the team decides on the 


child’s current FAE. 


*2.2 Did the team discuss* if goals are met/not met 
for each GCO and provide BD evidence(s) 
where relevant? 
 
*This includes verbally mentioning if there are no 
goals in the GCO where applicable. 
 


No BD examples were 
provided 


NA ≥ 1 BD example per goal 


E.g., Rate 0 if team does not 
mention that there are no 
goals in the GCO and moves 
on to the FAE justification. 
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Item GCO Meeting Specific Processes 
To rate 0 


Criteria not met 
To rate 1 


Some criteria are met 
To rate 2 


All criteria are met 


Rationale: This ensures that the team considers the 
child’s progress in the goals, supported with BDs as 
evidences. 


 


Additional notes 
● 1 BD example per goal to be provided regardless of the goal status. 


 


*2.3 Did the team discuss evidence (i.e., BDs in ATC 


format) to substantiate the child’s FAE for each 
GCO? 
 
 
Rationale: This ensures that the discussion of the 
child’s functioning in each GCO is objective and 
based on BDs as evidence and should include goal 
BDs where appropriate. BDs should be in ATC format 
as each component of ATC would provide specific 
details for the team to consider the child holistically. 


 


< 2 BD examples per GCO 
were discussed (where 
relevant in terms of 
functional age). 
 


2 BD examples per GCO 
were discussed (where 
relevant in terms of 
functional age). 
  
 


≥ 3 BD examples per GCO 


were discussed (where relevant 
in terms of functional age). 


E.g., Rate 0 if: 


o Discussion focuses on 


inference statements 


without supporting BD 


examples (in ATC 


format). 


o BD is not visible on the 


projected screen 


and/or team member 


did not state BD in 


ATC format. 


 


 


 E.g., Rate 2 if:  


o Team member reads BD 


verbally in ATC format 


even if the BD is not  


visible on the projected 


screen. 


o BD in ATC format is visible 


on the projected screen 


and team member made a 


specific reference to the 


BD (e.g., mentioning only 


the Action of the BD) 


o Team adds on a BD based 


on a recent observation of 


the child and notetaker 


documents the new BD in 


ATC in the GCOWMR 


/prompt document. 


 
Additional notes 
● The number of examples and themes covered depends on the child’s FAEs. 


● If goal BDs were used to substantiate their FAEs, it can be considered as a BD example. 


● Not acceptable if goal-specific BDs were discussed before FAE justification (i.e., double 


counting of BDs). 
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2.4 Did the team consider the three themes in each 
GCO? 


 
 
Rationale: This ensures that the team's discussion 
leads to a holistic picture of the child’s functioning for 
the GCO. By considering all three themes, the 
discussion can present the full range of strengths, 
challenges, and functioning across all aspects of the 
GCO. 


The team considered up to 1 
out of 3 themes within the 
GCO. 
 


The team considered 2 out 
of 3 themes within the GCO. 
 


The team considered all 3 
themes within the GCO. 
 


  E.g., Rate 2 if the team verbally 
states any of the GCO theme is 
not relevant to the child’s 
current level of functioning. 
 


*2.5 
 
 


Did the team consider different settings (e.g., 
home, EI centre, preschool, community) 
when discussing BDs of the child’s functioning?  
 
 


 
Rationale: This ensures that the child’s behaviours 
are considered across settings to obtain a consistent 
and holistic picture of the child’s current level of 
functioning.  


 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  


No, only 1 setting was 
considered when providing 
specific BD examples of the 
child’s functioning for each 
GCO. 


 


NA 
 


Yes, ≥ 2 different settings were 


considered when providing 
specific BD examples of the 
child’s functioning for each  
GCO. 


 
E.g., Rate 0 if: 
o Team verbally states 


that there are no home 
BDs due to: 
▪ Insufficient time to 


conduct home 
interview before 
GCO Meeting 


 
 


 E.g., Rate 2 if team verbally 
states that they considered 
another setting besides the EI 
centre but was unable to collect 
BDs due to reasons such as: 


• Difficulties in communicating 
with caregivers (to state at 
least once during the 
discussion and also when 
sharing about the child / 
family background). 
o For example, “we were not 


able to gather information on 
child’s functioning at home 
because caregivers were not 
contactable”. 


 


Additional notes 


• The team to verbally state if any theme is not applicable so that everyone knows that it was 
considered. 


• Team to also state other settings that have been considered, even if no BDs were gathered 
as a result.  


• Ensure that discussion is substantiated by BDs in complete ATC format (full BD need to be 
verbalised or at least displayed on the screen). 
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2.6 Did the team consider the child’s functioning 
from multiple sources?  
 


  
 
Rationale: This ensures that observations from people 
who interact with the child are reflected and 
discussed. This helps the team develop a holistic 
picture of the child’s current stage of development. 


The team only considered 
the child’s functioning from 
<2 sources for each GCO.  


NA 
 
 
 


The team considered the child’s 
functioning from ≥2 sources for 
each GCO 


Additional notes 
Each individual who provides information for the BD is considered as one source, and this 
includes:  


• Each parent 


• Each practitioner at EIPIC centre (even if they did not provide FAEs) 


• Each teacher at preschool or childcare  


• Each caregiver (e.g., grandparents, domestic helper) 


• Each service provider (e.g., private therapist, tutor at enrichment classes)  
 


*2.7 Did the team discuss functional performance 
primarily and integrate evidence on domain-
based skills or capacity behaviours (where 
relevant*) during the discussion? 
 
*In terms of the functional age of the child. 
 
 
Rationale: This ensures that the emphasis is placed 
on functional performance in everyday routines. If 
there are domain-based skills/capacity behaviours 
mentioned to support emerging skills, they should be 
discussed to provide an insight to the child’s potential 
even though they do not change the child’s FAEs. 


 


The team did not discuss 
functional performance; and 
discussed domain-based 
skills or capacity behaviours 
only. 
 
 


The team discussed 
functional performance but 
no integration of domain-
based skills or capacity 
behaviours were made. 


The team discussed functional 
performance primarily and  
where relevant, integrated 
evidence from domain-based 
skills or capacity behaviours. 
 


Additional notes 


• Integrating means to consider the application of domain skills in naturalistic settings. 
‐ E.g., Stating that the child is able to label colours [capacity behaviour]. Furthermore, the child also responded 


to the teacher’s request correctly by picking out the red ball during play time [integrating with functional 
performance behaviour]. 


• Depending on the child’s age, recognising that he/she is too young / low functioning to have 
tested behaviours. 


• Capacity behaviours (if any) should be discussed and integrated during the discussion (not 
after FAE justification). 
 


*2.8 Did the team use a variety of child development 
resources alongside ECHO AE Reference 
appropriately* when deciding on an FAE? 
 
*Appropriately herein refers to:  
- Leveraged on the team’s child development 


knowledge  
- Used the age expectation table as a reference 


(i.e., not checking item by item)  
- Cited specific points in the references and 


integrate into discussion 
 
 
 


The team used any of the 
child development resources 
(including ECHO AE 
Reference) as a checklist.  
 
OR  
 
The team did not use the 
ECHO AE Reference.  
 


 
 
 
  


The team only used ECHO 
AE Reference, but used it 
appropriately.  
 


 


The team used ECHO AE 
Reference and the other  
relevant child development 
resource(s) appropriately. 
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Rationale: This ensures that the team has a shared 
and objective understanding of what is age-expected 
by referring to 2 or more child development 
resources.  


 


Additional notes 


• References may be projected on the shared screen. 


• Team to provide BDs as evidence when justifying if child has significant skills in the next 
age band. 


   


*2.9 
 
 


To reach a consensus on the FAEs, was there 
substantial discussion supported with specific 
evidence (e.g., BDs, contexts and frequency of 
behaviour, relevant assessment results)?  
 
Rationale: This ensures that all team members 
consider frequently exhibited behaviours across all 
contexts instead of general impressions to support 
their FAEs. 


There was no/minimal 
discussion amongst team 
members using supporting 
evidence to substantiate the 
age estimates.  
 


There was some discussion 
amongst team members 
using supporting evidence to 
substantiate the age 
estimates. 


There was substantial 
discussion amongst team 
members using supporting 
evidence to substantiate the age 
estimates. 
 


E.g., Rate 0 if everyone 
simply agrees and moves 
on. 
 


  


Additional notes 


• There should be at least 2 members providing justifications for a balanced discussion before 
the team considers the next/higher age band. 


• Substantial: involves the team members explaining why they chose that age band with their 
BD examples and observations. If team is leaning towards an age band that differs from an 
individual’s FAE, that team member should explain why he/she initially disagreed but is now 
agreeable to another age band. 
 


2.10 Did all team members agree on the FAE for the 
GCO? 
 
Rationale: This ensures that evidence and 
justifications from all team members have been 
heard, understood and assimilated to reach an FAE 
that best describes the child’s functioning.  


 


The team did not come to a 
consensus on the FAE for 
the GCO. 
 


NA The team came to a consensus 
on the FAE for the GCO. 
 


2.11 
 
 


Did the team consider challenging behaviours 
and discuss further if applicable?  
 


 
Rationale: This ensures that any challenging 
behaviours are addressed and goals can be set to 
reduce these behaviours. 


The team did not consider 
challenging behaviours.  
 


NA The team considered and 
discussed challenging 
behaviours.   
 


 NA E.g., Rate 2 if the GCO Leader 
asked about challenging 
behaviours and there were none 
to be discussed. 
 


Additional notes 


• The team must verbally state if there are no challenging behaviours so that everyone knows 
that it was considered. 
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2.12 Was the child’s overall profile of strengths, 
concerns and appropriate focus for 
intervention summarised for each GCO?  
 
(Can be done after each GCO discussion or at the 
end of the 3 GCO discussions.) 


 
Rationale: This ensures the team agrees on the 
overall profile of the child, including strengths and 
concerns, and uses this information to consider the 
areas to focus for intervention. 


The child’s profile was not 
summarised. 
 


Only 1 or 2 aspects of the 
child’s profile were 
summarised (e.g., strength, 
concerns OR appropriate 
focus for intervention). 
 
 


A balanced and holistic child’s 
profile was summarised (e.g., 
GCO of strength, concern AND 
appropriate focus for 
intervention).  
 


 


Section 3: Team Process and Consensus: General interaction approach and dialogue between team members at the GCO Meeting 


Item Team Process and Consensus To rate 0 
Criteria not met 


To rate 1 
Some criteria are met 


To rate 2 
All criteria are met 


3.1 Did any team member use jargon during the 
discussion?  
 
Rationale: This ensures a shared understanding of 
the child’s profile in plain language across team 
members and parents. 


The team used jargon without 
explanation.  


NA The team used minimal jargon with 
clear explanations.  
 
 


Additional notes 


• GCO Leader should explain any specific medical conditions / medication mentioned.  


• No short forms / abbreviations. 
 


*3.2 Did all team members show mutual respect to 
one another? 
 
Examples of mutual respect include (non-
exhaustive): 


- Be on time for meeting and help to set-up 
meeting room 


- Show responsive behaviours that illustrate 
active listening and responding 


- Allow time for others to finish their thought 
before replying or moving on 


- Actively include others in the discussion 


- Listen empathically to others 
 


Rationale: This encourages 
collaborative, consultative and transdisciplinary 
team practices.  


 


The team members did not 
show mutual respect to one 
another. 
There were some instances 
of disrespectful behaviour 
observed. 
 


NA Throughout the meeting, team 
members often showed mutual 
respect for one another. 
No instances of disrespectful 
behaviour were observed. 


Additional notes 


• Team members should consider each other’s contribution throughout the GCO Meeting. 
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Item Team Process and Consensus 
To rate 0 


Criteria not met 
To rate 1 


Some criteria are met 
To rate 2 


All criteria are met 


*3.3 
 


 


What was the extent of relevant contributions 
from team members? 
  
Rationale: This ensures that team members 
contribute to a rich discussion of the child’s profile. 


Minimal contribution from 
some members. 


Contribution from all 
members with some 
dominating the discussion. 


Good balance of contribution 
from all members. 
 
 


Additional notes 


• Team members should acknowledge that they have nothing further to add during discussion 
(e.g., Team members shared that their views have already been discussed and do not have 
anything further to add). 


 


3.4 How well did the GCO Leader manage the 
meeting? 
 
Examples of good management include (non-
exhaustive): 


- Asking open-ended questions which stimulate 
discussions (e.g., so how does he show…) 


- Facilitating equal contribution from all 
members  


- Ensuring that the team focuses on relevant 
issues (i.e., stay on track) and not go off 
tangent (e.g., threads, examples, concerns) 


- Ensuring that the team does not dwell on 
domain skills (e.g., palmer grasp) 


- Ensuring that all team members contribute 
relevant evidence 


- Checking the understanding of team members 
by paraphrasing and summarising information 


- Summating team members’ contribution to 
reach consensus effectively and efficiently  


- Probing sufficiently to explore all team 
members’ functional age estimation (e.g., 
Question: Could it be lower?) 
 


Rationale: This ensures that the GCO Leader 
keeps the meeting on track, facilitates discussions 
from all team members, clarifies and summarises 
information.  


 


Did not demonstrate good 
management. 


Tried to demonstrate good 
management but did not fully 
achieve them.  


Demonstrated good 
management.  
 
 


  E.g., Rate 2 when GCO Leader 
demonstrates good management 
but members were not 
responsive. 
E.g., GCO Leader asks members for input 
but members did not contribute relevant 
discussion. Rate 0 / 1 under items 3.2 or 
3.3 instead. 


 


N.B: All items are essential to building a strong competency in the GCO Process. 
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 CHAPTER 10 
 

 

Coaching 
 

Developing relevant competencies within the team is critical to the success of implementing evidence-

based programmes and achieving desired outcomes (Bertram et al., 2015). This chapter provides an 

overview of the ECHO Coaching Guide that could be integrated within organisation-wide supervision 

guidelines to support building of competencies in implementing the GCO Process. A case study further 

describes how the ECHO Coaching Guide could be utilised in the process.  

 

 

10.1 What is Coaching 
 

Coaching on the job helps learners understand the relevance of what they are learning, by 

contextualising their learning through application at work (Fixsen et al., 2009). The ECHO Coaching 

Guide is thus developed to support the building of competencies for the GCO Process. Competency 

building requires careful selection, training, and ongoing coaching of staff to ensure that they have 

the necessary skills to implement a new programme effectively (Metz et al., 2013). 

 
The definition of coaching varies in early intervention (EI) literature. Grant (2013) describes coaching 

as a collaborative, helping relationship between the coach and coachee. Coaching that supports adult 

learners is defined as:  

 
 

Definition: Coaching 

An adult learning strategy in which the coach promotes the learner’s 

(coachee’s) ability to 1) reflect on his or her actions as a means to determine 

the effectiveness of an action or practice, and, 2) develop a plan for refinement 

and use of the action in immediate and future situations. 

(Rush and Shelden, 2020, p.8) 
 

 

The role of the coach is to create a supportive environment in which:  

 the coach and coachee can explore and reflect on current practices together, and 

 the coachee can apply new skills and competencies with the help of the coach’s feedback, 

and to overcome challenging situations. 

(Rush and Shelden, 2020) 

 

There are many coaching approaches available, and the ECHO Coaching Guide references The Early 

Childhood Coaching Handbook by Rush and Shelden (2020). The choice of the coaching approach 

depends on the purpose of coaching, the coaching style of the coach, the learning style of the coachee, 

and the organisational resources and support available.  
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10.2 Coaching versus Supervision  
 
Despite the potential overlap between the roles of a supervisor and a coach, it is important to note 

that they are not identical. The role of a supervisor is to evaluate performance and ensure that 

supervisees are meeting work requirements (Rush and Shelden, 2020).  

 

A supervisor needs not be a coach, and a coach needs not be a supervisor. According to Toll (2006), a 

supervisor may incorporate coaching into his or her supervision, while a coach does not act as a 

supervisor while coaching.  

 

 

Key Points 
 

 

 

 

 Coaching is a collaborative helping relationship 

 Coaching helps staff to apply what they have learned 

 Coaching is distinct from supervision 

 
 
10.3 The ECHO Coaching Guide  
 

The ECHO Coaching Guide is intended for coaches who want to support their coachee in developing 

and applying their knowledge and skills in the GCO Process. It is recommended that coaches use it on 

top of their knowledge of child development, early intervention, and basic principles of coaching.  

 

The ECHO Coaching Guide consists of two parts: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

  

1. Competency Indicators 
(Appendix 10.5.1) 

2. Coaching Tasks 
 (Appendix 10.5.2) 

Guides the coach to identify the coachee’s 

level of competence in the GCO Process based 

on the demonstrated knowledge and/or skills, 

and the coaching support required 

Provides the coach with suggested 
coaching activities based on the 
coachee’s level of competence 
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Levels of Competence  

 

There are four levels of competence in the Competency Indicators. The levels are adapted from the 

Competencies Proficiency Scale by the National Institutes of Health (n.d.) and defined in Table 10-1.  

 

Table 10-1. Levels of Competence. 

Level  Definition  

Fundamental Awareness 

(Basic knowledge)  

Staff have an emerging understanding of the basic concepts of the 

GCO Process.  

Novice  

(Limited experience) 

Staff have some experience participating in the GCO Process. Staff 

are expected to need help in applying knowledge and skills.  

Intermediate 

(Practical application) 

Staff are able to participate independently in the GCO Process. The 

help of an expert (e.g., a coach) may be required from time to time 

in certain situations (e.g., considering the engagement of a child 

with high support needs when conducting SRO). 

Advanced  

(Applied theory) 

Staff are recognised as coaches in the GCO Process. Staff are able to 

engage in resource development, process improvement and/or 

expert-level discussions to address challenges. 

 
 

Use of the ECHO Coaching Guide 

 

Effective coaching involves clearly articulated outcomes based on the needs and goals identified by 

the coachee (Rush and Shelden, 2020). When using the Competency Indicators, outcomes can be 

determined by selecting the component in the GCO Process that: 

1. The coachee wants to work on, and  

2. The level of competence he/she wants to work towards.  

 

Coaching can be conducted for different components at the same time, and the coachee can have 

different levels of competence in each of these components at the beginning of the coaching. See 

Table 10-2 for an example of this.  

 

Table 10-2.  Setting Outcomes for Coaching. 

Components of the GCO Process 
Level of competence 

Current Coaching Goal 

1. School Routines Observation  Novice Intermediate 

2. Writing of Behaviour Descriptions  Fundamental Awareness Novice 

 
It is recommended that the ECHO Coaching Guide be used according to the steps shown in Figure 

10-1. 
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Figure 10-1. Steps in Using the ECHO Coaching Guide. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

               

 
 

Step  

1 
Coachee identifies a component in the 

GCO Process for coaching 
Component: SRO 

Step  

2 

Coach supports coachee in determining 
his/her current level of competence 

using the Competency Indicators. 
Coaching goal is set based on the level 
of competence the coachee wants to 

work towards. 

Current level of competence: 
Novice 

Coaching goal: Intermediate 

Step  

3 

Based on the current level of 
competence, coachee identifies and 
prioritises a knowledge/skill to work 

on. 

Prioritised knowledge/skills: Plan 
and conduct behaviour observations 

(consider factors impacting 
functional performance behaviour) 

Step  

4 

Coachee selects coaching activities to 
work on the prioritised knowledge/skill 
with reference to the current level of 

competence using the Coaching Tasks. 
Coachee participates in coaching 

activities with coach. 

Coaching activities (Novice level): 
Decide on 2 routines to observe, 

discuss factors to consider, observe 
the child and write 3 BDs per 

routine for feedback 

Step  

5 
Coaching activities are repeated until 

knowledge/skill is attained. 

Coaching activities are repeated 
until the coachee is independent in 
planning and conducting behaviour 

observations 

Step  

6 

Coach and coachee evaluate if coaching 
goal has been achieved 

 
 
 
 
 
 

 

Coachee moves to Intermediate 
level. Select next component to 

work on (e.g., collecting home BDs) 
OR 

Coachee remains at Novice level. 
Select other knowledge/skills in SRO 
to work on (e.g., writing significant 

BDs) 

Achieved: 
Return to Step 1 
to select another 

component to 
work on 

Not yet achieved: 
Repeat Steps 3-6 

Example 
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The Competency Indicators and Coaching Tasks are not intended to be a checklist, but rather, a 
reference to support the coaching process. 
 

Coachees should aim to achieve at least an ‘intermediate’ level of competence in all components of 

the GCO Process. At this level, the coachee is able to participate independently in the GCO Process 

and only require the coach’s assistance on occasion.  

As part of overall organisational leadership planning, it is recommended that EI centres consider 

identifying staff with an ‘advanced’ level of competence for the role of coach and support their ability 

to provide coaching, e.g., using coaching tasks in the Coaching Guide for ‘advanced’ level staff, sending 

staff for external courses on how to provide coaching. 

 
 

Key Points 
 

 

 

 Use of the ECHO Coaching Guide is best supplemented with good child 

development knowledge, early intervention skills, and clear coaching principles 

 Effective coaching involves clearly articulated outcomes based on the needs 

and goals identified by the coachee 

    
 
10.4 Case Study  
 

This case study demonstrates the use of the ECHO Coaching Guide. It is important to note that while 

the case study includes the use of some coaching principles from Rush and Shelden's coaching style 

of interactions, it is not an exhaustive account of coaching principles that can be applied when using 

this coaching guide. Refer to Figure 10-1 above for the flow. 

 

Background 
 

 

Jay is a new teacher working in an EI centre. 

 

As Jay’s coach, Elise is supporting him in implementing the GCO Process. 

 

Step 1: Coachee identifies a component in the GCO Process for coaching. 

 

At the beginning of coaching, Jay identifies writing 

behaviour descriptions (BDs) as an area he would like to 

work on. 
 

 

 

  

I want to work 

on writing BDs. 
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Step 2: Coach supports coachee in determining his current level of competence.  

Coaching goal is set based on the level of competence that the coachee wants to work towards. 
 

Elise uses reflective questioning (refer to Appendix 10.5.3) by Rush and Shelden (2020) to help Jay 

be aware of what he already knows and does. The objective of asking awareness questions like the 

examples illustrated below is to find out what Jay knows about writing BDs.  
 

 
 

 

 

 
 

 

 

 

  

  

 

Elise then evaluates the BDs written by Jay using the BD Checklist. Using the Competency Indicators 

(refer to Appendix 10.5.1), Elise guides Jay to identify his current level of competence by reflecting 

on his knowledge and skills as indicated below.  
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

Based on the above, Jay's competency in writing BD 

was rated at 'fundamental awareness' level. His goal is 

to reach the next level of competence in BD writing, 

which is the 'novice' level. The coaching goal is clearly 

stated at the beginning of the coaching relationship. 

 

 

 
 

What do you know 
about writing BDs? 

How will you know if 
a BD is significant? 

What is your current 
understanding on the 
classification of BDs? 

How will you 
use a BD 

checklist? 

Understanding of BDs 

 Understands BDs are written in the Action, 

Trigger and Context (ATC) format  

 Is aware that BDs must pass the 'Telephone 

Test' but is unable to identify common errors on 

clarity in his BDs (e.g., the use of vague words) 

 Knows the definition of functional performance, 

capacity and challenging behaviours but at 

times incorrectly classify capacity behaviours as 

functional performance behaviours   

Knowledge and Skills Demonstrated by Jay 

Staff demonstrates some 
understanding of how to write 
BDs (e.g., using ATC format, 
passes the ‘Telephone Test’, 
classifies BDs into functional 
performance/capacity/ 
challenging behaviours).  

 

Competency Indicators 

Level of support required to write BDs that 
meet the criteria on the BD Checklist 

 Support is needed at least half the time to 

write BDs that are significant and/or have a 

trigger present/correctly identified  

 Support is needed most of the time to 

accurately identify the main GCO thread 

Staff requires moderate support 
to write BDs that meet criteria 
on the BD Checklist.  

Ability to refer to relevant resources 

 Uses the BD Checklist with support 
 

Staff refers to resources related to 
this competency with guidance.  

Component: Writing BDs 

Current Level of Competence: 
Fundamental Awareness 

Coaching Goal: Novice 
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Step 3: Coachee identifies and prioritises a knowledge/skill to work on to achieve the 

coaching goal. 

Elise provides feedback on Jay's BDs and supports him in 

identifying his strengths and areas for improvement. Elise is guided 

by Rush and Shelden's (2020) different types of feedback (refer to 

Appendix 10.5.4). 

 

Jay prioritises BD classification (i.e., the accurate identification of 

the main GCO thread) to be worked on first. 

 

 

 

 

 

Step 4: Coach and coachee discuss and select coaching activities to work on the prioritised 

knowledge/skill. 

Elise and Jay use the Coaching Tasks (refer to Appendix 10.5.2) to select appropriate coaching 

activities. Coaching activities were selected by considering Jay’s: 

 

 

 

 

 

Coaching activities focusing on BD classification were selected to support Jay at the 

‘fundamental awareness’ level as indicated below. 

 

 

 

 

 

 
 

 

 

As part of coaching, Elise encourages Jay to reflect on his practice by asking 

reflective questions. Aside from awareness questions, Elise also uses analysis 

and alternative questions as detailed below. 

 

Question Type Objectives  Examples  

Awareness  To find out what coachee 

knows about writing BDs  

 

 What did you consider when 
classifying this BD under this GCO 
theme/thread? 

 What do you know about GCO 1.3?  

Analysis  To support coachee in 
evaluating his/her BD 
classification  

 How does your BD classification 
compare with examples and tips 
from the ECHO Practice Guide?    

Alternative To guide coachee to consider 
ways that he/she can 
improve on future BD 
classification  

 What do you think you would do 
differently the next time?  

 
 

 

I will work on BD 

classification first. 

 targeted component in the GCO Process, (i.e., writing of BDs) 

 current level of competence (i.e., ‘fundamental awareness’ level), and 

 coaching need (i.e., BD classification).  

Coaching Activities 

 Jay provides Elise with 5 BDs (at least 1 home BD) of a student he is working with  

 The BDs are evaluated using the BD Checklist  

 Elise provides feedback and encourage reflection by asking open-ended questions  

 Jay reclassifies BD(s) where necessary 
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Step 5: Coaching activities are repeated until the knowledge/skill is attained. 

Elise continues to provide coaching support for BD classification as needed (e.g., writing and 

classifying BDs for a different student).  

 

Step 6: Coach and coachee evaluate if coaching goal has been achieved.  

(a) If coaching goal has been achieved, return to step 1 to select another component to 

work on 

(b) If coaching goal has yet to be achieved, repeat steps 3-6 for other knowledge/skills 

Elise and Jay refer to the Competency Indicators to determine if Jay has achieved his goal for writing 

BDs (i.e., 'novice' level).  

 
 

 

 
 

 
 

It was identified that while Jay is now able to classify BDs accurately, there are other skills that he 

needs to work on as mentioned in step 2, including writing significant BD and writing BDs with 

triggers present or correctly identified. As such, steps 3 to 6 are repeated to focus on these areas.  
 

 
 
While staff competency indicators show insight into the skills and abilities of the people implementing 

the process, fidelity indicators, such as adherence to the steps of the GCO Process itself, are also 

measured to ensure that a high-quality process is conducted. This will be covered in Chapter 11.  

  

Well done, Jay! You are able to 
classify BDs accurately now. Let us 

work on another skill area.   
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10.5  Appendices  

 

10.5.1  Competency Indicators  

10.5.2  Coaching Tasks  

10.5.3  Examples of Reflective Questioning  

10.5.4  Examples of Feedback 
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Coaching Guide – A. Competency Indicators 


 


Components of the GCO 
Process / Levels of 
Competence  


Coachee Coach 


Fundamental Awareness  
(Basic Knowledge) 


Novice  
(Limited Experience) 


Intermediate  
(Practical Application) 


Advanced  
(Applied Theory) 


1. SRO – Conduct behaviour 
observations during 
functional assessment  
 
Note: behaviour observation 
can be conducted through 
in-person observation or by 
watching a recorded session 
of the child's routine  
 
For coaching:  
Staff should identify at least 
2 case studies for coaching 
and more if needed. 
 
Moderate support:  
Staff needs support from the 
coach ≥ half the time 
 
Minimal support:  
Staff needs support from the 
coach < half the time 
 


● Staff can explain some 
key concepts on how to 
conduct behaviour 
observations (describes 
the purpose, when and 
how to observe, what 
to look out for such as 
level of engagement, 
etc.) 


 
● Staff needs moderate 


support in planning and 
conducting behaviour 
observations 


 
● Staff needs minimal 


support to refer to 
resources relevant to 
SRO  


 
 
 


● Staff needs minimal 
support in planning and 
conducting behaviour 
observations, taking into 
account factors that 
influence functional 
performance behaviour 
(engagement, etc.) 


 
● Staff needs moderate 


support to identify 
significant behaviours 
that represent current 
or emerging levels of 
functioning 


 
● Staff independently 


refers to resources 
relevant to SRO  


● Staff plans and 
conducts behaviour 
observations 
independently, but may 
need occasional 
support from the coach 
in certain situations 
(how to determine the 
engagement of a child 
with high support 
needs, etc.) 


 


● Staff plans and 
conducts behaviour 
observations 
independently 


 
● Staff provides coaching 


using terms that are 
easy to understand 
 


● Where applicable, staff 
participates in resource 
development, process 
improvement and 
senior-level discussions 
relevant to SRO 
(develops and delivers 
training on 
engagement, etc.) 
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Components of the GCO 
Process / Levels of 
Competence  


Coachee Coach 


Fundamental Awareness 
(Basic Knowledge) 


Novice  
(Limited Experience) 


Intermediate  
(Practical Application) 


Advanced  
(Applied Theory) 


2. Collection of home BDs   
 
Note: This component 
focuses on the process of 
collecting home BDs. See 
Component 3 - Writing of 
Behaviour Descriptions (BDs) 
for competencies related to 
the quality of BDs 
 
For coaching:  
Staff should identify at least 
2 case studies for coaching 
and more if needed. 
 
Moderate support:  
Staff needs support from the 
coach ≥ half the time 
 
Minimal support:  
Staff needs support from the 
coach < half the time 
 
 
 


● Staff can explain some 
key concepts on how to 
collect home BDs (what 
home routines to focus 
on, what questions to 
ask during home 
interviews, etc.)  


 
● Staff needs moderate 


support to collect home 
BDs in different 
routines across the 3 
GCOs 


 
● Staff needs minimal 


support to refer to 
resources relevant to 
the collection of home 
BDs  


 
 
 
 
 


● Staff can explain most 
key concepts on 
collecting home BDs 
(identifies 1 to 2 other 
ways to collect home 
BDs apart from 
conducting home 
interviews, etc.) 


 
● Staff needs minimal to 


moderate support to 
collect home BDs in 
different routines 
across the 3 GCOs 


 
● Staff independently 


refers to resources 
relevant to the 
collection of home BDs  


 


● Staff independently 
collects home BDs in 
different ways (home 
interviews, phone calls 
and conversations with 
caregivers at pick-up, 
etc.) 


 
 


● Staff independently 
collects home BDs in 
different ways (home 
interviews, phone calls 
and conversations with 
caregivers at pick-up, 
etc.) 


 
● Staff provides coaching 


using terms that are 
easy to understand 


 
● Where applicable, staff 


participates in resource 
development, process 
improvement and 
senior-level discussions 
relevant to the 
collection of home BDs 
(produces a guide on 
how to conduct home 
interviews more 
effectively, etc.) 
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Components of the GCO 
Process / Levels of 
Competence  


Coachee Coach 


Fundamental Awareness  
(Basic Knowledge) 


Novice  
(Limited Experience) 


Intermediate  
(Practical Application) 


Advanced  
(Applied Theory) 


3. Writing of Behaviour 
Descriptions (BDs) 
 
For coaching:  
Staff should identify at least 
2 case studies for coaching 
and more if needed. 
 
Moderate support:  
Staff needs support from the 
coach ≥ half the time 
 
Minimal support:  
Staff needs support from the 
coach < half the time 
 
 
 
 
 


● Staff can explain some 
key concepts of writing 
BDs (use of ATC format, 
passing the ‘Telephone 
Test', classifying BDs 
into functional 
performance, capacity 
and challenging 
behaviours, etc.) 


 
● Staff needs moderate 


support to write BDs 
that meet the criteria in 
the BD Checklist 


 
● Staff needs minimal 


support to refer to 
resources relevant to 
writing BDs 


 
 


● Staff can explain most 
key concepts on writing 
BDs (considers the 
significance of BDs, 
recognises common 
mistakes in writing BDs 
– use of vague words, 
writing non-actions, 
etc.) 


 
● Staff needs minimal to 


moderate support to 
rewrite BDs to meet the 
criteria in the BD 
Checklist after feedback 
is given 


 
● Staff independently 


refers to resources 
relevant to writing BDs  


● Staff independently 
writes high-quality BDs 
that meet fidelity 
requirements1, but may 
need occasional 
support from the coach 
in certain situations 
(writing significant BDs 
for children with high 
support needs, etc.) 


 
● Staff rewrites BDs 


independently 
following feedback 


 


● Staff independently 
writes high-quality BDs 
that meet fidelity 
requirements¹  


 
● Staff achieves an inter-


rater reliability (IRR) of 
0.8 with his/her coach 
based on ratings on BD 
Checklist 


 
● Staff provides coaching 


using terms that are 
easy to understand 


 
● Where applicable, staff 


participates in resource 
development, process 
improvement and 
senior-level discussions 
relevant to writing BDs 
(develops and delivers 
centre-wide training to 
improve BD writing 
skills, etc.) 


  


 
1 The fidelity requirements can be found in the Internal Fidelity Monitoring (IFM) document. 
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Components of the GCO 
Process / Levels of 
Competence  


Coachee Coach 


Fundamental Awareness  
(Basic Knowledge) 


Novice  
(Limited Experience) 


Intermediate  
(Practical Application) 


Advanced  
(Applied Theory) 


4a. Preparation for a GCO 
Meeting (team member)  
 
For coaching:  
Staff should identify at least 
2 case studies for coaching 
and more if needed. 
 
Moderate support:  
Staff needs support from the 
coach ≥ half the time 
 
Minimal support:  
Staff needs support from the 
coach < half the time 
 
 
 
 


● Staff can explain some 
key concepts on how to 
prepare for GCO 
Meetings (goes through 
all BDs in the 
GCOWMR, submits 
FAEs to the GCO Leader 
before the meeting, 
etc.) 


 
● Staff needs moderate 


support to derive 
individual FAEs by 
referring to the ECHO 
AE Reference and at 
least 1 other child 
development resource  


 
● Staff needs minimal 


support to refer to 
resources relevant to 
GCO Meeting 
preparation (AE 
Reference, GCO 
Meeting Checklist, etc.) 


● Staff can explain most 
key concepts of GCO 
Meetings (the criteria 
for a good GCO 
Meeting, etc.) 


 
● Staff needs minimal 


support to derive 
individual FAEs 
(identifying behaviour 
patterns and age 
bands, considering 
frequency of child’s 
behaviour and 
performance in 
different contexts, etc.) 


 
● Staff independently 


refers to resources 
relevant to GCO 
Meeting preparation 
(AE Reference, GCO 
Meeting Checklist, etc.)  


● Staff independently 
prepares individual FAEs 
for GCO Meetings, but 
may need occasional 
support from the coach 
in certain situations 
(deriving FAEs for 
children with high 
support needs, etc.) 


 
 


● Staff independently 
prepares individual 
FAEs for children with 
different support needs 


 
● Staff provides coaching 


using terms that are 
easy to understand 


 
● Where applicable, staff 


participates in resource 
development, process 
improvement and 
senior-level discussions 
relevant to GCO 
Meetings (develops 
infographics to help 
staff derive FAEs, etc.) 
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Components of GCO Process 
/ Levels of Competence  


Coachee Coach 


Fundamental Awareness  
(Basic Knowledge) 


Novice  
(Limited Experience) 


Intermediate  
(Practical Application) 


Advanced  
(Applied Theory) 


4b. Preparation for a GCO 
Meeting (GCO Leader)  
 
Note: Coaching for the role 
of GCO Leader should only 
take place after staff have 
reached at least 'Novice' 
level of competence as a 
GCO team member (i.e., 
Component 4a: Preparation 
for a GCO Meeting - team 
member)  
 
For coaching:  
Staff should identify at least 
2 case studies for coaching 
and more if needed. 
 
Moderate support:  
Staff needs support from the 
coach ≥ half the time 
 
Minimal support:  
Staff needs support from the 
coach < half the time 


● Staff can explain some 
key concepts on how to 
prepare for GCO 
Meetings as the GCO 
Leader (ensures that 
enough BDs have been 
recorded across 
routines and settings in 
GCOWMR, compiles 
individual FAEs, etc.) 


 
● Staff needs minimal 


support to refer to 
resources relevant to a 
GCO Leader’s 
preparation for GCO 
Meetings  


 
● Recommended: Staff 


needs moderate 
support to draft 
inference statements 
and select relevant BD 
examples  


 


● Staff needs minimal 
support to prepare for 
GCO Meetings as the 
GCO Leader 
(coordinates GCO 
Meeting schedule, 
ensures that BDs 
recorded in GCOWMR 
are significant, etc.)  


 
● Staff independently 


refers to resources 
relevant to a GCO 
Leader’s preparation 
for GCO Meetings  


 
● Recommended:  Staff 


needs minimal support 
to draft inference 
statements and select 
relevant BD examples  


 


● Staff independently 
prepares for GCO 
Meetings as the GCO 
Leader, but may need 
occasional support from 
the coach in certain 
situations (ensures that 
significant BDs have 
been recorded for 
children with high 
support needs, etc.) 


 
● Recommended: Staff 


independently drafts 
GCO Summary 


 
 
 


● Staff independently 
prepares for GCO 
Meetings as the GCO 
Leader, for children 
with different support 
needs 


 
● Staff provides coaching 


using terms that are 
easy to understand 


 
● Where applicable, staff 


participates in resource 
development, process 
improvement and 
senior-level discussions 
relevant to a GCO 
Leader’s preparation for 
GCO Meetings 
(streamlines processes 
to support staff’s 
preparation for GCO 
Meetings, etc.) 
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Components of GCO Process 
/ Levels of Competence  


Coachee Coach 


Fundamental Awareness  
(Basic Knowledge) 


Novice  
(Limited Experience) 


Intermediate  
(Practical Application) 


Advanced  
(Applied Theory) 


5a. Participating in a GCO 
Meeting (team member)  
 
For coaching:  
Staff should identify at least 
2 case studies for coaching 
and more if needed. 
 
Moderate support:  
Staff needs support from the 
coach ≥ half the time 
 
Minimal support:  
Staff needs support from the 
coach < half the time 
 
 
 
 
 


● Staff can explain some 
key concepts of the 
role of a team member 
in GCO Meetings 
(brings relevant 
information such as 
assessment results, 
significant BDs, AE 
Reference, and actively 
contributes to 
discussions, etc.) 


 
● Staff needs moderate 


support to reflect on 
areas for improvement 
as a team member in 
GCO Meetings 
(references items in the 
GCO Meeting Checklist, 
etc.)  


 
● Staff needs minimal 


support to refer to 
resources relevant to 
GCO Meetings  


● Staff needs minimal 
support to reflect on 
areas for improvement 
as a team member in 
GCO Meetings 
(references items in the 
GCO Meeting Checklist, 
etc.) 


 
● Staff independently 


refers to resources 
relevant to GCO 
Meetings (EPG, GCO 
Meeting Checklist, etc.)  


 
 


● Staff participates 
independently and 
actively as a team 
member in GCO 
Meetings 


 
● Staff independently 


reflects on areas for 
improvement as a team 
member in GCO 
Meetings (references 
items in the GCO 
Meeting Checklist, etc.)  


● Staff achieves an inter-
rater reliability (IRR) of 
0.8 with his/her coach 
based on ratings on 
GCO Meeting Checklist 
for at least 2 cases 


 
● Staff provides coaching 


using terms that are 
easy to understand 


 
● Where applicable, staff 


participates in resource 
development, process 
improvement and 
senior-level discussions 
relevant to GCO 
Meetings (conducts 
training for improving 
GCO Meeting fidelity 
and IRR, etc.)  
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Components of the GCO 
Process / Levels of 
Competence  


Coachee Coach 


Fundamental Awareness  
(Basic Knowledge) 


Novice  
(Limited Experience) 


Intermediate  
(Practical Application) 


Advanced  
(Applied Theory) 


5b. Conducting a GCO 
Meeting (GCO Leader)    
 
Note: Coaching for the role 
of GCO Leader should only 
take place after staff have 
reached at least ‘Novice’ 
level of competence as a 
GCO team member (i.e., 
Component 5a: Participating 
in a GCO Meeting – team 
member)  
 
For coaching:  
Staff should identify at least 
2 case studies for coaching 
and more if needed. 
 
Moderate support:  
Staff needs support from the 
coach ≥ half the time 
 
Minimal support:  
Staff needs support from the 
coach < half the time 
 
 


● Staff can explain some 
key concepts on the 
role of a GCO Leader in 
GCO Meetings 
(facilitates equal 
contribution from all 
team members, 
facilitates team 
consensus for FAE, etc.) 


 
● Staff needs moderate 


support to reflect on 
areas for improvement 
as a GCO Leader in GCO 
Meetings (using the 
items in the GCO 
Meeting Checklist, etc.)  


 
 


● Staff needs minimal 
support to refer to 
resources relevant to 
conducting GCO 
Meetings  


● Staff needs minimal 
support to reflect on 
areas for improvement 
as a GCO Leader in GCO 
Meetings (references 
items in the GCO 
Meeting Checklist, etc.)  


 
● Staff independently 


refers to resources 
relevant to a GCO 
Meeting (EPG, GCO 
Meeting Checklist, etc.)  


 
 


 


● Staff independently 
conducts GCO Meetings 
as the GCO Leader and 
demonstrates good 
management skills (in 
relation to Item 3.4 of 
GCO Meeting Checklist, 
etc.) 


 
● Staff independently 


reflects on areas for 
improvement as the 
GCO Leader in GCO 
Meetings (references 
items in GCO Meeting 
Checklist, etc.)  


● Staff achieves an inter-
rater reliability (IRR) of 
0.8 with the coach 
based on ratings on the 
GCO Meeting Checklist 
for at least 2 cases 


 
● Staff provides coaching 


using terms that are 
easy to understand 


 
 


● Where applicable, staff 
participates in resource 
development, process 
improvement and 
senior-level discussions 
relevant to GCO 
Meetings (conducting 
training for improving 
GCO Meeting fidelity 
and IRR, etc.)  
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Components of the GCO 
Process / Levels of 
Competence   


Coachee Coach 


Fundamental Awareness  
(Basic Knowledge) 


Novice  
(Limited Experience) 


Intermediate  
(Practical Application) 


Advanced  
(Applied Theory) 


6. GCO Summary 
 
For coaching:  
Staff should identify at least 
2 case studies for coaching 
and more if needed. 
 
Moderate support:  
Staff needs support from the 
coach ≥ half the time 
 
Minimal support:  
Staff needs support from the 
coach < half the time 
 
 
 


● Staff can explain some 
key concepts on how to 
write a GCO Summary 
(relevant inference 
statements with 
frequency words and 
sufficient BDs, avoids 
use of jargons, etc.)  


 
● Staff needs moderate 


support to write a GCO 
Summary that reflects 
the child’s current level 
of functioning from a 
variety of sources and 
settings 


 
● Staff needs minimal 


support to refer to 
resources relevant to 
GCO Summary  


 


● Staff can discuss key 
points relating to GCO 
Summary (specific to 
the child and is written 
from a holistic and 
functional perspective, 
etc.)  


 
● Staff needs minimal 


support to write a GCO 
Summary that reflects 
the child’s current level 
of functioning from a 
variety of sources and 
settings 


 
● Staff independently 


refers to resources 
relevant to GCO 
Summary  


 


● Staff independently 
writes a GCO Summary 
that reflects the child’s 
current level of 
functioning from a 
variety of sources and 
settings, but may need 
occasional support 
from the coach in 
certain situations 
(identifies strengths in 
children with high 
support needs, etc.)  


 
 


● Staff independently 
writes a GCO Summary 
that reflects the child’s 
current level of 
functioning from a 
variety of sources and 
settings  


 
● Staff provides coaching 


using terms that are 
easy to understand 


 
● Where applicable, staff 


participates in resource 
development, process 
improvement and 
senior-level discussions 
relevant to the GCO 
Meetings (produces tip 
sheets for writing a 
good GCO Summary, 
etc.)  
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Components of the GCO 
Process / Levels of 
Competence  


Coachee Coach 


Fundamental Awareness  
(Basic Knowledge) 


Novice  
(Limited Experience) 


Intermediate  
(Practical Application) 


Advanced  
(Applied Theory) 


7. Functional Goal  
 
Note: Functional goals in the 
ECHO Framework are 
written in the format: 
Purpose, Context, Action and 
Timeframe (P-CAT). The 
order of the components of 
P-CAT can be flexible as long 
as they are present in the 
goal. 
 
For coaching:  
Staff should identify at least 
2 case studies for coaching 
and more if needed. 
 
Moderate support:  
Staff needs support from the 
coach ≥ half the time 
 
Minimal support:  
Staff needs support from the 
coach < half the time 
 
 


● Staff can explain some 
key concepts of how to 
write functional goals 
(components of 
functional goals (e.g., P-
CAT), etc.)  


 
● Staff needs moderate 


support to write each 
component (e.g., P-
CAT) for the goal to be 
appropriate for the 
child and family (using 
information from the 
GCO Meeting to 
determine the 
‘purpose’, considering 
generalisability when 
identifying 'context', 
etc.) 


 
● Staff needs minimal 


support to refer to 
resources relevant to 
functional goal writing  


● Staff can discuss key 
points relating to the 
writing of functional 
goals (addresses 
family's concerns, 
focuses on child's 
involvement in 
developmentally 
appropriate and 
everyday activities, etc.) 


 


● Staff needs minimal 
support to write each 
component (e.g., P-
CAT) for the goal to be 
appropriate for the 
child and family (keeps 
to 1 GCO theme/thread 
to keep the goal 
specific, including 
conditions such as 
assistive devices, etc.) 


 


● Staff independently 
refers to resources 
relevant to functional 
goal writing  


● Staff sets functional 
goals (e.g., P-CAT) 
independently, but may 
need occasional 
support from the coach 
in certain situations 
(setting functional goals 
for children with 
multiple needs, etc.)  


 
 


● Staff independently sets 
functional goals that 
include all components 
of functional goals (e.g., 
P-CAT) and for children 
with different support 
needs 


 
● Staff provides coaching 


using terms that are 
easy to understand 


 
● Where applicable, staff 


participates in resource 
development, process 
improvement and 
senior-level discussions 
relevant to the writing 
of functional goals 
(conducts training on 
how to integrate P-CAT 
into EI centre practices, 
etc.)     
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Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early intervention service framework based on the Early Intervention framework used by the 
US Office of Special Education Programme which has been adapted for the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation. 


Coaching Guide – B. Coaching Tasks 


 
It is important that the coach gives feedback to the staff and encourages reflection by asking open-ended questions during each coaching task. 
 


Components of the GCO 
Process / Levels of 
Competence 


Suggested Coaching Tasks 


Fundamental Awareness 
(Basic Knowledge) 


Novice  
(Limited Experience) 


Intermediate  
(Practical Application) 


Advanced  
(Applied Theory) 


1. SRO – Conduct behaviour 
observations during 
functional assessment   
 


• Coach and staff to  
- Decide on at least 2 routines to observe*  
- Discuss factors to consider during observations 


(child engagement, estimated developmental age of 
the child, appropriate activities and materials, etc.) 


- Observe the same child and write at least 3 BDs per 
routine (at least one for each GCO) [10 minutes]  


 


• Repeat the above with at least 1 other case, preferably 
for a child with a different level of support needs  


 
Quality of BDs collected during SRO can be discussed at 
Component 3 - Writing of Behaviour Descriptions (BDs).  
 
*If observing a school routine in person is not possible, 
videos can be used.  


• Coach has ad hoc 
check-ins with staff (as 
part of regular 
supervision or when 
questions arise, etc.) 
 


• Coach provides 
occasional coaching 
sessions for complex1 
cases (discuss 
observations for at 
least 1 routine with 
staff, rate some BDs 
written by staff, etc.) 


 
 


• Staff has regular check-
ins with other coaches 
to ensure a consistent 
approach to conducting 
behavioural 
observations during 
functional assessment 


 
 


 


 
1 Examples of complex cases include children with high support/developmental needs, multiple disabilities, etc.  
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Components of the GCO 
Process / Levels of 
Competence 


Suggested Coaching Tasks 


Fundamental Awareness 
(Basic Knowledge) 


Novice  
(Limited Experience) 


Intermediate  
(Practical Application) 


Advanced  
(Applied Theory) 


2. Collection of home BDs   
(Entry and Review cases)  
 
Common ways to collect 
information on routines at 
home and in the community: 
● conduct home 


interviews, 
● provide caregivers with 


questionnaires to fill in, 
● arrange informal chats 


with caregivers to find 
out what happens at 
home, OR 


● discuss with the 
preschool teacher or 
provide a teacher 
questionnaire.  


 
 
 
 
 
 


● Staff observes collection 
of home BDs through at 
least 1 home interview 
and 1 other situation 
(informal chats, etc.) 


 
● Coach demonstrates 


how to ask questions to 
elicit Action, Trigger and 
Context (ATC) when 
collecting home BDs   


 
● Coach and staff co-


conduct at least 1 home 
interview 


 
● Coach guides staff to 


collect home BDs from 
at least 1 other situation 
other than home 
interview (informal 
chats, etc.) 


 
Quality of home BDs can be 
discussed at Component 3 - 
Writing of Behaviour 
Descriptions (BDs).  


● Coach observes staff 
conducting at least 1 
home interview  


 
● Coach observes staff 


collecting home BDs 
apart from home 
interviews (check-in 
with caregivers during 
dismissal time, etc.) 


 
 


● Coach has ad hoc check-
ins with staff (as part of 
regular supervision or 
when questions arise, 
etc.)  


 
● Coach provides 


occasional coaching 
sessions for complex 
cases (discuss how home 
BDs can be collected for 
children with irregular 
attendance, etc.)  


 
 


 


● Staff has regular check-
ins with other coaches 
to ensure consistency in 
methods of collecting 
home BDs 
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Components of the GCO 
Process / Levels of 
Competence 


Suggested Coaching Tasks 


Fundamental Awareness 
(Basic Knowledge) 


Novice  
(Limited Experience) 


Intermediate  
(Practical Application) 


Advanced  
(Applied Theory) 


3. Writing of Behaviour 
Descriptions (BDs) 
 
 
 
 
 
 
 


● Staff provides at least 5 BDs per child (with at least 1 
home BD) for discussion with coach  


 
● Coach evaluates BDs using criteria from the BD 


Checklist and guides staff to reflect on his/her practice 
(identifies areas for improvement, etc.)  


 
● For group coaching, staff can evaluate each other’s BDs  


 
● Staff rewrites BDs where necessary 
 


● Coach has ad hoc check-
ins with staff (as part of 
regular supervision or 
when questions arise, 
etc.)  


 
● Coach provides 


occasional coaching 
sessions for complex 
cases (discuss 
observations on routines 
with staff, rate some 
BDs written by staff, 
etc.) 


 
 


● Staff has regular check-
ins with other coaches 
to ensure consistency in 
writing high-quality BDs 
that meet fidelity 
requirements. 


● Staff has regular check-
ins with another coach 
to maintain an IRR of 
≥0.80 on BDs that were 
rated. 


● Staff to be familiar with 
information on writing 
of BDs in EPG  
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Components of the GCO 
Process / Levels of 
Competence 


Suggested Coaching Tasks 


Fundamental Awareness  
(Basic Knowledge) 


Novice (Limited 
Experience)  


Intermediate  
(Practical application) 


Advanced  
(Applied Theory) 


4a. Preparation for a GCO 
Meeting (team member)  
 
Coaching is provided for 1 
case study and repeated 
with another, as necessary.  
 


• Coach goes through each step with 
staff to derive individual FAE for 1 GCO 
 


• Identify patterns of behaviours  
- Consider the child’s chronological 


age 
- Identify the age band that the 


child might be at  
- Refer to other references to 


further substantiate the age band 
- Consider frequency of child's 


behaviour and performance across 
contexts (home and EI centre, 
etc.)    


 


• Coach supports staff in selecting 
specific supporting evidence to justify 
the FAE (BDs and AE Reference, etc.) 
 


• Staff independently derives FAE for at 
least 1 other GCO and coach provides 
feedback  
 


• Coach goes through the GCO Meeting 
Checklist and GCO Meeting Flow with 
staff 


• Coach provides 
feedback to staff 
after staff provides 
the following 
before the GCO 
Meeting 
- Individual FAEs 


for all GCOs 
- Supporting 


evidence for 
justifying FAEs 
(BDs and AE 
Reference, 
etc.) 


• Coach has ad hoc 
check-ins with 
staff depending on 
needs (as part of 
regular 
supervision or 
when questions 
arise, etc.) 


• Staff has regular 
check-ins with other 
coaches to ensure 
consistency in how 
GCO Meetings are 
prepared (writing of 
inference statements, 
deriving FAEs for 
children with different 
levels of support 
needs, etc.)    
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Components of the GCO 
Process / Levels of 
Competence 


Suggested Coaching Tasks 


Fundamental Awareness 
(Basic Knowledge) 


Novice  
(Limited Experience) 


Intermediate  
(Practical Application) 


Advanced  
(Applied Theory) 


4b. Preparation for a GCO 
Meeting (GCO Leader)  
 
Coaching is provided for 1 
case study and repeated 
with another, as necessary.  
 


● Coach goes through 
each step with staff to 
prepare for the GCO 
Meeting as a GCO 
Leader  
- Review GCOWMR to 


ensure sufficient 
significant BDs 


- Draft inference 
statements  


- Compile team 
member’s FAEs 
before meeting  


 
● Staff independently 


prepares for at least 1 
other GCO Meeting and 
the coach provides 
feedback  
 


● Coach provides 
feedback after ensuring 
that staff 
- Reviews the 


GCOWMR to ensure 
sufficient significant 
BDs 


- Drafts inference 
statements  


- Compiles team 
members’ FAEs 
before meeting  


 
 


 
 


● Coach has ad hoc check-
ins with staff depending 
on needs (as part of 
regular supervision or 
when questions arise, 
etc.) 


 
 


● Staff has regular check-
ins with other coaches 
to ensure consistency in 
how the GCO Meetings 
are prepared (writing of 
inference statements, 
deriving FAEs for 
children with different 
levels of functioning, 
etc.)    
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Components of the GCO 
Process / Levels of 
Competence 


Suggested Coaching Tasks 


Fundamental Awareness  
(Basic Knowledge) 


Novice (Limited 
Experience) 


Intermediate  
(Practical Application)  


Advanced  
(Applied Theory) 


5a. Participating in a GCO 
Meeting (team member)  
 
Note: Coaching conducted 
during a GCO Meeting 
should not be disruptive. 
Where necessary, coaches 
can provide brief prompts 
during the meetings and 
focus on supporting staff’s 
reflection after the meeting. 
 
Before the GCO Meeting: 
discuss focus of coaching 
and any areas for 
clarification 
 
After the GCO Meeting: 
discuss focus of coaching for 
the next GCO Meeting and 
explore how staff may work 
towards meeting his/her 
goals 
 
 


● Coach goes through the GCO 
Meeting Flows before the GCO 
Meeting 


 
● Coach ensures that staff 


- Observes* at least 1 GCO 
Entry Meeting and 1 GCO 
Review Meeting conducted 
by another staff at 
intermediate or advanced 
level 


- Participates in at least 1 GCO 
Entry or Review Meeting as 
a team member 


 
● Coach provides feedback to 


staff on how he/she has 
participated in the GCO 
Meeting using the GCO 
Meeting Checklist (key steps of 
the GCO Meeting have been 
covered, etc.)  


 
*If observing an actual GCO 
Meeting is not possible, videos can 
be used.  


• Coach ensures that 
staff 


- Participates in at 
least 1 GCO Entry 
Meeting and 1 GCO 
Review Meeting  


- Reflects on how 
he/she participated 
in the GCO Meetings 
(strengths, areas for 
improvement, areas 
for clarification, 
etc.)  


- Coach provides 
feedback on how 
the staff has 
participated in the 
GCO Meetings using 
the GCO Meeting 
Checklist (ability to 
facilitate team’s 
discussion, etc.) 


 
● Coach has ad hoc 


check-ins with 
staff depending on 
needs (as part of 
regular supervision 
or when questions 
arise, etc.) 


 


● Staff at this level 
demonstrates 
familiarity with the 
GCOM Rating 
Alignment for SSAs and 
GCO Meeting Checklists 
(Entry/ Review/Exit) 


 
● Staff has regular check-


ins with other coaches 
to ensure maintenance 
of an IRR of 0.8 when 
rating the GCO 
Meetings using the 
GCO Meeting Checklists 


 
 
 
 
 
 


 
 Coaching Tasks (v1) 01 March 2024 







Appendix 10.5.2 Coaching Tasks 


 


Components of the GCO 
Process / Levels of 
Competence 


Suggested Coaching Tasks 


Fundamental Awareness 
(Basic Knowledge) 


Novice  
(Limited Experience) 


Intermediate  
(Practical Application) 


Advanced  
(Applied Theory) 


5b. Conducting a GCO 
Meeting (GCO Leader)    
 
Before the GCO Meeting: 
discuss focus of coaching 
and any areas for 
clarification 
 
After the GCO Meeting: 
discuss focus of coaching for 
the next GCO Meeting and 
explore how staff may work 
towards meeting his/her 
goals 
 
*If observing an actual GCO 
Meeting is not possible, 
videos can be used.  


● Coach goes through the 
GCO Meeting Flow 
before the GCO Meeting 


 
● Coach ensures that staff 


- Observes* at least 1 
GCO Entry Meeting 
and 1 GCO Review 
Meeting conducted 
by another staff at 
intermediate or 
advanced level 


- Conducts at least 1 
GCO Entry/Review 
Meeting as a GCO 
Leader 


 
● Coach provides feedback 


to staff on how the GCO 
Meeting was conducted 
using the GCO Meeting 
Checklist (key steps of 
the GCO Meeting have 
been covered, etc.) 


 


● Coach ensures that staff 
- Conducts at least 1 


GCO Entry Meeting 
and 1 GCO Review 
Meeting as a GCO 
Leader 


- Reflects on how the 
GCO Meeting was 
conducted 
(strengths, areas for 
improvement, areas 
for clarification, etc.)  
 


● Coach provides 
feedback to staff on 
how the GCO Meeting 
was conducted using the 
GCO Meeting Checklist 
(ability to facilitate 
team’s discussion, etc.)  


● Coach has ad hoc check-
ins with staff depending 
on needs (as part of 
regular supervision or 
when questions arise, 
etc.) 


 
 
 
 


● Staff at this level shows 
familiarity with the 
GCOM Rating Alignment 
for SSAs and GCO 
Meeting Checklists 
(Entry/ Review/Exit) 
 


● Staff has regular check-
ins with other coaches 
to ensure maintenance 
of an IRR of 0.8 when 
rating the GCO Meetings 
using the GCO Meeting 
Checklists 
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Components of the GCO 
Process / Levels of 
Competence 


Suggested Coaching Tasks 


Fundamental Awareness 
(Basic Knowledge) 


Novice  
(Limited Experience) 


Intermediate  
(Practical Application) 


Advanced  
(Applied Theory) 


6. GCO Summary  
 


 
 


• Coach and staff to  
- Discuss information 


on writing GCO 
Summaries in EPG  


- Go through at least 
1 GCO Summary 
sample (e.g., from 
EPG or EI centre)   
 


● Staff writes GCO 
Summary for at least 1 
GCO  


 


● Staff presents a full GCO 
Summary for discussion 
with the coach on areas 
for improvement (use of 
common words, use of 
relevant examples, how 
clearly the GCO 
summary reflects the 
child’s profile, etc.) 
 


● Coach guides staff to 
rewrite GCO Summary 
after feedback is given 
 


● Coach has ad hoc check-
ins with staff depending 
on needs (as part of 
regular supervision or 
when questions arise, 
etc.) 


 


● Staff has regular check-
ins with other coaches 
to ensure alignment of 
expectations for writing 
GCO Summaries 
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Components of the GCO 
Process / Levels of 
Competence 


Suggested Coaching Tasks 


Fundamental Awareness 
(Basic Knowledge) 


Novice  
(Limited Experience) 


Intermediate  
(Practical Application) 


Advanced  
(Applied Theory) 


7. Functional Goal  
 
Note: Functional goals in this 
document reference the 
Purpose, Context, Action and 
Timeframe (P-CAT) format. 
EI centres can decide on 
their format of writing 
functional goals as long as 
the relevant components 
(context, link to GCO Theme, 
etc.) are present. 
 
 


● At the start, coach guides staff to obtain information 
from GCO Meetings and write 1 or 2 relevant functional 
goals (e.g., using the P-CAT format) 


 
● Staff independently writes another 1-2 relevant 


functional goals. Coach gives feedback and guides staff 
to identify areas for improvement based on 
components of functional goals (e.g., P-CAT) 


 
● Coach guides staff to write Short-Term Objectives 


(STOs) for the respective functional goals where 
relevant 
 


● Coach asks staff to rewrite goals and/or STOs where 
necessary  


● Coach has ad hoc check-
ins with staff depending 
on needs (if staff has 
specific question(s) on 
how to write relevant 
functional goals and 
STOs, etc.) 


 


● Staff has regular check-
ins with another coach 
to ensure consistency in 
writing functional goals 
and STOs 
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Appendix 10.5.3 Examples of Reflective Questioning 


   


Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early 
intervention service framework based on the Early Intervention framework used by the US Office of Special Education Programme which has been adapted for 
the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation.  


Examples of Reflective Questioning  
 


The Framework for Reflective Questioning (Revised) is a tool that a coach or coachee can use to learn 


about, analyse, and make plans about the coachee's knowledge, actions, and outcomes (Rush and 


Shelden, 2020). It consists of four different types of open-ended reflection questions: awareness, 


analysis, alternatives and action, and some examples of which are listed in the table below. 


 


Table 8  


Examples of Reflective Questioning 


Type of 
Question 


Objectives   Examples 


Awareness 
Questions  
 


Promote the coachee’s 
understanding of what he/ she 
already knows or is doing 
 


● What do you know about significant 
behaviours?  


● How are you currently collecting home 
BDs?    


● What resources are available to support 
your preparation for the GCO Meeting?  


Analysis 
Questions  


Support the coachee’s 
comparison of the current state 
(i.e., knowledge, skills, actions, 
or outcomes) with the desired 
future state  
 


● What do you know now after using the 
GCO Meeting Checklist?  


● How can you improve on this BD? 
● How did you facilitate the team’s 


discussion to reach FAE consensus?  
● What resources were helpful in preparing 


for the GCO Meeting? 


Alternative 
Questions  


Provide the coachee with an 
opportunity to think about the 
future and consider a variety of 
possible options to obtain the 
desired results  


 


● How could you find out more about 
writing functional goals?  


● What would you do differently as a GCO 
Leader next time?  


● What might make your GCO Summary 
better the next time?  


● What else should you consider when 
justifying your FAE?  


Action 
Questions  


Assist the coach and coachee in 
developing a plan, i.e., what the 
coachee is going to do as a result 
of the current conversation  


● What do you plan to do?  
● How are you going to put that into place? 
● When will you do this?  
● What type of supports will you need?  


 


Note. Adapted from The early childhood coaching handbook (p. 65-67), by D. Rush and M. L. 
Shelden, 2020, Paul H. Brookes Publishing Co. Copyright 2020 by Paul H. Brookes Publishing 
Co.  


 


Some points to consider when using reflective questions: 


● Use open-ended questions as they would naturally occur in a conversation and choose 


appropriate ones in response to the coachee’s questions or comments 


● Avoid making assumptions 
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Appendix 10.5.4 Examples of Feedback 


Implementation of the ECHO Framework is funded by MSF. © 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early 
intervention service framework based on the Early Intervention framework used by the US Office of Special Education Programme which has been adapted for the 
Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation.  


Examples of Feedback 
 
Feedback is defined by Rush and Shelden (2020, p. 20) as “information that is provided by the coach and 
that is based on the coach’s direct observations of the coachee, actions reported by the coachee, or 
information shared by the coachee to expand his or her level of understanding …”. The table below shows 
four types of feedback that may be applied during the coaching sessions.  
 


Type of 
Feedback 


Objectives   Examples 


Affirmative 
 


To acknowledge what coachee 
knows/has done  


• Non-Verbal: nod, smile, body language 


• Verbal: ‘I see that you have written your BD 
in the Action, Trigger, and Context format 
with good clarity.’ 


Evaluative 
 


To explain why you agree or what 
you are reinforcing 
 


Note:  
Evaluative feedback may be 
followed up with informative 
feedback as necessary 


• Share specific examples/ consequences of 
why you agree or what you are reinforcing 


• Verbal: ‘I agree with you on using the BD tip 
sheet to distinguish between functional 
performance behaviour and capacity 
behaviour as one of the examples given 
might be similar to this BD.’ 


Informative To share necessary information or 
provide ideas 
 


Note: 
Informative feedback should 
always be followed up with 
analysis questions: ‘What do you 
think?’, ‘How does that compare to 
what you have tried?’ 


• Sharing information directly related to an 
action, observation, reflection or question 
from the coachee 


• E.g., Provide information about skills 
expected of a 3-year-old child to help the 
coachee recognise what BDs would be 
significant for the child 


Directive 
 


To tell coachee directly what to do 
in situations of imminent danger 
 


Note: 
Telling coachee directly what to do 
does not build his/her capacity 


• E.g., ‘Stop the child from playing with the 
scissors.’ 


 


 


Note. Adapted from The early childhood coaching handbook (p. 69-71), by D. Rush and M. L. Shelden, 
2020, Paul H. Brookes Publishing Co. Copyright 2020 by Paul H. Brookes Publishing Co.  
 
 
Some points to consider when giving feedback:  


• Give feedback after the coachee has had a chance to reflect on his/her observations, actions or 
practice 


• Affirm the coachee’s reflections or actions or add information to deepen the coachee’s 
understanding 
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 CHAPTER 11 
 
 

Fidelity Monitoring 
 

In this chapter, early intervention centres will acquire the knowledge to create an internal fidelity 

monitoring workflow within their respective early intervention centres. Fidelity monitoring tools will 

be used to: 

 evaluate the EI centres’ adherence to the GCO Process,  

 ensure EI centres meet fidelity targets and data submission requirements, and 

 provide feedback for internal process and/or resource enhancement based on fidelity data 

findings. 

 

The continuity of this process helps to ensure that the quality of the GCO Process remains consistent, 

reliable and of high standards.  

 

 

11.1 What is Fidelity 
 

Implementation fidelity refers to the degree to which a programme is delivered as intended (Carroll 

et al., 2007). Fidelity is crucial in the implementation of evidence-based programmes in community 

settings (Breitenstein et al., 2010). 

 

The focus for the national implementation of the ECHO Framework was the implementation and 

sustainability of the GCO Process in early intervention (EI) centres. Continuous data monitoring on its 

core components aims to ensure quality of and fidelity to the intended implementation. The two core 

components of the GCO Process are: 

 

 

 

 

 
 

 

Monitoring the quality of BDs and GCO Meetings involve conducting fidelity checks. This aims to: 
 

 Identify potential work processes/practices that require refinement 

 

 
 

 Help standardise or ensure consistency of implementing the GCO 

Process within and across all participating EI centres 

 

 
 

 Support the coaching framework by identifying strengths and areas 

of improvement within the EI centres 

 

 
 

 

GCO Meeting 

 A meeting in which the team comes 
to a consensus on the children’s 
Functional Age Estimates (FAEs) 

 

 

 Behaviour Descriptions (BDs) 

 Documented evidence that reflects 

the children’s level of functioning 
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Fidelity checks will be further elaborated under Section 11.4 Fidelity Monitoring Tools and Targets. 

 

The ECHO Technical Assistance (TA) team had helped to oversee the quality of GCO Process in each EI 

centre throughout the national implementation from FY2019 to FY2024 Both core components form 

the basis of the fidelity checks. Refer to Chapters 7 and 9 for more information on the GCO Meeting 

Checklists used.  

 

 

11.2 Importance of Fidelity Monitoring and Feedback 
 

Fidelity monitoring ensures that the GCO Process is implemented with high quality consistently across 

the EI centres. Monitoring the fidelity of the GCO Process is especially important as the involvement 

of various professionals in the transdisciplinary teams could bring about variations to the process 

which may lower fidelity (Breitenstein et al., 2010). 

 

The GCO Process is a key component that forms the foundation for the ECHO Framework. It enables 

practitioners to determine the children’s level of functioning and expand into processes related to 

their functional development, such as functional goal setting and functional intervention. This is 

particularly important as the quality of the GCO Process impacts the accuracy of FAEs, which are used 

to monitor the children’s outcomes over time.  

 

In addition, the GCO Process gathers information about the children based on documented evidence 

via observations, interviews, and formal or informal testing. Evidence gathered from the GCO Process 

would then provide a functional lens to inform the transdisciplinary teams about the children’s level 

of functioning. Maintaining fidelity in this process then ensures that the subsequent formulation of 

functional goals and intervention for the children are meaningful and relevant to the children’s level 

of functioning.  

 

Therefore, it is important that the fidelity of the GCO Process is maintained beyond the national 

implementation of the ECHO Framework.  

 

 

11.3 Internal Fidelity Monitoring 

 

What is Internal Fidelity Monitoring and Why is it Important? 

 

Internal Fidelity Monitoring (IFM) is introduced to equip EI centres with the capability to conduct 

internal fidelity checks. Fidelity monitoring will ensure that the staff are trained and competent in 

conducting high-quality GCO Process. This also ensures that the FAEs obtained remain representative 

of the children’s level of functioning, supporting the ability to render relevant services based on the 

children’s needs. Moreover, the IFM process enables feedback to be communicated in a timely 

manner within the EI centre to facilitate coaching sessions as needed. Therefore, all EI centres are 

strongly encouraged to take ownership of fidelity monitoring and maintain the quality of GCO Process 

in the long term (see Figure 11-2). 
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Figure 11-2. Establishing a Fidelity Data Feedback Loop.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

Establishing an Internal Fidelity Monitoring Team 

 

The IFM Team should comprise senior EI professionals and allied health professionals (AHPs)/social 

workers (SWs), who will be responsible for monitoring and maintaining the quality of the GCO Process. 

As these professionals have good visibility and understanding of ground practices, their perspectives 

will greatly benefit the IFM process of the EI centre. It is recommended that each EI centre form an 

IFM team with at least one IFM Lead and two IFM Checkers to ensure a manageable workload.  

 

Refer to Appendix 11.6.1: IFM Work Instructions for further information on the roles of the IFM Team.  

 

 

Main Components and Requirements of Internal Fidelity Checks 

 

On a yearly basis, the IFM Team is recommended to check the following in each EI centre: 

 
 

 
 

Minimum Requirement 

 Monitor at least eight GCO Meetings (i.e., four Entry and four Review/ 

Exit cases) 
 

 

 
 

Minimum Requirement 

 Rate at least five BDs per staff involved in each of the observed GCO 

Meetings 
 

  

Building an Internal Fidelity Data Feedback Loop 

 

IFM 
Checkers 

 

IFM 
Lead 

Staff 

 

 Summarises and 
interpret data findings 

 Corroborates with 
staff’s coaches 

 Conducts fidelity 
checks 

 Provides fidelity data 
via GCOWMR 

Feedback + Coaching / 
Re-training if needed 

BDs 

GCO Meetings 
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 Recommended 

 Aligning the GCO Process to the child’s status (GCO Entry Process for 

newly enrolled children and GCO Review Process for existing and 

exiting children) 

 Ensuring that the team collects sufficient BDs in the home and EI 

settings 

 Ensuring that EI Professionals, AHPs and/or SWs who actively work with 

the child are involved 

 

While fidelity checks focus on the core components of the GCO Process such as the GCO Meetings 

and  BDs,  adherence  to  the  GCO  Process  guidelines  are  recommended  to  ensure  that  the 

transdisciplinary teams obtain a holistic profile of the child. 

 

Refer to Appendix 11.6.1: IFM Work Instructions for further information on the main components of 

IFM and refer to Appendix 5.4.1: Guidelines for the GCO Process. 

 

 

Fidelity Data Feedback Loop 

 

Fidelity checks are crucial in forming a data feedback loop (DFL) as they act as a mechanism to identify 

staff in need of (ongoing) coaching and supervision for improvement (Breitenstein et al., 2010). Hence, 

EI centres are recommended to establish their own DFL to provide timely feedback based on the 

fidelity data to their ground staff. The areas of strengths and improvements are identified using the 

fidelity checklists and supplemented with other observations during the GCO Meeting provided by 

the IFM Team. Additionally, the IFM Team, coaches and/or supervisors may use insights from the 

fidelity data to plan coaching and training sessions if fidelity targets are not met. 

 

 

Data Submission of the Feedback Monitoring Sheets 

 

The GCO Meeting Feedback Monitoring Sheets (FMS) and BD FMS are the reporting tools for IFM. The 

reporting tools were developed to record all fidelity scores captured during the IFM fidelity checks. 

The IFM Lead is responsible for collating and recording data in FMS. These documents are to be 

submitted to ECDA annually.  

 

 

Internal Fidelity Monitoring Workflow 

 

The recommended IFM workflow is illustrated in Figure 11-3. A procedural checklist is also available 

to guide the IFM Team in establishing IFM workflow within the EI centre. Refer to Section G, Part B in 
Appendix 11.6.1 (IFM Work Instructions document). 

 

  

Adherence to 
the GCO Process 
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Figure 11-3. Simplified IFM Workflow. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

Step 1: 
Preparation 

IFM Team to decide on the number of GCO Meetings to observe per term. 

Recommendation: At least two GCO Meetings per term per EI centre. The IFM 
Team is encouraged to conduct more fidelity checks than required to have a 
better gauge of the EI centre’s alignment to the GCO Process guidelines. 

Step 2: 
Observe 

GCO 
Meetings 

Observe at least two GCO Meetings per term per EI centre (1 Entry case, 1 

Review case).  

Recommendation: Prioritise selecting GCO Meetings that involve new/junior EI 

Professionals, AHPs or those who have not been involved in the past fidelity 

checks for the year. 

IFM Checker to document their ratings in GCO Meeting FMS Excel file.

Step 3:  
Rate BDs 

Retrieve GCO Working and Meeting Record (GCOWMR) for the observed GCO 

Meetings (one GCOWMR per GCO Meeting). 
 

Select at least five BDs per BD writer from each GCOWMR to assess if the BD 

writer (i.e., EI professional/AHP/SW) wrote high-quality BDs.  
 

IFM Checker to document their ratings in BD FMS Excel file. 

Step 4: 
Feedback 

IFM Checker to provide feedback on the fidelity data to the relevant 
supervisor(s) at the end of each term.

Step 5: 
Coaching/ 
Training 

If any fidelity targets are not met, the IFM Team will arrange a coaching/ 
training session to re-establish good quality data.

Step 6:  
Follow-up 

As a follow up after coaching/training, monitoring of the team and/or EI 
professionals, AHPs or SWs who did not meet GCO Meeting and BD fidelity 
targets is recommended.

Step 7: 
Collation 

and 
Submission 
of Fidelity 

Data 

IFM Lead to collate and organise the fidelity data in GCO Meeting and BD FMS 

Excel files, and submit to ECDA at the end of the calendar year (i.e., November 

data submission period). 

Recommendation: To submit all fidelity checks done for the year. Otherwise, 
minimally eight GCO Meetings per year per EI centre and five BDs per BD writer 
from the observed GCO Meetings. To also highlight the challenges faced or 
cases in which the IFM Team requires support. 
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11.4 Fidelity Monitoring Tools and Targets 
 

Fidelity checklists document the presence of the essential components of a programme during the 

delivery (Powers et al., 2022). Similarly, under the ECHO Framework, fidelity checklists are used to 

evaluate the quality of the GCO Meetings and BDs. 

 

 

Evaluating GCO Meetings and Behaviour Descriptions 
 

The GCO Meeting Checklist is used to ascertain the quality of the GCO Meetings conducted by the 

teams. Similarly, the BD Checklist is used to ascertain the quality of BDs used as evidence to 

substantiate the teams’ consensus on the children’s FAEs. BDs should be evaluated periodically by 

coaches or supervisors. For more information, refer to Chapters 7 and 9 on the GCO Meeting Checklist 

and Chapter 4 on writing BDs and BD classifications. 

 

The inter-rater reliability between ECHO TA and the IFM Checkers should be established before 

commencing the fidelity checks. Generally, an inter-rater reliability of 0.8 is considered as good 

agreement between the fidelity checkers. Subsequently, the IFM Lead is responsible for training and 

establishing inter-rater reliability with new IFM Checkers or IFM Teams in the EI centre. The IFM Lead 

should also re-establish inter-rater reliability with the IFM Team when there is a change in the GCO 

Process or fidelity checklist. 

 

 

Fidelity Targets 
 

Under the ECHO Framework, fidelity targets are set to define what constitutes a good quality GCO 

Meeting and a high-quality BD. A good quality GCO Meeting is represented by achieving a fidelity 

score of ≥75%, and a high-quality BD is represented by achieving at least five out of seven points on 

the BD Checklist. Individual item-level and total scores on the fidelity checklists may be used to 

provide feedback to the relevant staffs’ coaches or external trainers for any necessary follow-up 

actions. 

 

The fidelity targets for the individual GCO Meeting and BD targets, and the overall centre targets are 

shown in Table 11-1. 

 

Table 11-1. GCO Meeting and BD Fidelity Targets. 

GCO Meeting 

 

BD 

Overall Centre 
Target 

≥75% of GCO Meetings 
observed achieves a fidelity 
score of ≥75%  

Overall Centre 
Target 

≥75% of sampled BD writers 
have 4 out of 5 BDs with a 
score of ‘1’ per item 

(Recommended) 
Individual GCO 
Meeting Target 

Each GCO Meeting achieves 
a fidelity score of ≥75% 

(Recommended) 
Individual BD 
Writer Target 

4 out of 5 BDs achieve a 
score of ‘1’ per item 

(Recommended) 
Individual BD 
Quality 

Each BD should aim to have a 
total score of ≥ 5 out of 7 
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11.5 Impact of Fidelity on Child Outcomes Data 
 

Developing a strong understanding of the GCO Process is important because FAEs acquired at the end 

of the process serve as indicators of children's level of functioning in the three GCOs. It is crucial to 

reduce the likelihood of errors, as inadequately executed processes can significantly impact and 

undermine confidence in outcome findings (Powers et al., 2022). At the end of the GCO Process, FAEs 

are used to monitor children’s progress and trajectories as part of the functional outcomes 

measurement system. More information on outcomes monitoring can be found in Chapter 3 on the 

outcome measurement system. Figure 11-4 provides an overview of DFL and IFM. 

 

  



Fidelity Monitoring  |  261 

 

Figure 11-4. Summary of DFL & IFM. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

GCO Meetings 

 

Fidelity 
Targets 

 Fidelity targets for GCO Meeting: ≥75% of sampled GCO Meetings 

achieved a fidelity score of ≥75%. 

 Fidelity targets for BD: ≥75% of sampled BD writers have 4 out of 5 BDs 

with a score of ‘1’ per item. 

Purpose of 
Fidelity DFL 

and IFM 

 Ensure the overall data quality is attained and maintained (good quality 

GCO Meetings and high-quality BDs) post-ECHO implementation.  

 Establish a fidelity data feedback loop for coaching towards competence. 

Requirements 
for each year, 
per EI Centre 

1, 2 

GCO Meetings 

Eight GCO Meetings (Four Entry cases, Four Review cases) per year, per EI 

centre. Recommendations: 

 Two GCO Meetings per term 

 Selecting a different team to observe 
 

Behaviour Descriptions 

Five BDs per BD writer involved in each of the observed GCO Meetings.

1 The abovementioned numbers are the minimum requirements for submission to 

ECDA. However, service providers are encouraged to observe more cases to 

understand their EI centres’ performance. 
2 EI centres are recommended to select different professionals and/or AHPs/SWs, and 
are not required to check on those who have already met the BD fidelity targets for 
the year. 

Utility of 
Fidelity Data 

 Highlight areas of strengths and areas of improvements. 

 Highlight any issues or challenges that the service providers are facing. 

 Fidelity data feedback to inform coaching directions. 

What to 
Submit to 

ECDA 

 Feedback Monitoring Sheet Excel file for GCO Meetings’ fidelity checks 

 Feedback Monitoring Sheet Excel file for BDs’ fidelity checks 

Frequency of 
Submission 

 Annually and upon request. 

Purpose of 
Submission 

 Submission provides an open communication channel between service 

providers, ECHO TA and ECDA. Service providers may share any fidelity-

related issues or challenges faced for ECHO TA to provide the appropriate 

level of technical assistance. 



262  |  Fidelity Monitoring 

 

11.6  Appendices 
 

11.6.1  IFM Work Instructions 

11.6.2  BD Feedback Monitoring Sheet 

11.6.3  GCOM Feedback Monitoring Sheet 
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Internal Fidelity Monitoring Work Instructions 
This document serves as a guide on the procedural steps required for internal fidelity monitoring as part of the 
fidelity data feedback loop within the EI Centre. 
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Glossary of Terms 


 


Abbreviations 


Internal Fidelity Monitoring IFM 


Feedback Monitoring Sheet FMS 


GCO Meeting GCOM 


GCO Meeting Checklist GCOMC 


GCO Working & Meeting Record GCOWMR 


Behaviour Description BD 


 


Overview of Internal Fidelity Monitoring (IFM) 


Internal Fidelity Monitoring (IFM) refers to service providers conducting in-house fidelity checks annually on the 
GCO Process such as quality of GCO Meetings (GCOMs) and Behaviour Description (BDs). 


 


Objectives of IFM 


 Monitor quality of GCOMs and BDs 
o Observe GCOMs and key in the scores on the GCOM Checklist (GCOMC) into the GCOM 


Feedback Monitoring Sheet (FMS), and 
o Rate BDs written by each BD writer (i.e., staff) and key in the scores into the BD FMS. 


 Identify areas where GCOM teams and BD writers did well and suggest areas of improvement. 


 Provide feedback and coaching where needed. 


 


The IFM is conducted by an IFM team comprising of at least 2 IFM Checkers and 1 IFM Lead. The IFM Team 
should be familiar with the GCO Processes, possess good organisation and coordination skills, and are 
independent and proactive in providing feedback from fidelity findings to relevant coaches / staff. The 
recommended roles of IFM Lead and IFM Fidelity Checker are listed below: 


 


Roles of the IFM Team (recommended) 


 IFM Lead 
o Overall person-in-charge 
o Oversee and ensure that each EI Centre’s IFM plan is executed as planned 
o Train any new IFM Checkers and establish inter-rater reliability (IRR) for GCOMs 
o Confirm the IFM plan for each centre (e.g., no. of GCOMs to observe each term) 
o Ensure that IFM team follows the IFM plan 
o Manage fidelity data (termly) – assess scores, inform coaches of GCOM fidelity and BD writers’ 


overall performance, and plan areas for re-training if necessary 
 (Timeliness) IFM lead is encouraged to inform staff’s coaches every term after GCOMs & 


BDs have been rated. 
o Collate and submit GCOM FMS and BD FMS annually / upon request to ECDA via SSNet ES / 


CPH (TBC) 
o May also be an IFM Checker 


 


 IFM Checker 
o Carry out the IFM plan 
o Select GCOMs and BDs 
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o Conduct GCOM and BD fidelity checks 
o Document fidelity data in FMS excels 
o Highlight the GCOMs / BDs that did not meet fidelity targets 


 Inform staff’s coach if further coaching is needed 
o Document strengths and areas of improvement for the GCOMs and BDs rated. 


 


Components of IFM 


In this document, IFM will be explained in 6 sections: 


 Section A: Adherence to GCO Processes 


 Section B: GCOM Fidelity Checks 


 Section C: BD Fidelity Checks 


 Section D: Collation of Fidelity Data 


 Section E: User Guide for the GCOM FMS 


 Section F: User Guide for the BD FMS 


 


Fidelity Targets 


Fidelity targets are set to ensure that GCOMs and BDs continue to be of good quality. At the end of each year, 
each Centre should meet the Overall Centre Fidelity Targets. It is further recommended that: 


 All teams are to conduct good quality GCOMs by achieving a fidelity score of ≥75% for each GCOM. 


 All BD writers are to write high quality BDs by achieving 4 out of 5 BDs with a score of ‘1’ per item. (There 
are a total of 7 items in the BD fidelity checklist). 
 


IFM Team will provide feedback based on the fidelity data findings to the relevant staff / coach. IFM Team should 
monitor and follow up with the team or staff who did not meet the fidelity targets.  


 


a) GCOM 


Overall Centre Target ≥ 75% of GCOMs observed should achieve a fidelity score of ≥ 75% 


(Recommended) Individual 
GCOM Quality 


Each GCOM should aim to have a fidelity score of ≥ 75% 


 


b) BD 


Overall Centre Target  
≥ 75% of sampled BD writers should have 4 out of 5 BDs with a score 
of ‘1’ per item  


(Recommended) Individual BD 
Writer Competency  


4 out of 5 BDs with a score of ‘1’ per item  


(Recommended) Individual BD 
Quality  


Each BD should aim to have a total score of ≥ 5 out of 7  
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Section A: Adherence to GCO Process 


Section A: Adherence to GCO Process 
Documents 
Needed 


IFM Checkers are strongly encouraged to ensure that the GCOMs observed adhere to the 
Guidelines for GCO Process (see Table 1) when preparing for BD fidelity checks. This includes: 


(i) Total no. of BDs collected 
(ii) No. of routines observed 
(iii) Correct GCO Process conducted according to the child’s status  


 GCO Entry Process for newly enrolled children 


 GCO Review Process for existing / exiting children 


 


Table 1: Guidelines for GCO Process Implementation 


 Guidelines for GCO Entry 
Cases 


(using GCO Entry Process) 


Guidelines for GCO Review / Exit 
Cases 


(using GCO Review Process) 


No. of significant BDs 
collected 


(refer to GCOWMR, 
Progress Tracker #2a or 
2b) 


Min. 40 BDs 


‐ At least 1 Home BD per 
GCO theme, where 


relevant1 


‐ Min. 20 School BDs 


Min. 30 BDs 


Per goal: (at least) 


‐ 2 Home BDs 


‐ 2 School BDs 


 


Per GCO: (at least) 


‐ 1 Home BD 
‐ 3 School BDs 


No. of routines 
observed 


(refer to GCOWMR, 
Progress Tracker #2a) 


At least 4 categories of routines 
(indoor, outdoor, self-care, play) 


 


Extracted from Appendix 5.4.1 Guidelines for the GCO Process 


1 With effect from 08 Jul 2022. Please note that the current GCOWMR (v4) does not reflect the revised Guideline for the 
GCO Process as of 8 Jul 2022. 


 


 


Upon receiving the GCOWMRs, check the no. of BDs collected and no. of routines observed (GCO 
Entry Process only) under the GCOWMR ‘Progress Tracker’ tab (see red boxes in the screenshots 
below). You may also refer to the GCOWMR screen recording for more information. 


 


GCO Entry Process 


 


 


 


GCOWMR 
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GCO Review Process 
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Section B: GCOM Fidelity Checks 


Section B: GCOM Fidelity Checks 
Documents 
Needed  


B1. Selection of GCOMs by IFM Checker 


 
1. Select at least 8 GCOMs (4 Entry Process2 and 4 Review Process3) per calendar year 


to observe for fidelity checks. 


 IFM Team is encouraged to observe a mix of new and experienced staff / teams 
for GCOMs throughout the year4 (e.g., 2 GCOM observations per term, where 
possible). 


 
2. For each GCOM: 


 IFM Checker to complete the GCOMC during the GCOM. 


 Regardless of whether the individual fidelity target was met, it is good practice 
to provide feedback as a form of continuous improvement. 


o If the individual fidelity target is not met, IFM team to: (i) provide 
feedback to the GCO Leader / GCOM Team, (ii) observe another 
GCOM by same GCO Leader / GCOM Team in the next fidelity check, 
and (iii) document resampled GCOM in GCOM FMS. 


 Transfer the ratings from the GCOMC to the GCOM FMS [Fidelity] tab and 
enter feedback into the [Dashboard] tab5, 6. 


 


 


 


 


 


 


 


GCOMC 


 


 


GCOM FMS 


B2. Rating GCOMs by IFM Checker  


 


Preparation 


1. Have the following documents on hand for reference before the GCOM: 
a. GCOMC 
b. ECHO Age Expectation (AE) Reference and / or other child development 


resources 
c. GCOM Rating Alignment 


 


Rating GCOMs 


1. The GCOM may not be conducted in the same sequential order as the items in the 
GCOMC. IFM Checker should rate the items in the GCOMC in the order the information 
is presented during the GCOM.  


2. IFM team to take note of the valid ratings and indicate the correct ratings appropriately 
per item (e.g., some items do not have a rating of ‘1’). 


3. All items in the GCOMC must be rated. 
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B3. Post-Rating: Review Performance, Feedback and Coaching by IFM Lead 


 


Under the [Dashboard] and [Feedback] tabs in the GCOM FMS5 excel, check: 


1. Fidelity scores per GCOM (Termly) 
a. To meet the individual GCOM fidelity target, the fidelity score should be ≥75%. 
b. Feedback written by IFM checker. Inform coach on the strengths and areas of 


improvement so that further coaching can be provided where necessary.  
c. IFM Checkers / Leads may provide additional information such as the specific 


section or items to focus on, where relevant.  
 


2. Centre Overall Performance (Annually) 
a. To meet the overall fidelity target, ≥75% of GCOMs observed should achieve a 


fidelity score of ≥75%. 
b. Plan for areas of re-training if needed based on the overall highest and lowest 


scoring items in the [Feedback] tab. 


 


 


B4. Preparation for IFM Checkers 


Before IFM checkers observe GCOMs independently, new IFM checkers must achieve sufficient 
alignment (IRR of ≥0.807) with ECHO TA / IFM Lead. This is achieved via the following steps. 


 


Steps to train a new IFM Checker 


1. New IFM Checker to watch and rate the same 2 recorded GCOM videos from the IFM 
training conducted by ECHO TA. 


2. Both ECHO TA’s agreed scores and new IFM Checker’s ratings are to be entered into 
the ‘IRR’ tab of the GCOM FMS excel for each GCOM.  


3. IFM Lead to conduct calibration with IFM Checker to ensure alignment and to ensure 
sufficient justification was provided for ratings.  


4. Similar to IFM Training, an IRR of ≥0.80 will need to be met in order for the new IFM 
Checker to have sufficient alignment with the IFM Team.  


a. If an IRR score of ≥0.80 is not achieved after watching the 2 IFM Training 
GCOMs, it is recommended that the IFM Lead follow up by conducting 
calibration and IRR for additional GCOMs with the new IFM Checker until the 
IRR target is achieved. 


 


 


2 Entry Process for Entry cases. 


3 Review / Exit Process for Review or Exit cases. 


4 In accordance with your EI Centre’s GCOM scheduling workflow. EI Centres may observe GCOMs at any point throughout the year as long as there 
are a total of 4 Entry and 4 Review / Exit GCOMs observed in each calendar year. 


5 Refer to the user guide (Section E & F) for details of the various tabs in the FMS. 


6 The GCOM & BD FMS captures centre-specific data. Hence, please use one GCOM FMS and one BD FMS excel per EI Centre. 


7 Refer to page 16 for details on IRR. You may also refer to Chapter 5 or 7 for the relevant information. 
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Section C: BD Fidelity Checks 


Section C: BD Fidelity Checks (Functional Performance Behaviour only) 
Documents 
Needed  


C1. Selection of BDs by IFM Checker 


 
From the observed GCOMs (Section B), rate the BDs from the GCOWMR using the BD 
Checklist. 


1. IFM Checker to select 5 BDs written by each BD writer for each GCOM observed. 
2. Access data from the GCOWMR ‘Behaviour Description’ tab. 
3. Transfer the 5 selected BDs from GCOWMR into the BD FMS5, 6 [Data] tab under the 


three sections: (1) Identification, (2) Child’s Information, (3) BD Information – BD & BD 
Writer’s Classification. 


 


 


 


 


GCOWMR 


BD FMS 


C2. Rating BDs by IFM Checker 


 


Preparation 


1. Have the following documents on hand for reference before starting the BD ratings: 
a. Appendix 3.6.1: GCO Themes and Threads 
b. Appendix 3.6.2: ECHO AE Reference 
c. Chapter 6: Understanding the Child in Natural Routines 


 


Rating BDs 


The BD Checklist is meant for evaluating functional performance behaviours only (refer to 
Chapter 4, Appendix 4.7.1 or the BD Checklist tab in the BD FMS). 


2. Items in the BD Checklist are not in sequential order. IFM Checkers may choose to rate 
the items in the BD Checklist in any order. 


3. Fulfil criteria = 1; otherwise = 0. 
4. Insert "-" if the BD writer & IFM Checker did not classify BD under that GCO (i.e. 


omitted). 


 


 


 


 


 


 


 


 


 


BD Checklist 


BD FMS 


C3.  Post-Rating: Review Performance, Feedback and Coaching by IFM Lead 


 


Check the scores under the [Data] tab in the BD FMS excel 


 For individual BD quality, refer to (5) Total Score. 


 For individual BD writer’s competency, refer to (6) Fidelity Targets. 


 For any remarks or areas of improvement, IFM Checker may indicate under (7). 
 


IFM Checkers to provide feedback based on the individual BD quality.  


 


Under the [Dashboard] tab in BD FMS5 excel, check: 


 Individual BD writer’s competency (Per Term) 
a. To meet the individual BD Writer fidelity target, a BD writer should score a ‘1’ 


per item for at least 4 out of 5 BDs. 
b. Provide feedback based on the BD fidelity findings to the BD writer and coach 


so that further coaching can be provided if required. 


 Provide the item(s) that the BD writer needs improvement in. 


 May need to provide the BD-specific information (e.g., BD, child’s FAE) 
for further coaching. 


 Refer to Chapter 4: Recording and Classifying Behaviours into the 3 


GCOs for more details. 
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c. For BD writers who have met the individual BD fidelity target, the IFM team is 
not required to re-assess the quality of their BDs if they participate in subsequent 
GCOMs within the same calendar year. 


d. For BD writers who did not meet the individual fidelity target, the IFM team is 
encouraged to: (i) provide feedback to BD Writer after the GCOM, (ii) rate 
another 5 BDs from a subsequent case (IFM Checker may extract BDs from 
GCOWMR), and (iii) document re-sampled BDs in BD FMS. 


 


 Centre Overall Performance (Annually) 
a. To meet the overall fidelity target, 75% of sampled BD writers should have 4 out 


of 5 BDs with a score of ‘1’ per item. 
b. Plan for areas of re-training if needed. 


 


5 Refer to the user guide (Section E & F) for details of the various tabs in the FMS. 


6 The GCOM & BD FMS captures centre-specific data. Hence, please use one GCOM FMS and one BD FMS excel per EI Centre. 


 


 


Section D: Collation of Fidelity Data 


 


Section D: Collation of Fidelity Data 
Documents 
Needed  


Collation of FMS by IFM Lead 


 


IFM Lead to collate each EI Centre’s FMS excels and submit to ECDA annually / upon request 
either via email to CPH or upload onto SSNet ES (TBC). 


 


Kindly password-protect the excel file before submitting to ECDA. Password to be sent 
separately via email. 


 


 


 


GCOM & BD FMS 
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Section E: User Guide for the GCOM FMS 


This section provides details of the GCOM FMS excel: 


(i) Purpose of each excel tab, and 


(ii) How a user navigates each excel tab. 


 


Please save as one GCOM FMS excel per EI Centre. 


 


Overview 


Tabs 


Instructions Summary of instructions for the tabs in FMS 


Fidelity Ratings from observed GCOMs 


Dashboard Overview of staff & centre’s performance 


Feedback Graphical overview of fidelity scores & summary of lowest / highest scoring items 


IRR For calibration and calculating inter-rater reliability (IRR) 


Rating Guide A quick reference to the GCOM Rating Alignment document that provides information 
on the item’s rating alignment and recommendations. 


 


Copying & Pasting as Values 


As much as possible, copy & paste special as values. 


Excel Google 


Right click → paste options → values 


 


 


Right click → paste special→ values only 


 


 


 


 


 


 


 







Chapter 11 Appendix 11.6.1: IFM Work Instructions 


IFM Work instructions, version 1 dated 15 Feb 2024  Page 11 of 28 


Recommended data entry workflow 


 


 


 


 


 


 


The details for each excel tab, organised according to data entry workflow, is explained below. 


A. Fidelity Tab 
Purpose: Enter data from GCOMC into the FMS. 


Legend 


White 
Copy & paste special as values, manual entry 


To paste as values, right click > Paste Options > Values. 


Shaded in Grey 
Scores are auto-computed and no action is needed; these cells contain 
formula and thus, do not edit them. 


Shaded in Dark Grey Item not applicable for GCO Process observed  


 


(1) Basic Details 


This section requires IFM Checkers to input basic details of the GCOM observed. 


 


Record: 


(From left to right in the example image provided below) 


1. The Child ID recorded in the format of SSA-Centre# for ease of identification. 


2. The Date of GCO Meeting observed. 


3. The Staff ID or name of staff Involved in the GCOM (excl. coaches). Staff ID may be used for confidentiality 
purposes.  


4. The Child’s Status (i.e., New or Existing child) 


5. The GCO Process observed (i.e., Entry or Review / Exit) 


6. The Type of FAE generated (i.e., Entry, Review or Exit).  


7. The Rater and his / her Initials are recorded in the format of Rater – Initials (i.e., IFM1 / 2 – XX) for ease of 
identification. 


 


 


 


 


 


Step 1:  
Read the 
instructions in 
[Instructions] tab 


Step 2:  
Enter your ratings in 
[Fidelity] tab 
 
You may refer to [Rating 
Guide] tab as a reference to 
GCOM Rating Alignment while 
rating. 


Step 3:  
Enter your 
observations in 
[Dashboard] tab under 
‘Feedback’ 


Step 4:  
Review fidelity results in 
[Dashboard] and [Feedback] tabs, 
and provide timely feedback of 
fidelity findings to coaches. 
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(2) Ratings from observed GCOM 


This section requires IFM Checkers to input their ratings for all items from the GCOMC under the appropriate columns.  


 


 


IFM Checkers to note some columns do not require input depending on the GCO Process observed. These non-input 
cells will be indicated in dark grey. All other cells must be filled in (refer to red box below). 


 


 


Some items only have a possible score of ‘0’ and 2’. You may mouse over the item number to check the possible scores 
(as shown in the image below). Kindly double check before entering the data.  


  


 


B. Dashboard Tab 


Purpose: To get an overview of the fidelity scores across all observed GCOMs  


This tab provides a summary of the GCOM fidelity checks conducted for the calendar year. The overall performance of the 
GCOMs and the overall Centre’s performance are reflected based on whether the GCOM fidelity targets are met. 


● In this tab, users are only required to enter data under the “Feedback” column of the main table.  


● All other scores are auto-populated. 


● Note that the following screenshots are used as examples and the numbers reflected will change according to the 
data entered.  


Interpretation of Scores: 


(1) Fidelity scores for individual GCOMs & Qualitative Feedback 


This table provides an overview of each GCOM’s fidelity scores. For example, scores highlighted in green indicate that 
the score met the fidelity target for that section or GCOM. The S/N of each row in the [Dashboard] tab correspond to 
the S/N of the GCOM in the [Fidelity] tab.  


 


Based on the table below (see red box 1), S/N 1 (a.k.a., GCOM 1) did not meet the Fidelity target for Section 2 of the 
GCOM (as rated with the GCOMC) but met the fidelity target for Section 1 and 3. Overall, this GCOM’s final score 
(Fidelity Index for all items) did not meet the fidelity target.  
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This section also requires input from the IFM Checkers. Under the “Feedback” column (see red box 2 below) for the 
relevant GCOMs, IFM Checkers are recommended to provide their qualitative observations of strengths and areas of 
improvement for the observed GCOMs. 


 


 


 


(2) Overall Centre’s Performance 


This section provides a summary of the centre’s performance across all GCOMs observed for both Entry and Review 
GCO Processes. For the EI Centre to meet fidelity targets, 75% of all GCOMs are to achieve a fidelity score of ≥75%. 


 


Based on the table below, the centre did not meet fidelity targets across all GCOMs observed. 


 


IFM Lead to (i) provide coaching to the GCO Leader / GCOM team who did not meet the fidelity score of ≥75% and / 
or (ii) plan centre-level training regarding the items that were consistently not observed across GCOMs. 


 


 


(3) Number of GCOMs observed 


This section provides a count of the number of GCOMs observed, organised by GCO Process. 
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C. Feedback Tab 


Purpose: Breakdown of the (1) Sections and (2) Items that did not / score well across the GCOMs for feedback.  


● No input is required for this tab. 


● Note that the following screenshots are used as examples, and the numbers reflected will change according to 
the keyed data.  


 


(1) Overview of Fidelity scores 


This section displays a graphical overview of fidelity scores. The data represented here will be exactly the same as the 
information provided on the [Dashboard] tab. 


 


As shown in the example below, in a glance, the IFM Team can get a sense of the EI Centre’s overall fidelity scores 
across all GCOMs observed thus far, as well as a comparison of the scores by sections. 


 For example, in the image below, the fidelity for Section 3 - Team Processes are consistently high, whereas 
the fidelity scores for Section 1 - Preparation and Section 2 - GCOM Process is more variable. 


 


 


(2) Areas of focus for feedback (Entry and Review) 


This section displays the highest scoring and lowest scoring items averaged across all GCOMs observed thus far. The 
data for GCO Entry and Review / Exit Meetings are presented separately. This information can be used to inform 
coaching practices and suggest areas of improvement. For example, the lowest scoring items can be used to plan 
centre-level training. Highest scoring items may also be used to encourage GCOM teams in the areas that they’ve done 
well. 
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(3) Summary of GCOMs that met fidelity targets 


As shown in the examples below, similar to the dashboard, there is a section that displays the No. of GCOMs, No. of 
GCOMs that met the fidelity target, and the percentage that met the fidelity target, categorised by GCO Process.  


                                   


 


 


 


 


  


8


6


75.00%


No. of  Entry GCO Meetings


No. of Entry GCO Meetings


≥ 75% Fidelity


% of  Entry GCO Meetings


≥ 75% Fidelity


2


0


0%


No. of  Review GCO Meetings


No. of Review GCO Meetings


≥ 75% Fidelity


% of  Review GCO Meetings


≥ 75% Fidelity
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D. IRR Tab 


Purpose: To calculate IRR scores for new IFM Checkers with GCOM videos used during IFM training to ensure alignment 
with ECHO TA. 


Inter-rater reliability (IRR) refers to the consistency of scoring between 2 raters. This tab will be used when on-boarding 
new IFM Checkers. It is recommended that new IFM Checkers achieve a ≥0.80 IRR score before doing fidelity checks 
independently. The IRR score and discussion points for calibration can be documented.  


 


Legend 


White Manual entry 


Shaded in Grey 
Scores are auto-computed and no action is needed; these cells contain formulas, 
please do not edit them. 


Shaded in Dark Grey No input required for the GCO Process observed. 


 


● IRR is to be conducted only with the GCOM videos used during IFM training to ensure consistency and alignment 
with ECHO TA. 


● Note that the following screenshots are used as examples, and the numbers reflected will change according to 
the keyed data.  


 


(1) Transferring data 


This section requires IFM Checkers to transfer scores from the relevant GCOM to the [IRR] tab. 


 


In the example below, similar to the [Fidelity] tab, IFM Checkers are to document some details of the GCOM such as 
(i) GCO Process, (ii) GCOM Date, and (iii) Rater’s initials. Following this, IFM Lead is to enter data from 2 raters (e.g., 
ECHO TA / IFM Lead and new IFM checker) to the corresponding items in the IRR tab.  


 


 


(2) Checking IRR score 


Once scores are entered into the relevant cells for the relevant GCOM, the IRR can be found on the rightmost column 
(red box in the screenshot below). To display sufficient alignment, IRR must be ≥0.80. Refer to the reference table at 
the top of the tab for the descriptor for different IRR scores.  
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(3) Calibration 


A calibration refers to the 2 raters observing the same GCOM and discussing the differences in their ratings to reach a 
consensus on the most appropriate rating that accurately reflects what occurred in the GCOM. 


 


As shown in the example below, items that differed between the 2 raters will be auto-populated. Raters can document 
their rating justification in the fields provided (refer to red boxes in the screenshot below).  


 


Please note that ‘Items that differed’ and ‘Score’ for Rater 1 and 2 will change whenever you key in new scoring to 
establish IRR with a new IFM checker. Remember to save a local copy (in your computer) of the IRR information every 
time you calibrate with a new IFM checker. 


 


 


                                    


 


(4) Documenting IRR scores 


Once calibration is completed and IRR is calculated, IFM Checkers are to transfer the IRR scores to this table for long-
term documentation. IFM Team is encouraged to document the IRR score, regardless if the fidelity targets were met, 
in the table ‘Keep a record of the IRR score between different raters here’ (see screenshot below). 
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E. Rating Guide tab 
Purpose: To provide a quick reference to the rating criteria explanations and rating alignment notes from ECHO TA 


This tab provides a quick reference to the rating criteria explanations for each item in the GCOMC. Additionally, it also 
provides the rating alignment notes from ECHO TA to assist in standardising ratings by providing scoring tips and good 
practices. 


 


(1) Key in the GCO process and the Item number in the pink-shaded cells 


This will retrieve the item’s rating explanations and rating alignment notes. 


 


 


 


(2) The respective Scoring Criteria and the Rating Alignment will be displayed 


It can then be used as a reference. All IFM Team members are encouraged to rate according to the rating 
alignment notes. Good practices will also be suggested which can be used as inputs for feedback as well as coaching. 
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Section F: User Guide for the BD FMS (Functional Performance Behaviours only) 


This section provides details of the BD FMS excel: 


(i) Purpose of each excel tab, and 


(ii) Navigation and functions in each excel tab. 


 


Please use and save one BD FMS excel per EI Centre. 


 


Overview 


Tabs 


Dashboard Overview of BD writer & centre’s performance 


Data To key in raw scores & feedback 


BD Checklist 
A quick reference to the BD Checklist document that 
provides item descriptions and considerations. 


 


You may refer to refer to Chapter 4, Appendix 4.7.1 for the BD Checklist. 


 


Copying & Pasting as Values 


As much as possible, copy & paste special as values. 


Excel Google 


Right click → paste options → values 


 


Right click → paste special→ values only 


 


 


 


Recommended Data Entry workflow 


 


 


 


 


The details for each excel tab, organised according to data entry workflow, is explained below.  


Step 1:  
Read the 
instructions in 
[Instructions] tab 


Step 2:  
Enter your ratings 
in [Data] tab 


Step 3:  
Review fidelity results in [Dashboard] tab 
and provide timely feedback of fidelity 
findings to coaches 
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Data Tab 


Purpose: Enter and / or transfer data from GCOWMR into the FMS. 


 


Navigation 


 Group Function 


At the top of the sheet, use the group function to minimise information for better viewing. The function is available 
both on the excel and google sheet versions. Remember to expand the hidden sections (use the +/- group signs) 
for the next IFM Checker to use. 


 


 


 


 Filter Function (only applicable for excel version) 


Excel: Along Row 6, use the filter function to select the specific term or BD writer’s BDs for easy viewing. For 
Google Sheets: Filter function is not available on google sheet version. Please use the CTRL+F function to navigate 
instead. 


 


 


 


 


 Legend (Shaded Cells) 


Legend 


Shaded in yellow Copy & paste special as values, from GCOWMR 


Shaded in pink 
IFM Checker to manually input ratings 


Shaded in grey 
Scores are auto-computed and no action is needed; these cells contain 
formulas, please do not edit them. 


Shaded in green 
A high-quality BD with a score of ≥ 5 out of 7. 


Shaded in orange A low-quality BD with a score of ≤ 3 out of 7. 
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Input the Following Information 


(1) Identification 
 Identify the BD Writers  


 Under the [Behaviour Description] tab in the GCOWMR, identify all the BD Writers. 
o This includes staff who recorded BDs but did not provide a FAE / attend the GCO Meeting. 


  
Reference: GCOWMR, [Behaviour Description] tab, Column E, Staff Name 


 


 Record the following in the BD FMS: 
o The school term when the GCOM was conducted 
o The name of BD writer 
o The name of the file where the BDs were extracted  
o The dates the BDs were rated  


    


Reference: BD FMS, [Data] tab, (1) Identification 


 


(2) Child’s Information 
Retrieve the child’s chronological age and diagnosis from the [Child Info] tab and FAEs from the [Summary] tab in 
the GCOWMR. 
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(3) BD Information 
Retrieve 5 BDs per BD writer from the GCOWMR (copy & paste special as values). 
 


 
 
Record the BD Writer’s GCO theme classification. Manually enter the GCO theme classification from the GCOWMR 
to the BD FMS (i.e. BD Writer’s Classification). 
 


 


 


(4) Quality of BD (Functional Performance Behaviours only) 
BD Data Entry / Scoring 
 Item 1 to 3: Manually enter a ‘1’ if the item fulfils the criteria; otherwise, enter ‘0’.  


 Item 4: Select the BD classification from the drop-down list provided (i.e. functional, capacity, challenging or 
NA – if unable to determine classification due to lack of BD clarity). 


 Item 5 to 7: IFM Checker’s Classification  
o Enter the GCO theme classification that best describes the BD.  
o Insert "-" if the IFM Checker did not classify BD under that GCO. 
o Insert "NA" if item 4 is not rated as functional performance behaviours (i.e. IFM Checker classifies BDs 


as capacity / challenging / NA). 
 
BD Rating Criteria 


 Refer to the BD Checklist for each item’s criteria (refer to Chapter 4, Appendix 4.7.1). 
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(5) Total Score 
Total scores for each BD are auto-computed. A total score of ≥ 5 out of 7 indicates a high-quality BD (shaded 
green). A total score of ≤3 indicates a low-quality BD (shaded orange). 
 


      
 
 


(6) Fidelity Targets 
Each BD Writer’s fidelity target is auto-computed. To pass each item, BD writer should score a ‘1’ for at least 4 
out of 5 BDs. 
 


  
 


(7) Comments 
IFM Checkers may provide comments / feedback for each BD rated under this section. 


 


   


Sig. Syntax Clarity                   


IFM 


Checker's 


Rating


 Score GCO 1 GCO 2 GCO 3 GCO 1 GCO 2 GCO 3 GCO 1 GCO 2 GCO 3


Auto-


Fill


1 1 1 Functional 1 1.1 - - 1.1 - - 1 1 1


0 0 0 Capacity 0 1.1 - - NA NA NA 0 0 0


(4) QUALITY OF BEHAVIOUR DESCRIPTION (FUNCTIONAL PERFORMANCE BEHAVIOUR)


BD Writer's Classification
IFM Checker's 


Classification
GCO Score per BD


5, 6, 7


Manual Entry Auto-Fill


1 2 3
4


BD Classification


Copy-paste from 


GCOWMR
Manual Entry


Sig. Syntax Clarity


BD 


Classifi


cation


GCO 1 GCO 2 GCO 3


Pass Pass Pass Pass Fail Fail Pass


Auto-Fill


(6) FIDELITY TARGETS


Pass = 4 out of 5 BDs with a score of ‘1’ for each item


(7) COMMENTS


Areas they did well / Areas for improvement


Manual Entry


Focus is on child demonstrating numerical concepts.
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Dashboard Tab (Please Do Not Edit) 


Purpose: To get an overview of the fidelity scores across all BD Writers 


This tab provides a summary on the BD fidelity checks conducted for the calendar year. The overall BD writers’ performance 
and overall EI Centre’s performance are reflected based on whether the BD fidelity targets are met. 


 No action is needed as all the fidelity targets are auto-tabulated. 


 Do not edit this excel tab as it contains formula. 


 Note that the following screenshots are used as examples and the numbers reflected will change according to the 
data entered. 
 


BD Fidelity Check Data: 


(1) Individual BD Writer’s Performance 
This section provides an overview of each BD writer’s performance. For example, a ‘Pass’ indicates that at least 4 
out of 5 BDs achieved a score of ‘1’ for the item. (There are a total of 7 items, from ‘Significance’ to ‘GCO 3 
Classification’). After rating BDs, the IFM Team is encouraged to provide timely feedback based on the BD fidelity 
data to the BD writer’s coach for follow up / monitoring if needed. 
 
Interpret fidelity findings: 
Based on the table below, BD writer A did not pass Significance, Clarity and all 3 GCOs’ Classifications. 


 


 


(2) No. of BD Writers Rated in Each Term 
This section shows the number of BD writers involved in BD fidelity checks across Terms 1 to 4 and the total. 


 


 


 


(3) Overall BD Writers’ Performance 
This section provides an overview of the number of BD writers who passed each item across each term for the 
calendar year. 
 


 


  


Term
Full Name of 


BD Writer
Significance Syntax Clarity


BD 


Classification


GCO 1


Classification


GCO 2


Classification


GCO 3


Classification


Term 1 Staff A Test Fail Pass Fail Pass Fail Fail Fail


(1) Individual BD Writer's Performance


Term 1 1


Term 2 0


Term 3 0


Term 4 0


TOTAL 1


Term
No. of BD 


Writers Rated


(2) No. of BD Writers Rated in 


Each Term


GCO 1 GCO 2 GCO 3


Term 1 7 8 5 8 7 7 6


Term 2 3 4 4 4 3 3 4


Term 3 5 6 4 6 5 3 7


Term 4 5 6 6 6 6 4 6


TOTAL 20 24 19 24 21 17 23


No. of BD Writers who Passed (Pass = 4 out of 5 BDs achieving a '1' for each item)


(3) Overall BD Writers' Performance


Syntax Clarity
BD 


Classification


GCO Classification
Term Sig.
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(4) Overall EI Centre’s Performance 
This section provides an overview of the EI Centre’s performance. For the EI Centre to meet fidelity targets, 75% 
of the rated BD writers are to pass each item in the BD Checklist. IFM Lead to (i) provide feedback to the BD 
writer who did not pass the items, and / or (ii) plan centre-level training regarding these items. 
 
Interpret fidelity findings: 
Based on the table below, the EI Centre did not meet fidelity targets for Clarity in Term 1; Clarity and GCO 2 
Classification in Term 3; GCO 2 Classification in Term 4. Overall, the EI Centre met fidelity targets for all items 
except GCO 2 Classification. 


 


 


  


GCO 1 GCO 2 GCO 3


Term 1 Yes Yes No Yes Yes Yes Yes


Term 2 Yes Yes Yes Yes Yes Yes Yes


Term 3 Yes Yes No Yes Yes No Yes


Term 4 Yes Yes Yes Yes Yes No Yes


OVERALL Yes Yes Yes Yes Yes No Yes


GCO Classification


Met Fidelity Targets? (≥75% of sampled BD Writers passed)


(4) Overall EI Centre's Performance


Term Sig. Syntax Clarity
BD 


Classification
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Section G: Summary of IFM Workflow & Procedural Checklist 


This section summarises the IFM workflow and the procedural steps required.  


 


A. Summary of the Internal Fidelity Monitoring Workflow 
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B. Procedural Checklist for IFM Team 


1. Preparing for GCOM Fidelity checks Done by Done 


Upload Feedback Monitoring Sheet (GCOM & BD FMS) onto a shared platform and 
share the link with IFM Team. 


Lead  


Get access to the GCOM schedule. Checker  


2. Conducting GCOM fidelity checks 


Documents: (i) GCOMC, (ii) ECHO AE & other child development resources, (iii) GCOM Rating Guide in GCOM FMS 


Select 8 GCOMs* to be observed in the calendar year. 


*Preferably a mixture of new and experienced staff 


Lead  


Confirm date & time for 8 selected GCOMs with the team.  


Check with teachers the preferred mode of observation (i.e., in-person or recorded)  


Attend the GCOM and score it using the GCOMC.  


3. GCOM data entry in GCOM FMS excel 


Enter details of the GCOM and scores from the GCOMC into the [Fidelity] tab. Checker  


Refer to the fidelity score of the GCOM and provide feedback for the GCOM under the 
[Dashboard] tab.  


Checker  


4. Review GCOM fidelity 


Refer to the [Dashboard] tab to see if the EI Centre met the overall fidelity target.   


Observe patterns and trends in the [Feedback] tab to see the highest and lowest 
scoring items. 


  


Share the feedback of the GCOMs with the teams’ coaches.   


If individual fidelity target was not met, follow up to observe another GCOM by the same 
GCOL / GCOM Team. 


  


[Yearly] Plan top-up trainings based on the fidelity data feedback.    


5. Conducting BD fidelity checks and data entry in BD FMS excel 


Documents: (i) GCOWMR (ii) Appendix 3.6.1: GCO Themes and Threads (iii) ECHO AE & other child development 
resources (iv) Chapter 6: Understanding the Child in Natural Routines  


IFM Checker to select 5 BDs per BD writer* from the GCOWMR of each GCOM 
observed. 
*Except for BD writers who have been selected previously in the year and have met the fidelity targets. 


Checker  


Transfer the 5 selected BDs from GCOWMR to BD FMS excel [Data] tab.  


Rate the 5 BDs on the BD FMS; if staff fulfilled the criteria = 1, otherwise = 0.   


Document any feedback based on individual BD quality in the Comments section.  


  







Chapter 11 Appendix 11.6.1: IFM Work Instructions 


IFM Work instructions, version 1 dated 15 Feb 2024  Page 28 of 28 


6. Review BD fidelity 


Using the [Dashboard] tab in the BD FMS excel, review (i) individual BD quality (ii) 
Fidelity Targets. 


  


Provide the necessary feedback and inform BD writer’s coach whether BD writer meets 
the fidelity target for each item. 


  


If the individual fidelity target was not met, follow up to re-sample another 5 BDs from 
the same BD Writer in next fidelity check. 


  


[Yearly] Plan for areas of re-training if necessary.   


7. Collation of Fidelity Data  


Collate each EI Centre’s GCOM & BD FMS excels based on the IFM fidelity checks 
conducted each year. Submit to ECDA annually / upon request either via email to CPH / 
upload to SSNet ES (TBC). Password-protect before submission. 


 Lead  


8. Training new IFM Checkers [where applicable] 


New IFM Checkers to watch the 2 recorded IFM Training GCOM videos and score them 
with the GCOMC.  


  


IFM Lead to calculate the IRR with the new IFM Checker with ECHO TA’s agreed 
scores from IFM Training and the new IFM Checker’s ratings using [IRR] tab in the 
GCOM FMS excel. 


Lead  


IFM Lead to conduct a calibration discussion with new IFM Checker to discuss points 
where ratings differed and come to an alignment.  


Lead  


IFM Lead to document the IRR score between ECHO TA / IFM Lead and new IFM 
Checker, the calibration discussion points (optional) and save a copy for future 
reference.  


Lead  
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File Attachment
11.6.1 IFM Work Instructions_v1_20240215_FINAL.pdf


Instructions

		Refer to Section F: User Guide for BD FMS in the IFM Work Instructions document for details

																																								Legend

																																								Shaded in yellow		Copy & paste special as values, from GCOWMR

																																								Shaded in pink		IFM Checker to manually input ratings

																																								Shaded in grey		Scores are auto-computed and no action is needed; these cells contain formulas, please do not edit them.

																																								Shaded in green		A high-quality BD with a score of ≥ 5 out of 7.

																																								Shaded in orange		A low-quality BD with a score of ≤ 3 out of 7.





																																								How to copy & paste as values:

																																								right click → paste options → values



























				Implementation of the ECHO Framework is funded by MSF.
© 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early intervention service framework based on the Early Intervention framework used by the US Office of Special Education programme which has been adapted for the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation.













Dashboard Tab
• Overview of BD writers and centre's performance.

Data Tab (REFER TO USER GUIDE FOR MORE INFORMATION)
• Select functional performance BDs from BD Writers from each GCOWMR.

• Retrieve 5 BDs per BD Writer from GCOWMR.
       - If a BD Writer is involved in more than one GCO Meeting, select one GCO Meeting to extract BDs.

• Always copy & paste as values:
       - Child's information (FAEs, chronological age (CA) & diagnosis)
       - 5 BDs per BD Writer

• Rate BDs
       - Fulfil criteria = 1; otherwise = 0.
       - Insert "-" if the IFM Checker did not classify BD under that GCO.
       - Insert "NA" if item 4 is not rated as functional performance behaviour (i.e. IFM checker classifies BDs as capacity / challenging / NA).

• Ensure all data fields are completed before minimising sections.
       - Use the +/- group signs to minimise the (1) Identification & (4) Quality of BD sections.

• Remember to expand the hidden sections (use the +/- group signs) for the next IFM Checker to use.

BD Checklist Tab
• Criteria for each item in the BD Checklist.
• The BD checklist is meant for evaluating functional performance behaviours only.



Dashboard



				DASHBOARD - OVERVIEW [This sheet uses formulas, please DO NOT remove them]



						(1) Individual BD Writer's Performance																				(2) No. of BD Writers Rated in Each Term

						Term		Full Name of BD Writer		Significance		Syntax		Clarity		BD Classification		GCO 1
Classification		GCO 2
Classification		GCO 3
Classification

																										Term		No. of BD Writers Rated

																						

																										Term 1		0

																										Term 2		0

																										Term 3		0

																										Term 4		0

																										TOTAL		0

																						

																						

																						

																										(3) Overall BD Writers' Performance

																										No. of BD Writers who Passed (Pass = 4 out of 5 BDs achieving a '1' for each item)

																										Term		Sig.		Syntax		Clarity		BD Classification		GCO Classification

																																				GCO 1		GCO 2		GCO 3

																										Term 1		NA		NA		NA		NA		NA		NA		NA

																										Term 2		NA		NA		NA		NA		NA		NA		NA

																										Term 3		NA		NA		NA		NA		NA		NA		NA

																										Term 4		NA		NA		NA		NA		NA		NA		NA

																										TOTAL		NA		NA		NA		NA		NA		NA		NA

																						

																						

																						

																										(4) Overall EI Centre's Performance

																										Met Fidelity Targets? (≥75% of sampled BD Writers passed)

																										Term		Sig.		Syntax		Clarity		BD Classification		GCO Classification

																																				GCO 1		GCO 2		GCO 3

																										Term 1		NA		NA		NA		NA		NA		NA		NA

																										Term 2		NA		NA		NA		NA		NA		NA		NA

																										Term 3		NA		NA		NA		NA		NA		NA		NA

																										Term 4		NA		NA		NA		NA		NA		NA		NA

																										OVERALL		NA		NA		NA		NA		NA		NA		NA

																						

																						

																										Note: Formulas are based on the Data tab. Kindly ensure that all data fields have been completed.

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

																						

























Data

																										IFM Checkers' Ratings

		(1) IDENTIFICATION												(2) CHILD'S INFORMATION

Don Pereira: Gentle reminder:
Ensure all data fields are completed before minimising the Columns. Unhide Columns for the next IFM checker to use.										(3) BD INFORMATION		(4) QUALITY OF BEHAVIOUR DESCRIPTION (FUNCTIONAL PERFORMANCE BEHAVIOUR)																												(5) TOTAL SCORE		(6) FIDELITY TARGETS

																										1		2		3		4				5, 6, 7

Don Pereira: Items 5, 6, 7
Key in BD Writer & IFM Checker's GCO theme classification.
Scores will be according to GCO classification.
Insert "-" if BD writer & IFM checker did not classify BD under that GCO (i.e. omitted).
Insert "NA" if item 4 is not rated as functional performance behaviour.

														

Don Pereira: Gentle reminder:
Ensure all data fields are completed before minimising the Columns. Unhide Columns for the next IFM checker to use.																		BD Classification				BD Writer's Classification						IFM Checker's Classification						GCO Score per BD								Pass = 4 out of 5 BDs with a score of ‘1’ for each item

		No.		Terms		BD Writer Full Name		GCOWMR File Name		Date of BD Rated
(dd-mmm-yyyy)		IFM Checker's Full Name		GCO 1		GCO 2		GCO 3		CA
(months)		Diagnosis
(Suspected / Confirmed)		Behaviour Description (BD)		Sig.		Syntax		Clarity                   		IFM Checker's Rating		 Score		GCO 1		GCO 2		GCO 3		GCO 1		GCO 2		GCO 3		GCO 1		GCO 2		GCO 3		TOTAL BD Quality Score		Sig.		Syntax		Clarity		BD Classification		GCO 1		GCO 2		GCO 3		(7) COMMENTS
Areas they did well / Areas for improvement

		Copy-paste from GCOWMR								Manual Entry				Copy-paste from GCOWMR										Copy-paste from GCOWMR		Manual Entry								Auto-Fill		Copy-paste from GCOWMR						Manual Entry						Auto-Fill						Auto-Fill		Auto-Fill														Manual Entry

		E.g.		Term 1		Michelle Tan		GCOWMR - LJC (10112021)		20-Nov-2021		Anthony Mak		34-42		37-48		37-48		76		GDD (Confirmed)		Child says, “6, 7, 8” when his teacher points to number 6, 7, and 8 individually and asks him, “What number is this?” during circle time.		1		1		1		Functional		1		1.1		-		-		-		2.1		-		0		0		1		5		Pass		Pass		Pass		Pass		Fail		Fail		Pass		Focus is on child demonstrating numerical concepts.

		1																																																																		

		2																																																				

		3																																																				

		4																																																				

		5																																																				

		6																																																																		

		7																																																				

		8																																																				

		9																																																				

		10																																																				

		11																																																																		

		12																																																				

		13																																																				

		14																																																				

		15																																																				

		16																																																																		

		17																																																				

		18																																																				

		19																																																				

		20																																																				

		21																																																																		

		22																																																				

		23																																																				

		24																																																				

		25																																																				

		26																																																																		

		27																																																				

		28																																																				

		29																																																				

		30																																																				

		31																																																																		

		32																																																				

		33																																																				

		34																																																				

		35																																																				

		36																																																																		

		37																																																				

		38																																																				

		39																																																				

		40																																																				

		41																																																																		

		42																																																				

		43																																																				

		44																																																				

		45																																																				

		46																																																																		

		47																																																				

		48																																																				

		49																																																				

		50																																																				

		51																																																																		

		52																																																				

		53																																																				

		54																																																				

		55																																																				

		56																																																																		

		57																																																				

		58																																																				

		59																																																				

		60																																																				

		61																																																																		

		62																																																				

		63																																																				

		64																																																				

		65																																																				

		66																																																																		

		67																																																				

		68																																																				

		69																																																				

		70																																																				

		71																																																																		

		72																																																				

		73																																																				

		74																																																				

		75																																																				

		76																																																																		

		77																																																				

		78																																																				

		79																																																				

		80																																																				

		81																																																																		

		82																																																				

		83																																																				

		84																																																				

		85																																																				

		86																																																																		

		87																																																				

		88																																																				

		89																																																				

		90																																																				

		91																																																																		

		92																																																				

		93																																																				

		94																																																				

		95																																																				

		96																																																																		

		97																																																				

		98																																																				

		99																																																				

		100																																																				

		101																																																																		

		102																																																				

		103																																																				

		104																																																				

		105																																																				

		106																																																																		

		107																																																				

		108																																																				

		109																																																				

		110																																																				

		111																																																																		

		112																																																				

		113																																																				

		114																																																				

		115																																																				

		116																																																																		

		117																																																				

		118																																																				

		119																																																				

		120																																																				

		121																																																																		

		122																																																				

		123																																																				

		124																																																				

		125																																																				

		126																																																																		

		127																																																				

		128																																																				

		129																																																				

		130																																																				

		131																																																																		

		132																																																				

		133																																																				

		134																																																				

		135																																																				

		136																																																																		

		137																																																				

		138																																																				

		139																																																				

		140																																																				

		141																																																																		

		142																																																				

		143																																																				

		144																																																				

		145																																																				

		146																																																																		

		147																																																				

		148																																																				

		149																																																				

		150																																																				

		151																																																																		

		152																																																				

		153																																																				

		154																																																				

		155																																																				

		156																																																																		

		157																																																				

		158																																																				

		159																																																				

		160																																																				

		161																																																																		

		162																																																				

		163																																																				

		164																																																				

		165																																																				

		166																																																																		

		167																																																				

		168																																																				

		169																																																				

		170																																																				

		171																																																																		

		172																																																				

		173																																																				

		174																																																				

		175																																																				

		176																																																																		

		177																																																				

		178																																																				

		179																																																				

		180																																																				

		181																																																																		

		182																																																				

		183																																																				

		184																																																				

		185																																																				

		186																																																																		

		187																																																				

		188																																																				

		189																																																				

		190																																																				

		191																																																																		

		192																																																				

		193																																																				

		194																																																				

		195																																																				

		196																																																																		

		197																																																				

		198																																																				

		199																																																				

		200																																																				

		201																																																																		

		202																																																				

		203																																																				

		204																																																				

		205																																																				

		206																																																																		

		207																																																				

		208																																																				

		209																																																				

		210																																																				

		211																																																																		

		212																																																				

		213																																																				

		214																																																				

		215																																																				

		216																																																																		

		217																																																				

		218																																																				

		219																																																				

		220																																																				

		221																																																																		

		222																																																				

		223																																																				

		224																																																				

		225																																																				

		226																																																																		

		227																																																				

		228																																																				

		229																																																				

		230																																																				

		231																																																																		

		232																																																				

		233																																																				

		234																																																				

		235																																																				

		236																																																																		

		237																																																				

		238																																																				

		239																																																				

		240																																																				

		241																																																																		

		242																																																				

		243																																																				

		244																																																				

		245																																																				

		246																																																																		

		247																																																				

		248																																																				

		249																																																				

		250																																																				

		251																																																																		

		252																																																				

		253																																																				

		254																																																				

		255																																																				

		256																																																																		

		257																																																				

		258																																																				

		259																																																				

		260																																																				

		261																																																																		

		262																																																				

		263																																																				

		264																																																				

		265																																																				

		266																																																																		

		267																																																				

		268																																																				

		269																																																				

		270																																																				

		271																																																																		

		272																																																				

		273																																																				

		274																																																				

		275																																																				

		276																																																																		

		277																																																				

		278																																																				

		279																																																				

		280																																																				

		281																																																																		

		282																																																				

		283																																																				

		284																																																				

		285																																																				

		286																																																																		

		287																																																				

		288																																																				

		289																																																				

		290																																																				

		291																																																																		

		292																																																				

		293																																																				

		294																																																				

		295																																																				

		296																																																																		

		297																																																				

		298																																																				

		299																																																				

		300																																																				

		301																																																																		

		302																																																				

		303																																																				

		304																																																				

		305																																																				

		306																																																																		

		307																																																				

		308																																																				

		309																																																				

		310																																																				

		311																																																																		

		312																																																				

		313																																																				

		314																																																				

		315																																																				

		316																																																																		

		317																																																				

		318																																																				

		319																																																				

		320																																																				

		321																																																																		

		322																																																				

		323																																																				

		324																																																				

		325																																																				

		326																																																																		

		327																																																				

		328																																																				

		329																																																				

		330																																																				

		331																																																																		

		332																																																				

		333																																																				

		334																																																				

		335																																																				

		336																																																																		

		337																																																				

		338																																																				

		339																																																				

		340																																																				

		341																																																																		

		342																																																				

		343																																																				

		344																																																				

		345																																																				

		346																																																																		

		347																																																				

		348																																																				

		349																																																				

		350																																																				

		351																																																																		

		352																																																				

		353																																																				

		354																																																				

		355																																																				

		356																																																																		

		357																																																				

		358																																																				

		359																																																				

		360																																																				

		361																																																																		

		362																																																				

		363																																																				

		364																																																				

		365																																																				

		366																																																																		

		367																																																				

		368																																																				

		369																																																				

		370																																																				

		371																																																																		

		372																																																				

		373																																																				

		374																																																				

		375																																																				

		376																																																																		

		377																																																				

		378																																																				

		379																																																				

		380																																																				

		381																																																																		

		382																																																				

		383																																																				

		384																																																				

		385																																																				

		386																																																																		

		387																																																				

		388																																																				

		389																																																				

		390																																																				

		391																																																																		

		392																																																				

		393																																																				

		394																																																				

		395																																																				

		396																																																																		

		397																																																				

		398																																																				

		399																																																				

		400																																																				







Key in BD writer & BD rater's GCO theme classification.
Scores will be according to GCO classification.
Insert "-" if BD writer & DT rater did not classify BD under that GCO (i.e. omitted).



BD Checklist

		Behaviour Description Checklist (Functional Performance Behaviours only)

		For your reference only



		Item		Criteria				Score
Fulfil criteria = 1;
Else, 0

		1		Significance		Behaviour description written best reflects the child’s current functional age estimates*.

*If there is no FAE, a significant behaviour description that best reflects the child’s current level of functioning at the moment of observation can be considered.


		2		Syntax		The sentence should be written in Action, Trigger and Context format.

(a) Action – Description of what the child does on his/her own; not the support given to the child.

(b) Trigger – Description of what the child is responding to in the external environment (e.g. what the child sees/hears, level of facilitation and supports such as assistive devices or accommodation, and prompting by others).

(c) Context – Description of the situation or circumstance in which the behaviour occurs (e.g. routine, people, the material used, place).


		3		Clarity		The behaviour description is specific and clear enough for the reader to re-enact the scenario in mind.


		4		Behaviour Description Classification		Operational Definitions

Functional Performance behaviours are behaviours that the child does in his/her natural routines and environment. These behaviours depict children using skills in an integrated manner. To be truly functional, these should be generalized across contexts.

Capacity behaviours are isolated behaviours or discrete skills that occur during non-naturalistic routines (e.g., behaviours elicited from formal or informal testing situations; behaviours which have not been generalized across a variety of natural routines in daily lives).

Challenging behaviours are “any repeated pattern of behaviours…that interfere with or is at risk of interfering with the child’s optimal learning or engagement in pro-social interactions with peers and adults” and/or safety. (Smith & Fox, 2003, p. 6)


		5		GCO / Theme Classification		GCO 1

		6				GCO 2

		7				GCO 3













Drop Down List



		Functional Age Estimate				Terms				Type

		0-6				Term 1				Functional

		4-9				Term 2				Capacity

		7-12				Term 3				Challenging

		10-15				Term 4				NA

		13-18

		16-21

		19-24

		22-27

		25-30

		28-33

		31-36

		34-42

		37-48

		43-54

		49-60

		55-66

		61-72

		67-78

		73-84







image1.png
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File Attachment
11.6.2 BD Feedback Monitoring Sheet (IFM)_v1.xlsx


Instructions

		Refer to Section E: User Guide for GCOM FMS in the IFM Work Instructions document for details

		When entering data, you may navigate the tabs in the following sequence:

		(1) Fidelity tab.
To input data from GCO Meeting Checklists.				Legend

		     (A) To input Basic Details for GCO Meeting
     (B) To input item-by-item Fidelity scores				White		Copy & paste special as values, manual entry

		Recommendation: to transfer data for each GCO meeting once it is completed. 				Shaded in Grey		Scores are auto-computed and no action is needed.
These cells contain formulae and thus, do not edit them.

						Shaded in Dark Grey		No input required for the GCO Process observed.

		(2) Dashboard tab
To view Fidelity Scores (Sections 1,2,3, Overall) and input overall feedback

		    (i)  Auto-generated: (1) Individual GCO Meeting fidelity scores and (2) Whether EI Centre met the fidelity targets each year overall

		    (ii)  To input IFM Checker's observation/feedback on GCO Meeting in Column O ("Feedback") after keying in fidelity scores.



		(3) Feedback tab
To refer to data provided in this tab to support feedback/coaching in GCO Process.

		    (i)    Auto-generated: graphical representation of overall fidelity scores and Section 1, 2 and 3 fidelity scores respectively.

		    (ii)   Auto-generated: lowest and highest scoring items for Entry GCO Meetings.

		    (iii)  Auto-generated: lowest and highest scoring items for Review GCO Meetings.



		(4) Inter-rater reliability (IRR) tab
IFM Lead to enter and compute the IRR score for new IFM checkers with the recorded videos used during IFM training.

		   (1)  To key in scores from IFM Lead and new IFM Checker.

		   (2)  Refer to IRR score in Column BC. Refer to Column I1&J1 for range of IRR scores and their corresponding descriptors.

		   (3)  Auto-generated (from Row 24): Table items where scores differ between 2 raters, which can be used during calibration.

		   (4)  Document the IRR score from (3) in the table in Column BK.



		(5) Alignment 
For ease of viewing item scoring criteria and GCOM Rating Alignment 

		   (1)  To key in the GCO Process and Item number to view the respective item's scoring criteria and Rating Alignment.



		Implementation of the ECHO Framework is funded by MSF.

		© 2019-2024 Government of Singapore. The Early Childhood Holistic Outcomes (ECHO) is an early intervention service framework based on the Early Intervention framework used by the US Office of Special Education programme which has been adapted for the Singapore context by KK Women’s and Children’s Hospital, Thye Hua Kwan Moral Charities and Lien Foundation.









Fidelity

		(A) BASIC DETAILS																		(B) 1. PREPARATION and BEGINNING												(B) 2. GCO PROCESS-SPECIFIC PROCESS																																																																												(B) 3. TEAM PROCESS AND CONSENSUS								(B) 4. SCORING																		(B) 5. FIDELITY

		
 S/N		GCOM ID		Child ID
 (SSA-Centre#)		Date of GCO Meeting
 (dd-mmm-yy)		Staff ID of Staff Involved 		Child's Status
 (New / Existing)		GCO Process
 (Entry / Review/Exit)		FAE
 (Entry / Review / Exit)		Rater - Initials		1.1		1.2		1.3		1.4		1.5		1.6		2.1						2.2						2.3						2.4						2.5						2.6						2.7						2.8						2.9						2.10 (Entry)		2.10
(Review)						2.11
(Entry)						2.11
(Review)		2.12
(Review)						3.1		3.2		3.3		3.4		CRITICAL ITEMS		NON-CRITICAL ITEMS		TOTAL SCORES		Section 1 (Scores)		Section 1 (%)		Section 2 
(Scores)		Section 2 
(%)		Section 3
(Scores)		Section 3
(%)		CRITICAL ITEMS		NON-CRITICAL ITEMS		FOR ALL ITEMS

		AUTO-FILL				MANUAL ENTRY																										GCO 1		GCO 2		GCO 3		GCO 1		GCO 2		GCO 3		GCO 1		GCO 2		GCO 3		GCO 1		GCO 2		GCO 3		GCO 1		GCO 2		GCO 3		GCO 1		GCO 2		GCO 3		GCO 1		GCO 2		GCO 3		GCO 1		GCO 2		GCO 3		GCO 1		GCO 2		GCO 3				GCO 1		GCO 2		GCO 3		GCO 1		GCO 2		GCO 3				GCO 1		GCO 2		GCO 3																																FIDELITY INDEX		IRR

																				1.1		1.2		1.3		1.4		1.5		1.6		2.1 GCO 1		2.1 GCO 2		2.1 GCO 3		2.2 GCO 1		2.2 GCO 2		2.2 GCO 3		2.3 GCO 1		2.3 GCO 2		2.3 GCO 3		2.4 GCO 1		2.4 GCO 2		2.4 GCO 3		2.5 GCO 1		2.5 GCO 2		2.5 GCO 3		2.6 GCO 1		2.6 GCO 2		2.6 GCO 3		2.7 GCO 1		2.7 GCO 2		2.7 GCO 3		2.8 GCO 1		2.8 GCO 2		2.8 GCO 3		2.9 GCO 1		2.9 GCO 2		2.9 GCO 3		2.10		2.10 GCO 1		2.10 GCO 2		2.10 GCO 3		2.11 GCO 1		2.11 GCO 2		2.11 GCO 3		2.11		2.12 GCO 1		2.12 GCO 2		2.12 GCO 3		3.1		3.2		3.3		3.4

		E.g.		SSA-AA1-20190101		SSA-AA1		1-Jan-19		Jasmine, Chloe, Daniel		New		Entry		Entry		IFM1		2		2		2		2		2		1		2		2		2		2		2		0		2		2		2		2		2		2		2		2		2		1		1		1		1		1		2		2		2		2		2		2		2		2								2		2		2										2		2		2		2		64		42		106		16		89%		78		85%		12		100%		0.80		1.00		0.87

																																																																																																																																												

: ======
ID#AAAAYQ_el2Q
    (2022-05-04 04:00:00)
Manual fill		E.g.		SSA-AA2-20210915		SSA-AA2		15-Sep-21		Brandon, Sophia, Huili		Existing		Review/Exit		Review		IFM 2 - CJ		2		2		2		2		2		2		2		2		2		1		2		1		2		2		2		2		2		2		2		2		2		2		2		2		1		1		1		2		2		2		2		2		2				2		2		2								0		2		2		2		2		2		1		2		80		40		120		18		100%		92		88%		10		83%		0.86		0.95		0.89

		1		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		2		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		3		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		4		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		5		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		6		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		7		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		8		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		9		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		10		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		11		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		12		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		13		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		14		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		15		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		16		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		17		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		18		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		19		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		20		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		21		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		22		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		23		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		24		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		25		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		26		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		27		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		28		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		29		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		30		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		31		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		32		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		33		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		34		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		35		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		36		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		37		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		38		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		39		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		40		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		41		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		42		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		43		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		44		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		45		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		46		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		47		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		48		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		49		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		50		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		51		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		52		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		53		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		54		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		55		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		56		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		57		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		58		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		59		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		60		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		61		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		62		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		63		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		64		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		65		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		66		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		67		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		68		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		69		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		70		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		71		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		72		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		73		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		74		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		75		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		76		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		77		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		78		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		79		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00

		80		-19000100																																																																																																																0		0		0		0		0%		0		0%		0		0%		0.00		0.00		0.00









































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Dashboard

				EI Centre:								<Enter the centre name>																								Legend



						AUTO-FILL																								MANUAL-ENTRY								Color Code		Fidelity

						S/N		TOTAL RAW SCORE		GCO Process		TOTAL RAW SCORES (%)														Fidelity Index (Red Items)		Fidelity Index (ALL Items)		Feedback
(e.g., Strengths and areas of improvement)								Flagged up (Re-coaching)		10% - 60%

								Section 1				Section 1 (%)
Preparation		Section 2		Section 2 (%) 
GCO Meeting Process 		Section 3		Section 3 (%)
Team Process		Total		Total (%)														Well done! 		≥ 75%

						E.g. 1		16		Entry		89%		78		85%		12		100%		106		87%		80%		87%		Overall, discussion was comprehensive, well supported and the team did a great job at considering opportunity to observe the child in deciding the FAEs as at the time of the GCOM child has only been to EIC for 3 sessions.
Areas for improvement:
While comprehensive, introduction to child and family background can be more succinct (Took roughly 8 - 9 minutes). 
For GCO 3, possibly due to rushing for time, team reduced the number of BDs verbally discussed. Team can be reminded to verbally state significant BDs.
Team can also be reminded to verbally state the AE references they are using. For GCO 1 and GCO 2, only ECHO was verbally stated.

						E.g., 2				Review/Exit		100%		92		88%		10		83%		102		76%		86%		89%		GCO Leader attempted to have good management, often asked members for input and considered all threads across the 3 GCOs. GCO L also read out SLT's justification for GCO 1 as she wasn't presented. SLT only joined around GCO 3's FAE justification.
Areas of improvement:
- Item 2.2 Consideration of at least 2 BDs for each goal. GCO L read out the inference statements and only discussed 1 BD for some goals
- Use of 2 AE references for each team member
- Did not summarise the child's profile. Only stated that the child's strength is in GCO 3 and the concern is in GCO 1 as reflected of child's ASD profile.

						1		0				0%		0		0%		0		0%		0		0%		0%		0%

						2		0				0%		0		0%		0		0%		0		0%		0%		0%

						3		0				0%		0		0%		0		0%		0		0%		0%		0%

						4		0				0%		0		0%		0		0%		0		0%		0%		0%								Are Fidelity Targets met?

						5		0				0%		0		0%		0		0%		0		0%		0%		0%

						6		0				0%		0		0%		0		0%		0		0%		0%		0%										No. of GCO Meetings				0

						7		0				0%		0		0%		0		0%		0		0%		0%		0%										No. of GCO Meetings ≥ 75% Fidelity				0

						8		0				0%		0		0%		0		0%		0		0%		0%		0%										% of GCOMs that met Fidelity Targets				ERROR:#DIV/0!

						9		0				0%		0		0%		0		0%		0		0%		0%		0%										Did EI centre meet Fidelity Targets?				ERROR:#DIV/0!

						10		0				0%		0		0%		0		0%		0		0%		0%		0%

						11		0				0%		0		0%		0		0%		0		0%		0%		0%

						12		0				0%		0		0%		0		0%		0		0%		0%		0%

						13		0				0%		0		0%		0		0%		0		0%		0%		0%								No. of Cases (GCO Process)

						14		0				0%		0		0%		0		0%		0		0%		0%		0%

						15		0				0%		0		0%		0		0%		0		0%		0%		0%										Entry		Review/Exit

						16		0				0%		0		0%		0		0%		0		0%		0%		0%										0		0

						17		0				0%		0		0%		0		0%		0		0%		0%		0%										Total: 0

						18		0				0%		0		0%		0		0%		0		0%		0%		0%

						19		0				0%		0		0%		0		0%		0		0%		0%		0%

						20		0				0%		0		0%		0		0%		0		0%		0%		0%

						21		0				0%		0		0%		0		0%		0		0%		0%		0%

						22		0				0%		0		0%		0		0%		0		0%		0%		0%

						23		0				0%		0		0%		0		0%		0		0%		0%		0%

						24		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						25		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						26		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						27		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						28		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						29		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						30		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						31		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						32		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						33		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						34		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						35		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						36		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						37		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						38		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						39		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						40		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						41		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						42		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						43		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						44		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						45		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						46		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						47		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						48		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						49		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						50		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						51		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						52		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						53		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						54		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						55		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						56		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						57		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						58		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						59		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						60		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						61		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						62		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						63		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						64		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						65		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						66		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						67		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						68		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						69		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						70		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						71		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						72		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						73		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						74		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						75		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						76		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						77		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						78		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						79		0				0%		0		0%		0		0%		0		0%		0.00		0.00

						80		0				0%		0		0%		0		0%		0		0%		0.00		0.00









































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Feedback



		OVERVIEW OF FIDELITY SCORES (ENTRY & REVIEW/EXIT GCOMS)



















































		FEEDBACK - ENTRY





						Highest Scoring Items												Lowest Scoring Items (Fidelity < 75%)								No. of  Entry GCO Meetings				0

				#		Item				Score						#		Item		Score						No. of Entry GCO Meetings
≥ 75% Fidelity				0

				1		ERROR:#N/A				ERROR:#N/A						1		ERROR:#N/A		ERROR:#N/A						% of  Entry GCO Meetings
≥ 75% Fidelity				ERROR:#DIV/0!

				2		ERROR:#N/A				ERROR:#N/A						2		ERROR:#N/A		ERROR:#N/A

				3		ERROR:#N/A				ERROR:#N/A						3		ERROR:#N/A		ERROR:#N/A

				4		ERROR:#N/A				ERROR:#N/A						4		ERROR:#N/A		ERROR:#N/A

				5		ERROR:#N/A				ERROR:#N/A						5		ERROR:#N/A		ERROR:#N/A

				6		ERROR:#N/A				ERROR:#N/A						6		ERROR:#N/A		ERROR:#N/A

				7		ERROR:#N/A				ERROR:#N/A						7		ERROR:#N/A		ERROR:#N/A

				8		ERROR:#N/A				ERROR:#N/A						8		ERROR:#N/A		ERROR:#N/A

				9		ERROR:#N/A				ERROR:#N/A						9		ERROR:#N/A		ERROR:#N/A

				10		ERROR:#N/A				ERROR:#N/A						10		ERROR:#N/A		ERROR:#N/A





		FEEDBACK - REVIEW





						Highest Scoring Items												Lowest Scoring Items (Fidelity < 75%)								No. of  Review GCO Meetings				0

				#		Item				Score						#		Item		Score						No. of Review GCO Meetings
≥ 75% Fidelity				0

				1		ERROR:#N/A				ERROR:#N/A						1		ERROR:#N/A		ERROR:#N/A						% of  Review GCO Meetings
≥ 75% Fidelity				ERROR:#DIV/0!

				2		ERROR:#N/A				ERROR:#N/A						2		ERROR:#N/A		ERROR:#N/A

				3		ERROR:#N/A				ERROR:#N/A						3		ERROR:#N/A		ERROR:#N/A

				4		ERROR:#N/A				ERROR:#N/A						4		ERROR:#N/A		ERROR:#N/A

				5		ERROR:#N/A				ERROR:#N/A						5		ERROR:#N/A		ERROR:#N/A

				6		ERROR:#N/A				ERROR:#N/A						6		ERROR:#N/A		ERROR:#N/A

				7		ERROR:#N/A				ERROR:#N/A						7		ERROR:#N/A		ERROR:#N/A

				8		ERROR:#N/A				ERROR:#N/A						8		ERROR:#N/A		ERROR:#N/A

				9		ERROR:#N/A				ERROR:#N/A						9		ERROR:#N/A		ERROR:#N/A

				10		ERROR:#N/A				ERROR:#N/A						10		ERROR:#N/A		ERROR:#N/A





























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Section 1 - Preparation

Section 1 (%)	
Preparation 100%	1	2	3	4	5	6	7	8	9	10	11	12	13	14	15	16	17	18	19	20	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	GCO Meetings



TOTAL %



Section 2 - GCO Meeting Process 

Section 2 (%) 	
GCO Meeting Process  100%	1	2	3	4	5	6	7	8	9	10	11	12	13	14	15	16	17	18	19	20	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	GCO Meetings



TOTAL %



Section 3 -  Team Processes

Section 3 (%)	
Team Process 100%	1	2	3	4	5	6	7	8	9	10	11	12	13	14	15	16	17	18	19	20	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	GCO Meetings



TOTAL %



Fidelity Index in % (All Items)

Total (%) 100%	1	2	3	4	5	6	7	8	9	10	11	12	13	14	15	16	17	18	19	20	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	GCO Meetings



TOTAL %





Data

		Entry GCO Process

		Average Score (Sub-GCO)		Rank		GCO Meeting Item (Per GCO)		Average Score (%)				Rank		Perfect Scores
Fidelity = 100%		Lowest
(Fidelity < 75%)		Fidelity %		Highest Score		Fidelity (%)

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 1.1		ERROR:#DIV/0!				1		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 1.2		ERROR:#DIV/0!				2		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 1.3		ERROR:#DIV/0!				3		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 1.4		ERROR:#DIV/0!				4		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 1.5		ERROR:#DIV/0!				5		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 1.6		ERROR:#DIV/0!				6		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.1 (GCO 1)		ERROR:#DIV/0!				7		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.1 (GCO 2)		ERROR:#DIV/0!				8		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.1 (GCO 3)		ERROR:#DIV/0!				9		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.2 (GCO 1)		ERROR:#DIV/0!				10		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.2 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.2 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.3 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.3 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.3 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.4 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.4 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.4 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.5 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.5 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.5 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.6 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.6 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.6 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.7 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.7 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.7 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.8 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.8 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.8 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.9 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.9 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.9 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.10		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.11 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.11 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.11 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 3.1		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 3.2		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 3.3		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 3.4		ERROR:#DIV/0!





		Review GCO Process

		Average Score 
(Sub-GCO)		Rank		GCO Meeting Item 
(Per GCO)		Average Score (%)				Rank		Perfect Scores
Fidelity = 100%		Lowest
(Fidelity < 75%)		Fidelity %		Highest Score		Fidelity (%)

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 1.1		ERROR:#DIV/0!				1		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 1.2		ERROR:#DIV/0!				2		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 1.3		ERROR:#DIV/0!				3		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 1.4		ERROR:#DIV/0!				4		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 1.5		ERROR:#DIV/0!				5		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 1.6		ERROR:#DIV/0!				6		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.1 (GCO 1)		ERROR:#DIV/0!				7		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.1 (GCO 2)		ERROR:#DIV/0!				8		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.1 (GCO 3)		ERROR:#DIV/0!				9		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.2 (GCO 1)		ERROR:#DIV/0!				10		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.2 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.2 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.3 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.3 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.3 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.4 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.4 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.4 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.5 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.5 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.5 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.6 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.6 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.6 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.7 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.7 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.7 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.8 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.8 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.8 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.9 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.9 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.9 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.10 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.10 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.10 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.11		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.12 (GCO 1)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.12 (GCO 2)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 2.12 (GCO 3)		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 3.1		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 3.2		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 3.3		ERROR:#DIV/0!

		ERROR:#DIV/0!		ERROR:#DIV/0!		Item 3.4		ERROR:#DIV/0!































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































IRR

				What Inter-Rater Reliability (IRR) means:														IRR		Descriptor				Legend

				In general, it refers to the consistency of scoring between 2 raters. 														0.8		Very good				White		Manual entry

				This is a calculator, for use when training new staff and calibrate to ensure that all raters are aligned.														0.6 - 0.8		Good				Shaded in Grey		Scores are auto-computed and no action is needed.
These cells contain formulae and thus, do not edit them.

				Note: IRR should only be conducted with training videos used during IFM Training to ensure														0.4 - 0.6		Moderate				Shaded in Dark Grey		No input required for the GCO Process observed.

				consistency and alignment with ECHO TA.														0.2 - 0.4		Fair

				Refer to the green shaded cells for instructions steps (1) to (4).														0 - 0.2		Poor

																																																																																																														(2) Refer here for the IRR statistic														(4) Keep a record of the IRR score between different raters here

		(1) Key scores from ratings of training videos here				For training of new IFM checker, to ensure that the IRR between IFM lead and new IFM checker is > 0.80.																																																																																																																						IRR Documentation (MANUAL ENTRY)

						S/N		GCO Process		GCOM Date		Rater-Initial		1.1		1.2		1.3		1.4		1.5		1.6		2.1						2.2						2.3						2.4						2.5						2.6						2.7						2.8						2.9						2.10 (Entry)		2.10
(Review)						2.11
(Entry)						2.11
(Review)		2.12						3.1		3.2		3.3		3.4		Interrater Reliability (IRR)														Members Involved		GCOM ID		GCO Process		IRR

														1.1		1.2		1.3		1.4		1.5		1.6		2.1 GCO 1		2.1 GCO 2		2.1 GCO 3		2.2 GCO 1		2.2 GCO 2		2.2 GCO 3		2.3 GCO 1		2.3 GCO 2		2.3 GCO 3		2.4 GCO 1		2.4 GCO 2		2.4 GCO 3		2.5 GCO 1		2.5 GCO 2		2.5 GCO 3		2.6 GCO 1		2.6 GCO 2		2.6 GCO 3		2.7 GCO 1		2.7 GCO 2		2.7 GCO 3		2.8 GCO 1		2.8 GCO 2		2.8 GCO 3		2.9 GCO 1		2.9 GCO 2		2.9 GCO 3		2.10		2.10 GCO 1		2.10 GCO 2		2.10 GCO 3		2.11 GCO 1		2.11 GCO 2		2.11 GCO 3		2.11		2.12 GCO 1		2.12 GCO 2		2.12 GCO 3		3.1		3.2		3.3		3.4		Auto-generated						IRR 1		IRR 2		IRR 3 				E.g., IFM lead John & Marge 		AWWA-1		Entry		0.77

						1						ECHO TA																																																																																																		ERROR:#DIV/0!										

																																																																																																																								

						2																																																																																																								ERROR:#DIV/0!										

																																																																																																																								

						3																																																																																																								ERROR:#DIV/0!										

																																																																																																																								

																																																																																																																								

																																																																																																																								

														1.1		1.2		1.3		1.4		1.5		1.6		2.1 GCO 1		2.1 GCO 2		2.1 GCO 3		2.2 GCO 1		2.2 GCO 2		2.2 GCO 3		2.3 GCO 1		2.3 GCO 2		2.3 GCO 3		2.4 GCO 1		2.4 GCO 2		2.4 GCO 3		2.5 GCO 1		2.5 GCO 2		2.5 GCO 3		2.6 GCO 1		2.6 GCO 2		2.6 GCO 3		2.7 GCO 1		2.7 GCO 2		2.7 GCO 3		2.8 GCO 1		2.8 GCO 2		2.8 GCO 3		2.9 GCO 1		2.9 GCO 2		2.9 GCO 3		2.10		2.10 GCO 1		2.10 GCO 2		2.10 GCO 3		2.11 GCO 1		2.11 GCO 2		2.11 GCO 3		2.11		2.12 GCO 1		2.12 GCO 2		2.12 GCO 3		3.1		3.2		3.3		3.4												

												IRR 1																																																																																																												

												IRR 2																																																																																																												

												IRR 3																																																																																																												

																																																																																																																								

		(3) Refer here for item-level differences in scores for calibration						IRR GCOM 1																IRR GCOM 2																IRR GCOM 3																																																																																

								Items that differed		Justification (optional)
IFM team may document and save a copy of the calibration discussion points for future reference.   														Items that differed		Justification (optional)
IFM team may document and save a copy of the calibration discussion points for future reference.   														Items that differed		Justification (optional)
IFM team may document and save a copy of the calibration discussion points for future reference.   																																																																														

										Rater 1
Score		Rater 1
(MANUAL ENTRY)		Rater 2
Score		Rater 2
(MANUAL ENTRY)										Rater 1
Score		Rater 1
(MANUAL ENTRY)		Rater 2
Score		Rater 2
(MANUAL ENTRY)										Rater 1
Score		Rater 1
(MANUAL ENTRY)		Rater 2
Score		Rater 2
(MANUAL ENTRY)																																																																								

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

										 				 												 				 												 				 																																																																										

																																																																																																																								

																																																																																																																								

																																																																																																																								

																																																																																																																								

																																																																																																																								

																																																																																																																								

																																																																																																																								

																																																																																																																								

																																																																																																																								

																																																																																																																								

																																																																																																																								

																																																																																																																								













































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Rating Guide

				To retrieve the item's rating alignment and recommendations, key in the GCO Process & item in the shaded boxes below.

				GCO Process		Review

				Item		2.9

						Review 2.9

						Process		Item		Description		To rate 0
Criteria not met		To rate 1
Some criteria are met		To rate 2
All criteria are met		Additional Notes

						Review		2.9		To reach a consensus on the FAEs, was there substantial discussion supported with specific evidence (e.g., BDs, contexts and frequency of behaviour, relevant assessment results)? 

Rationale: This ensures that all team members consider frequently exhibited behaviours across all contexts instead of general impressions to support their FAEs.		There was no/minimal discussion amongst team members using supporting evidence to substantiate the age estimates.



E.g., Rate 0 if everyone simply agrees and moves on. 		There was some discussion amongst team members using supporting evidence to substantiate the age estimates.		There was substantial discussion amongst team members using supporting evidence to substantiate the age estimates.		•   There should be at least 2 members providing justifications for a balanced discussion before the team considers the next/higher age band.

•   Substantial: involves the team members explaining why they chose that age band with their BD examples and observations. If team is leaning towards an age band that differs from an individual’s FAE, that team member should explain why he/she initially disagreed but is now agreeable to another age band.






Items

				Entry Item		Review Item		Description		To rate 0
Criteria not met		To rate 1
Some criteria are met		To rate 2
All crtieria are met		Additional Notes

				Entry 1.1		Review 1.1		Is the meeting room conducive for team-based discussions and shared understanding/awareness of documented evidence?

Rationale: This ensures that the meeting can be conducted efficiently and confidentially. Ongoing documentation during the meeting ensures that discussions and updates are captured. 		Discussion is not documented and/or held in a noisy area that lacks privacy. 


E.g., Rate 0 if Team expressed difficulty in hearing each other due to the noise in their surroundings and there was nothing done to improve the situation. 		Discussion is held in a quiet and private area and is documented, but there is no projection for the shared working document. 
		Discussion is held in a quiet and private area, is documented and a shared working document is projected. 		Nil

				Entry 1.2		Review 1.2		Did all team members provide functional age estimates for each of the 3 GCOs to GCO Leader before the meeting such that they are not influenced by each other’s age estimates?

Rationale: This ensures that all team members had independently decided on the FAEs for each of the 3 GCOs based on all BDs collected. 		No one provided the FAEs before the meeting. 		Some team members provided the FAEs before the meeting. 		All team members provided the FAEs before the meeting. 



E.g., Rate 2 as long as all team members provided their FAEs before the start of the GCO Meeting. 		Nil

				Entry 1.3		Review 1.3		Did team members bring along documented evidence of the child’s functioning to the GCO Meeting?

Documented evidence can be in different forms. Examples include but not limited to:
•   Behaviour description in GCO Working & Meeting Record
•   Standardized Assessment Forms
•   Any other feedback (Parents, Teachers, Preschool)

Rationale: This ensures that discussions are objective and can be supported by documented observations.  
		No one brought documented evidence of the child’s functioning. 		Some team members brought documented evidence of the child’s functioning. 		All team members brought documented evidence of the child’s functioning. 		Team members should verbally state that they are referring to other documents that are not projected so that everyone is aware. 

				Entry 1.4		Review 1.4		At the start of the GCO Meeting, did the GCO Leader* ensure that the team knows they are talking about the same child by verbally stating and verifying the:
•   Full name of the child?
•   Second unique identifier of the child (e.g., date of birth, address)?

*or any team member appointed by the GCO Leader (verbal declaration during the GCO meeting is required).

Rationale: This ensures that all team members are discussing the same child and have brought the correct documents related to that specific child. 
		The GCO Leader* did not verbally state the child’s full name. 		The GCO Leader* only verbally stated the child’s full name without a second unique identifier. 
 
OR  

GCO Leader* only displayed the child’s information on the screen without stating the child’s full name. 		The GCO Leader* verbally stated the child’s full name AND a second unique identifier. 		Nil

				Entry 1.5		Review 1.5		At the start of the GCO Meeting, did the GCO Leader* verbally state the child’s chronological age (in months) and diagnosis/medical condition?

*or any team member appointed by the GCO Leader (verbal declaration during the GCO meeting is required).

Rationale: This ensures that all team members consider child’s chronological age when discussing the FAEs and the possible impact of diagnosis / medical condition on the child’s functioning. Have brought the correct documents related to that specific child. 		The GCO Leader* did not verbally state the child’s chronological age and diagnosis/medical condition. 		The GCO Leader* verbally stated the child’s chronological age 

OR 

diagnosis/medical condition. 		The GCO Leader* verbally stated the child’s chronological age 

AND 

diagnosis/medical condition. 		Nil

				Entry 1.6				Was a brief introduction/background or update about the child and family (< 5 minutes) provided?

Possible areas to mention:
•   Family composition / any changes
•   Financial stressors/issues (e.g., high-risk families?) / any changes
•   General ‘feel’ of the family (e.g., keen to work with the centre?) / Update of family and centre working relationship
•   Main caregiver / any changes
•   Child’s school (e.g., preschool or childcare) / any changes
•   A child receiving other services / any changes

Rationale: This supports family-centred practice and provides contextual factors surrounding the child’s functioning and behaviours.  
		The team did not provide any information about the child and family. 		The team provided some information but missed out key aspects of the child and family. 

OR 

The team provided sufficient relevant information about the child and family but this was not succinct. 

		The team provided sufficient relevant information about the child and family succinctly. 		Nil

						Review 1.6		Was a brief introduction/background or update about the child and family (< 3 minutes) provided?

Possible areas to mention:
•   Family composition / any changes
•   Financial stressors/issues (e.g., high-risk families?) / any changes
•   General ‘feel’ of the family (e.g., keen to work with the centre?) / Update of family and centre working relationship
•   Main caregiver / any changes
•   Child’s school (e.g., preschool or childcare) / any changes
•   A child receiving other services / any changes
•   Transition placement for exit cases

Rationale: This supports family-centred practice and provides contextual factors surrounding the child’s functioning and behaviours. 
		The team did not provide any information about the child and family.		The team provided some information but missed out key aspects of the child and family

OR

The team provided sufficient relevant information about the child and family but this was not succinct.		The team provided sufficient relevant information about the child and family succinctly.


E.g., Rate 2 if the team says that there are no updates regarding the child and family (only for cases that the whole team is familiar with). GCO Leader should do a brief introduction if there is a new team member.		Nil

				Entry 2.1		Review 2.4		Did the team consider the three themes in each GCO?


Rationale: This ensures that the team's discussion leads to a holistic picture of the child’s functioning for the GCO. By considering all three themes, the discussion can present the full range of strengths, challenges, and functioning across all aspects of the GCO.		The team considered up to 1 out of 3 themes within the GCO. 		The team considered 2 out of 3 themes within the GCO. 		The team considered all 3 themes within the GCO. 

E.g., Rate 2 if the team verbally states any of the GCO theme is not relevant to the child’s current level of functioning. 		Nil

				Entry 2.2				Did the team discuss evidence (i.e., BDs in ATC format) to substantiate all themes relevant to the child’s functioning within each GCO? 

Rationale: This ensures that the discussion of the child’s functioning in each GCO is objective and based on BDs as evidence. BDs should be in ATC format as each component of ATC would provide specific details for the team to consider the child holistically. 
		< 2 BD examples per theme were discussed		2 BD examples per theme were discussed		≥ 3 BD examples per theme were discussed		•   The team to verbally state if any theme is not applicable so that everyone knows that it was considered. 

•   Ensure that discussion is substantiated by BDs in complete ATC format (full BD needs to be verbalised or at least displayed on the screen). 

•   BD is not counted if it is incomplete, or team member only verbally mentions part of the BD when it is not displayed. 

•   Rate the GCO as a whole based on the theme with the least number of BD examples. Do not use an average of the three themes.  

•   For any incorrect classifications, provide feedback for coaching of staff.  

•   If less than 3 BDs were collected in any of the GCO theme, team should discuss if there were any other significant behaviours observed. If any, to document in the GCOWMR/prompt doc. Otherwise, acceptable if team verbally explained that no further observations were made under the GCO theme. 

				Entry 2.3				Did the team discuss all threads that are relevant to the child’s functioning?

Rationale:  This ensures that team members consider all relevant threads to have a holistic understanding of the child’s level of functioning within each GCO theme.		No relevant threads in each theme were discussed. 		Some relevant threads in each theme were discussed. 		Most relevant threads in each theme were discussed. 		Team to verbally state if any of the threads are not relevant so that everyone is aware. 

						Review 2.1		Did the team present previous FAEs before deciding on the child’s current FAE?

Rationale: This ensures that the team refers to the child’s previous FAEs as a baseline for discussion. This also assists with goal discussion.		No		NA 		Yes


E.g., Rate 2 as long as team presented the previous FAE before the team decides on the child’s current FAE.		Nil

						Review 2.2		Did the team discuss* if goals are met/not met for each GCO and provide BD evidence(s) where relevant?

*This includes verbally mentioning if there are no goals in the GCO where applicable.

Rationale: This ensures that the team considers the child’s progress in the goals, supported with BDs as evidences.		No BD examples were provided


E.g., Rate 0 if team does not mention that there are no goals in the GCO and moves on to the FAE justification.		NA 		≥ 1 BD example per goal		1 BD example per goal to be provided regardless of the goal status.

						Review 2.3		Did the team discuss evidence (i.e., BDs in ATC format) to substantiate the child’s FAE for each GCO?

Rationale: This ensures that the discussion of the child’s functioning in each GCO is objective and based on BDs as evidence and should include goal BDs where appropriate. BDs should be in ATC format as each component of ATC would provide specific details for the team to consider the child holistically.		< 2 BD examples per GCO were discussed (where relevant in terms of functional age).

E.g., Rate 0 if:
•   Discussion focuses on inference statements without supporting BD examples (in ATC format).
•   BD is not visible on the projected screen and/or team member did not state BD in ATC format.		2 BD examples per GCO were discussed (where relevant in terms of functional age).		≥ 3 BD examples per GCO were discussed (where relevant in terms of functional age).

E.g., Rate 2 if: 
•   Team member reads BD verbally in ATC format even if the BD is not visible on the projected screen.
•   BD in ATC format is visible on the projected screen and team member made a specific reference to the BD (e.g., mentioning only the Action of the BD)
•   Team adds on a BD based on a recent observation of the child and notetaker documents the new BD in ATC in the GCOWMR /prompt document.		•   The number of examples and themes covered depends on the child’s FAEs.

•   If goal BDs were used to substantiate their FAEs, it can be considered as a BD example.

•   Not acceptable if goal-specific BDs were discussed before FAE justification (i.e., double counting of BDs).

				Entry 2.4				Did the team consider different settings (i.e., home, EIPIC, preschool, community) when discussing BDs of the child’s functioning?

Rationale: This ensures that the child’s behaviours are considered across settings to obtain a consistent and holistic picture of the child’s current level of functioning.  		No, only 1 setting was considered for each theme. 



E.g., Rate 0 if: 
•   Team verbally states that there are no home BDs due to: 
     •   Insufficient time to conduct home interview before GCO Meeting 		NA 		Yes, ≥ 2 different settings were considered for each theme. 


E.g., Rate 2 if team verbally states that they considered another setting besides the EI centre but was unable to collect BDs due to reasons such as: 
•   Difficulties in communicating with caregivers (to state at least once during the discussion and also when sharing about the child / family background). 
    •   For example, “we were not able to gather information on child’s functioning at home because caregivers were not contactable”. 		•   The team to verbally state if any theme is not applicable so that everyone knows that it was considered. 

•   Team to also state other settings that have been considered, even if no BDs were gathered as a result.  

•   Ensure that discussion is substantiated by BDs in complete ATC format (full BD need to be verbalised or at least displayed on the screen) 

•   Rate the GCO as a whole based on the theme with the least number of contexts discussed. Do not use an average of the three themes. 

						Review 2.5		Did the team consider different settings (e.g., home, EI centre, preschool, community) when discussing BDs of the child’s functioning? 

Rationale: This ensures that the child’s behaviours are considered across settings to obtain a consistent and holistic picture of the child’s current level of functioning. 		No, only 1 setting was considered when providing specific BD examples of the child’s functioning for each GCO.


E.g., Rate 0 if: 
•   Team verbally states that there are no home BDs due to: 
     •   Insufficient time to conduct home interview before GCO Meeting 		NA 		Yes, ≥ 2 different settings were considered when providing specific BD examples of the child’s functioning for each GCO.

E.g., Rate 2 if team verbally states that they considered another setting besides the EI centre but was unable to collect BDs due to reasons such as: 
•   Difficulties in communicating with caregivers (to state at least once during the discussion and also when sharing about the child / family background). 
     •   For example, “we were not able to gather information on child’s functioning at home because caregivers were not contactable”. 		•   The team to verbally state if any theme is not applicable so that everyone knows that it was considered. 

•   Team to also state other settings that have been considered, even if no BDs were gathered as a result.  

•   Ensure that discussion is substantiated by BDs in complete ATC format (full BD need to be verbalised or at least displayed on the screen) 

				Entry 2.5				Did the team consider the child’s functioning from multiple sources?  

 
Rationale: This ensures that observations from people who interact with the child are reflected and discussed. This helps the team develop a holistic picture of the child’s current stage of development. 		The team only considered the child’s functioning from 1 source.  		NA 		The team considered the child’s functioning from ≥ 3 sources for entry cases 		Each individual who provides the BD is considered as one source, and this includes:  
•   Each parent 
•   Each practitioner at EIPIC Centre (even if they did not provide FAEs) 
•   Each teacher at preschool or childcare  
•   Each caregiver (e.g., grandparents, domestic helper) 
•   Each service provider (e.g., private therapist, tutor at enrichment classes)  

						Review 2.6		Did the team consider the child’s functioning from multiple sources? 

Rationale: This ensures that observations from people who interact with the child are reflected and discussed. This helps the team develop a holistic picture of the child’s current stage of development.		The team only considered the child’s functioning from <2 sources for each GCO. 		NA 		The team considered the child’s functioning from ≥2 sources for each GCO		Each individual who provides information for the BD is considered as one source, and this includes: 
•   Each parent
•   Each practitioner at EIPIC centre (even if they did not provide FAEs)
•   Each teacher at preschool or childcare 
•   Each caregiver (e.g., grandparents, domestic helper)
•   Each service provider (e.g., private therapist, tutor at enrichment classes) 

				Entry 2.6		Review 2.7		Did the team discuss functional performance primarily and integrate evidence on domain-based skills or capacity behaviours (where relevant*) during the discussion?

*In terms of the functional age of the child.

Rationale: This ensures that the emphasis is placed on functional performance in everyday routines. If there are domain-based skills/capacity behaviours mentioned to support emerging skills, they should be discussed to provide an insight to the child’s potential even though they do not change the child’s FAEs.		The team did not discuss functional performance; and discussed domain-based skills or capacity behaviours only.		The team discussed functional performance but no integration of domain-based skills or capacity behaviours were made.		The team discussed functional performance primarily and where relevant, integrated evidence from domain-based skills or capacity behaviours. 		•   Integrating means to consider the application of domain skills in naturalistic settings. 
     •   E.g., Stating that the child is able to label colours [capacity behaviour]. Furthermore, the child also responded to the teacher’s request correctly by picking out the red ball during play time [integrating with functional performance behaviour]. 
•   Depending on the child’s age, recognising that he/she is too young / low functioning to have tested behaviours. 
•   Capacity behaviours (if any) should be discussed and integrated during the discussion (not after FAE justification). 

				Entry 2.7		Review 2.8		Did the team use a variety of child development resources alongside ECHO’s AE Reference appropriately* when deciding on a functional age estimate? 

*Appropriately herein refers to:  
•   Leveraging on the team’s child development knowledge  
•   Used the age expectation table as a reference (i.e., not checking item by item)  
•   Cite specific points in the references and integrate into discussion 

Rationale: This ensures that the team has a shared and objective understanding of what is age-expected by referring to 2 or more child development resources.  
		The team used any of the child development resources (including ECHO AE Reference) as a checklist.  

OR  

The team did not use the ECHO AE Reference.  		The team only used ECHO AE Reference, but used it appropriately.  		The team used ECHO AE Reference and the other relevant child development resource(s) appropriately. 		•   References may be projected on the shared screen. 

•   Team to provide BDs as evidence when justifying if child has significant skills in the next age band. 


				Entry 2.8				To reach a consensus on the FAEs, was there substantial discussion supported with specific evidence (e.g., BDs, contexts and frequency of behaviour, relevant assessment results)?  

Rationale: This ensures that all team members consider frequently exhibited behaviours across all contexts instead of general impressions to support their FAEs. 		There was no/minimal discussion amongst team members using supporting evidence to substantiate the age estimates.



E.g., Rate 0 if everyone simply agrees and moves on.   		There was some discussion amongst team members using supporting evidence to substantiate the age estimates. 		There was substantial discussion amongst team members using supporting evidence to substantiate the age estimates. 		•   There should be at least 2 members providing justifications for a balanced discussion before the team considers the next/higher age band. 

•   Substantial: involves the team members explaining why they chose that age band with their BD examples and observations. If team is leaning towards an age band that differs from an individual’s FAE, that team member should explain why he/she initially disagreed but is now agreeable to another age band. 

						Review 2.9		To reach a consensus on the FAEs, was there substantial discussion supported with specific evidence (e.g., BDs, contexts and frequency of behaviour, relevant assessment results)? 

Rationale: This ensures that all team members consider frequently exhibited behaviours across all contexts instead of general impressions to support their FAEs.		There was no/minimal discussion amongst team members using supporting evidence to substantiate the age estimates.



E.g., Rate 0 if everyone simply agrees and moves on. 		There was some discussion amongst team members using supporting evidence to substantiate the age estimates.		There was substantial discussion amongst team members using supporting evidence to substantiate the age estimates.		•   There should be at least 2 members providing justifications for a balanced discussion before the team considers the next/higher age band.

•   Substantial: involves the team members explaining why they chose that age band with their BD examples and observations. If team is leaning towards an age band that differs from an individual’s FAE, that team member should explain why he/she initially disagreed but is now agreeable to another age band.


				Entry 2.9		Review 2.10		Did all team members agree on the FAE for the GCO? 

Rationale: This ensures that evidence and justifications from all team members have been heard, understood and assimilated to reach an FAE that best describes the child’s functioning.  		The team did not come to a consensus on the FAE for the GCO. 		NA 		The team came to a consensus on the FAE for the GCO. 		Nil

				Entry 2.10		Review 2.11		Did the team consider challenging behaviours and discuss further if applicable?  

Rationale: This ensures that any challenging behaviours are addressed and goals can be set to reduce these behaviours. 		The team did not consider challenging behaviours.  		NA 		The team considered and discussed challenging behaviours.

E.g., Rate 2 if the GCO Leader asked about challenging behaviours and there were none to be discussed. 		•   The team must verbally state if there are no challenging behaviours so that everyone knows that it was considered. 

				Entry 2.11		Review 2.12		Was the child’s overall profile of strengths, concerns and appropriate focus for intervention summarised for each GCO?  

(Can be done after each GCO discussion or at the end of the GCO Meeting.) 

Rationale: This ensures the team agrees on the overall profile of the child, including strengths and concerns, and uses this information to consider the areas to focus for intervention. 		The child’s profile was not summarised. 		Only 1 or 2 aspects of the child’s profile were summarised (e.g., strength, concerns, OR appropriate focus for intervention). 		A balanced and holistic child’s profile was summarised (e.g., GCO of strength, concerns, AND appropriate focus for intervention).  		Nil

				Entry 3.1		Review 3.1		Did any team member use jargon during the discussion?  

Rationale: This ensures a shared understanding of the child’s profile in plain language across team members and parents. 		The team used jargon without explanation.  		NA 		The team used minimal jargon with clear explanations.  		•   GCO Leader should explain any specific medical conditions / medication mentioned.  

•   No short forms / abbreviations. 

				Entry 3.2		Review 3.2		Did all team members show mutual respect to one another? 

Examples of mutual respect include (non-exhaustive): 
•   Be on time for meeting and help to set-up meeting room 
•   Show responsive behaviours that illustrate active listening and responding 
•   Allow time for others to finish their thought before replying or moving on 
•   Actively include others in the discussion 
•   Listen empathically to others 

Rationale: This encourages collaborative, consultative and transdisciplinary team practices.  		The team members did not show mutual respect to one another. 

There were some instances of disrespectful behaviour observed. 		NA 		Throughout the meeting, team members often showed mutual respect for one another. 

No instances of disrespectful behaviour were observed. 		•   Team members should consider each other’s contribution throughout the GCO Meeting. 

				Entry 3.3		Review 3.3		What was the extent of relevant contributions from team members? 

Rationale: This ensures that team members contribute to a rich discussion of the child’s profile. 		Minimal contribution from some members. 		Contribution from all members with some dominating the discussion. 		Good balance of contribution from all members		•   Team members should acknowledge that they have nothing further to add during discussion.(e.g., Team members shared that their views have already been discussed and do not have anything further to add).

				Entry 3.4		Review 3.4		How well did the GCO Leader manage the meeting? 

Examples of good management include (non-exhaustive): 
•   Asking open-ended questions which stimulate discussions (e.g., so how does he show…) 
•   Facilitating equal contribution from all members  
•   Ensuring that the team focuses on relevant issues (i.e., stay on track) and not go off tangent (e.g., threads, examples, concerns) 
•   Ensuring that the team does not dwell on domain skills (e.g., palmer grasp) 
•   Ensuring that all team members contribute relevant evidence 
•   Checking the understanding of team members by paraphrasing and summarising information 
•   Summating team members’ contribution to reach consensus effectively and efficiently  
•   Probing sufficiently to explore all team members’ functional age estimation (e.g., Question: Could it be lower?) 

Rationale: This ensures that the GCO Leader keeps the meeting on track, facilitates discussions from all team members, clarifies and summarises information.  

		Did not demonstrate good management		Tried to demonstrate good management but did not fully achieve them		Demonstrated good management


E.g., Rate 2 when GCO Leader demonstrates good management but members were not responsive. 
E.g., GCO Leader asks members for input but members did not contribute relevant discussion. Rate 0 / 1 under items 3.2 or 3.3 instead. 		Nil

				Entry

				Review
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										2.5 GCO 2								2.5 GCO 2								0		0		0				0		0		0				0						2.5 GCO 2								0		0		0				0		0		0				0		

										2.5 GCO 3								2.5 GCO 3								0		0		0				0		0		0				0						2.5 GCO 3								0		0		0				0		0		0				0		

										2.6 GCO 1								2.6 GCO 1								0		0		0				0		0		0				0						2.6 GCO 1								0		0		0				0		0		0				0		

										2.6 GCO 2								2.6 GCO 2								0		0		0				0		0		0				0						2.6 GCO 2								0		0		0				0		0		0				0		
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										2.7 GCO 2								2.7 GCO 2								0		0		0				0		0		0				0						2.7 GCO 2								0		0		0				0		0		0				0		

										2.7 GCO 3								2.7 GCO 3								0		0		0				0		0		0				0						2.7 GCO 3								0		0		0				0		0		0				0		

										2.8 GCO 1								2.8 GCO 1								0		0		0				0		0		0				0						2.8 GCO 1								0		0		0				0		0		0				0		

										2.8 GCO 2								2.8 GCO 2								0		0		0				0		0		0				0						2.8 GCO 2								0		0		0				0		0		0				0		

										2.8 GCO 3								2.8 GCO 3								0		0		0				0		0		0				0						2.8 GCO 3								0		0		0				0		0		0				0		

										2.9 GCO 1								2.9 GCO 1								0		0		0				0		0		0				0						2.9 GCO 1								0		0		0				0		0		0				0		

										2.9 GCO 2								2.9 GCO 2								0		0		0				0		0		0				0						2.9 GCO 2								0		0		0				0		0		0				0		

										2.9 GCO 3								2.9 GCO 3								0		0		0				0		0		0				0						2.9 GCO 3								0		0		0				0		0		0				0		

										2.10								2.10								0		0		0				0		0		0				0						2.10 GCO 1								0		0		0				0		0		0				0		
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										2.10 GCO 2								2.11 GCO 2								0		0		0				0		0		0				0						2.10 GCO 3								0		0		0				0		0		0				0		

										2.10 GCO 3								2.11 GCO 3								0		0		0				0		0		0				0						2.11								0		0		0				0		0		0				0		

										2.11 GCO 1								3.1								0		0		0				0		0		0				0						2.12 GCO 1								0		0		0				0		0		0				0		

										2.11 GCO 2								3.2								0		0		0				0		0		0				0						2.12 GCO 2								0		0		0				0		0		0				0		

										2.11 GCO 3								3.3								0		0		0				0		0		0				0						2.12 GCO 3								0		0		0				0		0		0				0		

										2.11								3.4								0		0		0				0		0		0				0						3.1								0		0		0				0		0		0				0		
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										2.3 GCO 2								2.3 GCO 2								0		0		0				0		0		0				0						2.3 GCO 2								0		0		0				0		0		0				0		

										2.3 GCO 3								2.3 GCO 3								0		0		0				0		0		0				0						2.3 GCO 3								0		0		0				0		0		0				0		

										2.4 GCO 1								2.4 GCO 1								0		0		0				0		0		0				0						2.4 GCO 1								0		0		0				0		0		0				0		

										2.4 GCO 2								2.4 GCO 2								0		0		0				0		0		0				0						2.4 GCO 2								0		0		0				0		0		0				0		

										2.4 GCO 3								2.4 GCO 3								0		0		0				0		0		0				0						2.4 GCO 3								0		0		0				0		0		0				0		

										2.5 GCO 1								2.5 GCO 1								0		0		0				0		0		0				0						2.5 GCO 1								0		0		0				0		0		0				0		

										2.5 GCO 2								2.5 GCO 2								0		0		0				0		0		0				0						2.5 GCO 2								0		0		0				0		0		0				0		

										2.5 GCO 3								2.5 GCO 3								0		0		0				0		0		0				0						2.5 GCO 3								0		0		0				0		0		0				0		

										2.6 GCO 1								2.6 GCO 1								0		0		0				0		0		0				0						2.6 GCO 1								0		0		0				0		0		0				0		

										2.6 GCO 2								2.6 GCO 2								0		0		0				0		0		0				0						2.6 GCO 2								0		0		0				0		0		0				0		

										2.6 GCO 3								2.6 GCO 3								0		0		0				0		0		0				0						2.6 GCO 3								0		0		0				0		0		0				0		

										2.7 GCO 1								2.7 GCO 1								0		0		0				0		0		0				0						2.7 GCO 1								0		0		0				0		0		0				0		

										2.7 GCO 2								2.7 GCO 2								0		0		0				0		0		0				0						2.7 GCO 2								0		0		0				0		0		0				0		

										2.7 GCO 3								2.7 GCO 3								0		0		0				0		0		0				0						2.7 GCO 3								0		0		0				0		0		0				0		

										2.8 GCO 1								2.8 GCO 1								0		0		0				0		0		0				0						2.8 GCO 1								0		0		0				0		0		0				0		

										2.8 GCO 2								2.8 GCO 2								0		0		0				0		0		0				0						2.8 GCO 2								0		0		0				0		0		0				0		

										2.8 GCO 3								2.8 GCO 3								0		0		0				0		0		0				0						2.8 GCO 3								0		0		0				0		0		0				0		

										2.9 GCO 1								2.9 GCO 1								0		0		0				0		0		0				0						2.9 GCO 1								0		0		0				0		0		0				0		

										2.9 GCO 2								2.9 GCO 2								0		0		0				0		0		0				0						2.9 GCO 2								0		0		0				0		0		0				0		

										2.9 GCO 3								2.9 GCO 3								0		0		0				0		0		0				0						2.9 GCO 3								0		0		0				0		0		0				0		

										2.10								2.10								0		0		0				0		0		0				0						2.10 GCO 1								0		0		0				0		0		0				0		

										2.10 GCO 1								2.11 GCO 1								0		0		0				0		0		0				0						2.10 GCO 2								0		0		0				0		0		0				0		

										2.10 GCO 2								2.11 GCO 2								0		0		0				0		0		0				0						2.10 GCO 3								0		0		0				0		0		0				0		

										2.10 GCO 3								2.11 GCO 3								0		0		0				0		0		0				0						2.11								0		0		0				0		0		0				0		
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 CASE STUDY  
 
 

A. Background 
 

Purpose  

 

This case study illustrates the application of the GCO Process during enrolment (GCO Entry Process), 

yearly reviews (GCO Review Process) as well as the final review that includes discussion on transition 

to next placement (GCO Exit Process).  

 

The timeline and examples in the case study are for illustrative purposes and may vary across EI 

centres. To keep the case study succinct, all GCO Processes illustrated will focus on BD collection for 

GCO 1, and GCO Meeting discussions on GCO 1.   

 

 

Profile of Case Study 

 

Louis Lee was 3 years and 2 months old when he was enrolled in a 3-day-a-

week programme at Twinkle Early Intervention Centre (Twinkle EI Centre) 

at the beginning of the second semester (Term 3) of 2020. He had a 

provisional diagnosis of Autism Spectrum Disorder (ASD). During the initial 

intake interview, Louis’ parents expressed concerns about his attention 

span, communication, and social interaction skills.  

 

Based on the information gathered at intake, a Speech Language Therapist 

(SLT) and an Occupational Therapist (OT) were appointed as part of the early 

intervention (EI) team to work with Louis and his family.  

  Louis Lee 

 Louis’ Father  

 Teacher Shufen 

  SLT Faizal 

  OT Amy 

 Teacher Weilin 

 

Overview of Timeline  

 

Louis’ intervention at Twinkle EI Centre began with a functional assessment (GCO Entry Process) of 

his abilities in the 3 GCOs, as presented in Figure C-1. At the GCO Entry Meeting, the EI team discussed 

Louis’ Functional Age Estimates (FAEs) and summarised his profile and focus for intervention, which 

guided functional goal setting and intervention planning.  

 

One year later, at the end of intervention and progress monitoring period, the EI team conducted a 

review (GCO Review Process) to evaluate Louis’ progress in the 3 GCOs and his Individualised 

Educational Plan (IEP). During the GCO Review Meeting, the EI team discussed Louis’ goal progress 

and summarised changes in his level of functioning (e.g., changes in FAEs), before setting functional 

goals for the next intervention period. A second GCO Review Process happened in the third year of 

Louis’ enrolment in Twinkle EI Centre.  
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In the year Louis turned 6 – his fourth year at Twinkle EI Centre, he underwent a School Readiness 

Test by the psychologist and was assessed to be suitable for Special Education (SPED) School 

placement. The EI team conducted the GCO Exit Process, 6 months before he was scheduled to leave 

Twinkle EI Centre, to review his progress in the 3 GCOs. The progress was included in the Transition 

Report.   

 

Throughout the years, Louis’ parents were involved in his GCO Entry, Review and Exit Process.  

 

Figure C-1. Timeline of Louis’ GCO Entry, Review and Exit Processes.  
 

 

2020 2021 and 2022 2023 

Term 3 Week 1 

Louis was enrolled in Twinkle EI 

Centre. The EI team conducted SRO 

and gathered information on 

routines at home and in the 

community by interviewing Louis’ 

caregivers. 
 

Term 3 Week 9 

The EI team conducted the GCO 

Entry Meeting and set functional 

goals. 
 

Term 3 Week 10 

The EI team met Louis’ parents and 

finalised his IEP. 
 

Term 4 Week 1 - 2021 Term 2 

Week 10 

The EI team conducted 

intervention and worked on the 

functional goals outlined in Louis’ 

IEP. Progress was reviewed every 

term, with goals updated as 

needed. 

Term 3 Week 1 

The EI team conducted SRO, 

reviewed progress of latest IEP 

goals, and gathered information on 

routines at home and in the 

community.  
 

Term 3 Week 9 

The EI team conducted the GCO 

Review Meeting and set functional 

goals.  
 

Term 3 Week 10 

The EI team met Louis’ parents and 

finalised his IEP. 
 

Term 4 Week 1 - 2022/3 Term 2 

Week 10 

The EI team conducted 

intervention and worked on the 

functional goals outlined in Louis’ 

IEP. Progress was reviewed every 

term, with goals updated as 

needed. 

Term 3 Week 1 

The EI team conducted SRO, 

reviewed progress of Louis’ 

latest IEP goals, and gathered 

information on routines at 

home and in the community to 

plan for his exit.  
 

Term 3 Week 9 

The EI team conducted the GCO 

Exit Meeting and summarised 

Louis’ progress and transition 

plans.  
 

Term 3 Week 10 

The EI team met Louis’ parents 

and finalised his GCO Summary 

and Transition Report. 

 

The next few sections will elaborate on all the 3 GCO Processes that were conducted for Louis. For the 

sections under GCO Review and GCO Exit, only distinctly different GCO Process steps will be illustrated 

to keep the case study succinct.  

 

 

B. GCO Entry Process 
 

The EI team started the functional assessment process by understanding and gathering information 

about Louis' current level of functioning in his natural routines (see first box in Figure C-2). The EI team 

followed the Twinkle EI centre’s timeline for GCO Entry Process (see Figure C-3).  

   GCO Entry Process    GCO Review Process 
  

GCO Exit Process 
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Figure C-2. The GCO Process. 

 

 

 

 

 

 

 

 

 

 

Figure C-3. Timeline for Louis’ GCO Entry Process.  

 

 

Weeks 1-3 Weeks 4-8 Week 9 Week 10 

Weeks 1-2: Time was 

given for Louis to adapt to 

EI centre’s routines and 

the EI team observes Louis   
 

Week 3: EI team discussed 

and planned how to 

collect BDs across various 

settings based on the 3 

GCOs’ themes 

Weeks 4-6: Collected BDs 

through SRO  
 

Week 6: Collected BDs 

through home interview 
 

Weeks 7-8: Ensured 

sufficient significant BDs; 

EI Team provided 

individual FAEs 

During GCO Meeting: EI 

Team discussed and 

agreed on Louis’ FAEs 

and GCO Summary 

Finalised IEP and GCO 

Summary with 

parents  

 

FAEs finalised 

 

 

Understanding the Child in Natural Routines: School Routines Observation (SRO)  

 

The EI team referred to Chapter 6 to recap on the preparation for conducting SRO.   

 

 

 

 
 

 

The EI team reviewed the existing information about Louis and considered what was already 

known 

Preparation for the SRO 
 

Step 1 

Before 
BD Collection 

Before GCO 
Meeting  

GCO Entry 
Meeting 

Parent-
Teacher 

Conference 
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The EI team reviewed existing information about Louis and his family. Information was gathered from 

the referral form, intake screening report/notes and caregiver questionnaire. A summary of the key 

information reviewed can be found in Table C-1.  

 

Table C-1. Key Information about Louis.  

Referral Form 

(June 2019) 
 Gender: Male  

 Age: 2 years 2 months (age at first referral to the centre)  

 Diagnosis: Autism Spectrum Disorder (ASD) (provisional) 

 Other pertinent information: 

o Louis was referred by Love Children’s Hospital  

o Non-verbal, and often bit and hit when upset.  

Intake Screening 

Report/Notes 

(April 2020) – 

screening conducted 

10 months after initial 

referral 

Age: 3 years 0 months  

Louis' behaviours (observed by the intake screening team):  

 Followed routine 1-step instructions (e.g., sit down, come here, keep 

toys in box) except when asked to remove and put on his shoes.  

 Did not respond to his name being called. 

 Did not respond to teachers’ greetings at the start and end of the 

session.  

 Picked up wooden puzzle pieces from a 1-piece puzzle insert set 

given to him by the teacher, and threw them on the ground.  

 Ran away when the teacher tried to read him a book. 

 Smiled when he saw bubbles and pulled the teacher’s hand when he 

wanted more bubbles. 

 Said ‘ba’ when he saw balls in the basket and ‘ka’ for cars. 

 Snatched a Lego block out of the teacher’s hand when she tried to 

take turns building a tower with him.  

Caregiver 

Questionnaire  

(April 2020) 

 Family: Louis lives with his parents and his younger brother. His 

parents work full-time. His paternal grandparents, who live a block 

away from the family, are his main caregivers on weekdays, while his 

parents take care of him on weekends.  

 School: Louis attends a full-day programme at Sunshine Preschool.  

 Interests: Louis loves playing with bubbles, toy vehicles (e.g., cars, 

trains), water, balls and listening to children's songs on the iPad.  

 Early intervention history: Louis received interim OT and SLT 

intervention at Love Children’s Hospital from September to 

December 2019.  

 Caregiver’s concerns: Louis’ parents are concerned about his short 

attention span, delayed speech development and social skills.  
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The EI team noted Louis’ interests and highlighted information that gave them insight and an initial 

impression of Louis' positive social-emotional relationships for GCO 1 (see Table C-2). Reviewing the 

existing information allowed the EI team to approach the SRO with some knowledge that helped them 

focus their observations on specific areas of interest, behaviour, and concern.  

 

Table C-2. Prior Knowledge of Louis’ GCO 1 Skills and Behaviours.  

GCO 1: Positive Social-Emotional Relationships 

(Reported behaviours from the intake screening and caregiver questionnaire related to GCO 1) 

T
h

e
m

e
s 

 
Relating to Others 

 

 Did not respond to name being called or greetings 

 Picked up puzzle given to him  

 Had some word approximation e.g., ba (ball), ka (car) but mainly 

used for labelling objects of interest  

 Snatched block away from teacher during a turn taking activity 

Responding to and 
Expressing Emotions 

 

 Often bit and hit when he was upset  

 Smiled when he saw bubbles 

Following Social Rules 
of Social Interaction 

 

 Not observed 

 

The EI team was aware that this information only provided a first impression of Louis and that an 

updated observation of Louis in his natural routines was required to determine his current level of 

functioning. 

 

  

 

Using GCOs and other child development resources, the EI team noted possible functional 

performance behaviours that could be observed in Louis 

 

When preparing for the SRO, the EI team referred to the following resources:  
 

 

Themes and Threads in GCO 1 

 To guide them in observing functional performance behaviours in relation to social-

emotional relationships. 

 

Child Development Resources 

 To enhance understanding of socio-emotional skills expected of typically developing 3-

year-olds and younger children (i.e., 13- 18 months, 19-24 months, 25-30 months, 31- 

36 months) 

 Based on the information from the initial screening and the caregiver questionnaire, it 

was likely that Louis would exhibit functional behaviours of a younger age.  

 
Functional Assessment: Prompts & Pointers (Appendix 6.5.1) 

 For tips in observing functional performance behaviour in different routines. 

Step 2 
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These resources helped the EI team to consider where and what to observe (see Table C-3). The EI 

team also ensured that observations of Louis in the 3 GCOs occurred in all 4 categories of routines 

(e.g., indoor, outdoor, play, and self-care). 

 

Table C-3. EI Team’s Planning of What and Where to Observe for GCO 1 Behaviours.  

Themes Age-Expected Behaviours (25–36 months) Routines for SRO 

GCO 1.1 –  

Relating to 

Others  

 

GCO 1.2 – 

Responding to 

and Expressing 

Emotions 

 

GCO 1.3 – 

Following Social 

Rules of Social 

Interaction 

Based on ECHO AE Reference  

 Initiates interactions with familiar adults and 

children verbally or non-verbally  

 Participates in simple conversations with 

caregivers and peers (maintenance)  

 Shares common items with peers 

 Waits in queue in a social context and follow 

unwritten social rules 
 

Based on From Birth to Five Years: Children’s 

Developmental Progress (Sheridan, 2007) 

 Joins in active make-believe play with other 

children  
 

Based on Rhode Island’s Early Intervention and 

Early Childhood Special Education 

Comprehensive Child Outcomes Measurement 

System (n.d.) 

 Uses words to express emotions  

 Participates in associative play with other 

children (i.e., engaging in separate play 

activities while occasionally sharing toys or 

commenting on another child’s play 

 Understands how to take turns during play 

with other children, with adult guidance and 

assistance  

Arrival and dismissal 

routines with caregivers  

 

Snack time and circle 

time with teachers  

 

Indoor play time with 

peers 

 

Outdoor play time with 

peers  

 

 

 

 

Prepared activities/materials appropriate for Louis’ chronological or functional age. Thought of 

possible responses from Louis and was prepared to adapt the activities/materials if necessary 

 

As Louis was a new student, the EI team did not have a previous functional age band (i.e., FAE) as a 

reference for understanding his previous level of functioning in GCO 1. Other than the information 

gathered at intake, they also made observations of Louis as he settled into the centre over the first 2 

to 3 weeks, to learn about his interests and estimated current level of functioning to prepare activities 

and materials for SRO. 

Step 3 
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The EI team also referred to their existing knowledge of child development and early intervention. For 

example, 

 

 Teacher Shufen and OT Amy had been assessing and conducting intervention for 

children similar to Louis’ developmental profile for the past 2 years. By also referring to 

their existing knowledge on child development and other child development resources, 

they estimated that Louis might be functioning between the age of 13-18 months old 

and prepared materials and activities suitable for that developmental age (e.g., videos 

of nursery songs, picture board books, cause-and-effect toys such as a remote-

controlled car, bubbles, taste-safe PlayDoh and a water gun). 

 

 

 

 

 

SLT Faizal had been with the EI centre for almost a year. He could see that Louis 

appeared to be delayed in his GCO 1 functioning compared to his niece when she was 

the same age. However, he was not quite sure where Louis was in terms of his social-

emotional development. Hence, after referring to the ECHO AE Reference under the age 

bands of 13-18 months, 19-24 months and 25-30 months, and another child 

development resource, he noted down potential functional performance behaviours 

that might be observed under GCO 1.  

 

 

 

 

The EI team observed Louis during various routines between Weeks 4 and 8 of Term 3. They referred 

to Chapter 6 to ensure that they applied the key principles of conducting a good SRO. 

 

 

Engagement 

 

Before recording BDs, Teacher Shufen considered Louis' interest, attention and engagement during 

the routines. For example, when the class was exploring the pretend play corner on Monday, she 

noticed that Louis was running around and not playing with the toys. She tried to initiate an 

interaction and engage him by showing him how to play with the toys in a fun way. Louis just watched 

for a moment before moving away.  

 

 

 

Teacher Shufen took notes on Louis' behaviour as this could give an indication of his 

interest and play skills. However, she did not write any BDs on how he responded to her 

initiation as she was aware that Louis did not engage in the activity, which would not 

provide any indication of his abilities. 

 

The next day, during playtime, she showed him how to operate a remote-controlled police 

car. He immediately smiled at her and pulled her hand to get her to operate the car again. 

When Teacher Shufen saw that he was engaged, she started recording BDs. 
 

 

During SRO 
 

Key Principle 1 
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Functional Performance 

 

At the end of Week 6, Teacher Shufen (who is also the GCO Leader) took a quick look at all the BDs 

she had collected so far in her SRO record form. She noticed that there was one BD (BD 1) that, on 

reflection, may not be a functional performance behaviour:  

 

 

 

 

 

 

The BD was recorded during snack time when she wanted to test whether Louis could respond to the 

emotions of others (GCO 1.2.2). She randomly called Louis' name while he was eating and showed 

him an angry frown (pretending to be angry). After Louis held her hand, Teacher Shufen said, “It’s 

okay, Louis,” before ending the interaction. 

 

Although this BD has a clear trigger, action and context, it is a capacity behaviour rather than 

functional performance behaviour as: 

 

1. The trigger for the behaviour was based on Teacher Shufen’s intent to ‘test’ the child on 

whether he could perform a skill (e.g., take notice of her expression when asked and respond 

accordingly). 

2. It was not part of a natural social interaction and the interaction with the child ended once a 

response was given by the child.  

 

The following week, Teacher Shufen was dancing with the students during circle time when Louis 

accidentally hit her on the arm. She took the opportunity to observe how Louis would naturally react 

when she expressed pain. When Louis continued to dance without responding to her feelings (see BD 

2), Teacher Shufen intervened to help Louis recognise her feelings before showing him what he could 

do (see BD 3).  

 

 

 

 

 

 

 

 

 

 

 

Key Principle 2 

BD 1:  

Louis turns to look at Teacher Shufen, walks to her and holds her hand when 

she calls his name and frowns at him during snack time in class. 

BD 2:  

Louis looks at Teacher Shufen for a few seconds before continuing to dance 

when Teacher Shufen says loudly and with a pained look on her face, "Ouch, 

that hurts!" while holding on to her arm (after Louis accidentally bumped    

into her) during circle time at the EI centre. 

 

Ouch, 
that 

hurts! 

Louis! 
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Unlike BD 1, BDs 2 and 3 demonstrate functional performance behaviours as: 

 

1. The trigger (Teacher Shufen showed a pained expression and cried out) was part of a natural 

interaction in response to Louis accidentally hitting her. 

2. Teacher Shufen continued the interaction by helping Louis understand how she felt and 

teaching him an appropriate social response. 

 

 

 

 

Independence 

 

During the SROs, SLT Faizal and OT Amy allowed Louis to participate in his routines independently, 

providing prompts only when necessary to ensure that the BDs accurately reflected Louis’ current 

level of functioning. For example, while observing Louis at the playground, OT Amy noted that Louis 

did not know how to join a queue and wait his turn. She recorded the following BD: 

 

 

 

 

 

 

 

OT Amy understood that although the behaviour was undesirable, BD 4 was still a functional 

behaviour as it clearly indicates what Louis did instead of what he did not do (i.e., ‘pushes past his 

peers’ instead of ‘did not line up’).  

 

After the recording of BD 4, OT Amy stepped in to support Louis. She took notes of the prompts she 

gave Louis to teach him how to queue, which could be written as significant BDs. It was noted that 

Louis did not respond to OT Amy’s verbal and gestural prompts to join the queue and wait for his turn, 

but he was able to stand in the queue when she held his hand (see BD 5). 

 

 

 

 

 

 

Key Principle 3 

BD 3:  

Louis pats Teacher Shufen’s arm when she says with a pained look on her face, 

"Louis, it hurts so much here (points to the arm). Can you pat it? (shows him 

how to do it)" after Louis bumped into her during circle time at the EI centre. 

  

Can you 
pat it? 

BD 4:  

Louis pushes past his peers who are queuing to go up the slide and steps on the foot 

of a peer when he sees the slide during outdoor time at the playground at EI centre. 

BD 5 (with physical prompts):  

Louis stands in the queue behind his classmates waiting to go on the slide 

while holding OT Amy's hand, when she says to him, "Louis, you have to get 

in line and wait for your turn", during outdoor time at the playground in EI 

centre. 

Louis, you 
have to get in 
line and wait 
for your turn. 
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Both BDs 4 and 5 depict how Louis waited in a queue in a social context based on his current level of 

functioning.  

 

 
 

 

Significance 

 

By Week 7 and after numerous observations, the EI team had a better understanding of Louis’ current 

level of functioning and was more targeted in observing and recording significant BDs. They also began 

to review the BDs collected since Week 4 and ascertained whether they were significant before 

entering the BDs into the GCOMWR. For example, Teacher Amy and OT Shufen had recorded that 

Louis would usually greet his familiar caregivers by name. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

However, during one of the observations in Week 6, SLT Faizal observed that Louis only ran and 

hugged his grandmother during dismissal time. SLT Faizal was aware that this was not how Louis 

usually greeted his caregivers and did not record the observation as a BD as it was not a significant 

behaviour.  

 

 

Understanding the Child in Natural Routines: Information from Routines at Home and in 

the Community 

 

Teacher Shufen scheduled an interview with Louis’ parents in Week 6. Table C-4 shows how the EI 

team prepared for the interview and what they did during and after the interview. Table C-5 contains 

a short excerpt from the interview with Louis’ caregivers. 

 

  

Key Principle 4 

BD 6:  

Louis runs towards his grandparents, hugs them and says, ‘Popo’ 

when he sees them standing at the entrance during dismissal 

time in the EI centre. 

BD 7:  

Louis runs towards his father, smiles at him (father), and says, ‘Pa’ 

before running away when he sees his father at the door after work 

during play time at home. 

 

Popo! 

 

Pa! 
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Table C-4. Summary of Interview with Louis’ Caregivers. 
B

EF
O

R
E 

Preparing the caregivers: 

 Teacher Shufen called Louis’ father in Week 4 to schedule an interview.  

 As his paternal grandparents were the main caregivers during the weekdays, they were also 
invited to join the session. 

 Teacher Shufen informed Louis’ parents that a one-hour interview was needed to gather 
specific information about Louis’ behaviours across daily routines at home, and to better 
understand caregivers’ concerns and priorities for intervention. 

 

Planning for the interview: 

 The EI team referred to the same notes gathered from the referral and intake screening 
forms, including the centre-developed ‘Child’s Daily Routines’ form.  

 They also picked out specific BDs across the GCO 1 themes to clarify with caregivers whether 
Louis demonstrates similar behaviours at home.  

 They noted key concerns that parents had reported at the intake screening in June 2020.   

 OT Amy was not able to make it for the interview. SLT Faizal took notes using their centre-
developed ‘Caregiver Interview Form’ while Teacher Shufen interviewed the caregivers. 

D
U

R
IN

G
 

Starting and conducting the interview: 

 Teacher Shufen thanked Louis’ caregivers for taking time to attend the session and reminded 
them of the duration and purpose of the interview. 

 She checked in with the caregivers on which routines to prioritise for the discussion, and 
they discussed Louis’ behaviours across the GCO themes during these routines at home.   

 She prioritised seeking more information about Louis’ behaviours that that could only be 
observed at home or in the community (e.g., showering, how Louis interacted and played 
with his younger brother, how he participated in activities in the community).  

 She also asked whether behaviours observed in the EI centre (e.g., feeding ability, toileting 
ability) were demonstrated during home routines. This was to determine the generalisation 
of skills and behaviours across contexts.  

 She made sure to clarify parents’ descriptions and concerns (e.g., what they meant when 
they said Louis had a short attention span and poor social skills) and asked for examples with 
specific components of ATC.  

 SLT Faizal took notes on what was discussed. When necessary, he supported Teacher Shufen 
by probing further and/or clarifying. 

 

Ending the interview: 

 Teacher Shufen summarised what had been discussed, including the family’s concerns and 
priorities for intervention. 

 She explained that the information would be integrated with the assessment data at the EI 
centre. She pre-empted the caregivers that the team might clarify information with them 
during drop-off or pick-up time, or via other means such as phone calls when necessary.  

 She explained that information provided by caregivers would assist the EI team in 
formulating accurate and relevant functional goals for intervention. These goals for Louis’ IEP 
would be discussed with caregivers during the parent-teacher conference (PTC) in Week 10.  

A
FT

ER
 Collating Information 

 The EI team looked through all the information from the interview and identified significant 
home BDs, caregiver’s concerns and priorities, which were keyed into the GCOWMR. 
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Table C-5. Excerpt from Caregiver Interview.  

Teacher Shufen:  

Paraphrasing and asking open-ended question 

 

 

 

 

 

Asking for details and clarifying for action 

 

 

 

 

 

 

 

 

 

 

SLT Faizal: 

Asking for details with open-ended questions 

 

 

 

 

Asking for details and clarifying action and 

trigger 

 

 

 

 

 

 

After the SRO and Home Interview  

 

Between Weeks 7 and 8, the EI team reviewed the BDs on the GCOWMR (see Table C-6) to ensure 

that there was a range of significant BDs from school and home for each GCO 1 theme. The EI team 

also ensured that the BDs were correctly classified into the respective GCO themes and threads. In 

the event of insufficient BDs, the team would make time for more observations. In this case, the team 

determined there were sufficient BDs (including BDs for GCOs 2 and 3) and proceeded to prepare for 

the GCO Entry Meeting. 

 

 
 

Mr Lee, you mentioned that 
playtime at home is messy and 
that Louis does not know how 
to play. Can you tell us more 

about what he does? 

Louis has a lot of toys. We keep 
them in boxes in his room. He 

usually takes the boxes of toys, 
pours and leaves them on the floor. 

So it's very messy. But he only 
plays with the same few toys. 

 

Usually it's balls or cars. He likes to spin the 
balls and watch them. For the cars, he only 
chooses the yellow ones because they are 
his favourite. He pushes them around and 
watches the wheels spin. The other 50% of 
the time he lines them on the floor. He can 
do this for a very long time, but he doesn't 

play with other toys, like puzzles or the 
kitchen set his aunt gave him. 

 

Thank you for sharing that. 
What are the toys that Louis 

plays with and how does he play 
with them? 

I see. Mr Lee, what are the 
other family members doing 
when it’s Louis’ playtime at 

home?” 
 

Mummy is usually busy with the 
younger brother. I am usually with 
Louis. Sometimes I try to play with 
him but get no response. He likes 

to play by himself. 

 

Could you tell me more about 
how you try to play with him, 
for example, what you say or 

do? And when you mentioned 
that Louis does not respond to 
you, what does he do instead?  

For example, I call his name and 
say ‘Look, Louis! I am parking the 
cars’ while I show him how I park 

the cars in the toy garage. He does 
not look at me and continues to 

play and line his cars. 
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Table C-6. GCO 1 BDs Recorded for GCO Entry Meeting. 

S/N 
EI Team 

Member 
Source Action Trigger Context 

GCO Theme/ 

Thread 

1 Amy Entry (School 

Routines (indoor)) 

Louis runs towards his 

grandparents, hugs them and 

says, “popo”  

when he sees them standing at the 

entrance 

during dismissal time at 

the EI centre. 

GCO 1.1.1 

2 Shufen Entry (Home 

Routines (Play)) 

Louis runs towards his father, 

smiles at him (father) and says 

“pa” before running away  

when he sees his father at the door 

after work 

during play time at 

home.  

GCO 1.1.1 

3 Shufen  Entry (School 

Routines (indoor)) 

Louis hides his hands behind his 

back and smiles  

when Teacher Shufen says, “Show 

me your hands” (to sanitise his 

hands)  

during arrival time at 

the EI centre. 

GCO 1.1.1 

4 Shufen  Entry (Home 

Routines 

(outdoor)) 

Louis looks at a child and 

touches the child on the cheek 

and nose 

when he sees the child standing 

next to him at the slide area  

during outdoor 

playground time at 

home. 

GCO 1.1.1 

5 Shufen  Entry (School 

Routines (indoor)) 

Louis reaches his hand out 

towards Teacher Shufen and 

gives her a hi-5  

when the Teacher Shufen puts out 

her hand (with open palm) and 

says, “Hello, good morning Louis!” 

during arrival time at 

the EI centre. 

GCO 1.1.2 

6 Faizal  Entry (School 

Routines (indoor)) 

Louis pushes a car down the toy 

ramp and says “zoom”  

when SLT Faizal says “Ready, set, 

go!” 

during play time at the 

EI centre. 

GCO 1.1.2 

7 Faizal Entry (School 

Routines (Play)) 

Louis crashes a toy car into a 

stack of wooden blocks and 

says, “uh-no!” 

after he sees SLT Faizal doing the 

same action and saying, “Oh no, 

the car crashed!” 

during play time at the 

EI centre. 

GCO 1.1.2 
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S/N 
EI Team 

Member 
Source Action Trigger Context 

GCO Theme/ 

Thread 

8 Faizal  Entry (Home 

Routines (Play)) 

Louis hides behind the curtain 

and laughs  

when his father says, “Where is 

Louis? I can’t find him!”  

during play time at 

home. 

GCO 1.1.2  

9 Faizal  Entry (Home 

Routines (Play)) 

Louis continues to line up his 

cars  

when his father says, “Look, Louis! I 

am parking the cars” as he (father) 

shows Louis how to park the cars in 

the toy garage  

during play time at 

home. 

GCO 1.1.2  

10 Faizal Entry (Home 

Routines (play)) 

Louis screams and snatches a 

toy car from his brother  

 

when his brother takes one of the 

cars Louis has been playing with 

during playtime at 

home. 

GCO 1.1.5 

11 Shufen Entry (School 

Routines (indoor)) 

Louis looks at Teacher Shufen 

for a few seconds before 

continuing to dance 

 

when Teacher Shufen says loudly 

and with a pained look on her face, 

“Ouch, that hurts!” while holding 

on to her arm (after Louis 

accidentally bumped into her) 

during circle time at 

the EI centre. 

 

GCO 1.2.1 

12 Shufen Entry (School 

Routines (indoor)) 

Louis pats Teacher Shufen’s arm 

 

when she says with a pained look 

on her face, “Louis, it hurts so 

much here (points to the arm). Can 

you pat it?” (shows him how to do 

it) after Louis bumped into her 

during circle time at 

the EI centre. 

 

GCO 1.2.1 

13 Shufen Entry (Home 

Routines (play)) 

Louis screams, cries loudly and 

throws the toy cars on the floor 

when his mother tells him (using a 

stern voice and angry expression), 

“Cannot snatch and push didi, must 

share your toys”  

during play time at 

home. 

GCO 1.2.1 
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S/N 
EI Team 

Member 
Source Action Trigger Context 

GCO Theme/ 

Thread 

14 Amy  Entry (School 

Routines (indoor)) 

Louis screams and cries loudly  when OT Amy stops him from 

climbing the chair  

during circle time at 

the EI centre. 

GCO 1.2.1 

15 Amy Entry (School 

Routines 

(outdoor)) 

Louis cries loudly when his teacher says, “Water play 

is over. Time to put the toys away”  

during outdoor time at 

his preschool.  

GCO 1.2.2 

16 Amy  Entry (School 

Routines 

(outdoor)) 

Louis laughs loudly  when OT Amy pushes him on the 

swing 

during outdoor time at 

the EI centre.  

GCO 1.2.3  

17 Shufen Entry (School 

Routines (indoor)) 

Louis jumps and flaps his hands 

excitedly  

when he hears the ‘Baby Shark’ 

song being played 

during circle time at 

the EI centre. 

GCO 1.2.3 

18 Amy Entry (School 

Routines 

(outdoor)) 

Louis pushes past his peers who 

are queuing up to go up the 

slide and steps on the foot of a 

peer 

when he sees the slide  during outdoor time at 

the playground in EI 

centre.  

GCO 1.3.1 

19 Amy Entry (School 

Routines 

(outdoor)) 

Louis stands in line behind his 

classmates waiting to go on the 

slide while holding OT Amy’s 

hand 

when she holds his hand and says 

to him, “Louis, you have to get in 

line and wait for your turn” 

during outdoor time at 

the playground in EI 

centre.  

  

GCO 1.3.1 

20 Shufen Entry (Home 

Routines 

(outdoor)) 

Louis stands quietly next to his 

grandma while holding on to her 

hand 

when his grandma holds his hand 

and tells him that they need to 

queue up to buy dinner 

at the chicken rice stall 

in the coffee shop.  

GCO 1.3.1 
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C. GCO Entry Meeting 
 

Summarise and Evaluate Child’s Profile 

 

The EI team planned for the GCO Entry Meeting to summarise and evaluate the child’s profile with the 

information gathered from the SROs and routines at home and in the community.  

 

 

Before the GCO Entry Meeting  

 

For this case study, the GCO Entry Meeting (v1) was used.  

 

The EI team started their preparation for the meeting two weeks before the scheduled GCO Entry 

Meeting date. Teacher Shufen, OT Amy and SLT Faizal ensured that they fulfilled their respective roles 

and responsibilities in the preparation. This included reviewing the BDs in the GCOWMR and preparing 

individual FAEs.  

 

As the GCO Leader, Teacher Shufen made sure the GCOWMR was ready for the meeting.  

 She ensured that the number and variety of school and home BDs recorded in the 

GCOMWR fulfilled the Guidelines for the GCO Process, and that they were significant 

in representing Louis' current level of functioning in the 3 GCOs. 

 She drafted inference statements for each GCO to help with GCO discussion during the 

meeting. 

 

Just before the start of the meeting, she entered her FAEs and the FAEs of OT Amy and 

SLT Faizal for Louis in the GCOWMR. This fulfils the criteria for Item 1.2 of the GCO 

Meeting Checklist (Entry). 

 

Table C-7 shows the FAEs for GCO 1 submitted by Teacher Shufen, OT Amy and SLT Faizal (fulfilling the 

criteria for Item 1.2 of the GCO Meeting Checklist (Entry). 

 

Table C-7. Individual FAEs for GCO 1.  

GCO Leader/Member FAE for GCO 1 

 
Lead Teacher Shufen (GCO Leader)  13 – 18 months 

 
OT Amy 13 – 18 months 

 
SLT Faizal 19 –24 months 
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During the GCO Entry Meeting  

 

The meeting was held in a quiet and private room with a projection for sharing of information. In 

addition, Teacher Shufen, OT Amy and SLT Faizal brought their documented evidence of Louis' current 

level of functioning to the meeting. The above steps fulfil the criteria for Items 1.1 and 1.3 of the GCO 

Meeting Checklist (Entry).  

 

SLT Faizal was assigned to be the note-taker while OT Amy was assigned to be the timekeeper. 

 

 

 

 

At the beginning of the meeting, Teacher Shufen verified Louis’ full name, birth certificate number, 

chronological age, and medical diagnosis (see Table C-8). This process fulfils the criteria for Items 1.4 

and 1.5 on the GCO Meeting Checklist (Entry).  

 

Table C-8. Louis’ Details.  

 

Full Name Louis Lee   

 

Date of GCO Meeting 24-Aug-2020 

Birth Certificate 

Number 

XXXXX123A Chronological Age at 

Pre-Case 

40 Months 

Date Of Birth 20-Apr-2017 Chronological Age Band 37 – 48 months 

Gender Male Programme enrolled (at 

time of GCO Meeting) 

Twinkle EI Centre 

Primary Diagnosis Autism Spectrum Disorder 

Diagnosis Status Provisional Current Programme 

Start Date 

29-Jun-2020 

Secondary 

Diagnosis 

NIL 

 

Teacher Shufen proceeded to summarise Louis’ family, education and social background. She also 

highlighted the caregivers’ concerns for Louis (see Table C-9). This supports family-centred practice 

and meets the criteria for Item 1.6 of the GCO Meeting Checklist (Entry).  

 

  

Start of the GCO Entry Meeting 
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Table C-9. Information about Louis and his Family’s Background.   

Child and Family Information:   

 Louis lives with his parents and has a 2-year-old younger brother.  

 Parents work full time and no financial concerns were reported.  

 Louis currently attends Sunshine Preschool in the morning and Twinkle EI Centre in the 

afternoon. 

 Paternal grandparents, who live a block away from Louis' family, are his main caregivers.  

 Parents send Louis from home to preschool and grandparents fetch him from preschool to EI 

centre and back to grandparents’ house. Louis' parents pick him and his younger brother up 

from the grandparents' house in the evening.  

 Father is the main contact person. He provided most of the information about Louis' current 

level of functioning during the intake screening and caregiver interview.  

 Mother is Vietnamese and has limited ability to converse in English or Mandarin, but father is 

able to do simple translations for her.  

Caregivers’ Concerns:  

1. Louis has difficulty expressing his wants in words. He often pulls his parents’ hands and/or 

whines to communicate.    

2. Louis has short attention span and has difficulty staying seated for more than 10 minutes (e.g., 

during class time at preschool, during meals at home). 

3. Louis plays alone at preschool, does not consistently make eye contact with others during 

social interactions, and has difficulty sharing toys with others, especially his younger brother.  

  

Before the EI team proceeded to discuss Louis’ current level of functioning in GCO 1, Teacher Shufen 

checked if OT Amy and SLT Faizal had any questions or additional information about Louis and his 

family’s family, education and social background. 

 

 

 

 

Table C-10 shows an excerpt from the GCO 1 discussion between Teacher Shufen, OT Amy and SLT 

Faizal. Selected items from the GCO Meeting Checklist (Entry) are highlighted on the left column, 

where applicable. 

 

  

GCO 1 Discussion 
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Table C-10. Excerpt from GCO 1 Discussion. 

Team Leader states the 

inference statement.  

 

Item 2.2:  

Team discusses evidence/ 

examples to substantiate all 

themes relevant to Louis’ 

current level of functioning 

within GCO 1. 

 Ensure that the 

discussion is objective 

(i.e., substantiated by 

BD evidence in ATC 

format) 

 Relevant BDs are 

highlighted in the 

GCOWMR for ease of 

reference 

 

Teacher Shufen 
 

We begin our GCO discussion with GCO 1, where we consider how Louis’ 

behaviours contribute to positive social-emotional relationships. In GCO 

1.1, Louis initiates and responds to interactions with familiar adults, such as 

his caregivers and teachers, most of the time. He does this by looking at 

them briefly, smiling, hugging them or imitating their action (e.g., the action 

of a car crash). He is beginning to notice his peers and on one occasion tries 

to initiate interaction by touching a peer on the face. However, this 

behaviour is not yet consistently observed. 

 

We can refer to these highlighted BDs in the GCOWMR that show how he 

initiates and responds to interactions using actions: 

 

 

 

 

 

 

 

 

 

Item 3.3:  

Good balance of 

contribution from all 

members. 

 Members do not repeat 

each other’s points, only 

new points are added 

for discussion 

 

 

SLT Faizal 
 

In fact, Louis is also beginning to use single words along with his actions to 

respond to interactions with adults in the EI centre. For example,  

 

 

 

 

 

 

 

 
 

 

Teacher Shufen:  
 

Thank you, Faizal. I will add that to the inference statement for GCO 1: Louis 

occasionally uses single words to respond to interactions with his teachers 

during play time.  

 GCO 1.1.1: Louis runs towards his grandparents, hugs them and 
says ‘popo’ when he sees them standing at the entrance during 
dismissal time at EI centre.  

 GCO 1.1.1: Louis hides his hands behind his back and smiles 
when Teacher Shufen says, "Show me your hands" (to sanitise 
his hands) during arrival time at the EI centre. 

 GCO 1.1.2: Louis reaches his hand out towards Teacher Shufen 
and gives her a hi-5 when Teacher Shufen puts out her hand 
(with open palm) and says, “Hello, good morning Louis!” during 
arrival time at the EI centre. 

 

 GCO 1.1.2: Louis pushes a car down the toy ramp and says, 
"zoom" when SLT Faizal says, "Ready, set, go!" during play time 
at the EI centre. 

 GCO 1.1.2:  Louis crashes a toy car into a stack of wooden blocks 
and says, “Uh-no!” after he sees the SLT doing the same action 
and (SLT) says, “Oh no, the car crashed!” during play time in the 
EI centre. 
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Item 2.4:  

Team considers different 

settings (e.g., home) when 

discussing the Louis’ current 

level of functioning. 

 

OT Amy  
 

In addition to the EI centre, father shared the following BD about how Louis 

initiates and responds at home:  

 

 

 

 

 

 

 
 

However, Louis’ father also reports that Louis does not always respond 

consistently to his parents at home. For example, Louis may still walk away 

at times, and this is shown by at least 2 BDs, one of which is:  

 

 

 

 

 

 
 

 

Teacher Shufen 
 

Thank you, Amy, for pointing out the home BDs. Overall, these BDs show 

Louis interacting with familiar adults. As for his interactions with other 

children, we only have 1 BD where:  

 

 

 

 

 

In the EI centre, Louis mostly plays alone.  

Item 2.3:  

Team considers and states 

the threads that are not 

relevant to Louis’ current 

level of functioning within 

GCO 1. 

 

Teacher Shufen 
  

Let’s move on to the other threads. No BDs have been collected for GCO 

1.1.3 and GCO 1.1.4. I have not observed Louis independently maintaining 

interactions or negotiating social problems. Have any of you observed any 

behaviours in these areas?   

 

SLT Faizal  
 

I have not observed Louis displaying these abilities, nor have the parents 

observed or reported these abilities yet. 

 GCO 1.1.2: Louis looks at the toy garage briefly before walking 

away while holding his yellow cars when his father says, “Look 

Louis, Daddy is parking the red car” while he (father) pushes the 

red car into the toy garage, during play time at home. 

 GCO 1.1.1: Louis runs towards his father, smiles at him (father) 
and says, ‘Pa’ before running away when he sees his father at 
the door coming back from work during play time at home. 

 GCO 1.1.2: Louis hides behind the curtain and laughs when his 
father says, "Where is Louis? I can't find him!" during play time 
at home. 

 GCO 1.1.1 Louis looks at a child and touches the child on the 

cheek and nose when he sees the child standing next to him at 

the slide area during outdoor playground time at home. 
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OT Amy 
 

I have not observed anything either. 

Item 1.3:  

Team brings along 

documented evidence of 

Louis’ current level of 

functioning to the GCO 

Meeting. 

 

Teacher Shufen 
 

Okay, let’s move on to GCO 1.1.5, social sharing, which is a concern for Louis’ 

parents. We have a home BD that states:  

 

 

 

 

 
 

According to his parents, Louis does not share toys with his brother at home. 

At the EI centre, I did not observe Louis sharing. 

 

 

SLT Faizal  
 

Only yesterday I was able to observe Louis sharing a snack with his 

classmate. I wrote down the BD in my notes: 

 

 

 

 

Let me quickly type that into the GCOWMR. It is good that Louis is starting to 

share with his peers. However, this seems to be the only time. There are no 

other BD to support this thread.  

Team Leader states the 

inference statement.  

 

Item 3.4:  

GCO Leader manages the 

meeting (e.g., facilitating 

equal contribution from all 

members).  

 

Teacher Shufen 
 

I think we have covered all the relevant threads for GCO 1.1. We will now 

move on to GCO 1.2—responding to and expressing emotions. Louis usually 

expresses his emotions by using physical means, e.g., crying loudly and 

throwing toys when he is angry, or jumping and flapping his arms when 

happy. Amy and Faizal, I believe we have some BDs that highlight this. 

  

 

OT Amy  
 

Yes, there are 2 BDs highlighted in the GCOWMR for GCO 1.2.1.  

 

 

 

 

 GCO 1.1.5:  Louis screams and snatches a toy car from his 

brother when his brother takes one of the cars Louis has been 

playing with during play time at home. 

 

 GCO 1.1.5: Louis gives his classmate a biscuit when she asked 

him, “Can give me one?” during snack time in class.  
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For the home BD, it is unclear whether Louis was reacting to his mother’s 

emotions, e.g., the stern voice or angry facial expression. He could also be 

expressing negative emotions because he was told that he must not snatch 

and push his brother, and had to share his toys.  

 

The BD collected during circle time shows that Louis was unaware when you 

were hurt, and he needed prompts to be aware and know what to do in this 

situation: 

 

 

 

 

 

 

Item 2.6:  

Team discusses functional 

performance primarily and 

integrates evidence on 

domain-based skills or 

capacity behaviour (where 

relevant).   

 

Teacher Shufen 
 

Thank you, Amy, for raising this point.  

 

Another BD was recorded during snack time, when I wanted to test whether 

Louis would react if I pretended to be angry. So, while he was eating, I called 

his name and showed him an angry frown. After Louis held my hand, I said, 

“It’s okay, Louis”, before walking away. The trigger for this behaviour is 

largely based on my intention to test Louis and is not part of a natural social 

interaction. Therefore, it is perhaps more accurate to say that Louis is 

beginning to recognize and respond to adult emotions, such as anger, when 

supported.  

 

 

OT Amy and SLT Faizal 
 

Yes, I agree.  

 GCO 1.2.1: Louis screams, cries loudly and throws the toy cars 

on the floor when his mother tells him using a stern voice and 

angry expression, “Cannot snatch and push didi, must share 

your toys” during play time at home.  

 GCO 1.2.1: Louis looks at Teacher Shufen for a few seconds 

before continuing to dance when Teacher Shufen says loudly 

and with a pained look on her face, "Ouch, that hurts!" while 

holding on to her arm (after Louis accidentally bumped into her) 

during circle time at the EI centre. 

 GCO 1.2.1: Louis pats Teacher Shufen’s arm when she says with 
a pained look on her face, "Louis, it hurts so much here (points 
to the arm). Can you pat it?” (shows him how to do it) after 
Louis bumped into her during circle time at the EI centre. 
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Item 3.4:  

GCO Leader manages the 

meeting (e.g., ensures that 

the team does not dwell on 

domain skills). 

 

Item 3.1:  

Team uses little jargon and 

provides clear explanations 

whenever necessary. 

 

Teacher Shufen 
 

Okay, let’s move on to how Louis expresses his emotions. I have BDs for GCO 

1.2.3 – expressing positive emotions:  

 

 

 

 

 

 

 

I see that Amy, you have a BD on expressing negative emotions. Could you 

share that? 

 

OT Amy 
 

Yes. According to grandparents, this happened during outdoor time at Louis’ 

preschool: 

 

 

 

 

 

I have noticed that Louis has difficulty modulating his emotions and that he 

struggles with social awareness. 

 

 

Teacher Shufen 
  

Let me see if I have understood this correctly. Can you explain in simpler 

terms? 
 

 

OT Amy  
 

Sure! Sorry about that. I have noticed that Louis sometimes finds it difficult 

to control his negative feelings, such as anger or sadness, and that he does 

not recognise social cues such as other’s feelings or social rules like lining up.  

 

 

Teacher Shufen 
 

Thank you Amy for explaining it. I agree with you. There are other school and 

home BDs that show how Louis usually expresses anger or sadness by crying 

or shouting loudly as discussed above. If there is nothing else to add, shall 

we move on to GCO 1.3?  

 GCO 1.2.3: Louis jumps and flaps his hands excitedly when he 

hears the ‘Baby Shark’ song being played during circle time in 

the EI centre.   

 GCO 1.2.3: Louis laughs loudly when OT Amy pushes him on the 

swing during outdoor time at the EI centre.  

 GCO 1.2.2: Louis cries loudly when his teacher says, "Water play 

is over. Time to put the toys away" during outdoor time at his 

preschool.  
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Item 3.3:  

Good balance of 

contribution from all 

members. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Item 2.1: Did the team 

consider the three themes in 

each GCO? 

 

OT Amy 

 

Yes, I have nothing to add. Moving onto GCO 1.3 – following social rules, like 

I have briefly shared earlier, Louis has yet to demonstrate the ability to wait 

in a queue independently. Here is a BD showing that:  

 

 

 

 

 

 

 

Teacher Shufen 
 

I have not seen Louis queuing up independently when using the toilet as 

well. However, if we hold his hands, he is able to stand and wait quietly in 

line with other adults like his grandmother and you. For example,  

 

 

 

 

 

 

 

 

 

 

 

 

 

As for GCO 1.3.2 and 1.3.3, Louis has yet to be exposed to rule-based games 

in the EI centre or at home. I do not have BDs relating to following unwritten 

social rules or expectations. Faizal and Amy, do you have anything to add?  

 

 

OT Amy and SLT Faizal 
 

No, I don’t have anything to add. I share the same findings.  

 

At this point, the team has discussed the three themes in GCO 1.  

[Team reviews the updated inference statement and if no further changes 

are required, team moves on to FAE justification.] 

 

 

 GCO 1.3.1: Louis stands with his peers for a few seconds before 

pushing past them in the queue to go up the slide, and steps on 

the foot of a peer when he sees the slide during outdoor time at 

the playground at EI centre.  

 GCO 1.3.1: Louis stands quietly next to his grandma while 

holding on to her hand when his grandma holds his hand and 

tells him that they need to queue up to buy dinner at the 

chicken rice stall in the coffee shop.  

 GCO 1.3.1: Louis stands in line behind his classmates waiting to 

go on the play slide while holding OT Amy's hand when she 

holds his hand and says to him, "Louis, you have to get in line 

and wait your turn" during outdoor time at the playground in 

EI centre.  
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For GCO 1 FAE justification, each EI team member justified their FAE by using the BDs discussed and 

inference statements. At the end, they agreed on the FAE that best describes Louis’ current level of 

functioning in GCO 1, i.e., meeting Item 2.8 of the GCO Meeting Checklist (Entry). Part of the EI team’s 

discussion can be found in Table C-11. 

 

Table C-11. Excerpt from FAE Justification Discussion for GCO 1. 

Item 1.2:  

All team members 

provided FAE for each of 

the 3 GCOs to the GCO 

Leader before the meeting.  

 

Teacher Shufen 
 

Let us now discuss the FAE for GCO 1. As we can see in the GCOWMR, Faizal 

has placed Louis’ FAE at 19-24 months, while Amy and I have set it at 13-18 

months. We will begin the discussion with the higher age band.  

Item 2.8:  

Substantial discussion 

between team members 

using evidence to support 

age estimates (e.g., 

explaining why an age 

band was chosen using BD 

examples and 

observations).  

 

Item 2.7:  

Team uses a variety of 

child development 

resources alongside 

ECHO’s AE Reference 

appropriately when 

deciding on a FAE.  

 

 

SLT Faizal  
 

Sure. Let me explain why I gave an FAE of 19-24 months for GCO 1. We have 

at least 3 significant BDs in the EI centre and home routines where Louis 

initiates interactions with familiar caregivers or responds to them with 

affection, e.g., hugging his grandparents, smiling at his father, and using 

single words greetings (refer BDs 1, 2 and 3 in Table C-6).  

 

He not only initiates interactions with other children by using actions (e.g., 

looking and touching), but also asserts his needs when he wants to (e.g., 

taking a toy away from his brother) (refer BDs 4 and 10 in Table C-6).  

 

With reference to Healthy Beginnings6, at 18 to 24 months, children show 

increased interest and assert independence when with other children.  

 

As for Louis’ ability to express emotions, we have seen how he expresses a 

variety of emotions, e.g., happiness, anger, through actions (refer BDs 14-17 

in Table C-6). Although screaming and throwing toys are not desirable, these 

behaviours are consistent with what is expected of a 19- to 24-month-old 

child as described in the ECHO AE Reference, i.e., expressing positive and 

negative emotions without restraint.  

 

Louis also imitates adults’ reactions, e.g., copying me when I say “uh-no!” 

after crashing a toy car into a stack of blocks [refer BD 7 in Table C-6). Given 

this evidence, I believe that Louis’ current level of functioning in GCO 1 is at 

19-24 months.  

 
6 Healthy Beginnings: Supporting Development and Learning from Birth through Three Years of Age 
(Maryland State Department of Education, 2010) 

GCO 1 FAE Justification 
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Item 3.4:  

GCO Leader manages the 

meeting (e.g., 

paraphrasing and 

summarising information, 

facilitating equal 

contribution from all 

members). 

 

Teacher Shufen 
 

Thank you, Faizal, for relating Louis' behaviour to what is expected of a child 

aged 19-24 months in terms of initiating/responding to interactions, 

asserting needs, expressing emotions and imitating responses. Amy, could 

you share your perspective on this?  

Item 2.8:  

Substantial discussion 

between team members 

using evidence to support 

age estimates (e.g., 

considering the frequency 

and range of behaviours 

observed). 

 

 

 

OT Amy  
 

Sure, Shufen. I agree with Faizal that Louis sometimes initiates and responds 

to interactions with familiar caregivers through actions and with affection. 

However, we do not have any BDs to show that Louis is able to maintain 

interactions, which children aged 19-24 months are able to do. 

 

Additionally, I have differing opinions about his interactions with his peers. If 

we refer to Healthy Beginnings1, there are examples of how children 

typically show increased interest and assert their independence with other 

children, we can see that Louis does not exhibit the same range of 

behaviours. For example, his parents have seen him looking at and touching 

the nose of another child [refer BD 4 in Table C-6), but we have not observed 

him paying attention to other children or imitating them while playing.  

 

According to the same guidelines, a child aged 18-24 months occasionally 

shows awareness and concern for other children’s feelings. This is a 

behaviour that we have not yet observed in Louis.  

Item 2.7:  

Team uses a variety of 

child development 

resources alongside ECHO 

AE Reference 

appropriately when 

deciding on a FAE.  

 

Teacher Shufen 
 

I agree with Amy. In fact, according to the ECHO AE Reference, approaching 

and touching another child is one of the ways children aged 13-18 months 

show their interest in other children. At the EI centre, Louis plays alone most 

of the time, which Mary Sheridan7 says is expected of an 18-month-old. 

What do you think of that, Faizal?  

 

 

SLT Faizal  
 

I agree that given the one BD we have collected, there is insufficient 

evidence that Louis is able to initiate interactions with his peers consistently 

and in a variety of ways.  

 
7 From Birth to Five Years: Children’s Developmental Progress (Sheridan, 2007) 
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Item 2.9:  

All team members agree 

on the FAE for the GCO 1. 

 

Teacher Shufen 
 

I would add that in our earlier discussion we have significant BDs in which 

Louis consistently expresses his anger and joy through actions. But we have 

not observed him expressing other emotions. Looking at the Larimer County 

Age Anchoring Tool8, we know that a 24-month-old child can express a wider 

range of emotions such as jealousy, sympathy, guilt and modesty. 

 

Putting it all together, do you agree that 13-18 months does represent his 

current level of functioning, but we can consider the next ‘bridging’ age band 

of 16-21 months based on what Faizal has shared? 

 

 

SLT Faizal 
 

I agree that the BDs I have highlighted do belong to the next age band. 

 

 

OT Amy 
 

I agree too since Louis does show to have emerging functional performance 

behaviours in the next age band. 

EI team considers if Louis 

displays significant 

behaviours in the next age 

band. 

 

 

Teacher Shufen 
 

Does Louis display significant behaviours in the next age band?  
 

 

SLT Faizal  
  

We have at least 2 BDs showing Louis interacting with his caregivers 

affectionately and with single word greetings and 1 BD, where he imitates 

my reactions (refer BDs 1, 2 and 5 in Table C-6). He is also starting to share 

his food as I shared earlier, and wait in line with the support of an adult 

(refer BDs 19 and 20 in Table C-6).   
 

 

OT Amy  
 

Based on what Faizal has shared, Louis does have some emerging functional 

performance behaviours in the next age band and I would agree for a 

‘bridging’ age band.  

 

 

Teacher Shufen and SLT Faizal 
 

I agree.  

 
8 Larimer County Age Anchoring Tool (n.d.) 
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The EI team agreed to bridge Louis’ FAE for GCO 1 to 16-21 months (see Table C-12).  

 

Table C-12. Louis’ FAE for GCO 1. 

For GCO 1, the child’s functional behaviour is best represented by: 13-18 months 

For GCO 1, does the child exhibit significant functional behaviour in the next age band?: 
Yes 

16-21 months 

For GCO 1, do we agree that the child’s functional age is ____?:  
Yes 

16-21 months 

 

The EI team continued the discussion for GCO 2 and GCO 3 for the remainder of the GCO Meeting. 

They also discussed and agreed that Louis does not exhibit challenging behaviours.  

 

Before ending the GCO Meeting, the EI team summarised Louis’ overall strengths and concerns and 

identified the focus for his intervention in each GCO (see Figure C-4). This step met the criteria for 

Item 2.11 of the GCO Meeting Checklist (Entry). 

 

Figure C-4. Louis’ Strengths, Concerns and Focus for Intervention in GCO 1.    

 

 

 

 Initiates and responds to 
interactions with familiar 
adults most of the time 

 Uses some single words 
like ‘popo’, ‘pa’ and 'uh-
oh!'  

 Expresses his feelings of 
happiness and anger  

 Beginning to have 
awareness of his peers and 
others’ emotions 

Parent’s concerns:  

 Uses actions instead of 
words to communicate 

 Has inconsistent eye 
contact with others during 
interactions  

 Difficulties sharing toys 
with his younger brother  

 
EI centre:  

 Inconsistent at initiating/ 
responding to 
interactions across 
context (especially with 
peers) 

 Does not maintain 
interactions  

 Expresses anger by 
screaming and crying 
loudly (throws toys at 
home)  

1. Initiate and respond to 
interactions with peers  

2. Maintain interactions with 
familiar adults  

3. Shares food/toys with 
peers and brother  

 

 

 
Strengths 

 
Concerns 

 
Focus for Intervention 
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After the GCO Entry Meeting  

 

 

 

The EI team consolidated the inference statements and significant BDs discussed during the GCO Entry 

Meeting to form the GCO Summary.  

 

GCO 1: Positive Social-Emotional Relationships 

Describes how the child relates to other people, expresses emotions, responds to emotions of 

others and follows rules of social interaction. 

 

Louis initiates and responds most of the time to interactions with familiar adults, such as his 

caregivers and teachers. He does this by looking at them briefly, smiling, hugging them or imitating 

their actions. and occasionally uses single words to greet them. However, he may not consistently 

respond to others, for example when he is playing at home. He is beginning to notice his peers and 

tries to initiate interaction by touching them. However, this behaviour is not yet consistently 

observed. Louis is starting to share with others (e.g., food) under the guidance of the teacher at 

the EI centre. Some examples of the behaviours observed:  

 

 

 

 

 

 

 

 

Louis usually expresses his emotions by using physical means (e.g., crying loudly and throwing toys 

when he is angry, or jumping and flapping his arms when happy). He is beginning to recognise and 

respond to adult’s emotions, such as anger, with support. Some examples of the behaviours 

observed: 

 

 

 

 

 
 

Louis requires adults to hold his hand to wait in a queue in a social context. For example,  

 

 

GCO Summary 

 Louis takes two cars and pushes them across the table to the teacher as he says, 

‘Oooom’ when he sees Teacher Shufen walking towards him during playtime in the 

EI centre.  

 Louis crashes a toy car into a stack of wooden blocks and says, “Uh-no!” after he 

sees the SLT do the same action and (SLT) says, “Oh no, the car crashed!” during 

playtime at the EI centre. 

 Louis gives his classmate a biscuit when she asks him, “Can give me one?” during 

snack time in class.  

 Louis screams, cries loudly and throws the toy cars on the floor when his mother 

tells him (using a stern voice and angry expression), “Cannot snatch and push didi, 

must share your toys” during play time at home.  

 Louis jumps and flaps his hands excitedly when he hears the ‘Baby Shark’ song. 

being played during circle time at the EI centre.   

 Louis stands quietly next to his grandma while holding on to her hand when his 

grandma holds his hand and tells him that they need to queue up to buy dinner at 

the chicken rice stall in the coffee shop. 
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The EI team identified GCO 1 goals for Louis’ IEP by considering all information gathered during the 

GCO Entry Process. The P-CAT format was used as a guide for formulating functional goals (refer to 

Appendix 8.6.1: Functional Goal Writing Template) and an example is provided in Figure C-6.  

 

Figure C-6. Steps Taken by EI Team When Writing Functional Goals. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

ˇ 

Considerations Functional Goal 

Purpose 

(P) 

Parents’ priority: 

 Louis plays with his friends 

 

Focus for intervention:  

 Initiate and respond to interactions with peers 

Context (C) 

Action 

 (A) 

Timeframe 

(T) 

Circumstances in Louis’ natural environment: 

 People, routine, places:  

o brother, play time, at home  

o classmates, play time, in EI centre 

Louis’ current stage of development:  

 Most of the time: plays alone, does not pay attention 

to other children or imitate them 

 Once: demonstrate interest in another child 

(approaches and touches child’s face)   

 

Next achievable stage of development:  

 ECHO AE Reference: 19-24 months – Initiates 

interactions with other children (e.g., hand a toy)  

 From Birth to Five Years: Children’s Developmental 

Progress (Sheridan, 2007): 20 months – develops 

friendship – mutual imitation 

 Healthy Beginnings: Supporting Development and 

Learning from Birth through Three Years of Age 

(Maryland State Department of Education, 2010): 18-

24 months – plays near other children, initiates 

request with other children  

 

What promotes Louis’ level of engagement:   

 Strengths: can initiate interactions using actions and 

single words with familiar adults 

 Interests: cars, balls, bubbles 
Opportunities to show behaviour: 

 Attends EI programme 3-days a week  

 He has play time at home daily  

 

Others:  

 What is an achievable level of behaviour?  

 How long should the behaviour be displayed for it to 

be considered mastered? 

Louis will initiate interactions  

with his brother during play 
time at home and his 
classmates during play time in 
the EI centre. 

We know that Louis can do 

this when he uses actions or 

single words to initiate an 

interaction (e.g., offering toys, 

pointing or reaching out, 

copying the actions or sounds 

the other child makes), 

especially when it comes to 

toys that interest him (e.g., 

cars, balls, bubbles). 

for twice a day (once at home 
and once at EI centre), 3 days 
a week, across 4 consecutive 
weeks. 

Functional Goals Formulation 
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Louis’ goals for GCO 1 include:  

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

 
 

The GCO Summary and proposed functional goals for IEP were sent to Louis’ parents a few days before 

the PTC.  

 

During the PTC, the EI team reviewed and explained the GCO Summary with Louis' parents, they 

referred to Appendix 7.5.6: Explaining GCO Summary to Families. The EI team finalised Louis' FAEs 

and GCO Summary after his parents agreed to the GCO Summary and functional goals for the IEP.  

 

 

D. GCO Review/Exit Process 
 

This section illustrates components of the GCO Review and Exit Processes that are different from the 

GCO Entry Process.  

 

Specifically, the following key components are illustrated: 

● GCO Review/Exit: Understanding the Child in Natural Routines 

○ Progress relating to functional goals 

○ Progress relating to GCOs 

 

● GCO Review/Exit: Summarising and Evaluating Child Profile 

○ GCO Review/Exit Meeting: Goal Discussion 

○ GCO Exit Meeting: Transition Plan Discussion  

 

Once again, only the BD collection for GCO 1 and discussion in GCO 1 during the GCO Review/Exit 

meeting are illustrated to keep the case study succinct.   

 

 

Louis will initiate interactions with his brother during play time at home and his classmates during 

play time in the EI centre. We know that Louis can do this when he uses actions or single words to 

initiate an interaction (e.g., offering toys, pointing or reaching out, copying the actions or sounds 

the other child makes), especially when it comes to toys that interest him (e.g., cars, balls, bubbles), 

for twice a day (once at home and once at EI centre), 3 days a week, across 4 consecutive weeks. 

Louis will maintain interactions with his parents during dinner time at home and his teachers during 

circle time and playtime in the EI centre. We know Louis can do this when he uses gestures (e.g., 

waving, pointing, shaking or nodding his head), single words (e.g., ‘hello’, ‘yes’, ‘no’, ‘bye’) to 

initiate and respond for 2 or more consecutive exchanges, 3 times a day (once at home and twice 

at EI centre), 3 days a week, across 4 consecutive weeks. 

PTC at Week 10 



Case Study  |  325 

 

Timeline for GCO Review Process in 2021 

 

At the end of 2020, Teacher Shufen and OT Amy held a handover meeting with Teacher Weilin, who 

had been assigned to teach Louis' class for 2021.  

 

 

 

 

OT Amy and SLT Faizal continued to support Louis as part of the EI team in 2021. During the 

intervention period, they monitored Louis’ progress across the 3 GCOs, updated his goals and adjusted 

his intervention plans as needed (see Figure C-7).  

 

Figure C-7. Timeline for Louis’ GCO Review Process in 2021.  

 

2020 -2021 2021 

Term 4 Week 1 in 2020 – Term 2 Week 10 in 2021  

The EI team conducted intervention, worked on the 

functional goals outlined in Louis’ IEP. Progress was 

reviewed every term, with goals updated as needed. 

Term 3 Week 1 

The EI team conducted SRO, reviewed progress of 

latest IEP goals, and gathered information on 

routines at home and in the community. 

 Term 3 Week 9 

The EI team conducted the GCO Review Meeting 

and set functional goals. 

 Term 3 Week 10 

The EI team met Louis’ parents and finalised his IEP. 

 

In Week 1 of Term 3 in 2021 (within 12 months after the GCO Entry Meeting), the EI team began Louis’ 

GCO Review Process by collecting significant BDs through SRO. They also collected home BDs from 

Louis' caregivers using various methods (e.g., phone calls, Observation Sheet, and informal 

conversations with grandparents at drop-off and pick-up). 

 

 

Understanding the Child in Natural Routines  

 

To prepare for the GCO Review Meeting, the EI team gathered and recorded functional performance 

behaviours specific to Louis’ progress relating to: 

1. His goals (to collect goal-specific BDs) 

2. Other significant behaviours that he shows across the 3 GCOs (to collect GCO-related BDs) 

 

This process helped them understand how Louis was progressing and his current level of functioning 

in his natural routines.  

 

 

 

   GCO Review Process    Intervention 
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The EI team observed Louis in specific routines relating to his functional goals and recorded these 

observations as goal-specific BDs. During the intervention period, the EI team had consistently 

communicated with Louis' caregivers for intervention updates as part of progress monitoring. 

Specifically, for the GCO Review Process in Term 3, the team communicated with caregivers to gather 

more updated information before the GCO Review Meeting (see Figure C-8 and Table C-13).  

 

Figure C-8. EI Team’s Plan for Collecting Home BDs During GCO Review Process. 

 

 

 
Check-in with grandparents at pick up/ drop off Weekly  

 

 
Telephone call with father  Week 6  

 

 
Observation Sheet  Weeks 3 and 8  

 

 

Table C-13. Observation Sheet for Louis. 

Goal 1: Louis will initiate interactions with his brother during playtime at home. We know that 
Louis can do this when he uses actions or single words to initiate an interaction (e.g., offering toys, 
pointing or reaching out, copying the actions or sounds his brother makes), especially with toys 
that interest him (e.g., cars, balls, bubbles), once a day, 3 days a week, across 4 consecutive weeks. 

BD 
No.  

Date Action: What did Louis say or do?  Trigger: What did Louis see or 
hear that led to the action? (If 
Louis was supported or 
prompted by parents, please 
specify) 

Routine   

4 25 Aug 
2021 

Louis crashes into his brother’s 
toy car and says, “Bang” 

when he sees his brother’s car  Playtime 

5 30 Aug 
2021 

Louis says, “Didi” (‘younger 
brother’ in Mandarin) and rolls 
the ball to his brother  

when his mother passed a ball 
to Louis  

Playtime  

 

The EI team clarified with parents the information on the Observation Sheet to ensure clarity and 

presence of all ATC components (e.g., clarity for BD 4 in Table C-13). Some examples of the goal-

specific BDs collected at the EI centre, at home and in the community can be found in Table C-14.  

 

  

Progress Relating to Functional Goals 
 

Method of Collection Period of Collection in Term 3 Staff 
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Table C-14. Goal-Specific BDs Collected based on Louis' Functional Goals for GCO 1. 

Louis’ Goals for GCO 1 Examples of Goal-Specific BDs: 

Louis will initiate interactions with his brother 

during play time at home and with his 

classmates during play time in the EI centre. We 

know that Louis can do this when he uses 

actions or single words to initiate an interaction 

(e.g., offering toys, pointing or reaching out, 

copying the actions or sounds the other child 

makes), especially with toys that interest him 

(e.g., cars, balls, bubbles), for twice a day (once 

at home and once at EI centre), 3 days a week, 

across 4 consecutive weeks.  

EI centre:  

Louis passes a toy cup to his peer and says 

‘drink juice’ when his peer smiles at him while 

pretending to eat from a plate during play time 

in the EI centre.  

Home:  

Louis pushes a toy car towards another toy car 

his brother is holding and says, “Bang!” before 

looking at him (brother) when he sees his 

brother pushing a car across the floor during 

play time at home. 

Louis will maintain interactions with his parents 

during dinner time at home and his teachers 

during circle time and play time in the EI centre. 

We know Louis can do this when he uses 

gestures (e.g., waving, pointing, shaking or 

nodding his head), single words (e.g., ‘hello’, 

‘yes’, ‘no’, ‘bye’) to initiate and respond for 2 or 

more consecutive exchanges, for twice a day 

(once at home and once at EI centre), 3 days a 

week, across 4 consecutive weeks.  

EI centre:  

Louis points to the toy banana and says, “Want 

nana (banana)” and converses with Teacher 

Weilin (Weilin: “There you go. Would you like to 

buy anything else?”; Louis: “Sawberry” 

(strawberry); Weilin: “Oh, these strawberries 

are very sour, you know; Louis: “No want!”, 

Weilin: Okay. How about watermelon?”; Louis: 

“Yes, melon” when he sees Teacher Weilin 

standing at the pretend grocery store during 

circle time at the EI centre.  

Home:  

Louis says "Sawberry (strawberry)" when he 

gives his mother his bowl (after mummy asks, 

"Do you want strawberries or blueberries?"), 

and laughs as he says, "no, no, no" when he 

sees mummy (pretending to) put blueberries in 

his bowl during dinner time at home 

[interaction repeats for 2 rounds]. 

 

 

 

 

In addition to the goal-specific BDs for GCO 1, other significant GCO-related BDs were also recorded 

as they provided the EI team with additional information on how Louis built positive socio-emotional 

relationships with others.  

Progress Relating to the 3 GCOs 
 

Drink juice 
Bang! 
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To make the process of collecting GCO-related BDs more 

efficient, the EI team first considered Louis’ existing goals 

and the GCO themes they related to (e.g., GCO 1.1. and 

GCO 1.2) before collecting BDs in other GCO themes (e.g., 

GCO 1.3). The EI team did the same for GCO 2 and GCO 3. 

The goal-specific BDs and the GCO-related BDs provided 

the EI team with a holistic understanding of Louis' overall 

progress and helped the team be aware of any changes in 

his current level of functioning after one year of the 

intervention. 

 

 

 

Summarise and Evaluate Child’s Profile  

 

The EI team prepared for the GCO Review/Exit Meeting similarly to the GCO Entry Meeting. The 

difference is that both goal-specific and other GCO-specific BDs were collected and entered into the 

GCOWMR. Teacher Weilin also included Louis' previous FAEs in the GCOWMR and drafted the 

inference statements. 

 

 

GCO Review Meeting: FAEs and Goal Discussion 

  

Unlike the GCO Entry Meeting, after summarising updates to Louis’ family, social and education 

background, the EI team proceeded to present Louis’ previous FAE in GCO 1 (from 2020). Following 

this, they discussed the progress of his goals.  Next, the EI team proceeded to discuss Louis’ present 

FAE and BDs in GCO 1. Table C-15 provides an excerpt of the flow of discussion.  

 

Table C-15. Excerpt from GCO 1 Discussion During GCO Review Meeting. 

Item 1.6:  

Team provides a brief 

update about Louis and 

family (< 3 minutes).  

 

Note:  

Only provide updates 

and not details that are 

already known/ 

previously shared 

during the GCO Entry 

Process. 

 

Teacher Weilin 
 

We have verified Louis’ particulars. Now, let us talk about the child and 

the family updates.  
 

 

OT Amy 
 

The family has recently moved, and Louis is attending a new preschool, 

Love Preschool, for a month. Nothing has changed in the caregiving 

arrangements. Louis has also settled in well at school and no longer cries 

at drop-off, as reported by his grandparents last week. There are no 

further updates. 

  

(1) Consider: Louis’ existing goals and 

the related GCO theme for GCO 1 

(2) Collect BDs in other GCO themes for 
GCO 1 

Repeat (1) and (2) for GCO 2 and GCO 3 
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Item 2.1:  

Team presents 

previous FAEs of Louis.  

 

Teacher Weilin 
 

Thank you, Amy. Louis’ FAE for GCO 1 from his GCO Entry Meeting is 16-

21 months. 

Item 2.2:  

Team discusses if goals 

are met/not met for 

each GCO where 

relevant. Progress for 

each goal is supported 

by at least 1 BD 

example. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Item 2.5:  

Team checks whether 

the BDs discussed for 

GCO 1 has been 

generalised in different 

settings - at least 2 BDs 

from the EI centre and 

2 BDs from home/ 

community are 

collected (Guidelines 

for the GCO Process).  

 

 

 

 

Teacher Weilin 
 

We will begin by discussing if Louis has achieved the following GCO 1 

goals:  

Goal 1: Louis will initiate interactions with his brother during play time at 

home and his classmates during play time in the EI centre. We know that 

Louis can do this when he uses actions or single words to initiate an 

interaction (e.g., offering toys, pointing or reaching out, copying the 

actions or sounds the other child makes), especially with toys that 

interest him (e.g., cars, balls, bubbles), for twice a day (once at home and 

once at EI centre), 3 days a week, across 4 consecutive weeks.  

 

During playtime at the EI centre, Louis frequently initiates play with his 

friend. For example:  

 

 

 

 

 

 

OT Amy 
 

Louis was also observed initiating interactions during ball activities, both 

at home and at the EI centre, using actions and sometimes single words, 

such as: 

 

 

 

 

 

 

 

 

 

 

SLT Faizal  
 

Louis' parents have also observed that Louis initiates interactions with his 

brother during other activities he likes, such as playing with toy cars. 

 GCO 1.1.1: Louis passes a toy cup to his peer and says, “Drink 
juice” when his peer smiles at him while pretending to eat 
from a plate during playtime in the EI centre. 

 GCO 1.1.1: Louis calls his classmate’s name (“Anna”) and kicks 

a ball towards her (classmate) when he sees her walking 

towards him during outdoor time at the EI centre.  

 GCO 1.1.1: Louis calls, “Didi” and rolls a ball to his brother 

after his mother passes the ball to Louis during play time at 

home. 
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When I asked Louis’ father for more information, he shared that Louis 

would wait for his brother's response after he had initiated the 'crash'. 

 

 

 

 

 

 

 

Teacher Weilin 
 

Thank you, Amy and Faizal. Given the BDs collected, would we all agree 

that Louis has achieved the goal? 

 

 

OT Amy and SLT Faizal 
 

Yes.  

 

 

 

 

 

 

 

 

 

 

 

 

 

Item 2.2:  

Team discusses if goals 

are met/not met for 

each GCO where 

relevant. Progress for 

each goal is supported 

by at least 1 BD 

example. 

 

Teacher Weilin 
 

Okay, let us move on to the next goal in GCO 1: 

 

 

 

 

 

 

 

 

 

 

What goal-specific BDs do we have?  

 

 

SLT Faizal  
 

We have a home BD that shows Louis maintaining interaction with his 

mother: 

 

GCO 1.1.1: Louis pushes a toy car towards another toy car his 

brother is holding and says, “Bang!” before looking at him (brother) 

when he sees his brother pushing a car across the floor during 

GCO 1.1.2: Louis looks at his brother and laughs when his brother 

says, “Oh no! Accident!” (after Louis has crashed into his brother’s 

car) during playtime at home. 

Goal 2: Louis will maintain interactions with his parents during 

dinner time at home and his teachers during circle time and 

playtime in the EI centre. We know Louis can do this when he uses 

gestures (e.g., waving, pointing, shaking or nodding his head), 

single words (e.g., ‘hello’, ‘yes’, ‘no’, ‘bye’) to initiate and respond 

for 2 or more consecutive exchanges, 3 times a day (once at home 

and twice at EI centre), 3 days a week, across 4 consecutive weeks.  
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Item 2.5:  

Team checks whether 

the BDs discussed for 

GCO 1 has been 

generalised in different 

settings - at least 2 BDs 

from the EI centre and 

2 BDs from home/ 

community are 

collected (Guidelines 

for the GCO Process).  

 

 

 

 

 

 

 

 

 

According to his father, Louis does not show similar behaviours in 

maintaining interactions with other caregivers like himself. 

 

 

Teacher Weilin 
 

There was an occasion when Louis maintained interaction with me during 

a circle time role play after I had read a book to the class about going to 

the supermarket: 

 

 

 

 

 

 

 

 

 

 

 

 

OT Amy 
 

There are only 2 BDs that show Louis can maintain interactions with 

adults at home or the EI centre. I would say that he has partially achieved 

this goal, but he will need more time to show more of these behaviours. 

 

 

 

Teacher Weilin and SLT Faizal 
 

I agree.  

 

After determining Louis' progress on the GCO 1 goals, the team discussed and justified Louis’ FAE in 

GCO 1 with BDs. The EI team eventually agreed that Louis had progressed, and his GCO 1 FAE was at 

22-27 months. 

  

GCO 1.1.3: Louis says, "Sawberry (strawberry)" when he gives his 

mother his bowl (after mummy asks, "You want strawberries or 

blueberries?"), and laughs as he says, "No, no, no" when he sees 

mummy (pretending to) put blueberries in his bowl [interaction 

repeats for 2 rounds] during dinner time at home. 

GCO 1.1.3: Louis points to the toy banana and says, “Want nana 

(banana)” and converses with Teacher Weilin (Weilin: “There you 

go. Would you like to buy anything else?”; Louis: “Sawberry” 

(strawberry); Weilin: “Oh, these strawberries are very sour, you 

know”; Louis: “No want!”, Weilin: “Okay. How about 

watermelon?”; Louis: “Yes, melon” when he sees Teacher Weilin 

standing at the pretend grocery store during circle time at the EI 

centre.  



332  |  Case Study 

 

The EI team then proceeded to identify new functional goals for the next IEP and collated the GCO 

Summary.  Both the IEP and GCO Summary were shared and discussed with Louis’ parents before it 

was finalised.  

 

The GCO Review Process was repeated in 2022, during Louis’ third year in the EI centre. 

 

 

GCO Exit Meeting: Update on Transition Plans  

 

The GCO Exit Process was initiated in Louis’ fourth year in the EI centre (2023). The GCO Exit Meeting 

took place during Week 9 of Term 3 on 2023 (within 12 months of last GCO Review Meeting in 2022), 

and Louis’ transition plan was shared and finalised in Week 10 of Term 3 after the EI team met with 

his parents (see Figure C-9). 

 

Figure C-9. Timeline for Louis’ GCO Exit Process in 2023.  

 

2022-2023 2023 

Term 4 Week 1 2022 – Term 2 Week 10 2023 

The EI team conducted intervention, worked on the 

functional goals outlined in the IEP. Progress was 

reviewed every term, with goals updated as needed. 

Term 3 Week 1 

The EI team conducted SRO, reviewed progress of 

Louis’ latest IEP goals, and gathered information on 

routines at home and in the community to plan for 

his exit. 
 

Term 3 Week 9 

The EI team conducted the GCO Exit Meeting and 

summarised Louis’ progress and transition plans.  
 

Term 3 Week 10 

The EI team met Louis’ parents and finalised his GCO 

Summary and Transition Report. 

 

 

During the GCO Exit Meeting in Week 9 of Term 4, 2023, Louis’ transition plan was discussed (see 

Table C-16) after the EI team discussed and agreed on Louis’ FAEs in all 3 GCOs and summarised his 

profile. The transition plan discussion included the following:  

 

● Louis' next intended/confirmed educational placement after he graduates from the EI c entre 

● His parents’ plans (e.g., to proceed or defer placement in mainstream/sped school) 

● EI team’s support measures/recommendations (e.g., interim focus of the intervention, the 

preparation/support needed for the next educational placement) 

 

 

 

 

   GCO Exit Process    Intervention 
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Table C-16. Excerpt from the Discussion on Louis' Transition Plan at the GCO Exit Meeting. 

Item 1.6: 

Team updates the 

information on 

transition placement 

for exit case  

 

Teacher Lina 

As we know, Louis will graduate from our programme at the end of the year. 

Let’s take some time to talk about his transition plans. 

 

 

SLT Faizal  

Certainly. Louis' parents have told us he was accepted at Sky SPED School. 

Parents know what to expect as they attended the school’s open house, but 

they are concerned that Louis may have difficulty adjusting to a new school. 

They wanted to know if we have any recommendations to support Louis in 

the transition.  

Item 2.12:  

Team summarises 

the child’s overall 

profile of strengths, 

concerns and 

appropriate focus 

for intervention. 

 

 

Teacher Lina 
 

We can highlight Louis’ strengths and the areas parents can support him to 

prepare him for his SPED education. For example, under GCO 1, 

 Louis can maintain social interactions with adults and peers during 

familiar routines using 3- to 4-word phrases most of the time.  

 He is also more consistent when sharing common objects (e.g., art 

materials) with his peers and can wait for his turn in queue.  

 

His parents can continue to help him learn to calm down when he gets upset 

and give him more opportunities to take part in simple games. For now,  

 He can calm himself down with the help of an adult and use words to 

express his emotions (e.g., anger or frustration), but sometimes, it takes 

up to 30 minutes.  

 He is starting to enjoy and participate in simple games (e.g., Bingo) by 

following simple rules.  

 

 

SLT Faizal 
 

I agree. Parents can also teach him certain social rules (e.g., using an indoor 

voice in the classroom and queuing to buy food). In addition, as Louis finds it 

difficult to get used to new environments and routines, parents can ease the 

transition by showing him pictures of his new school, reading him social 

stories about starting school and familiarising him with his new school 

uniform and the route to school.  
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Teacher Lina 
 

Thank you, Faizal. Those are great recommendations, and I have included 

them in Louis’ transition plans.  

 

A final GCO Summary was the collated and included in Louis’ Transition Report.  

 

 

Ending Note 

This is the end of the illustrated case study, with focus on GCO 1, across all 3 GCO Processes. 
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Moving Forward 
 
 
The  ECHO  implementation  –  specifically  the  implementation  of  the  GCO  Process  –  has  been  a 

challenging but, hopefully, meaningful process for everyone in the last 5 years. At end of the day, it’s 

about building a framework for supporting our children in the EI centres grow their functional abilities, 

so that they can participate more functionally and meaningfully in everyday life. This common aim ties 

us all together. So, whether you are an EI staff, ECHO Technical Assistance team member, a concerned 

caregiver or ECDA, we now have common language and process by which we can think, speak, act, 

and impact positively the development trajectory of each child in a more holistic manner, supporting 

especially our caregivers who are key to their child’s growth. Our common vision should be to see 

our EIPIC children be more independent, play well with peers, participate more fully in all areas of life 

(e.g., classroom, playground, restaurants) and doing so together with their family, friends and loved 

ones. We hope to see this within their time in EIPIC, and, hopefully, also translating into the future 

beyond their early years.   

 

Moving forward, ECDA would like to continue supporting the EI centres in getting more out of the 

ECHO  Framework.  ECHO  2.0  will  start  in  April  2024,  with  continued  support  by  the  Technical 

Assistance team by CPH, KKH and NUH, and CPH will be taking the lead in this. ECHO 2.0 will focus on 

further streamlining the GCO Process, facilitating a stronger link between a child’s functional age 

estimate and the goals cum intervention that follow, as well as developing a framework to help each 

SSA self-monitor and maintain the quality of their GCO Process. The overall aim is to make the GCO 

Process more relevant, efficient and effective so that we continue to do our best for the children under 

our care.  

 

I thank all who have been involved in this ECHO journey for the past 5 years. In spite of ongoing 

challenges, I trust you can find the good that has come out of this journey.  I look forward to more 

good years ahead, working together for the common good.  

 

 

Peter Tan  

Director  

Community Psychology Hub 
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This publication aims to provide guidance on the practice of 

functional assessment using the Global Child Outcomes (GCO) 

Process within early intervention centres in Singapore. It gives 

an outline of the development of the ECHO Framework as well 

as detailed description of the GCO Process. These are aligned 

with the key principles of early intervention and 

contextualised to the early intervention setting in Singapore. A 

case study is then presented to facilitate the application of the 

GCO Process within the early intervention centres. The final 

chapters touches on how the processes can be supported and 

sustained. It is hoped that the ECHO Practice Guide will 

provide the necessary support for early intervention 

practitioners who are new to the ECHO Framework, and be a 

useful reference for the experienced ones in their journey with 

the children they serve.
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